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TEHNOFERENCES, KONFLIKTU, APMIERINATIBAS
AR PARA ATTIECIBAM UN EMOCIONALA
INTELEKTA RADITAJU SAISTIBA

Technoference, Conflicts, Satisfaction with Couple’s Relationships
And Emotional Intelligence Connection

Aija Dudkina
University of Latvia, Latvia

Lida Maslinovska
University of Latvia, Latvia

Juris Porozovs
University of Latvia, Latvia

Abstract. The purpose of the study Tehnoference, conflict, satisfaction with couple’ s
relationships and emotional intelligence connection is to find out is there a relationship to
technology and the frequency of conflicts in couple relationships, satisfaction with relationships
and emotional intelligence. Main questions of the study: 1. Is there a connection to the
technoference and the frequency of conflicts in the relationship? 2. Is the frequency of conflicts
in a relationship related to satisfaction with relationships? 3. Is there a relationship to an
emotional intelligence with a technofrence? 4. Is there a relationship between emotional
intelligence and satisfaction with relationships?

Keywords: tehnoference, technology use, couple relationship, relationship satisfaction,
conflict, emotional intelligence.

levads
Introduction

Mgs dzivojam straujas tehnologiju attistibas laikmeta, tehnologijas ierices,
to pielietoSana ikdiena var ietekmét para attiecibas (piem&ram, Brenner, & Smith
2013; Smith, 2013; Zickuhr, 2013). Pietriikst p&tijumu par tehnologijas ieri¢u
izmantoSanas ietekmi uz apmierinatibu ar attiecibam, kas analizé tehnoferences
(tehnisku iericu lietoSanas raditie partraukumi para savstarpéja saskarsme).
Petijumos petits, ka zemakiem emocionala intelekta raditajiem ir verojama
sakariba ar parmérigu interneta, ka ar1 telefona lietoSanu (pieméram, Engelberg &
Sjoberg’s, 2004), tatad aktuals ir jautajums, vai ari tehnoferences raditajiem
pastav sakariba ar emocionalo intelektu.

© Reézeknes Tehnologiju akadémija, 2018
http://dx.doi.org/10.17770/sie2018vol1.3262
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Dudkina et al., 2018. Tehnoferences, konfliktu, apmierinatibas ar para attiectham un
emocionald intelekta raditaju saistiba

Petijuma merkis: noskaidrot vai pastav sakariba tehnoferences un konfliktu
biezuma ar apmierinatibas para attiecibas un emocionalo intelekta raditajiem.

Petijuma jautajumi: 1. Vai pastav sakariba starp tehnoferenci un konfliktu
biezumu paru attiecibas? 2. Vai konfliktu biezumam ir sakariba ar apmierinatibu
paru attiecibas? 3. Vai pastav sakariba ar emocionalo inteligenci un tehnoferenci?
4. Vai pastav sakariba starp emocionalo inteligenci un apmierinatibu ar paru
attiectbam?

Petijuma dalibnieki: 320 respondentu latviesu valoda, no kuriem 57,2 % ir
sievietes un 42,8 % virieSu vecuma no 19 lidz 72 gadiem (M = 39 gadi, SD =
10,97 gadi).

Petijuma metodikas: 1. Tehnologiju icjaukSanas sadzives situacijas skala
(Technology Interference in Life Examples Scale; TDIS; Coyne & McDaniel,
2016; tulkojusi latviesu valoda Maslinovska, 2017. 2. Tehnologijas ierices
iejaukSanas skala (Technology Device Interference Scale, TILES; Coyne &
McDaniel, 2016; tulkojusi latvieSu valoda Maslinovska, 2017). 3. Konfliktu
biezuma mérisanai tiks izmantots Konflikts d€] tehnologiju iericém skala
(Conflict over technology use; Modified RELATE battery; Coyne & McDaniel,
2016; tulkojusi latvieSu valoda Maslinovska). 4. Apmierinatibas ar attiecibam
mériSanai tika izmantots Paru apmierinatibas indekss (Couple relationship
satisfaction index; CSI; Funk, & Rogge, 2007; tulkojusi latvieSu valoda Krasta,
2016). 5. Emocionala intelekta raditaju noteikSanai izmantota Emocionala
intelekta aptauja (The Self-Report Emotional Intelligence Test; SREIT; Schutte
et al., 1998, adaptacija latviesu valoda Renge un Niznika, 2012).

Pétijuma teoréetiskie aspekti
Theoretical aspects of the research

P&dgjos gados ir noticis burtiski “spradziens” tehnologiju izmantoSana
ikdienas dzive, jogandriz visiem ir piekluve internetam ne tikai darba vieta, bet
arl majas. Par to liecina statiska, kas veikta, ta pieméram, ASV - aptuveni 91 %
No picaugusajiem irpersonigais mobilais talrunis (81 % vecuma no 25-34 gadiem,
kam pieder viedtalrunis), 61 % ir klépjdators, 50 % pieaugusSajiem ir plansete un
72 % no pieaugusajiem tieSsaité ir socialas vietnes profils (Brenner & Smith,
2013; Rainie & Keeter, 2006.; Smith, 2013; Zickuhr, 2013). Ja gimenes locekliem
ir tik daudz tehnologisko iericu, tad tas var veidot partraukumus savstarpéja
saskarsmé. Sie partraukumi nodévéti par tehnoferenci (anglu valoda-
tehnoference), ko definé ka ikdienas tehnologijas izmantosanas ieplisanu para
saskarsmes laika vai saskarsmes partrauksanu (Coyne & McDaniel, 2016).

Tehnoference ne vienmer ir apzinata, partneris var bt ta parnemts ar ierici,
ka pat neapzinas, ka partrauc saskarsmi. Otrs partneris partraukumu pamana un
Krasi to izjiit.

14
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Terminu tehnoference skaidrojumu sniegusi Sara Koina (Sarah Coyne) 2014.
gada, izstradajot pétijjumu sadarbiba ar Brendonu Makdanielu (Brandon
McDaniel) par tehnoferences saistibu ar sievieSu labizjiitu, depresijas
simptomiem, apmierinatibu ar attiectbam un paru attiecibam, $aja petijuma
atklaja, jo lielaks tehnoferences Iimenis, jo lielaka neapmierinatiba ar attiecibam,
augstaks depresijas risks un zemaks personiskas labizjitas Itmenis (Coyne &
McDaniel, 2016).

Cilvekiem ir piesardziba par socialo tiklu lietoSanu, kas var noskirt cilvékus
no jégpilnas klatbiitnes attiecibam un komunikacijas. Tomeér pétijumi liecina, ka
socialo tiklu izmantoSana var tieSi veicinat klatienes tikSanos. Seviski sociala tikla
un klatbutnes tikSanas sakariba vérojama cilvékiem ar zemaku ekstraversijas
Itmeni (introvertiem). L1dz ar to socialo tiklu lietoSana intravertiem cilvékiem var
veicinat komunikaciju un viniem klust ertak veidot saskarsmi ari klatiene
(Spradlin, Cuttler, Bunce, & Carrier, 2017).

Tehnologiju izmanto$ana var klut problematiska romantiskas attiecibas,
palielinot konfliktus un izraisot neapmierinatibu ar attiecibam (Ahlstrom,
Lundberg, Zabriskie, Eggett, & Lindsay, 2012), jo tehnologiju izmantoSana k]tist
uzbaziga ikdienas dzivé un individi cind@s ar m&ginajumiem neizmantot savu
ierici. Tehnologijas izmantoSana var biit uzmaciga, joindividiem rodas problémas
ar draugiem un gimenes locekliem (Elphinston & Noller, 2011; Gentile, Coyne, &
Bricolo, 2013).

Apmierinatiba ar attiecibam norada, cik persona ir laimiga konkretajas
attiecibas (Rusbult, Martz, & Agnew, 1998) butiba apmierinatibas funkcija ir ka
globals attiecibu "sajiitu termometrs". Gimenes kvalitate ir saistita ar personu
garigo un fizisko veselibu (Glenn & Weaver, 1981) un ar darbu izpildi
(Greenhaus & Beutell, 1985).

Apmierinatibas ar paru attiecibam veiktajos pétijumos (Bradbury et al.,
2000) rezultati liecina, ka precStiem vai tuvas attiecibas ir saistita ar augstaka
limena personas labizjitu (Diener, Suh, Lucas, & Smith, 1999), turklat
apmierinatiba ar paru attiecibam ir butisks faktors, kas ietekmé So attiecibu
turpinasanos (Hendrick, Hendrick, & Adler, 1988). Tomér dazi no aspektiem vél
aizvien tiek loti pretrunigi verteti, pieméram, dazi p&tnieki apmierinatibu ar paru
attiecibam defin€ ka galveno novert§jumu laulibai vai tuvam attiecibam
(Fincham & Bradbury, 1987), bet citi norada uz daudzdimensionalitati, ietverot
pozitivos un negativos attiecibu aspektus (Spanier, 1996).

Jédzieni attiecibu kvalitate un apmierinatiba ar attiecibam var tikt lietoti, ka
sinonimi, jo biittba nozimé vienu un to pasu (Crasta et. al., 2017).

Tehnologisko iericu lietoSana var radit problémas attiecibas, dazos veidos tas
var kliit trauc€josas un ietekm&t partneru tuvibu, ka art pat partraukt saskarsmi ar
citiem ikdiena, tadgjadi negativi ietekm&jot arT romantiskas attiecibas (Stone,
2009).
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Lidz ar to, ne vienmér ir pietickami vienkarSi izpétit, cik biezi tiek
izmantotas tehnologijas, jo ir apstiprinajies, ka tehnologiju izmanto$ana ne
vienmér var prognoz&t attiecibu kvalitati. Drizak tas, ja cilvéki tehnologiju
lictoSanu attiecibas paSi uztver, ka problematisku un tad rodas konflikti par
tehnologiju lietosanu (Coyne et al., 2012). Nemot véra darba analiz&to, ikdienas
tehnologiju partraukumi para mijiedarbiba paraug konflikta par tehnologiju
lietoSanu, kas v&lak paraug attiecibu distresa un samazina attiecibu apmierinatibu
(Coyne & McDaniel, 2016).

Karbonels, Obersts un Beranujs (Carbonell, Oberst, & Beranuy, 2013)
1zpétija, ka mobilas ierices vedina cilvékus izjust spécigu piesaisti. Mobilas
lerices: 1) palidz individiem justies vertigakiem un milétakiem, ja vini siita un
sanem zinas, 2) ir loti personaliz&tas, un kltst par dalu no individa personibas un
sociala statusa, 3) ir multifunkcionalas iekartas, kas nozimé, tas var izmantot ka
pulksteni, telefonu, kalkulatoru, karti, mizikas atskanotaju, sp&lu sist€mu un
visos aspektos personas dzivé. Miisu attiecibas elektroniskas ierices lauj kltt
aizvien saistitakam ar citiem, bet var traucét tieSas saskarsmes kontaktu attistiba
attiecibas. Elektroniskajas iericés komunikacija klust 1saka, un individi var sakt
dot priekSroku tieSsaites saskarsmei, nevis tieSajam kontaktam (Rettie, 2007).

Partraukumi sarunas ir saistiti ar konstatéto problemu mijiedarbibu, tostarp
konfliktu (Hawkins, 1988; Bangerter, Chevalley, & Derouwaux, 2010; Farley,
Ashcraft, Stasson, & Nusbaum, 2010). Garakus partraukumus partneri var
uztvertka problematisku saskarsmi (Hodgetts & Jones, 2006).

Nemot vera, ka emocionalajam intelektam biezZi vien tiek pieskirta butiska
loma personiskajas attiecibas, tad tas tikpat liela méra ietekmé ari romantisko
attiecibu un laulibu stabilitati un laimi tajas (Fitness, 2001).

Sp€ja uztvert, izprast un apstradat savas emocijas tiek dévéta par emocionalo
intelektu (Autin, Saklofske, & Egan, 2007). Vairakos empiriskos pé&tijumos
atklats, ka augstaks emocionalais intelekts paaugstina apmierinatibu ar para
attiecibam (Zeidner, Kloda, & Matthews, 2013). Petijumos atklats, ka pastav
sakariba starp nepareizu interneta lietoSanu un zemakiem emocionala intelekta
raditajiem, piemeram, konstatéta sakariba ar interneta lietoSanu, vientulibu un
zemakiem emocionala intelekta raditajiem (Engelberg & Sjoberg’s, 2004).

Ir vairaki iemesli, kade] emocionalais intelekts varétu biit saistits ar augstaku
apmierinatibu ar laulibu. Emocionalais intelekts nosaka gan spgju regulét
emocijas partneru saskarsmes laika (Mayer et al., 2000), gan informacijas uztveri.
Informacijas uztveres laika ieklaujas visi komponenti, ieskaitot precizu emociju
uztveri, integréSanu un izpratni par to nozimi. Sp&ja uztvert un saprast partnera
emocijas pozitivi ietekmé attiecibu kvalitati. Toties informacijas izpauSanas laika
emocionalais intelekts nosaka prasmi regulét savas emocijas, pieméram,
konstruktiva strida laika apvaldit dusmas, gan citu emociju reguléSana, pieméram,
kad jauzmundrina partneris, kur$ ir noskumis (Brackett et al., 2005). Analizgjot
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veikto pétljumu rezultatus, secinams, ka sp€ja precizi uztvert emocijas, tas
regulét- Ipasi negativas, ka arl emociju sensitivitate ietekmé apmierinatibu ar
laulibu. Emocionala intelekta raksturojuma skalas veiksmigi prognoz€ spé&ju
pielagoties un labizjiitu dazados kontekstos (Zeidner, Matthews, & Roberts,
2012). Emocionalajam intelektam var biit izSkiro$a nozime stresoru vadiSana un
aizsardziba pret tiem. ST intelekta sp&ja var uzlabot attiecibu kvalitati un ietekmét
abus partnerus (Zeidner, Kloda, & Matthews, 2013).

Emocionala intelekta ieguvumi ir personiski - augsts emocionalais intelekts
nosaka augstaku individualo apmierinatibu ar laulibu. Augsts emocionalais
intelekts var izpausties ka sp€ja regulét emocijas konstruktivi, pie tam ne tikai
savas, bet art atbalstot partneri (Backett et al., 2005; Zeidner & Kaluda, 2008;
Schroder-Abé & Schiitz 2011), konstatéts, ka augstaks emocionala intelekta
Itmenis saistits ar abu partneru apmierinatibu ar attiecibam (Zeidner, Kloda, &
Matthews, 2013).

Ta ka sp€ja uztvert, saprast un apstradat savas emocijas tiek déveta par
emocionalo intelektu, pédejo divu desmitgadu laika $is konstrukts kluvis par
nozimigu prognozetaju subjektivajai labizjiitai (Autin, Saklofske, & Egan, 2007).
Petijumos atklats, ka pastav sakariba starp nepareizu interneta lietoSanu uz
zemakiem emocionala intelekta raditajiem, pieméram, konstatéta sakariba ar
interneta lietoSanu, vientulibu un zemakiem intelekta raditajiem (Engelberg &
Sjoberg’s, 2004). Tehnoference pastarpinati var ietekmét apmierinatibu ar
attiecibam, jo palielina konfliktu bieZumu tajas.

Pétijuma metodologija
Research methodology

Pétijuma dalibnieki

P&tfjuma dalibnieki 320 (N=320) latviski runajosi respondenti 183 sievietes
un 137 viriesi, vecums no 19 Iidz 72 gadiem, ir para attiecibas, attiecibu ilgums
bija no 0.5 gadiem lidz 30 gadiem, vidgjais attiecibu ilgums 10 gadi. Respondenti
netika atlasiti péc izglitibas vai amata, [idz ar to aptaujatajam personam ir dazadi
izglitibas Iimeni un tie parstav dazadas nozares.

Peétijuma pielietotas metodikas:

1. Lai noskaidrotu, cik biezi tehnologijas un kura ierice visbiezak iejaucas
para saskarsmé& izmantota Tehnologiju iejauk$anas sadzives situacijas skala
(Technology Interference in Life Examples Scale; TDIS; Coyne & McDaniel,
2016; tulkojusi latviesu valoda Maslinovska, 2017. Kronbaha alfas raditajs ir
0.69. 2. Tehnologijas izmantoSanas biezuma noteikSanai izmantots Tehnologijas
ierices iejaukSanas skala (Technology Device Interference Scale, TILES;
Coyne & McDaniel, 2016; tulkojusi latviesu valoda Maslinovska, 2017).
Kronbaha alfa originalaja versija 0.85, $aja pétijuma Kronbaha alfa 0.91.
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3. Konfliktu biezuma mérisanai tiks izmantots Konflikts dé| tehnologiju iericém
skala (Conflict over technology use; Modified RELATE battery; Coyne &
McDaniel, 2016; tulkojusi latviesu valoda Maslinovska, papildinata un
modificta ar pieciem jautajumiem, 2017). Orginalaja versija Kronbaha alfa 0.82,
petijuma - 0.92 4. Apmierinatibas ar attiecibam meériSanai tika izmantots Paru
apmierinatibas indekss (Couple relationship satisfaction index; CSI; Funk, &
Rogge, 2007; tulkojusi latviesu valoda Krasta, 2016). Krastas tulkotaja versija
Kronbaha alfa 0.86, p&tijuma - 0.84. 5. Emocionala intelekta raditaju noteikSanai
izmantota Emocionala intelekta aptauja (The Self-Report Emotional Intelligence
Test; SREIT,; Schutte et al., 1998, adaptacija latviesu valoda Renge un Niznika,
2012). Petijuma tiks izmantota pirma rezultatu nolasisanas versija, ka to iesaka
testa autors (Schutte et al., 1998), analiz&jot summaro kop&jo emocionalo
intelekta raditaju. Kronbaha alfa 0.86.

Procediura. Pétijums veikts Latvijas teritorija. Respondenti anketas
aizpildija individuali, elektroniska veida, bez laika ierobezojuma. Dati ievakti
laika posma no 2017. gada septembra lidz oktobrim (ieskaitot). Dalibnieckiem
respondenta anketa tika izsiitita ka elektroniska saite, ar aicinajumu piedalities
veiktaja petijuma un noradi, ka aptauja ir anonima.

Datu apstrades un analizes metodes: ievakto datu apstradei izmantota SPSS
datu apstrades programma 17.0 versija, kas lauj izp€tit vai vérojamas sakaribas
starp tehnoferenci un konfliktu biezumu attiecibas, konfliktu biezumam ar
apmierinatibu ar attiecibam un emocionala intelekta raditajiem ar tehnoferenci un
apmierinatibu ar attiecibam. Sakaribu noteikSanai tiks izmantota Spirmena rangu
korelacijas metode.

Pétijuma rezultatu analize
Research results

Vispirms tika veikta aprakstosas statistikas raditaju analize un ta rezultata
tika izveidota tabula, kura uzskatami apskatami tehnoferences, konfliktu biezuma
attiecibas dél tehnisko iericu lietoSanas, apmierinatibas ar attiecibam un
emocionala intelekta aprakstosas statistikas raditaji.

1. tabula redzams, ka Kronbaha alfa Tehnoferences Itmena testam ir 0.91,
Konfliktu biezuma testam 0,92, bet Apmierinatibas ar atiecibam testam 0,84 un
Emocionala intelekta raditaju testam 0,86, kas liecina par augstu testu ticamibas
raditaju.

Vidgjais tehnoferences limenis respondentiem 12,43 (salidzinos$i augstakais
raditajs 35, bet zemakais 0), konfliktu biezuma vidgjais raditajs 16,90 (salidzinosi
augstakais raditajs 40, bet zemakais 8), apmierinatibai ar attiecibam 95,33
(salidzinosi augstakais raditajs 153, bet zemakais 30), bet emocionala intelekta
raditajam 118,57 (salidzino$i augstakais raditajs 165, bet zemakais 62).
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1.tab. Tehnoferences, apmierinatibas ar attiecibam, konflikta bieZuma un emocionala
intelekta vertéjumu statistiskie raditaji
Table 1 Statistical characteristics of technology, satisfaction with relationships, conflict
frequency and emotional intelligence ratings

. E
M SD Me Min  Moax 4 ASE E SE 4

Tehnoference 1243 882 1050 0 35 060 013 L. 027 091
Konfliktu 1690 7,16 1600 & 40 0,78 0,13 ... 027 0,92
biezums 0,16

Apmierinatiba o533 5e 50 9200 30 153 M1 003 094 027 0,84
ar attiecibam

Emocionala 1,057 5153 12100 62 165 013 - 027 086
intelekta raditajs 0,38 0.57

Piezime.N =320

Tehnoferencei un konfliktu biezumam asimetrijas koeficents ir pozitivs, kas
liecina par to, ka vairak vertibas ir zemakas par aritmétisko vid€jo. Savukart,
apmierinatibai ar attieclbam un emocionala intelekta raditajam asimerijas
koeficents ir negativs, no ka var secinat, ka vairums vertibu ir augstakas par
aritmétisko vidgjo.

Visam cetram miné&tajam skalam ekscesa koeficenti ir negativi, kas liecina
par to, ka nav vérojama biitiska vertibu koncentré$anas aritmétiska vid€ja tuvuma.

Ta ka asimetrijas koeficenti tehnoferencei, konfliktu bieZumam un
emocionala intelekta raditajam ir lielaki neka asimetrijas koeficentu kladas, un
ekscesa koeficenti tehnoferencei, apmierinatibai ar attiecibam, emocionala
intelekta raditajiem ir lielaks ka ekscesa koeficentu kludas, tad secinams, ka
neatbilst normalam sadalijumam (skat. 1. tabulu).

Lai aprékinatu sakaribu cieSuma korelacijas, pétijuma tiks izmantots
Spirmena ranga korelacijas koeficenta metode.

Tika noteikti tehnoferences, konfliktu biezuma, apmierinatibas ar atiecibam
un emocionala intelekta raditaju Spirmena korelacijas koeficienti unizveidota
tabula, lai uzskatami paraditu tehnoferences, konfliktu biezuma, apmierinatibas
ar attiecibam un emocionala intelekta raditaju sakaribas (zemak apliikojama 2.
tabula).

Tehnoferences un konfliktu bieZuma koreldcijars .pr.>0, tatad, sakariba ir tieSa
un pieaugot tehnoferences limenim pieaug konfliktu biezums. Korelacijas
koeficents starp tehnoferenci un konfliktu biezumu r; 4,r.=0,68>|0,5| (p < 0,05,
p <0,01), kas liecina par to, ka korelacija ir vid&ji cieSa. Veicot iegiito datu analizi
konstatets, ka tehnoferencei un konfliktu biezumam paru attiecibas, dél tehnisko
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iericu lietosanas, ir pozitiva, vidg€ji cieSa korelacija (Isapr. = 0,68), kas nozimg, jo
lielaks tehnoferences limenis, jo lielaks konfliktu biezums para attiecibas.

2. tab. Tehnoferences, konfliktu biezuma, apmierinatibas ar atiecibam un emocionala
intelekta raditaju Spirmena Kkorelacijas koeficienti
Table 2 Technology, frequency of conflicts, satisfaction with relationships and emotional
intelligence. Spearman correlation coefficients

Mainigie lielumi 1 2 3 4
1.Tehnoference --
2.Konfliktu biezums 0,68%* --
3. Apmierinatiba ar attiecibam -0,49%* -0,64** --
4. Emocionala intelekta raditajs -0,31%* -0,40%* 0,59%** -

Piezime.N =320, * p < 0,05, ** p < 0,01

Ta ka 2. tabula redzams, ka saistiba starp tehnoferenci un konfliktu biezumu
Isapr- = 0,68 > 0,01, secinams, ka sakariba ir statistiski nozimiga.

Sakariba starp konfliktu biezumu un apmierinatibu ar attiecibam rs = -0,64.
Ta ka rs opr.= < 0, tad sakariba ir pret€ja - pieaugot konfliktu bieZzuma Itmenim
samazinas apmierinatiba ar attiecibam. Korelacijas koeficents rs = -0,64 > |0,5],
kas liecina par to, ka korelacija ir vidgji cieSa. Ta ka rs .= |-0,64| > 0,01,
secinams, ka sakariba ir statistiski nozimiga.

Apmierinatibas ar attiecibam un tehnoferences sakariba, kas tika sekojosi
aprékinata, kas ir rs = -0,49 < |0,5| norada uz vaju sakaribu, Ta ka rsar. = r <0, tad
sakariba ir pret€ja un augstakiem tehnoferences raditajiem verojams zemaks
apmierinatibas Iimenis un otradi.

Ta ka rsqpr. = 1 < 0, tad sakariba ir pret€ja augstakiem emocionala intelekta
raditajiem verojams zemaks tehmoferences Iimenis. Tehnoferences un
emocionala intelekta raditaju korelacijas koeficents rs4pr.= -0,31 = |0,3|, kas liecina
par to, ka korelacija ir vaja, véra nenemama. Ka rspr. = [-0,31| > 0,01. Lidzigi ar1
emocionala intelekta raditaju sakariba ar konfliktu biezumu rgp. = -0,40
(p <0,01), no ka var secinat, ka korelacija ir vaja.

Emocionala intelekta un tehnoferences raditaju sakariba ir vaja, tomer ta ir
cieSaka ka tehnoferences un konfliktu biezuma raditajiem.

Emocionala intelekta raditaju un apmierinatibas ar attiecibam aprekinata
sakariba,savukart ir tieSa, o rspr.=>0, pieaugot emocinala intelekta raditajam,
picaug apmierinatiba ar attiecibam. Korelacijas koeficents r:=0,59 (p < 0,05,
p < 0,01), kas liecina par to, ka korelacija ir vaja. Vienlaikus rs;p.=0,59 > 0,01,
secinams, ka sakariba ir statistiski nozimiga.
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Secinajumi
Conclusions

Apkopojot iegiitos rezultatus, var secinat, ka:

1.

Pastav sakariba starp tehnoferenci un konfliktu, d€] tehnisko ieri¢u
lietoSanas, biezumu para attiecibas. Konstatgts, jo lielaka tehnoference,
jo lielaks konfliktu bieZums. Tehnisko iericu lietoSana var ieveérojami
palielinat konfliktu bieZzumu attiecibas. Personam var biit problematiski
partraukt lietot savu ierici, vai lietot to tikai tam piemérota laika.
Iesp€jams, ka pie regularas iericu lietosanas ziid izpratne par to, kad
ierici lietot un kad ne, tad€jadi radot iebildumus no otra partnera, kas
noved pie konfliktiem.

Verojama negativa sakariba konfliktu del tehnisko iericu lietoSanas,
biezumam un apmierinatibai ar paru attiecibam. Jo lielaks konfliktu
biezums, jo mazaka apmierinatiba ar para attiecibam un pretéeji.
Konflikti var atstat biitiskas sekas apmierinatibai ar paru attiecibam
Itmeni. Ta ka apmierinatiba ir svarstiga, konfliktu biezums ir nozimigs
faktors, kas sp&j to samazinat.

Analizéjot pétijuma datus konstatéts, ka tehnoferencei un
apmierinatibai ar attiecibam nav tieSas sakaribas. Tehnoferencei un
apmierinatibai sakariba ir pastarpinata - tehnoference var radit lielaku
konfliktu biezumu, kas, savukart, var samazinat apmierinatibas lIimeni.
Emocionala intelekta raditajiem pastav vaja, véra nenemama un
negativa sakariba ar tehnoferenci, tada veida, ka ar augstakiem
emocionala intelekta raditdjiem veérojama mazaka tehnoference.
Pétijuma nav apstiprindjies gaiditais- nepastav cieSa korelacija
minétajiem raditajiem. Tehnisko iericu izmantoSanas biezumam un
lietoSanai tam nepiemérota laika, radot partraukumus para saskarsmé,
neatklajas saistiba ar emocionalo intelektu, ka sakotngji tika gaidits.
Augsts emocionala intelekta Itmena raditajs, vienlaikus nenozimées, ka
tehnoferences Itmenis attiecibas biis samazinats.

Emocionala intelekta raditajiem un apmierinatibai ar paru attiecibam ir
vaja saistiba. Pie augstakiem emocionala intelekta raditajiem vérojama
nedaudz lielaka apmierinatiba ar attiecibam. Lai gan tika sagaidits, ka
emocionala inelekta raditajs ar apmierinatibu bis ciesi saistits, pétijuma
rezulati to neapstiprina.
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Summary

In summary, the purpos of the study has been achieved, it has been found that there is a
relationship between technoference and the frequency of conflicts related to the use of
technology, as well as the satisfaction with couples' relationships and the frequency of conflicts.
At the same time, it became clear that the relationship between emotional intelligence,
technoference and satisfaction couples’relationships.

The research tasks have been fulfilled - the theoretical analysis of satisfaction with
couples' relationships, technoloference, emotional intelligence indicators has been fulfilled,
analyzes of the results of modern research on satisfaction with relations and relations of
technoference with them, as well as the emergence of conflicts and emotional intelligence
indicators. The empirical part of the research was created, mathematical calculations and
interpreted results were made. The conclusions are drawn up according to the research
questions put forward.
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AKTUALAS PIEEJAS UN IZAICINAJUMI PUSAUDZU
DEPRESIJAS NOVERTESANA

Contemporary Actualities and Challenges of Assessment of
Depression in Adolescents

Inese Elsina
University of Latvia, Latvia

Abstract. Depression is one of the most widespread mental disorders worldwide. Adolescence
is a vulnerable period for developing depression. It is associated with a number of challenges
in biological, psychological and social areas. Depression, if left unassessed and untreated
properly, has a great negative impact on well-being, mental and physical health, social
functioning, academical achievement, and economical disadvantages on the national level as
well. Studies reveal the need of improving the identification of depression symptoms in
adolescents among different types of specialists working with them (i.e. in educational, primary
care, clinical settings). Also, efficient measurement instruments and tools are evaluated to help
specialists in assessment of the symptoms of adolescents’ depression more precisely. The aim
of the current article is, firstly, to justify the actuality of the problem and the assessment of
adolescents’ depression, secondly, to provide a theoretical review, integrative analysis of
contemporary approaches to assessment of adolescents’ depression globally and in Latvia,
thirdly, to describe the proximal research ideas and tasks of the author of this article on the
topic.

Keywords: adolescents, depression, assessment.

levads
Introduction

Saskana ar Pasaules Veselibas organizacijas (PVO) datiem, depresija ir viena
no visbiezak sastopamajam psihiskajam saslimSanam, ka arT viens no visvairak
izplatitajiem iemesliem cilvéku darba nesp&jai. Kopuma pasaulé ir ap 300
miljoniem cilvéku, kas cie§ no depresijas, tatu depresijas apmériem ir tendence
palielinaties. Laika starp 2005. un 2015. gadu ar depresiju sirgstoSo cilvéku skaits
pasaulé ir audzis par 15 %. Lidz ar to depresija ir viena no 1pasi izstradatas
programmas “WHO’s Mental Health Gap Action Programme” prioritatém, kuras
mérkis ir palielinat pakalpojumu pieejamibu (medikamentozas terapijas,
psihosociala atbalsta iesp€jas u.c.) desmitiem miljonu cilvéku visa pasaule (World
Health Organization [WHO], 2017). Saskana ar Latvijas Psihiatru asociacijas, ka
ar1 Latvijas Psihosomatiskas medicinas un psihoterapijas asociacijas informaciju,
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depresija ir viena no visbiezak sastopamajam afektivo un neirotisko traucg€jumu
diagnozém Latvija (Térauds et al., 2015). Tiek l&sts, ka Latvija ik gadu ar
depresiju saslimst 8 %-9 % iedzivotaju, kas ir Iidzvertigi raditajiem Eiropa (LSM,
2017). Dati liecina, ka depresija ir viens no biezakajiem pasnavibu riska
faktoriem: 30 %-70 % suicida upuru ir cietusi no depresijas vai bipolarajiem
traucgjumiem (Mental Health America, 2017). Latvija pasnavibu skaita zina ir
viena no lidera pozicijam pasaule. Dokumenta “Sabiedribas veselibas
pamatnostadnes 2014.-2020. gadam” ir ming&ts, ka pasnavibu raditaji Latvijas
populacija ir treSie augstakie ES dalibvalstu vida un desmitie augstakie pasaulg.
Nemot veéra augstos paSnavibu raditajus, gan bérnu, gan pieauguso vidi,
paSnavibu un pasnavnieciskas uzvedibas profilakse jauzskata par vienu no
sabiedribas veselibas prioritatém Latvija (Veselibas ministrija, 2014). Liela
nozime $aja konteksta ir korektai savlaicigai depresijas diagnostikai jau iesp&jami
agrinakaja tas attistibas stadija (WHO, 2013; Yap, Pilkington, Ruan, & Jorm,
2014), jo savlaicigi nediagnosticéta, lidz ar to arT nearstéta depresija rada butiskas
negativas ietekmes uz b&rna un pusaudza psihologisko labklajibu, socialo
funkcionésanu, akadémiskajiem sasniegumiem, fizisko veselibu u.c. jomam
individualaja Itmeni, ka ari talejoSas negativas ietekmes uz sabiedribas
ekonomisko un psihologisko labklajibu kopuma (Knapp, Snell, Healey, Guglani,
Evans-Lacko, et al., 2015; Kuo, Stoep, Herting, Grupp, & McCauley, 2013).
Latvijas publiskaja telpa biezak izskan informacija par pieauguSo depresijas
celoniem un sekam (Latvijas Nacionala televizija [LNT], 2018). Tacu izteikti maz
sabiedrisko un profesionalo debasu, ka art zinatniskas intereses Latvija ir par
pusaudzu depresiju. ST raksta mérkis ir pamatot nepiecie3amibu pievérst véribu
pusaudZzu depresijas problematikai, ka arT sniegt teorctisko parskatu par
aktualajiem pusaudzu depresijas diagnostikas izaicinajumiem, pieejam pasaulé un
Latvija, ka arT sniegt ieskatu par raksta autores zinatniskajam idejam, iecerém,
iestradém saistiba ar dotas t€émas zinatnisko izpéti.

Pusaudzu depresija — izplatiba, izpausmes
Depression in Adolescents - Prevalence and Manifistations

Pusaudzu vecumposms ir viens no kritiskakajiem un sarezgitakajiem
attistibas posmiem individa dzive, kas saistits ar daudziem izaicinajumiem
biologiskaja, psihologiskaja un socialaja jomas (Tak, Brunwasser, Lichtwarck-
Aschoff, & Engels, 2017). Tiek uzskatits, ka depresijas simptomatikas izplatiba
pusaudzu vecuma ir 1,1 % 11 gadu vecuma un 20,7 % 18 gadu vecuma (Thapar,
Collishaw, Pine, & Thrapar, 2012). Depresija ir viens no biezak sastopamajiem
psihiskajiem trauc&jumiem, kas sak attistities tieSi pusaudzu vecumposma un
kuram ir nozimiga negativa ietekme uz pusaudza veseligu psihosocialo
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funkcionéSanu, akadémiskiem sasniegumiem un virkni citu jomu, ir depresija
(Benoit, Lacourse, & Clases, 2013; Yap et al., 2014). Pusaudzi ar depresiju
attalinas no socialajiem kontaktiem, socialas mijiedarbibas, ka rezultata neveido
veiksmigas draudzibas un romantiskas attiecibas. Depresijas simptomi negativi
ietekme ar1 pusaudZa kognitivas sp€jas (atminu, uzmanibu u.c.), Iidz ar to ari
akadémiskos sasniegumus (Darney, Reinke, Herman, Stormont, & lalongo, 2013;
Jaycox, Stein, Paddock, Miles Chandra et al., 2009; Schaefer, Kornienko, & Fox,
2011). Pusaudzu depresija palielina suicida, atkaribu, lieka svara risku
(Chrisman & Richardson, 2014; McLeod, Horwood, & Fergusson, 2016), ka ar1
risku iegiit psihiskas slimibas v€lakajos dzives gados, neplanotu griitniecibu,
attiecibu problémas (McLeod et al., 2016; Prinzie, Van Harten, Dekovic, Van Den
Akker, & Shiner, 2014) u.c. Nemot véra iepriek§ minétas negativas sekas, viena
no prioritatem psihiskas veselibas konteksta ir depresijas, suicidalas vai
paskaitgjosas uzvedibas atpaziSana, novertésana, arstéSana (Michaud, 2005).

Pusaudza pirmas depresijas pazimes ir butiski atpazit péc iespgjas
savlaicigak, jo, piedavajot atbilstosu intervenci, ir iesp&jams ievérojami mazinat
depresijas talaku attistibu (Kuo et al., 2013; Radovic, Reynolds, McCauley,
Sucato, Stein, & Miller, 2015). Primara loma pusaudzu agrino depresijas
simptomu atpaziSana ir tiem, kas atrodas regulara ikdienas kontakta ar pusaudzi —
vecakiem, radiniekiem, pedagogiem, primaras apriipes specialistiem (piemeram,
medmasam skolas, gimenes arstiem). Saja posma var rasties virkne izaicinajumu.
Depresijas simptomus pusaudziem salidzinot ar pieaugusajiem atpazit ir griitak
(Leaf, Alegria, Cohen, Goodman, Horwitz et al., 1996; Michaud, 2005). Pirmkart,
pusaudZzu vecumposma ipatnibas a priori paredz, ka pusaudzis var but vairak
aizkaitinats, izjust biezakas garastavokla mainas, lielaku impulsivitati. Depresijas
simptomi var slépties arT aiz fiziskiem simptomiem, €Sanas paradumu izmainam,
neveleéSanos iet uz skolu, akadémisko sasniegumu pazeminajuma (ko vecaki,
pedagogi nereti dévé par slinkumu), vielu lietoSanas, uzvedibas problémam
(Thapar et al., 2012). Tacu depresijas gadijuma uzvedibas problémam var nebiit
tipiska eksternalizacija, lidz ar to pusaudzis var tikt “nepamanits” (Wisdom,
Clarke, & Green, 2006). Otrkart, pusaudZziem nav tipiski stidz&ties par
probléemam, meklet palidzibu, jo vecumposma attistibas uzdevumi nosaka
vajadzibu biit “normalam”, biit autonomam no picaugusajiem (Michaud, 2005).
P&tfjumi liecina, ka pedagogi un vecaki médz pienacigi neatpazit vai par zemu
novertét pusaudza depresijas simptomus (Dwyer, Nicholson, & Battistutta, 2006;
Moor, Maguire, McQueen, Wells, Elton et al., 2007). Vecaku, pedagogu u.c. ciesa
ikdienas saskarsmé ar pusaudzi esoSu personu veérigums, zinasanas, atbalsts var
ievérojami paaugstinat iesp&ju, ka pusaudzis sanems savlaicigu profesionalu (t.i.,
psihiatru, psihologu u.c.) atbalstu.

Tacu ar izaicinajumu novertét pusaudza depresijas pazimes saskaras arl
specialisti (Rudolph & Lambert, 2007). P&d¢jas desmitgades pasaulg ir attistita
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virkne depresijas izvert€Sanas instrumentu, tacu arvien notiek diskusijas par
efektivakam pieejam, jo pusaudzu psihologiska stavokla izvértésana, salidzinot,
pieméram, ar pieauguSajiem, var bit saistita ar virkni specifisku aspektu.
Balstoties uz teorétiskas literatiiras un empirisko pétijjumu analizi, raksta tiks
sniegts 1ss parskats par izaicinajumiem pusaudzu depresijas psihologiskaja
1zverteésana.

PusaudzZu depresijas noverteSanas specifika
Challenges of Assessment of Depression in Adolescents

Pusaudzu depresijas izvertésana visbiezak tiek izmantotas anketas vai skalas,
dalgji strukturétas intervijas, ka arT noveérojumi (Colarossi, Oyserman, DeRoos, &
Allen-Meares, 2003; Wicks — Nelson & Israel, 2016). Visiem instrumentiem ir
savas prieksrocibas un savi triikumi, dazi no tiem darbojas vairak veiksmigi, dazi
mazak veiksmigi (Cusin, Yang, Yeung, & Fava, 2009).

Viens no aspektiem, kas janem véra, izveért€jot pusaudzu depresiju, ir, vai
pusaudzis sniedz atbildes par savu pasizjiitu, aizpildot paSnovertéjuma anketu, vai
ar1 atbildot uz kliniskaja vid€ stradajosa specialista (piem., kliniskais psihologs,
psihiatrs u.c.) uzdotajiem jautajumiem atbilstoSi dal&ji strukturgtai intervijas
procedurai kadas no metodém ietvaros. Ka viena no biezak izmantotajam pieejam
pusaudza depresijas izvertéSana tiek izmantota pasnovért€§juma metode. Tiek
uzskatits, ka sadas pieejas priekSrociba ir ta, ka depresijas gadijuma tadas izjiitas
ka nomaktiba, bezvertibas izjuta ir izteikti subjektivas un tas sp€j izvertet tikai
pats respondents (Wicks — Nelson & lIsrael, 2016), ka pusaudzis ir pietiekami
verbali un kognitivi attistits, lai spetu sniegt btisku informaciju par subjektiviem
simptomiem, kurus ir griiti novérot (Rudolph & Lambert, 2007). Atsaucoties uz
virkni pétijumu Deitons un kolégi (Deighton, Croudace, Fonagy, Brown,
Patalay, & Wolpert, 2014) min, ka arvien vairak ir empirisku pieradijumu tam, ka
berniem un pusaudZziem ir pietickams priekSstats par savam griitibam un vini spgj
adekvati un ticami novertet savu psihisko veselibu. Ir veltita virkne p&tijumu, kas
risina paSnovértéjuma aptauju un specialista vadito skalu (piem., dal&ji strukturéto
interviju) dilemmu, salidzinot abu pieeju atSkiribas un Ilidzibas depresijas
novertéSana. Pastav uzskats, ka ar kliniskaja vidé stradajosa specialista vaditas
intervijas palidzibu ir iesp€ams izvert€t depresijas simptomus ieveérojami
precizak (Cusin et al., 2009), ka, pasnovertéjuma metodes, salidzinot ar kliniskas
intervijas metodi, simptomus parverte (Caldwell & Sandusky, 2010). Taja pasa
laika, izvert&jot abas pieejas depresijas novertésana ir ari konstatéts, ka nevienai
no pieejam nav priekSrocibas par otru, ka katra piedava unikalu un bitisku
informaciju, un, izvert§jot depresiju, viena nevar aizstat otru, tapec ir ieteicams
izmanto abas (Straub, Plener, Koelch, & Keller, 2014; Uher et al., 2012). Taja
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pasa laika pusaudziem var biit izteikta vélme sniegt sociali v€lamas atbildes, lai
1zvairitos no nev€lamas socialas reakcijas, ka ari, ir pieradits, ka pusaudziem ar
depresiju ir vélme parveértet savus simptomus (Garber & Kaminski, 2000).
Analizgjot zinatniskos rakstus, petnieki uzsver minéto ka ierobezojumus, tacu
netick piedavati metodologiskie risinajumi, kas varétu mazinat $adu izpausmju
iesp&jamibu (piem., nereti instrumenti nesatur t.s. ‘melu skalu’ vai citas
iespejamas datu ticamibas paaugstinasanas pieejas).

Biitisks jautajums pusaudzu depresijas izvertéSana ir pusaudZzu pasu sniegtas
informacijas izmantoSana vai arT citu nozimigu cilvéku viedokla izmantoSana par
pusaudzu depresijas simptomiem. Neskatoties uz to, ka bérni vai pusaudzi var bt
labakais avots informacijai par savam izjiitam, sevis uztveri, tomér tiek uzskatits
ar1, ka informaciju par bérna vai pusaudza stavokli (t.sk. depresijas pazimé€m) ir
jaievac arl no nozimigajiem citiem, piem., vecakiem, skolotajiem, vienaudZiem
(Clarizio, 1994). Vecaki un skolotaji var sniegt buitisku informaciju tiesi par ar€ji
noveérojamiem simptomiem, par kuriem pusaudzim var nebiit objektiva skatijuma
Saja procesa klinicistam vai zinatnickam rodas nopietns izaicinajums, integrét
pusaudza un vecaka vai skolotdja, vienaudza atbildes un pienemt optimalu un
korektu Iémumu (Rudolph & Lambert, 2007). Zinatnieki atzZimé, ka starp vecaka
un bérna sniegtajam atbildém var pastavet vaja korelacija, kas var liecinat, ka gan
vecaks, gan beérns sniedz norades uz vienas un tas paSas problémas atSkirigiem
aspektiem (Wicks — Nelson & Israel, 2016). Analiz&jot zinatniskos rakstus var
noverot, ka zinatnieki pusaudzu depresijas konteksta maz izmanto iesp€ju iegt
un analizét informaciju, kas iegtta no vairakiem avotiem, ko varétu skaidrot ar
lielaku resursu nepiecieSamibu, ko prasa datu ievakSana un administréSana ar $ada
veida depresijas noveért€Sanas instrumentiem. Depresijas fakta un Ilimena
1zverteSana biezi tiek izmantotas paSnovertéjuma aptaujas, kas daudzos petijumos
tiek atziméts ka p€tijjuma ierobeZojums.

Augstak minétie izaicinajumi pusaudzu depresijas atpaziSana, izvertéSana
skar specialistus, vecakus, pedagogus, primaras apriipes specialistus visa pasaulg.
Tacu, runajot par papildus specifiskiem izaicinajumiem, ar kuriem saskaras
specialisti Latvijas konteksta, ir jaatzimé b€rnu un pusaudzu depresijas
izvertéSanas instrumentu nepietickamiba. Nemot véra Latvijas sarezgito
kultiirvesturisko kontekstu un lidz ar to nevienmé&rigu psihologijas zinatnes
attistibu, peéd¢jas desmitgad@s ir noticis ieveérojams progress psihologisko testu un
aptauju adaptacijas, standartizacijas procesa (Renge & Dragiins, 2012), taja pasa
laika joprojam pastav nepiecieSamiba péc kvalitativiem psihodiagnostikas
instrumentiem latvieSu valoda daudzas psihologijas jomas un témas, Tpasi bérnu
un pusaudzu izlasém. Attieciba uz bérnu un pusaudzu depresijas pazimju
novértéSanu, var minét, ka, pieméram, ir pieejama Ahenbaha bérna uzvedibas
novértéSanas aptauja (The Child Behaviour Checklist, CBCL, Achenbach &
Rescorla 2001) latviski adaptéta un standartizéta versija (S. Sebres un
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M. Rascevskas vadiba), kas, neméra depresijas simptomus, tacu var sniegt
nozimigas norades uz nomaktibas, afektivo traucgjumu pazimém, tadejadi
sniedzot vértigu informaciju, stimulu izzinat emocionalo gritibu izpausmes
detalizétak, izmantojot papildus izvertéSanas metodes. Latvija ir pieejama un
aktivi tiek lietota arm B&rnu Depresijas aptaujas latvieSu valodas versija (Children
Depression Scale CDI, Kovacs, 1980; Latvija aptauju adapt&ja S. Voitkane un
S. Miezite, 1994). Ir jamin, ka paslaik Latvija B. Martinsones vadiba tiek adapteta
“Dzordzijas skolas klimata aptauja” (Georgia School Climate Survey, La Salle &
Meyers, 2014) sakumskolas, pamatskolas, vidusskolas skolénu, ka arT vecaku un
skolotaju formu latvieSu un krievu valodas versijas. Pamatskolas un vidusskolas
(5.-12. kl.) paplasinataja forma dala no jautajumiem veltita pusaudzu psihiskas
veselibas, t.sk., depresijas problematikai.

Raksta autores pienesums pusaudzu depresijas izvertéSana Latvija ir Bérnu
depresijas novértésanas skala (Children Depression Rating Scale — Revisited,
CDRS-R, Poznanski & Mokros, 1996) adaptacija, kas patreizgja bridi ir darba
procesa. Skala ir viena no biezak izmantotajam metodém b€rmnu un pusaudzu
depresijas simptomu un izteiktibas izveértésana pasaulé (Mayes, Bernstein, Haley,
Kennard, & Emslie, 2010). Latvijas konteksta §1s aptaujas pieejamiba ir nozimiga,
jo ta piedava ne tikai pusaudza paSvertéjuma, bet ari vért€juma no citiem avotiem
(vecaku, skolotaju u.c. nozimigu citu) iespgjas pusaudza depresijas iezimju
novertéSana. AtSkiriba no citiem Latvija pieejamiem instrumentiem pusaudzu
depresijas izvertésana, Sis instruments ir kliniskaja videé stradajosa specialista
vadita daléji strukturéta intervija, kas piedava padzilinatu un niansétu pusaudzu
depresijas simptomu izzinasanu (Poznanski, Freeman, & Mokros, 1985).

Secinajumi

Depresija ir viena no visbiezak sastopamajam psihiskajam saslim$anam, ka
ar1 viens no visvairak izplatitajiem iemesliem cilvéku darba nespé€jai pasaulé.
Pusaudzu vecumposms ir viens no kritiskakajiem un sarezgitakajiem attistibas
posmiem individa dzivé, un depresija ir viens no biezak sastopamajiem
psihiskajiem trauc€jumiem S$aja vecumposma. Pusaudza pirmas depresijas
pazimes ir biitiski atpazit un novertét pec iespejas savlaicigak, jo, piedavajot
atbilstosu intervenci, ir iesp&jams ievérojami mazinat depresijas talaku attistibu.
Tacu tas ir liels izaicinajums ne vien vecakiem, pedagogiem un citam pusaudzim
nozimigam personam, bet ar1 specialistiem. Pastav dazadas pieejas un metodes §1
trauc€juma izvert€Sanai, taCu zinatnieku vidi nav vienpratibas par to, kas ir
efektivaka pieeja, uzsverot S§1 jautajuma neviennozimigumu. Latvija ir
pasnoveérté§juma metode depresijas simptomu izvertéSanai un standartizéta
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uzvedibas aptauja, kas netiesi lauj noradit uz nomaktibas tendencém, un tagad tiks
adapteta aptauja, kas integré abas pieejas.

Summary

Depression is one of the most widespread mental disorders worldwide. Adolescence is a
vulnerable period for developing depression. It is associated with a number of challenges in
biological, psychological and social areas. Different theoretical aspects and challenges of
assessment of adolescents’ depression are discussed globally in the article. Specific situation
of Latvia is reflected and the proximal research ideas and tasks of the author of this article on
the topic are described.
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Abstract. In the recent years the significant increase in number of convicts with addictive
behavior is observed in correctional establishments of the Russian Federation. Addictive
behavior is often caused by anomalies of the identity of convicts and is expressed in escape
from reality by change of their mental state by means of use of narcotic and psychotropic
substances, alcohol, game addiction, sexual addictions that is followed by intensive emotions
development. Nowadays the modern society requires that correctional establishments of the
penal system of Russia should become social clinics which are carrying out psychosocial
rehabilitation of convicts with addictive behavior. The purpose of this research is studying
psychological features of convicts with addictive behavior. The methods and techniques of the
research are observation, conversation, analysis of personal records, expert poll, psycho-
diagnostic testing (the test of addictive indicators of MGAA, K. Leonhard — H. Shmishek's test,
L. N. Sobchik's technique “The individual and typological questionnaire”, the LSI test of
Kellerman-Plutchik-Konte), methods of mathematical statistics. It is defined that convicts with
addictive behavior are conflictive, quick-tempered, insincere, show high levels on the scale of
addictive indicators, have high indicators of exaltation, demonstrativeness and excitability.
They have dominating conflict emotional states which are followed by high introversion and
psychological protection as denial, rationalization, cognitive mapping. Such personal profile
of convicts with addictive behavior testifies to the aggressive manner of self-affirmation
contrary to the interests of people around, the increased suspiciousness and vigilance in the
relations, high proneness to conflict. We consider that psychological features of convicts with
addictive behavior are the indicator of success of their psychosocial rehabilitation.

Keywords: addictive behavior, correctional facilities, convicted, personality characteristics,
psychosocial rehabilitation.

© Rézeknes Tehnologiju akademija, 2018
http://dx.doi.org/10.17770/sie2018vol1.3209


http://dx.doi.org/10.17770/sie2018vol1.3209

Ganishina et al., 2018. Personality Features of Convicts with Addictive Behavior

Introduction

The relevance of the research is caused by the fact that now convicts with
addictive behavior are one of the most problem categories of convicts requiring
special attention from psychological, educational, social workers of the penal
system of Russia. Addictive behavior of convicts is expressed in escape from
reality by change of mental state by means of use of narcotic and psychotropic
substances, alcohol, game addiction, sexual addictions that is followed by
addiction developmentand manifestation of intensive emotions.

According to the Penal Code of the Russian Federation, the most important
area of focus of the penal system officers is correction of convicts, change of
negative traits of their personality, formation of respect for the person, society,
labor, norms, rules and the existing traditions.

In the Concept of development of the penal system of the Russian Federation
till 2020 the need of search and implementation of new personal forms of workis
stated, providing rendering the direct specific social, psychological and
pedagogical assistance to each convict taking into account his/her social and
demographic, criminal and legal and personal and psychological characteristics.
The development of the psychotherapeutic area of work of a psychologist and the
creation of departments of social and psychological rehabilitation in penal
establishments in order torender profile psychological assistance for the convicts
having alcohol or drug addiction, mental anomalies are also pointed out.

Nowadays there is a need in the modern society to reorganize correctional
facilities of the penal system of Russia into social clinics which are providing
psychosocial rehabilitation of convicts with addictive behavior. However it is
impossible to organize and to hold rehabilitation actions with convicts with
addictive behavior without taking into account their personality features.

The aim of this research is to study personal features of convicts with
addictive behavior.

The research problems are definition of theoretical bases of the study of
convicts with addictive behavior; selection of psycho-diagnostic methods;
detection of social and demographic, criminal and legal and psychological
features of convicts with addictive behavior.

The object of the research is personal features of convicts with addictive
behavior.

The research methods and techniques are observation, conversation, analysis
of personal records, expert poll, the test of addictive indicators of MGAA,
K. Leonhard- H. Shmishek's test, L. N. Sobchik's technique «The individual and
typological questionnaire», the LSI test of Kellerman-Plutchik-Konte, methods of
mathematical statistics (correlation analysis).
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Theoretical bases of the research of addictive behavior of convicts

The problem of addictive behavior was investigated by native and foreign
scientists Ts. P. Korolenko (1991), V. Segal (1967), E. V. Zmanovskaya (2011).
Ts. P. Korolenko and N. V. Dmitriyeva emphasize the following types of
addictions: 1) non-chemical, 2) disturbance of alimentary behavior; 3) chemical.
Non-chemical addictions include gambling; The Internet - addictions; sex
addictions; workaholism; relation addictions (groupsof interests); shopaholism;
time-urgent addiction (state of constant lack of time); religionism, sectarianism.
Disturbances of alimentary behavior are divided into anorexia; bulimia; obesity.
Among chemical addictions are alcoholism; narcomania; toxicomania; tobacco
smoking (Korolenko & Dmitriyeva, 2001).

Representatives of the psychoanalytical school were engaged in studying
mechanisms of emergence of addictive behavior (Freud, 1998; Erikson, 2008;
Fromm, 1955), as well as the behaviorists (Watson, 1924; Bandura, 2000;
Thorndike, 1929), the gestalt-school psychologists (Perls, 2000), representatives
of individual psychology (Adler, 1964), transactional analysis (Burn, 2000), stress
and coping theories (Lazarus, 1966), theories of personal constructs (Kelly, 1969),
the theory of locus of control (Rotter, 1988), ontopsychology (Meneghetti, 2015),
transpersonal psychology (Grof, 1985), activity approach (Rubenstein, 1999),
(Leontyev, 1983), systemic focused theories (Eydemiller, 1989; Eydemiller &
Yustitskis, 2001) etc.

Personal changes of chemically dependent people are described by
S. V. Berezin (2000), B. S. Bratus (1988), A. E. Lichko (1999), K. Evans
(Evans & Sullivan, 1995), R. Monti (1989), N. Roche (1989), C. Stewart (1996),
V. Thomas (Thomas, Melchert, & Banken, 1999) and others. Penitentiary
psychologists investigated some personal features of convicts with addictive
behavior. Features of the valuable and semantic, motivational and volitional
sphere of the personality of convicts are studied by A. A. Istomin (2011),
A. N. Sukhov (2017), A. . Ushatikov (1990), V. V. Yakovlev (1999) and others;
the models and basic programs of psychological correction of their personality are
investigated in domestic and foreign penitentiary psychology (M. G. Debolsky
(Debolsky & Kokurin, 2005), S. D. Khachaturian (Khachaturian, 2001). The
research of psychological features of the motivational sphere of drug-addicted
convicts was conducted by A. A. Zharkikh (2013), A. I. Ushatikov, I. S. Ganishina
(2015). It is established that the identity of a drug-addicted convict is
characterized by loss of the social status.

In the context of the studied problem it is important to note that the Russian
penitentiary psychologists studied the general regularities of the behavior of
convicts with addictive behavior and proved the main directions of improvement
of psychological work with them (Vlasova, 2006; Sochivko & Savelyeva, 2009;
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Ganishina & Zharkikh, 2013; Ganishina, 2014; Ganishina, 2015; Ganishina,
2016; Ganishina & Ushatikov, 2016; Ganishina, 2017) which can be used in
places of detention for the purpose of psychosocial rehabilitation of convicts with
addictive behavior.

Analysis of the empirical research of addictive behavior of convicts

The empirical research of addictive behavior of convicts has been organized
and conducted by us in places of detention. It included the following stages:

1. Research of social and demographic and criminal and legal features of

convicts with addictive behavior.

2. Carrying out psychological diagnostics of addictive behavior of

convicts.

3. Processing of the obtained data with the help of methods of

mathematical statistics.

4.  Analysis and interpretation of the results of the research (Aksenova &

Kuptsov, 2016).

The results of the expert poll of the staff of the correctional establishment
show that convicts with addictive behavior have low status among other convicts,
are conflictive, quick-tempered, insincere and adapt to imprisonment conditions
more difficultly.

Observation has shown that change of mood phases is typical for convicts
with addictive behavior (high activity is combined with the periods of lower
mood) together with fixing on the gloomylife side and mental block. Numerous
violations of the emotional sphere are shown in the form of sharp mood instability,
irritability, irascibility, impossibility to constrain themselves at disorders, ease of
emergence of “breakdown” in an insignificant occasion.

The results of the conversation with convicts with addictive behavior show
that during a conversation on alcohol and drugs they considerably liven up that
proves the remained addiction features. Primitiveness of judgments, insincerity of
answers to questions is characteristic of themat a conversation. They adhere to
externally accusatory position just as in the analysis of the reasons of addiction
developing, so concerning the committed crime. Criticality in relation to their own
acts is sharply reduced, however they easily make contact that is explained by
curiosity and understanding of special attention to their person.

The carried-out analysis of personal records has allowed us to reveal social
and demographic and criminal and legal features of convicts with additive
behavior. We will consider social and demographic features of convicts with
addictive behavior such as age, education, marital statusin a more detailed way.
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The analysis of age features has allowed us to draw a conclusion that most
of convicts with addictive behavior is in age range of 20-34 years (Figure 1):

— age of convicts with addictive behavior of 18-19 years makes 4 %;

—  20-24 years —28 %j;

—  25-29 years — 37 %j;

—  30-34 years — 11 %j;

—  35-39 years — 8 %j;

—  40-44 years — 6 %; 45-49 years — 4 %j;

— over 50 years — 2 %.

Therefore, the age up to 35 years is characteristic of 80 % of convicts with
addictive behavior.

40 1
35
30
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20
15 1
10 1
51 |
o L |
18-19 20-24 25-29 30-34 35-39 40-44 45-49 more
than 50

Figure 1. Age of convicts with addictive behavior

The analysis of education level made uspossible to come to a conclusion that
the vast majority of convicts with addictive behavior has incomplete secondary
and secondary education (Figure 2):

— among them 61 % have incomplete secondary education;

— 33 % have secondary education;

— 6 % have higher education.

Therefore, the low education level is characteristic for 94 % of convicts with
addictive behavior.
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Figure 2. Education of convicts with addictive behavior

The analysis of marital status of convicts with addictive behavior (Figure 3)
has allowed us to draw a conclusion that most of convicts (62 %) are single, 28 %
of convicts are married, 8 % have civil marriage, 2 % are divorced.
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Figure 3. Marital status of convicts with addictive behavior

The most part of convicts with addictive behavior (77 %) have no children
(Figure 4).
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Figure 4. Convicts with addictive behavior with or without children

Concerning a type of the committed crime the following criminal and legal
features of convicts with addictive behavior are observed(Figure 5):

murder — 41 %;

theft of property — 14 %;

an attack to steal someone else's property, committed with the use of
violence dangerous to life or health, or with the threat of such violence,
robbery — 12 %;

deliberate causing heavy harm to health -10 %;

sex crimes — 8 %;

open stealing of someone else's property, robbery — 7 %;

illegal manufacturing, acquisition, storage, transportation, transfer or
sale of drugs or psychotropic substances — 4 %;

other types of crimes — 4 %.

Therefore, for convicts with addictive behavior violent crimes (77 %) are
dominating.
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Figure 5. Type of the crime committed by convicts with addictive behavior
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The analysis of personal records, medical records and expert poll of the staff
of the correctional establishments showed that convicts with addictive behavior
have mostly chemical addictions: drug dependency and alcoholism. The most part
of convicts (83 %) smokes, believing that this addiction will help them to endure
the psychological distress connected with their imprisonment.

All interviewed convicts do not have non-chemical addictions and
disturbances of alimentary behavior. An insignificant part of convicts (less than
5 %) show sex addictions. We consider that the absence of non-chemical and
alimentary addictions in the studied group is due to change of the personal features
of convicts caused by their stay in places of detention, emergence of the
restrictions which were earlier not available outside, such as the Internet
dependence, implications of addictive behavior, different relations, including sex
behavior, sectarianism, etc.

To assess the addictive orientation of the convicts, we used the McMullan-
Galehar addictive technique (MGAA) (Figure 6). All convicts with addictive
behavior have high values of addictive prescriptions, therefore, at the organization
of psychosocial after-treatment special attention should be paid to depression.
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Figure 6. Showing the severity of addictive attitudes among drug addicted prisoners

The conducted research by means of K. Leonhard - H. Shmishek's (Figure
7) technique has allowed us to reveal the dominating types of accentuation of
character at convicts with addictive behavior. The investigated convicts have high
indicators on the scales of exaltation, demonstrativeness and excitability. Drug-
addicted convicts show tendency to affect, emergence of the conflict emotional
states and experiences having long emotional response. They can be alarmists, are
subject to momentary moods, are gusty, easily pass from a condition of delight to
a condition of grief, have lability of mentality. They are also inclined to a
fantasies, falsity and pretense, adventurism, virtuosity, peacockery. Increased
impulsiveness, an instinctivity, roughness, tediousness, gloom, irascibility,

41



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26, 2018. 34-47

tendency to rudeness and abuse, friction and conflicts are characteristic of them.
They are irritable, quick-tempered, inflexible in a collective. Drug-addicted
convicts are concentrated on the gloomy, sad parts of their life, the level of their
activity is considerably reduced, painful sensitivity, unwillingness to reconstruct
the behavior in a new situation are inherent in them, as well as inability to fast
changes, accepting responsibility for own behavior.
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Figure 7. Dominating types of accentuation of character of drug-addicted convicts

The research conducted by us by means of the L. N. Sobchik's technique
“The individual and typological questionnaire” (Figure 8) has allowed to reveal
the leading personality tendencies disclosing the nature of cognitive and
individual and typological features of convicts with addictive behavior. The
analysis of the received results shows that convicts with addictive behavior have
rather high rates on scales “Lie” and “Aggravation” that shows their desire to meet
social expectations of other convicts. They show high indicators on scales
“Aggression”, “Rigidity”, “Sensitivity”, “Uneasiness”, “Introversion”. Therefore,
conflict emotional states which are followed by high introversion dominate. Such
personal profile testifies to an aggressive manner of self-affirmation contrary to
the interests of people around, the increased suspiciousness and vigilance in
relations, high propensity towards conflict.
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Figure 8. Leading personality tendencies of drug-addicted convicts

The research conducted by means of the LSI technique of Kellerman-
Plutchik-Konte (Figure 9) has allowed us to establish that the following types of
psychological protection are dominating: denial, rationalization, cognitive
mapping. Therefore, in order to solve inner conflicts and contradictions convicts
with addictive behavior deny their dependence, existence of the frustrating
circumstances, stop the experiences caused by unpleasant or subjectively
unacceptable situation by means of logical prescriptions and manipulations or
attribute negative feelings and thoughts to other people. Convicts with addictive
behavior draw only those conclusions thanks to which their behavior is perceived
by the surrounding as well controlled and not contradicting to objective
circumstances.
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Figure 9. Prevailing types of psychological protection of drug-addicted convicts
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Thus, social and demographic, criminal and legal and psychological features
of convicts with addictive behavior need to be considered by drawing up and
implementation of programs of their psychosocial rehabilitation in places of
detention.

Implications

The theoretical bases of the analysis of the problem of addictive behavior of
convicts are presented in the article. The social and demographic, criminal and
legal psychological features of their personality revealed during the empirical
research are given. For the purpose of determination of personal features of
convicts the authors tried out psycho-diagnostic tools including observation,
conversation, analysis of personal records, expert poll, psycho-diagnostic testing
(the test of addictive prescriptions of MGAA, K. Leonhard— H. Shmishek's test,
L. N. Sobchik's technique “The individual and typological questionnaire”, the LSI
test of Kellerman-Plutchik-Konte), methods of mathematical statistics. The
received results can be applied for psychosocial rehabilitation of convicts with
addictive behavior in places of detention.

Conclusions

Nowadays there is a need in the modern society to reorganize correctional
facilities of the penal system of Russia into social clinics which are providing
psychosocial rehabilitation of convicts with addictive behavior. However it is
impossible to organize and to hold rehabilitation actions with convicts with
addictive behavior without taking into account their personal features.

For the purpose of diagnostics of personal features of convicts with addictive
behavior we defined their social and demographic, criminal and legal and
psychological characteristics.

We established that convictswith addictive behavior have low status among
other convicts, are conflictive, quick-tempered, insincere, adapt to imprisonment
conditions more difficultly. Change of mood phases, mental block, irritability,
irascibility, impossibility to constrain at disorders, “breakdown” emergencein
insignificant occasions is typicalof them.

Most convicts with addictive behavior have chemical dependences
(narcotics and alcohol). All respondents do not have non-chemical addictions and
disturbances of alimentary behavior; an insignificant part of convicts show sex
addictions.

The analysis of age features has allowed us to draw a conclusion that the age
up to 35 years and low education level are characteristic of most of convicts with
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addictive behavior. For convicts with addictive behavior violent crimes are
dominating. Most of convicts are not married and have no children.

All convicts with addictive behaviorhave high indicators of addictive
prescriptions, very high indicators on the scales of exaltation, demonstrativeness
and excitability. Their personal profile testifies to the aggressive manner of self-
affirmation contrary to the interests of people around, the increased
suspiciousness and vigilance in the relations, high proneness to conflict. For
convicts with addictive behavior the following types of psychological protection
are dominating: denial, rationalization, projection. Therefore, in order to solve
inner conflicts and contradictions convicts with addictive behavior deny their
dependence, existence of the frustrating circumstances, stop the experiences
caused by unpleasant or subjectively unacceptable situation by means of logical
prescriptions and manipulations or attribute negative feelings and thoughts to
other people.

The staff of the penal system need to consider the investigated social and
demographic, criminal and legal and psychological features of convicts with
addictive behavior by drawing up and implementation of programs of their
psychosocial rehabilitation in places of detention.
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Abstract. The article presents the results of the empirical research, the study of the influence
of individual psychological characteristics of the penal staff on the developing of professional
attitudes in the process of training at the FPS training centers. The research distinguishes
among three groups of penal employees according to individual psychological
characteristics. The article shows statistically significant differences in individual
psychological characteristics that affect the developing of professional attitudes in the
process of training at the FPS training centers. The research results show that the most
efficient professional attitudes are most often developed among employees characterized by
the following individual psychological characteristics: stress resistance, threats resistance,
resoluteness, ability to control their emotions and behavior, ability to cope with a large
amount of work and so on. The article also presents the results of the additional study proving
that there are no significant differences in the distinguished groups in terms of such
indicators as demographic data, socio-psychological climate, service relationships, needs
obtained while fulfilling official duties, degree of the regulatory framework development,
management style, etc. The empirical study reveals that such personality traits as negligence,
excessive trustfulness, inability to control one’s emotions and impulsive drives can exert
negative impact on the performance of official tasks by the penal staff. The research results
presented in the article can be used in the educational process at the FPS training centers
and in the work of the penitentiary psychologist.
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Introduction

It is impossible to build a team of highly professional and well ordered
penal officers meeting the current requirements of the Russian Federation
legislation and able to solve the tasks assigned to the penal service effectively
without taking into account the peculiarities of the professional attitudes
development among thepenal staff in the process of entering office, especially
while undergoing training at the training centers of the Federal Penal Service
(the FPS of Russia) (Gavrina, 2015; Pozdnyakov, 2012).

During the period of training at thetraining centers of the FPS of Russia and
the educational establishments of the FPS of Russia, the issue is not given due
attention to. This has a negative impact on the development of professional
attitudes of penal officers, which in turn leads to various destructions in their
work (Gavrina, Simakova, & Fomin, 2017; Pozdnyakov, 2016). That is why the
problem of finding ways to develop efficient professional attitudes of penal staff
during the period of professional training is topical.

When entering the penal service, each employee is appointed to a certain
job and begins to fulfill certain job duties. In the process of mastering
professional skills and abilities within the framework of his or her job, he or she
develops professional attitudes, determined by professional competencies,
individual psychological characteristics, organizational relationships in the
Institution, socio-psychological climate in the team, etc (Shatokhina, 2012). In
this regard, it seems important to find out which psychological determinants
influence the development of professional attitudes of the penal officers. It
should be noted that professional attitudes are seen as the response to the degree
of mastering and understanding of the organizational and legal characteristics of
the job and the organizational structure of the penal institutions and bodies the
activities of which determine the process of developing their organizational
competence and organizational relationships, as well as the functional
significance of the job, its behavioral, human parameters, expressed in real acts
and actions of the employee (Gavrina, 2004).

The purpose of this study is to identify the psychological characteristics of
the penal staff, which influence the development of professional attitudes.

The objectives of the study are: to determine the theoretical basis for
studying the professional attitudes of penal staff; to select psychodiagnostic
tools; to distinguish groups of penal staff according to their psychological
characteristics affecting the development of professional attitudes.

The subject-matter of the study is the individual psychological
characteristics of the penal staff, which influence the development of
professional attitudes.
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Methods and techniques of research: observation, interview, expert survey,
questionnaire aimed at studying socio-demographic data, express methods for
studying career success, opportunities for professional growth, fatigue as a result
of performing tasks, a basic questionnaire aimed at studying organizational
behavior, organizational relationships and professional attitudes, developed by
A. I. Papkin, the 16-factor questionnaire of Cattell, methods of mathematical
statistics (correlation analysis, Student’s t-test).

The theoretical basis for the study of the professional attitudes
of penal staff

The problem of developing professional attitudes of employees of various
organizations was studied in terms of: the theory of the organization of work and
scientific management (Fayol, 1916; Taylor, 1992; Weber, 1947); school of
human relations (Follet, cited in Vesnin, 2006: p. 53; G. Kunz & O’Donnell,
1982; Mayo, 1960); socio-psychological aspects of enterprise management
(Bernard, 1938; Herzberg, 1966; Maslow, 1954; McGregor, 1960; Merton,
2006; Ouchi, 1984; Selznick, 1957); the theory of enterprise development
(Peters & Waterman, 1986; Weike, 1969), the theory of “natural” organizations
(Etziol, Norton & Parsons, cited in Gvishiani, 2000: p. 19-21); “synthetic”
approach (Athos, Friedman & Pascal, cited in Vikhansky & Naumov, 2000: p.
51-55; Drucker, 1977); “information approach” (Yesin, 2000; Kabachenko,
1996; Naumov, 2000; Prokopenko, 2000; Vikhansky, 2000).

The domestic legal psychology distinguishes among several approaches to
studying the peculiarities of the development of professional attitudes of law
enforcement officers.

The procedural and activity-based management concept (Kitov, 1979)
emphasizes the psychology of the individual and the administrative activities of
the head in studying psychological features of the development of professional
attitudes of an employee;

The organizational and activity-based psychological management concept
(Stolyarenko, 2003) is based on the idea that the development of professional
attitudes is influenced by: the person (the employee) in the management system,
social goals, values, the psychology of management organization and
organizational climate, the psychological mechanisms of self-organization of the
team and employees. This organizational and activity-based psychological
management concept appears to distinguish human, psychological subsystem
within the management system that influences the development of professional
attitudes of penal employees;
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The author of the concept of the psychology of making managerial
decisions by the heads of the internal affairs bodies (Bakeyev, 1983) outlined
the problem of finding effective management decisions by the heads of the
internal affairs bodies, exerting (depending on their status) influence on the
development of professional attitudes among the employees. Despite the fact
that absolutely all managerial decisions made by the law enforcement agencies
are really socially significant, the response to them is always given through the
“prism” of the personal characteristics of employees. V. A. Bakeyev pointed out
that the effectiveness of managerial decisions depended upon the individual
features of the head, such as leadership style, motivation and goal-oriented
sphere, views, beliefs, value-oriented attitudes, moral appearance, intellectual
capabilities, volitional sphere, etc., as well as upon the psychological
characteristics of the internal affairs team, the level of its development or upon
groups of people participating in their consideration and making;

According to the concept of the psychology of organizational relationships
in the activities of the bodies of internal affairs (Papkin, 1984) organizational
relationships, acting as interrelationships, determine the essence and
psychological content of contacts between groups of law enforcement officers,
aimed at coordinating actions and deeds. They look like interdependencies and
interrelationships between managers and employees, which show the correlation
of job duties, rights (powers) and responsibilities. The success of organizational
relationships study affects the development of professional attitudes among
employees of the bodies of internal affairs.

According to the concept of the psychological potential of internal affairs
bodies staff (Chernenilov, 2003) the development of professional attitudes
among employees is influenced by psychological potential.

The concept of the organizational behavior psychology of the penal staff
(Gavrina, 2004) stresses that penal staff organizational behavior manifests itself
in professional attitudes expressed from the psychological point of view in
assimilation, understanding by the penal employees of the organizational, legal
and psychological characteristics of the office held and the organizational
structure of the correctional institution. The dynamics of organizational behavior
determines the process of developing professional attitudes and competence, as
well as the functional significance of the office, its behavioral, human
parameters.

There is no doubt that without the use of modern, personality-oriented
approaches to managing the process of developing professional attitudes of
penal employees, it is impossible to build an effective personnel management
system that makes it possible to reduce social tension, staff turnover, and ensure
the necessary level of duty performance by employees.
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Analysis of the empirical study of the development of professional attitudes
of penal staff in the process of training at educational establishments of the
FPS of Russia

For the purpose of making comprehensive analysis of the stated issue,
examination of employees trained at the training centers of the FPS of Russia
was organized and conducted. A total of 163 employees were examined.

The empirical results obtained on the basis of the 16-factor questionnaire of
Cattell were subjected to cluster analysis, as a result 3 clusters (hereinafter —
groups) were distinguished. The first group included 43 % of all surveyed
employees, the second — 18 %, the third — 39 %.

We will not dwell on the average indicators obtained with the help of the
psychodiagnostic survey based on the 16-factor questionnaire of Cattell, since
they are almost the same in all three groups, we will consider the peaks showing
significant differences in these groups.

To identify statistically significant differences in the groups under
consideration, we used the Student's t-test (Table 1). In the future, the text of the
article presents data showing significant individual psychological differences in
the selected groups of employees.

Table 1 Comparative analysis of the results of the 16-factor Cattell questionnaire
using the Student’s t-test

Comp Student’s t-test
ared
groups Factors
A B C E F G H |
1-2
000 | 000 | 0.00 0.02 036 | 039 | 007 | 001
1-3 001 | 023 | 0.00 0.56 001 | 000 | 000 | 001
2-3 000 | 001 | 062 0.01 006 | 001 | 008 | 0.00
Comp Student’s t-test
ared Factors
groups L M N o) Q1 Q2 Q3 Q4
1-2 002 | 000 | 001 0.39 0.16 0.61 | 0.0000 | 0.61
18 1 027 | 000 | 016 | 000 | 024 | 000 | 00002 | 0.00
2-3 009 | 000 | 012 0.00 0.58 0.04 | 0.0013 | 0.01

The results of the cluster analysis show that the distinguishing
characteristics of the first group employees from the employees of the other two
groups are the following: on the whole, they are people with a good 1Q level,
able to learn, abstractly and logically think, and quickly assimilate new material.
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They consider themselves to be optimistic, believing in luck and their lucky star,
therefore they are most often active, careless, and take life easily. They don’t
care much for the future, because they are easy to change their life. In small
companies, they succeed and occupy a leading position, especially if there is
professional competition and risk. In relation to others they happen to be
inattentive. They easily come into contact, do not feel ill at ease faced with
unexpected circumstances. At the same time, they are characterized by a high
sense of responsibility and duty, the steadfastness of moral principles.
Performing service tasks they are correct and careful, do not break established
rules, like the order in everything. They are notable for good self-control. If we
evaluate their personal traits, we can say that these people are worthy of respect.

Penal employees, being members of the first group, have the characteristics
necessary in their professional activities, namely, stress resistance, threat
resistance, courage, resoluteness, ability to control their emotions and behavior.
Their high self-control is based on clearly defined goals and motives for
behavior. They succeed in activities which require even temper, objectivity and
resoluteness.

It is typical for them to plan their own lives. People of this type prefer to
take care of their reputation, starting from the first days of training at the
training centers of the FPS of Russia. At the same time they are prone to victim
behavior, manifested in the craving for risk and strong sensations, inattention to
detail, ignoring the danger signals.

The employees assigned to the second group, in comparison with the
employees of the first and third groups, have the following distinctive features.

This is the only group of employees who are characterized by strong
emotions, responsiveness, sociability, kindness, willingness to cooperate, ease of
conduct. It is necessary to note once again that this group has the smallest
representation (18 %).

They easily join any team. They are not afraid of being criticized. They like
working with people.

They also have negative personal characteristics that can have a negative
impact on the performance of their official tasks: negligence, trustfulness, low
level of emotional control, they are very often led by other people, not able to
control impulsive drives and emotions, irresponsible. They are prone to neurotic
manifestations (sleep disorder, psychosomatic complaints). People of this type
feel tired.

Employees assigned to the third group differ from employees of the second
and the first groups by low expression, emotional coldness. In communicating
with others they set a distance; tend to show rigidity and formality. They do not
always give an objective assessment of the people around. You can say that such
people are introverts. The life of those around them is of little interest. They
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rarely seek a compromise in disputable situations, always seek to assert their
ideas.

They prefer to carry their duties independently, avoiding team work. They
do their work correctly and on time.

This group of employees, as well as the first one, has a high 1Q level, the
ability to think abstractly and logically. They easily manage to learn new
information, they have a high level of learning.

Similar indicators for employees of this type and employees from the
second group are the inability to control emotions and impulsive drives, the
presence of reduced emotional control, lack of sense of responsibility,
susceptibility to feelings, emotional instability. In addition, they have all the
signs of emotional burnout, inability to cope with life’s difficulties, weakness, a
tendency to neurotic manifestations (sleep disorder, psychosomatic complaints).
If they feel that they can’t fulfill service tasks, they try their best not to do them
at all.

The staff of this group is unique in having rich imagination, fantasy,
dreaminess. They are very introverted, eccentric, peculiar, focused on their own
desires. It is difficult for them to adhere to generally accepted rules and norms,
as a result they are often rejected by the team.

Creative imagination and talent makes them different from all the others.
Very often people of this type are distinguished by their artistic, musical and
verbal abilities.

An expert survey of the teachers of the training centers has shown that the
employees of the first group develop professional attitudes more quickly than
the representatives of the other two groups. The employees assigned to the
second group demonstrate the lowest indices for the time interval in developing
professional attitudes, with the exception of employees who prefer to
communicate with classmates who demonstrate successful developing of
professional attitudes. In the initial period of training the employees of the third
group are characterized by both successful developing professional attitudes,
and failures.

The material presented above proves that in order to ensure effective
development of professional attitudes of employees in the educational process in
the training centers and educational establishments of the FPS of Russia, it is
necessary to take into account their individual psychological characteristics.

Analysis of the results makes it possible to state that the groups of
employees under consideration are significantly different from one another on a
variety of psychological characteristics which, in turn, influence the
development of professional attitudes.

The additional study has shown that there are no significant differences in
the groups under consideration for such indicators as demographic data, socio-
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psychological climate, relations in service teams, needs met in the process of
performing service duties, degree of development of the regulatory framework,
leadership style, etc.

The presented results of the research conducted in three groups of
employees show that the most efficient professional attitudes are developed
among employees of the first group. They are more stress-resistant, threats
resistant, resolute, able to control their emotions and behavior, less likely to get
tired of performing difficult tasks, able to cope with a large amount of work, etc.
The results obtained generally show that employees with a psychological
profile, characteristic for the staff of the first group, will be more successful in
carrying out service duties.

Implications

The article deals with theoretical grounds for the analysis of the problem of
developing professional attitudes of the penal staff. The article presents results
of the empirical research, the study of the impact of individual psychological
characteristics of the penal staff in the process of training at the FPS training
centers for developing professional attitudes. It reveals individual psychological
features of the penal staff, which contribute to and impede the development of
efficient professional attitudes. The authors have tested the psychodiagnostic
toolkit used to study the development of professional attitudes of the penal staff,
including observation, conversation, expert survey, questionnaires aimed at
studying socio-demographic data, express methods for studying career success,
opportunities for professional growth, fatigue as a result of performance of
official tasks, a basic questionnaire aimed at studying organizational behavior,
organizational relationships and professional attitudes developed by
A. . Pappkin, 16-factor questionnaire of Cattell. The results obtained can be
used to organize the educational process in the FPS educational centers and
educational establishments, as well as in the work of the penitentiary
psychologist.

Discussion and conclusions

The concept of the development of the staffing of the penal system of the
Russian Federation puts forward priority areas of work with personnel, the
formation of the personnel potential of the penal institutions and bodies, and the
effective management of personnel. It is impossible to realize these directions in
full without seeking measures to ensure the development of professional
attitudes of the penal staff. However, measures to radically change the content
and structure of the process of developing the required professional attitudes of
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the penal staff are not always taken consistently and purposefully, and in the
period of training atdepartmental universities this issue is not given due
attention, and therefore do not succeed. Such phenomena as the growth of
violations of the rule of law and the reduction of the level of official discipline,
the turnover of staff and the low level of professionalism of employees, the
spreading of social deviations, the facts of betrayal of the interests of service,
commerce, insufficient performance, result in the low social prestige of the
penal officer’s profession, of the penal system as a legal and social organization
in society, the unwillingness of young people to study at departmental
universities. All this makes it necessary to find ways to improve the
development of professional attitudes of the penal staff, especially in the period
of training at the FPS training centers and educational organizations.

In order to study the specifics of the developing professional attitudes of
the penal staff, we have studied their individual psychological characteristics. As
a result, three groups of employees have been identified, differing in their
individual psychological characteristics, which have an impact on the
developing of professional attitudes.

The most favorable from the point of view of developing professional
attitudes is the first group (43 %), which differs by such features as stress
resistance, threats resistance, courage, determination, ability to control one’s
emotions and behavior. They tend to plan their lives. People of this type prefer
to take care of their reputation, starting from the first days of training in the
training centers of the FPS of Russia. At the same time, they are prone to victim
behavior, manifested in the craving for risk and strong emotions, inattention to
detail, ignoring the danger signals.

Employees assigned to the second group (18 %) are characterized by such
psychological features as responsiveness, sociability, kindness, willingness to
cooperate, ease of behavior, negligence, gullibility, low level of emotional
control, they are very often led by other people, not able to control impulsive
drives and emotions, are irresponsible. They are prone to neurotic manifestations
(sleep disorder, psychosomatic complaints). People of this type feel tired.

Employees of the third group (39 %) are characterized by: low expression,
emotional coldness, introversion. In communicating with others they set a
distance, tend to show rigidity and formality. They do not always give an
objective assessment of the people around. They are not inclined to search for
compromises in disputable situations.

They prefer to carry their duties independently, avoiding team work. They
do their work correctly and on time.

This group of employees, as well as the first one, has a high 1Q level, the
ability to think abstractly and logically. They easily manage to learn new
information, they have a high level of learning.
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Similar indicators for employees of this type and employees from the
second group are the inability to control emotions and impulsive drives, the
presence of reduced emotional control, lack of sense of responsibility,
susceptibility to feelings, emotional instability. In addition, they have all the
signs of emotional burnout, inability to cope with life’s difficulties, weakness, a
tendency to neurotic manifestations (sleep disorder, psychosomatic complaints).
If they feel that they can’t fulfill service tasks, they try their best not to do them
at all.

The staff of this group is unique in having rich imagination, fantasy,
dreaminess. They are very introverted, eccentric, peculiar, focused on their own
desires. It is difficult for them to adhere to generally accepted rules and norms,
as a result they are often rejected by the team.

The research has found that the employees of the first group develop
professional attitudes more quickly than the representatives of the other two
groups. The employees assigned to the second group demonstrate the lowest
indices for the time interval in developing professional attitudes, with the
exception of employees who prefer to communicate with classmates who
demonstrate successful developing of professional attitudes. In the initial period
of training the employees of the third group are characterized by both successful
developing professional attitudes, and failures.

The material presented above proves that in order to ensure effective
development of professional attitudes of employees in the educational process at
the training centers and educational establishments of the FPS of Russia, it is
necessary to take into account their individual psychological characteristics.

The obtained results show that psychologists of educational organizations
of the Federal Penal Service of Russia and penal psychological services should
develop practical recommendations on the psychological support of penal staff
during the period of entry into office and the development of professional
attitudes taking into account their individual psychological characteristics.
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OCOBEHHOCTH POJUTEJILCKOM
KOMIIETEHTHOCTH B CEMbJX C IETbMHU
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The Features of Parental Competence in the Families with Different
Ages Children
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Anna Minina
Pskov State University, Russian Federation

Abstract. The article discusses the concept of parental competence. This concept is new for
Russian psychology, therefore, the emphasis in the theoretical analysis is done on the English
concept. The results of a study of parenting in families with children of different ages: early,
preschool and primary school are analyzed. The author's questionnaire was developed for this
study, which differ for different ages children parents. A comparison of the results of the
research of parents is made. Difficulties related to the procedure for the research of early and
preschool ages children parents are marked. The specificity of the parents™ of children who are
not attending school responses is indicated. The conclusion about the features of parental
competence and need for training of parents™ of different ages children knowledge and skills
on parenting are done. These results demonstrate the need for the creation of parental
universities based on public and private educational institutions to increase the level of
parental competence.

Keywords: children of early, preschool and primary school ages, parental competence,
parental university, parenting.

BBenenue
Introduction

Cembs i1t peOCHKA — 9TO MECTO POKIEHHUS W OCHOBHAsS Cpela OOWTaHMS.
[lepBuuHas commanm3aiusi AeTe B ceMbe, OCOOCHHO B c(hepe MHTUMHOCTH H
JIOBEPUTEIILHOCTH JETCKO-POIUTEIHCKUX OTHOIIEHUHN, COCTABIISIET MUKPOCPELY
KU3HECATSIILHOCTH Pa3BUBAIOIICICS TMYHOCTH ¥ B OTPOMHOM CTETICHU BIIUSCT
Ha ee MOoBeJICHNE. B CBsI3U ¢ 3TUM 0YEBHIHYIO 3HAUUMOCTH TPHOOPETALT MPOIIECC
BOCTIUTAHUS U POJIb POJIUTENCH B HEM.
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[lenpr0 JAHHOTO  MCCIENOBAaHUS  CTaJl0 M3YYEHHUE  POIAUTEIBCKOU
KOMIETEHTHOCTHU Kak MICUXO0JIOTO-TIEAarOTUYECKOM MIPEANOCHUIKH,
JI0Ka3bIBaIONIeH HEOOXOMMOCTh CO3/IaHus 00YYaIOUINX [IEHTPOB ISl POJUTENEH
pu 00pa30BaTEIBHBIX YUPEKACHUSIX PA3HBIX YPOBHEH.

UccnenoBanue mnpoogmwinock B 2017 rogy. OO0bekTamMHu HCCIEAOBAHUSA
BBICTYIIUJIM pOAuTENN JieTeid panHero (18 yenoBek), TOMKOILHOTO (43 uenoBeka)
Y MIIQJIIETO MIKOJBHOTO BO3PAacTOB (69 4enoBek), B OCHOBHOM, MOCEIIAIOIINX
pa3iMyYHble JOMIKOJBHBIE M IIKOJbHBIE YyupexaeHus ropoja IlckoBa wu
IIckoBckoit o6nacT.

B naHHOW cTaThe peyb MOUAET O Pe3yJbTaTax aHKETUPOBAHUS POAUTEIEH
JeTell paHHEero M MIIAJUIEro IIKOJBHOIO BO3PACTOB, HAIPABIEHHOTO Ha
ONpeeIeHUE U PACKPBITHE PsAJIa ACTIEKTOB POJUTEIBCKON KOMIETEHTHOCTH. J1ist
Hayayia CTOUT OTMETUTh TPYJHOCTH B IIPOBEJACHUH TaKOTO POJia OMPOCca, TaK Kak
pOIUTENN JETEH, ellle HE MOCEIIAIIINX KOy, C OOJIBIION HEOXOTONH OTBEYAIOT
Ha BOIMPOCHI, CChUTASICh HAa 3aHATOCTh, OOJIBIION 00BEM aHKETHI, HEOOXOIUMOCTh
packphIBaTh JMYHYIO HHGPOPMAIMIO O CBOEM cembe. JlOMONHUTENbHON
TPYAHOCTBIO SIBUJICS] OIIPOC POAUTENEH JIETe paHHETO BO3pacTa, TaK KaK UX AETH
PEIKO MOCEIIA0T MYHULIMIAIbHBIE JETCKUE Cabl-SICIH, a T€, KTO MOCEIIAI0T
YaCTHBIE IUIATHBIEC, OTKA3bIBAIOTCS TPATUTh CBOE BPEMsI Ha 3alOJHEHHE AHKET.
Kpome Toro, nipu aHanu3e pe3ysibTaTOB aHKETUPOBAHUS Mbl OMUPAIHUCH TOJBKO
Ha OTBEThI MaTepel, TaK KaK MOJAaBIISONIee OOJIBIIMHCTBO OTIIOB OTKA3aJIHCh
OTBEYATh HA BOMPOCHI aHKETHI.

®eHoMeHn pO)II/ITeJIbCKOﬁ KOMIIETCHTHOCTH
The Phenomenon of Parental Competence

BocnurarenbHas (QyHKUHMS CeMbU HUMEET TpU acnekTta. [llepeviii —
dbopMUpOBaHHUE JIMYHOCTH PeOCHKA, PA3BUTHE €0 CIIOCOOHOCTEH W MHTEPECOB,
nepegada JACTAM B3pPOCIBIMH  YICHAMH CEMbH HAKOIUIGHHOTO OOIIEeCTBOM
COIIMAJILHOTO  OMbITa; BBIPA0OTKA y HHUX HAYYHOTIO MHMPOBO33PEHUS,
BBICOKOHPABCTBEHHOI'O  OTHOIIEHUSI K TPyHdy; TMPUBUTHE UM YYyBCTBa
KOJUICKTMBM3Ma M HWHTEpPHAlIMOHAIM3Ma, TOTPEOHOCTM U YMEHHS OBITh
IPOKIAHUHOM UM XO3SIMHOM, COOJI0JaTh HOPMBI OOIIEKUTHS M TIOBEICHUS,
o0orameHne WX WHTEJUIEKTa, OJCTETHYECKOE pa3BUTHE, COJCUCTBHE WX
(U3UYECKOMY COBEPIICHCTBOBAHUIO, YKPEIUICHUIO 3J0pPOBbSI U BBIPAOOTKE
HaBBIKOB  CAHUTAPHO-TUTUEHUYECKOW  KyJbTypbl. Bmopou acnekm  —
CHCTEMAaTHYECKOE BOCIIMTATCIBHOE BO3JACHCTBHE CEMEHHOIO KOJJIEKTHBA Ha
KaXJO0TO CBOETrO YJEHA CO JHS POXKICHUS OO KOHIIA CBOCU XKU3HH. 1pemuti
acnekm — MOCTOSTHHOE BJIMSIHUE JETEH Ha POAUTENEH, OOy K 1atoIee NX aKTUBHO
3aHUMAThCS CAMOBOCIIMTAHWEM. TakuM 00pa3oM, BOCIMUTATEIBHBIA MPOIIECC
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NpEACTaBIsIeT COOOW KOMIUIEKC YCIOBUHM M CpPEICTB, OMNPEEISIOIUX
MeJarorn4ecKue BO3MOKHOCTH CEMBH.
Jlyist Toro 4yToOBI HanboJee MOJTHO BJIA/IETh 0OBEKTUBHON MHGOpPMAIIHEH O
Pa3BUTHH CEMbH U UMETh BO3MOXKHOCTD 3((HEKTUBHO BECTH €€ TICUXOJIOTUIECKOE
COTIPOBOXICHHE, HEOOXOIMMO U3y4aTh HHCTUTYT CEMbH HE TOJIBKO CO CTOPOHBI
pebenka, HO U co CcTOpoHbl poautencit (OBuapoBa, 2003). PoauTenbcTBO
OTIPEIEIISAETCS KaK «COIMAIBHO-TICUXOJOTUYECKUA (DEHOMEH, TIPEICTaBIISIOIIHIA
co00M HSMOIMOHAIBHO M OIICHOYHO OKPAIICHHYK) COBOKYIMHOCTh 3HAHUH,
MpEACTaBICHUN U YOSXKICHUN OTHOCUTENIBHO ce0sl KaK pOAUTENS, PeaTu3yeMyo
BO BCEX MPOSIBJIICHUSX MTOBEICHUECKOMN COCTaBIIsIoNIeH poauTesbcTBa (OBYapoBa,
2003: ¢c. 10).
B cTpykType poauTennCcTBa B OTEUECTBEHHOM JUTEpaType BBIACISIIOTCS
CIEAYIOIIME KOMIIOHEHTHI: II€HHOCTHBIC OPHUEHTAIIMH CYIpPYroB (CeMeilHbIe
IIEHHOCTH); POJAUTEIHCKUE YCTAHOBKU U OKHMJIAHUS; POJIUTEIIBCKOE OTHOIICHHUE;
pPOAUTEIBCKUE YyBCTBA; POAUTENBCKHE MTO3UIIUY; POAUTENBCKYIO
OTBETCTBEHHOCTh; CTWJIb CeMeWHOro BocnuTanusg. [Ipobreme mercko-
POAUTENBCKUX OTHOIICHUN B LIEJIOM U POJUTEIHCKOTO OTHOILIEHHS B YACTHOCTHU
MOCBSIIEHO OOJIBITUHCTBO PabdOT OTEUECTBEHHBIX YUEHBIX, CBS3aHHBIX C
TEMAaTUKON POJUTEIBLCKOM KOMIETEHTHOCTU. MMEHHO JETCKO-POIUTEINBCKUE
OTHOILIEHUS] CYUTAOTCA UHAUKATOPOM COLUATIBHO-TICUXOJIOTUYECKOTO COCTOSHUS
CEeMbH C IeTbMH. BaXKHO MOTUEPKHYTh HATUYUE KOTHUTUBHOTO, SMOLIMOHAJIBHOTO
U TOBEJCHYECKOIO KOMIIOHEHTOB B KaXJOM CTPYKTYPHOM KOMIIOHEHTE
pPOAUTENBCTBA, BKIIOYAS HWHTETPAIbHBIA KOMIIOHEHT — CTWJIb BOCIHUTaHUS
(OBuaposa, 2003).
AHaIM3  POCCHICKMX  MyOJMKallMii 1O  BONPOCY  POAUTEIHLCKOU
KOMIETEHTHOCTH TO3BOJMI BBIJACIUTh TPU TCUXOJOTHMUECKUX MOJX0JIa K €€
PaCCMOTPEHUIO:
1. Poaurenbckas KOMIETEHTHOCTh KaK COYETAHUE JTMYHOCTHBIX KaueCTB
Y 3HAHWI, YMEHUH, HABBIKOB.

2. Popurtenbckas KOMIETEHTHOCTh KaK TOTOBHOCTb K POJIUTENHCTRY.

3. Pomurtenbckas ~ KOMIIETEHTHOCTh ~ Kak  OCHOBAa  YCIEUIHOTO
POIUTENHCTRA.

K OCHOBHBIM XapakTEpUCTHKaM JIMYHOCTH KOMIIETEHTHOTO POJUTEINS,
000011as1 BBINICHA3BaHHBIE ITyOJUKAIIMN, OTHOCSATCS: JIMYHOCTHAS 3pEJIOCTh;
JUYHOCTHAs WJIACHTUYHOCTh KaK POJAMUTENS; CO3UIATEIbHOCTh; MOTHUBAIUA K
2 (EeKTUBHON camopeanu3alud B CEeMbe, K caMOOOpa3oBaHMIO B 00JaCTH
CEMEMHOro BOCHUTaHMS; Bepa B IOJIOKUTEIbHBIE BO3MOXKHOCTH Ka)JA0TO
pebeHka, mpu3HaHue ero CyObEKTOM B3aUMOOTHOIIIEHUH ; MPU3HAHKE IPUOPUTETA
COOCTBEHHOTO POJIUTEIHLCKOTO OTBITA, YBEPEHHOCTh; aKTUBHOCTD; MIPEOJIOJICHHE
ATOLICHTPHU3MA Yepe3 BKIKOYEHHOCTD B JAESATEIbHOCTD, 11€JIb KOTOPOW BHE CAMOTO
4eJIoBeKa; CKJIIOHHOCTh K CaMOaHalu3y, pe(IeKCuu, yMepeHHas TPEBOKHOCTb.
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OCHOBHBIMM XapaKTEPUCTUKAMHU TIOBEJACHHUSI KOMIIETEHTHOTO pPOIUTEINS
SBIIAIOTCS: SMOIIMOHAIBHOE MPUHATHE peOeHKa; BHICOKHI 00BEM TpeOOBAaHUI;
SCHOCTh W HENPOTUBOPEUYMBOCTh TpPEOOBaHUM; IOCIEIOBATEILHOCTh B
peIbsABICHUH TPEOOBaHUI K peOCHKY; CHOCOOHOCTh POJUTENIS K PA3MBIIILIICHUIO
HaJ CcUTyaled (YTo MpeAnoyiaraeT M 53CTETUYECKYI0 OLEHKY CHUTYalluu);
CIIOCOOHOCTh POJUTENI K BOBJCUECHUIO peOeHKa B JIEATEIbHOCTh IO
Pa3MBITIUICHUIO HAJl CUTYallMel; OpraHu3alnsi COBMECTHOM JIeATeILHOCTH Yepe3
pa3nuYHbIC aKTUBHBIE METO/IbI, pa3HOOOpa3Hbie (OPMBI U CPEJICTBA; CKIIOHHOCTh
K MTAPTHEPCKUM OTHOIIIEHUSM C peOSHKOM; YMEHHE CO3/1aTh 00CTaHOBKY JOBEpHS,
TICUXOJIOTHYECKOH 0€30MaCHOCTH U COTPYAHUUYECTBA; YMEHHE BbI3BATh Y peOCHKA
TIOJIOKUTENBHBIE ACTETUYECKHE YYBCTBAa MO OTHOILICHHWIO K CBOeMy oOpa3y, B
pe3yNbTaTe 4ero peOeHOK CTPEMUTCS K MACHTH(PUKAIIUHU C POJAUTEIEM; YBAXKCHHE
WHINBUIYAIBHOCTH peOeHKa, 0J00pEHNEe €r0 MHTEPECOB U IJIaHOB.

BreineneHaple  XapakTEPUCTHUKHA  YKIAIABIBAIOTCS B TPAJAUIIMOHHO
BBIJICJISIEMbIE COCTABIIIONINE CTPYKTYPhl POJMUTEIHCKOW KOMITIETEHTHOCTH (OT
TpEX MO TMSITH): MOTHBAIMOHHO-IIEHHOCTHBIM, JIMYHOCTHBIA, KOTHUTHUBHBIH,
KOMMYHUKATHUBHBIMH, KpeaTHBHO-PEIICKCUBHBIN (Musuna, 2010);
MOTHBAIMOHHO-TMYHOCTHBIH, THOCTUYECKUA, KOMMYHUKATHUBHO-
nearesbHOCTHbIN (MunuHa, 2013).

OOpatuMcst K COBPEMEHHBIM  QHTJIOSI3BIYHBIM — MYOIMKAIUSIM,
paccMaTpUBAIOIIUM TOHSTHE POIUTEIBCKON KOMIIETEHTHOCTH. PoauTtenbckas
KOMIIETEHTHOCTh, ONpeenseMas Kak IeTepMUHAHTa MOJEIN POIUTEIHCTBA,
oTpenensieTcs: B OONBITMHCTBE PabOT Kak CTUIb BOCIIUTAHUS JI€TeH, KOTOPHIM
CIOCOOCTBYET JIy4IIeMy pa3BUTHIO JIMYHOCTH JUIS TPUOOpPETEHHUs €0
CcrocoOHOCTEM, HEOOXOAUMBIX IS TOro, 4TtoObl HaubOosiee >PHEKTUBHO
pean3oBaTh Ty SKOJOTHYECKYIO HUITY, KOTOPYIO OH WJIM OHA OyIyT 3aHUMATh B
JIETCTBE, OTpPOYECTBE U B3pociocTH. Takoe ompeneneHue Oa3zupyeTcss Ha
onoskosornueckor kourenuuu (Belsky, 1984). IloseaeHue u IeATEILHOCTH
polauTenel, u3y4aBIIMecss B KOHTEKCTEe MOJEH benbCcKkoro, ObUIM ONpeesieHbl
KaK TMOJIep)KaHWE JUCUUIUIMHBI, OKa3aHWE TIOMOIIM, MPUCMOTP H
MOJrOTOBKA/00yYEHHUE, a TaKKe JETCKO-POIUTEIHCKOE B3aUMOJICHCTBHE, TAKOE,
KaKk OJM30CTh, HaJdM4Me KOH(IMKTA WIM conepexxuBaHus. Poaurenu,
ONMMpAOIIHUECS] Ha TaKyl0 KOMIIETEHTHOCTb, OYIyT OT3BIBUUBBIMU H
BKJIFOYCHHBIMH JTFOJIBMH, KOTOPBIE CIIOCOOHBI BOCIUTATh BBICOKOPA3BUTHIX H
XopoIo aganTupoBaHHbIX jnerel (Belsky & Jaffee, 2006).

[maBHBIMH ~ JETEPMUHAHTAMH  POJUTEIBCKONM  KOMIETEHTHOCTH, IIO
JIx. benbckomy, SIBISIOTCA: JTUYHOCTHBIE PECYpChl MHIMBUIyyMa (POAUTENS),
CollajbHbIE MCTOYHUKU CTpecca U MOAMEPKKH M XapaKTEpUCTUKU peOEeHKa
(Belsky, 1984).

Ongna w3 HamOoJiee BIMATEIBHBIX KOHIEMIIUA B TPEACTABICHHUSIX O
POIUTENBCKOW KOMIIETEHTHOCTH B XX Beke mpuHaIiexuT Iuane baympunm.
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PoauTenbcTBO BKIIIOYAET HE3aBUCUMOCTh, COIMAIbHYIO OTBETCTBEHHOCTh H
JOCTHKEHHUSI (M0 CPAaBHEHMIO C IPYTUMU), KOTOPHIE COCTABISIOT TEOPETHUECKUI
KOHCTPYKT,  Ha3BaHHBIH €0  MHCTPYMEHTAJIBHOM  KOMIETEHTHOCTBIO.
KomneTeHTHOE pPOAUTENHCTBO, MpEACTaBILONIEEe COO0M KOMOWHAIMIO THUIIOB
MOBEJCHUS W OTHOIICHWN (ATTUTIONOB), CIOCOOCTBOBAJIO CTAHOBJICHUIO
WHCTPYMEHTAIILHON KOMIIeTeHTHOCTH camux aeteit (Baumrind, 1970). Ero Taxoke
ObUIM BBIJCJICHBl POAMTEIBCKUE CTUJIM: ABTOPUTAPHBINA, MOMYCTUTEIBbCKUM U
aBTOPUTETHBIN, KOTOpble B HauOOJbIIEH CTENEHU AaACCOLUMUPYIOTCS C
POIUTENHCKOW KOMIIETEHTHOCTBIO.

B 90-¢ rr. noHsiTHE KOMOETEHTHOTO POAUTEIBCTBA CTAJIO TECHO CBA3AHO C
MNOHATHEM COLMANM3AMK U UHTepHanu3auud. C MO3MLMKA Takoro mnoaxoaa
KOMIIETEHTHBIE POJUTENH — 3TO T€, KTO CIOCOOCTBYIOT COLIMAJIM3AIMU CBOUX
JeTel, a Takke TOMY, YTO JETH CHOCOOHBI HMHTETPUPOBATH POAUTEIIHCKUE
nocianus kak cBou cooctBeHHble (Tetli & Candelaria, 2002). MaTepHanu3aus
onpezensigach Kak MPUHATHE LEHHOCTEH M aTTUTIONOB OOIIECTBAa B KaueCTBE
CBOMX, TaK 4YTO COLHMAJIbHO MPHEMIIEMOE IIOBEJIEHUE MOTHUBHUPOBAHO HE
IpeBUCHUEM BHEUIHUX MOCJEICTBUMN, a CYIIECTBEHHBIMU WM BHYTPEHHUMHU
¢dakropamu. JIMCUMIIMHUPOBAHUE SIBISIETCS  YHUBEPCAJIBHBIM  CIIOCOOOM
untepHanusaiuu (Grusec & Goodnow, 1994).

KoMneTeHTHOCTh MOXET MOHMMAThCs Kak HeoOXoaumas MOOWIM3auus
MHO>KECTBEHHBIX KOTHHTHUBHBIX PECYpCOB (3HaHHM, WH(OpMAIHH, IEHHOCTEH,
OTHOIIICHWH, YMEHH, UHTEIJICKTa, & TAK)KE MATTEPHOB BOCHPUATHUS, OIICHOK H
OOBSCHEHHS MPUYMH) JJI peuieHus: mpoOseM, Npu3HaBaeMasl IpyruMHy JIFOIbMH.
OHa COCTOUT M3 MHOXECTBAa KOMIIETCHILIUM, MPEACTaBISAOIuUE coO00K HAaOOp
3HAHUW, YMEHUU U AUCHO3UIIMI (OTHOIIEHUI), KOTOPHIC MO3BOJISIIOT YCIEITHO
BBIMIOJHATh Kakue-muOO JEWCTBUSA, OTpaXkas CIOCOOBI TOBEACHHS WU
MBIIUICHUS,, © MOTYT OBITh YCOBEPIICHCTBOBAaHbI MHAWBHIYYMOM B Ipoliecce
oOy4eHHs WK afanTaiuu K okpysxatomieit cpene (Teti & Candelaria, 2002).

Jpyrue aBTOpBI MOJA POAUTETHCKUMH KOMIETEHIIMSMU TOJIPAa3yMEBAIOT
HAa0Op 3HaHUM, YMEHUH W OTHOIIECHUN (aTTUTIONOB), KOTOPHIE CIIOCOOCTBYIOT
YCWICHHIO WM ONTHMU3AIMU HCIIOJHEHUS POJAMTENILCKOM pPOJM Ha TaKOM
YpOBHE, 4YTOOBI MaKCHUMaJbHO PACKPHITh BCE MOTEHLHMANIBI POCTa M Pa3BUTHS
pebenka. Pomurtenbckue 3HaHUST WU yYMEHUS MOTYT OBITh ONpENeNieHbl Kak
MOHMMAaHHE JIETCKOTO Pa3BUTHS U OCBEJIOMIICHHOCTh B OOJIACTH POAUTEITHCKUX
3a/lay, CBS3aHHBIX C BOIPOCAMH 3J0POBBS, CIHOCOOHOCTBHIO OLIEHHBAaTh H
UHTEPIPETUPOBATh MOBEACHUE PEOCHKA, BBINOIHATH POJIUTENbCKHE 3aJadd U
BBICTpPaWBaTh B3auMo/eiictBue ¢ pedbenkom (Ribas Jr. & Bornstein, 2004).
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Pe3yabTaThl IMIUPUYECKOT0 MCCJICI0OBAHUS POAUTEIeH
The Results of Empirical Research of Parents

Kak Obulo ymoMsHYTO BbIIIE€, OAHOW W3 METOAMK, HANpPaBJICHHOW Ha
BBISIBJICHUE OCOOEHHOCTEH POAUTEIBCKON KOMMIETEHTHOCTH, CTaja aBTOPCKas
ankera. [I[puBenemM onvcanue MOMy4YEeHHBIX Pe3yJIbTaTOB Ha BRIOOPKAX POUTENICH
JIeTeN paHHETO W MIIAJIIIETO IIIKOJIBHOTO BO3PAaCTa.

Pesynbratel ompoca mo mepBomy 0sioky («OOIIue CBEIEHUS O CEMbE»)
oKasayy, 910 72 % onmpomeHHbIX ICKOBCKUX TIEPBOKIACCHIUKOB TIPOUCXOIAT U3
MOJIHBIX ceMel (mpuueM 28 % ceMell — HyKJeapHbIE CEMBU C CIMHCTBEHHBIM
pebenkom), 19 % — u3 HEMOJHBIX, I7Ie MaTh B OJUHOYKY BOCIUTBIBACT ACTCH, U
9 % — u3 MHOTOACTHBIX (3 peOeHka) ceMel. BOIBIIMHCTBO POAUTENCH UMEIOT
BhICIIee oOpazoBaHue (62,5 % marepeit u 53 %OTIOB) WM HE3aKOHUYEHHOE
BeIctiee (9 % matepeit u 28 % otioB); 19 % matepeit u 12,5 % 0TIOB UMEIOT
cpenHee crienuaibHoe oopazoBanue U 9 % matepeit u 6 % OTIIOB UMEIOT CpeTHEE

oOpa3oBaHHue.
B rpynmne ponureneii geteit panaero Bo3pacrta 44 % matepeii 1 OTIIOBUMEIOT
cpeaHee crenuanbHoe oOpaszoBanue, mo 56 % — Beicmiee. 94 % cemeit

PECIIOHICHTOB SIBJITIOTCS MOJHBIMH, OJTHA U3 HUX MHOTO1eTHas (6 %), 0/1Ha MaTh-
onunouka (6 %). CoctaB ceMbu B cpeaHeM 3—4 4eloBEKa, B MOJOBUHE CEME
oauH pedeHok, B 44 % — nBoe nereit, B 6 % — Tpoe.

BonpmmHCTBO ceMelt poauTesei MepBOKIACCHUKOB UMEIOT OJaronpusTHhIC
OBITOBBIE YCJOBUSI — MPOXKHUBAIOT B cOOCTBeHHOM KkBaptupe (72 %), B
coocrBeHHOM jome (9 %) mnm B myHununansHou kBaptupe — (3 %). Omgnako
HEKOTOPBIE CEMBH TEPBOKIIACCHUKOB MPOXKUBAIOT y poAcTBeHHUKOB (9 %), B
cheMHOU KkBaptupe (3 %) wim B oOmexutnn (3 %). [ToaToMy OTACIBEHYIO
KOMHATy UMEIOT TOJIbKO 66 % nerelt, y 34 % nepBOKIACCHUKOB €CTh TOJIBKO CBOM
pabounii cton. bonbmmacTBO cemeit (81 %) umeroT cpenHmii foctatok, 12,5 %
ceMel — HU3KHH, U TOIbKO 6 % poauTeneil XxapaKTepu3ylOT MaTepuaIbHOEe
M0JIOKEHUE CBOEH CEMbH KaK BBICOKOE.

78 % cemeit ¢ peOEHKOM paHHETO BO3pacTa MPOXKHUBAIOT B COOCTBEHHBIX
2-KOMHATHBIX KBapTUpax, 6 % — B TpeXKOMHATHOM, 6 % — B MITUKOMHATHOM, e111e
6 % — B cheMHOM, 6 % MpoKKUBAIOT B COOCTBEHHOM JIoMe. 56 % OTBETUIIU, UTO Y
pebeHka (aereii) ecTb CBOsI KOMHaTa, B 94 % ciiydaeB y peOeHKa €CTh CBO€ MECTO
JUIS  3aHSATHHA, NOUCBMEHHBIM cToil W T.n. IlogaBnsromiee OOJIBIIMHCTBO
pecrionieHToB (89 %) oOIeHWBAIOT MaTepHAILHOE TOJIOKEHUE CEMBU Kak
cpennee, 11 % — xak HU3KOE.

JlaBasi eTSIM-MJIAAMIUM [IKOJIBHUKAM TICUXOJIOTHYECKYIO XapaKTepUCTHKY,
MHorue ponutenu (75 %) yTBepxaaiu, 4To UX peOEHOK «KMMEHHO TaKOM, 0 KAKOM
OHM MEYTAJIN» U JIETKO YKa3bIBAJIA KAK MOJOKUTEIBHBIE CTOPOHBI €T0 JIMYHOCTH
(75 %), Tak 1 oTpHIaTeIbHBIC YepPThI (66 %). B cBOMX IeTAX POAUTEIN OCOOECHHO
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LEHAT TaKWe KayecTBa, KaK «J100pOTa», «yBaKEHHE K CTaplIMM», «3a00Ta o
MITQJIIIHAX», «conepekuBanue» U T.10. (59 %). IMoutu Bce pomutenm (91 %)
TOBOPST O HAJIMYUM y CBOUX JIETE€H HABBIKOB CaMOOOCIY>KMBAaHHS, a TaKXe O
MOMOIII peOeHKA M0 JOMY: JIeJIaeT BIaxHy0 yOopky (72 %), youpaet 3a coboii
nocrenb, urpymkun (19 %), moet nmocyay (3 %), momoraer B cany, oropoze (3 %).
Muorue pomutenu (34 %) cuuTalOT CBOEr0 peOEHKAa «PELIUTEIbHBIMY,
«crokoHeiM» (69 %), oOmamaroIMM  «aKTHBHBIM, JKH3HEPAJOCTHBIM
HacTpoeHuem» (25 %), tpynocnocoOHeiM (60 %), OpPHEHTUPOBAHHBIM Ha
CaMOCTOSITENIbHOE TTpeooicHue TpyaHocTel (9 %). Bmecte ¢ TeM BBIACISIOTCS U
KayecTBa  peOCHKa, KOTOpble HMX  pa3fgpaxaioT:  «HEYCHUIUYHUBOCTHY,
«HEBHUMATEILHOCTBY, «3TOM3MY», «BPEIHOCThY», «HEMIOHUMaHue» U jap. (44 %).
Mpuorue ponurenu (60 %) oOpaiairoT BHUMaHUe HAa TOT (aKT, 4YTO UX PEOEHOK
«HE OYCHb YBEpPEHHBI», MPU BCTPEUYE C HEyJadaMU «IEpEeKUBACT: IIJIayerT,
HepBHUYAET, 3utcs» (75 %), «oboBuHseT npyrux» (6 %). MHorue poauTenu
(47 %) cTpemMsTCS OTYYHTh CBOETO peOEHKAa OT HEKOTOPBIX TYPHBIX MPHUBBIYCK
(JKUBOCTH, HEBHUMATEIIBHOCTh K JIPYTUM, «IIcuxu» u Ap.). CBoero peOeHKa B
Oyaymiem O0oabIMHCTBO poautenen (75 %) xorenn ObI BUACTh «COCTOSIBITUMCS
YeJIOBEKOMY», «UEJIOBEKOM, 3a KOTOPOro He OYIET CTBLAHO», «0Opa30BaHHBIM U
CaMOCTOSITENIbHBIMY U T.I1.

Cpenu NOJOKUTENbHBIX CTOPOH CBOMX JIETEH paHHETO BO3pacTa POJIUTENN
Ha3bIBAIOT TaKue, Kak I0OpbIid/moopoxkenarenbubiii (44 %) u oOIMIUTENbHBIN
(44 %), Becenbriii/xu3HepamocTHbil (28 %) u BexmBbd (22 %). Pexe oHm
XapakTepu3yroT JeTed KakK HeXHbIX/IMackoBbiX (17 %), cooOpa3uTenbHbIX/
noHatiuBeix (17 %), npyxemoOHbIXx (17 %), mobo3natenbHbIX (17 %),
oTkpbIThIX (11 %), meapeix/Hexanubix (11 %), or3emBumBbEIX (11 %),
crecautenbHbix (11 %). HeraTuBHBIMM KayecTBaMU POJUTEIN CUYUTAIOT
yrpsamMcTBo (22 %), BCIBUTBYUBOCTH/pa3apaxuTeabHOCTh (17 %), npadiauBOCTb
(17 %), Bpennocts (11 %), kanpuznocts (11 %), xanHocts (11 %).

[Ipaktuuecku Bce poautenu (94 %) momguepkuBaroT cHOPMUPOBAHHOCTH
TaKUX HABBIKOB CAMOOOCITY)KMBaHHU S, KAK CAMOCTOSITEIbBHOCTh B yOOPKE UTPYIIIEK
U B IIpUEMeE MUIIH, 6oJiee moJoBUHEI (56 %) TyaneTa 1 HEMHOTO MEHEE TTOJIOBUHBI
(44 %) — oneBanuu. 72 % poauTesci TOBOPST, YTO ICTH MBITAIOTCS IIOMOTaTh UM
o JIoMy: yOUpaThcs, MbUIECOCUTD, MOAMETAaTh, MBITh MOJ; YOUpATh MOCYAy CO
CTOJIa U MBITh €€; IMOJINBATh I[BETHI; «TOTOBUTHY»; BHIOPACKIBATH MYCOpP; HECTH
MOKYTKH U T.I. 28 % maTepeil CYUTAIOT, 4TO UX peOCHOK HE OUYE€Hb YBEPEHHBIH,
oJtHaKo 00bIIMHCTBO (72 %) HaETSAIOT €0 PeMUTEIbHOCTHIO U YBEPEHHOCTBIO.
Ha Heymaum neTu CKIIOHHBI pearupoBarth mo-pasHoMy: uraopupoBanuem (11 %),
cnezamu, odugamu (39 %), o6BunenussMu apyrux (11 %), npocsbamu o momoru
(22 %), akTHBHO MPOJOJDKAIOT JCUCTBOBATH JIMIIL 6 %. Poaurenu mbeITaroTcs
OTY4HTh peOEHKAa OT HEKOTOPBIX TUIOXWX IPHUBBIUEK: I'pbI3Th HOrté (19 %),
IJlaKaTh, «UCTEpUTh» 0e3 mpuuuHbl (19 %). J[Boe poauTenei OTBETUIIH, UYTO
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I0XuX npuBbiuek y nerei Het (11 %), ogHaKo TpeTh pPECOHAEHTOB HE JalH
OTBETa Ha JAaHHBIN OTKPBITHIN Borpoc (33 %). [ToioBrHA ONIPONIIEHHBIX MaTepe
xotenu Obl BUAETHh B OyAyIeM CBOMX JAETEH ¢ BeIcIIUM oOpa3zoBanueM. 33 %
CUYHMTAIOT, YTO Mpodeccust — 3To Oyaymuit BeIOop pedbenka, 22 % mpocto XoTenu
Obl BUJIETh CBOETr0 peOEHKa yCIEUIHbIM, He3aBUCUMO OT mpodeccuu, HO 19 %
BUJIAT B OyIyIIIEM CBOETO ChIHA UJTU JOYb METUKOM.

OrnenuBasi ypOBEHb Pa3BUTHSA CBOETO peOEHKAa OOJBITMHCTBO POIUTEICH
(94 %) oTBeTHIIH, YTO UX PEOCHOK «Pa3BUT Ha OJTHOM YPOBHE CO CBEPCTHUKAMUY,
a 3 % poauTenell OIEHWIN YpPOBEHb Pa3BUTHUSA CBOETO pEOCHKA KaK <«JTydlle
CBEPCTHUKOBY». BOJBIIMHCTBO pOIUTENEH HA3bIBAIOT KPY)KKH, CEKIIMU, KOTOPHIE
nocernraet pederok (53 %); modbumeie urpymku peoenka (78 %). Ho ato nemarot
He Bce poautenu: 28 % poauTeneil HE CMOTJIM Ha3BaTh HU KPYXKKH, HU CEKIIUH,
TIOCeIIaeMbIe UX JACTbMU; HH JTFOOUMBIC UTPYIIKH (9 %0).

[TonmaBmstomiee OONBITUHCTBO POIUTENCH AeTel paHHero Bo3pacta (78 %)
yKa3aJld, 4TO B UX JOME €CTh JCTCKas OMOIMOTEeKa U B CPEHEM JETH IIPOBOJIAT,
CJIyllasi YTEHUE KHUT pOAUTENSAIMU, OKOJIO 45-50 MUHYT B AeHb. CTOJIBKO K€ MaM
CMOTJIM Ha3BaTh TEMATUKy WM Ha3BaHWsS JIIOOMMBIX KHUT pebenka. 94 %
nepeuncnuian  modumble urpymku. l[locemaror kakue-nub0 pa3BUBAOIIHE
3aHATHS (CEKINH, KPY>XKHK) Uik 22 % nerelt paHHero Bo3pacrta (1Mo pa3BUTHUIO
peun 1160 00IIepa3BUBAOIIME 3aHATHS ISl MaM C MaJIBITIIAMH).

[Tomasnstomee GonbmHCTBO poauteneit (77 %) oTrMedaroT, 4TO UX JETU
paHHEro BO3pacTa HAXOSITCS Ha OJHOM YPOBHE Pa3BUTHSA MO CPABHEHHUIO CO
CBOMMH cBepcTHUKaMH. JIumre 6 % mpu3HANIHCh, YTO XYXKE, YeM OJIHOTOIKH, a
17 % — myume.

MeTtonbl CEMEMHOTO BOCIMUTAHHMS, IO PE3yiabTaraM OINpoca POAUTEIEH
NIEPBOKJIACCHUKOB. yOexaeHus (oObscHeHue, BHymeHHe, coBeT) (50 %);
COBMECTHAsI TPaKTHUECKas ACSITEIbHOCTh (COBMECTHBIA Tpyad, oTibixX) (19 %);
nooipenne (Mmoxsajia, moaapku, nepcrektusa) (12,5 %); B 3aBUCHMOCTH OT
curyannu (9 %). Yame Bcero k peOCHKY (IETSAM) MPUMEHSIOTCS TaKue Mepbl
MOOIIPEHMs, KaK IMOXBajia, MOJAJAEpXkKa, JiackoBoe cioBo (37,5 %); moes3nkw,
9KCKYpCHH, COBMECTHBIN Aocyr (19 %); urpymku, nmogapku, ciagoctu (12 %);
UTpBI, KUHO, akBamnapk (9 %); mo6oBs 1 BHUMaHKE (6 %). Ha Bompoc o Tom, kak
pOIUTENU TOAACPKUBAIOT Yy CBOUX JETEH XOpOIlIHUE CTpeMJICHUs, ObLIU
NIOJTYYCHBI CIICIYIOIINE OTBETHI: «XBaio» (56 %); «oOpamiaro BHUMaHHE Ha
xoportree» (31 %); «aaro neHbern» (3 %). Muorue poautenu (53 %) Ha MPOCTYNKU
peOEHKa pearupyroT «B3pbBIBOM», a MOTOM Kajl€loT 00 3TOM, U UM HHOTJA
CIIy4aeTcsl MPOCUTh TIpoleHne y peoéHka 3a cBoé moseaeHue (81 %). [Ipuuaunoii
KOH(QJIUKTOB C pPEOCHKOM, MO MHEHHUIO POJUTENeH, dalle BCEero SBISETCS:
OTHOIIICHHUE JIeTeH K ycrieBaeMocTH (47 %); HemuCIUIUIMHAPOBaHHOCTS (12,5 %);
OTCYTCTBHE MOMOIIHX B qomanrHux fenax (9 %). [lpu pazpemieHnn KOHPIUKTOB ¢
peOEHKOM POJIUTENIN CTAPAKOTCS OOCYIUTh C PEOCHKOM BO3HUKIIIYIO ITpoOieMy 1
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COBMECTHO HalTH «MyJipoe peteHre»(84 %); nuimaroT yJ10BOJIbCTBUS (KOH(DETHI,
urpymk#) (28 %); MOTyT HeCHJIBHO yIapHTh 110 1ore (1o rybam, pykam) (19 %);
craBar pebenka B yron (19 %); HacramBarOT Ha MPUHATAA CBOSH TO3UIIUH,
orupasich Ha coocTBeHHBIN OBIT (9 %). OCHOBHBIC BUJIBI HAKA3aHUS: «HAPYTAIO,
Hakpuuy» (12,5 %); «yBOXKy B ApPYryr0 KOMHATY, U30JUPYIO OT ceOs, ceMbn»
(9 %); «immraro cBoero BHUMaHUS, UTHOpUPYIO peberka» (6 %). Yame Bcero
pOIUTENN TPUMEHSIOT K pPEeOCHKY Takue Mephl HaKa3aHUs, Kak: JIUIICHUE
yJIOBOJIbCTBHUM (MIPBI, TUTaHIeTa, TeaeBuacHus) (31 %); auirenue oOmeHus ¢
apy3esmu (19 %); oowsicaenue 3anperoB (12,5 %); mocraHoBka B yron (6 %);
¢dusnveckoe HakazaHue («KHYT U IpstHUK») (3 %). B cutyarmu criopa co cBoum
pPEOCHKOM pPOJUTENIM TOCTYHAIOT TO-pasHOMY: yxonaar ot cmopa (38 %),
cTaparoTcs He Bo3paxaTh peOeHKy (19 %); cropsaT mo mosiHoi nmodeas (19 %);
IPHU3HAIOT IpaBoTy pedenka (12,5 %); oOwsacHst0T, eciu He mpaB (6 %). YV 47 %
PECTIOHJICHTOB HE BO3HUKAET PA3HOTJIACHIB CEMbE IO BOIPOCAM BOCIIHTAHUSA,
25 % cynpyroB TOMJEPKUBAIOT, Ja)Ke€ €CJIM HE COIVIACHBI, BO3HHUKAIOT
pasHornacus y 9 %; et oreta (12,5 %). TpeOGoBaHUs B3pOCIBIX K JICTSIM B CEMbE
corjacoBaHbI TOILKO B 67 % cemeii; He Bcerna — B 31 % cemeii; nHorna—B 12,5 %
cemeit. B 6onpmmHCTBE cemeii (59 %) cynpyr aMU30AM4eCKU IPUHUMAET YIaCTHE
B BOCIUTaHUU peOeHKa, B paBHOU Mmepe ¢ cymnpyrod — 19 %; Gonbire, yem
cynpyra — 3 %. OgHako, 3ToT (paKT UMeeT MEeCTO He BO BceX ceMbsx. Tak, B 16 %
ceMel Cynpyr BOOOIle He MPUHUMAET Y4aCTUE B BOCIIUTAHUU PEOCHKA.

Cpenn METOIOB BOCIUTAHUS, HCIONB3YEMBIX ONPOIICHHBIMH  TI0
OTHOIIIEHHWIO K CBOUM JETSM paHHEro BO3pacTa, JUIUPYEeT YyOexKIeHue,
npeanoararoniee oObICHEHUE, BHYIIIEHHE, COBETHI (4,8 0. U3 5 MakCUMAaJIbHBIX),
3a HUM CIEAyeT MOOMIPEHHUE, BKIIOYAIOIIEe MOXBaly, MOJAPKH, MEPCIEKTUBY
(4,6 6.) m coBMecTHas MpaKTHYECKas JCATEIBHOCTh (COBMECTHBIH TPyl M
otnpix) — 4,5 6. [lpuryXaeHNEe B BHUIC HAKa3aHUS WIH JUIICHUS YIOBOJIbCTBHS
HUKE BCEro OIEHUBAETCS POAUTENISIMH, OJHAKO CTOUT OTMETUTh, YTO HE CTaJH
OLICHMBATh JaHHBIM MeTOoJ BocnuTaHus 22 % pecnoHIeHTOB. BoJbIIMHCTBO
OTIIOB JieTel paHHero Bo3pacta (67 %), mo MHEHUIO MaM, TPUHUMAIOT Y4acTHE B
BOCIIMTAaHWM CBOMX JeTed HapaBHe ¢ cynpyramu, 28 % pgemalT 3TO
Mu30au4YecKu. JIUIb B OJTHON CEMbE KEHA CUMTAET, UTO MY>K HE Y4acCTBYET B
BocuTaHuu pedenka (6 %).

Hawnbosee mnpuMeHHMMBIMH K peOEHKY paHHEro BO3pacTa Mepamu
TIOONIPEHUS MaMbl CYUTAIOT ToxBaiy (67 %), yromenue mwiu nogapok (50 %),
coBMmecTHbIe Tiporyiku (11 %), a Haka3zaHUs: JUIIICHHE MYJIbTHKOB, CIaJIKOTO U
np. yaoBoiscTBHE (22 %), cnoBa, Oecensl ¢ pebenkom, mopunanus (17 %),
noctaBuTh B yroi (17 %), samper (11 %), m3omupoBanue pedenka (11 %), 17 %
pouTeIIel He Jalli OTBETA Ha JIAHHBINM Borpoc. B GonbmuHCcTBE cemeii (78 %) He
BO3HUKAET Pa3HOIIACUNA C POJCTBEHHHKAMHM IO TMOBOJAY BOCIUTAHUS JAETEH, B
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OCTaJbHBIX CIIyYasX MOAACPKUBAIOT, AK€ €CIH HE COTIAaCHBI». TpeOoBaHUs
B3pOCJIBIX K JIETSIM paHHEero Bo3pacta coriacoBanbl B 100 % cemeii.

Cpenu poauTeneil MEPBOKIACCHUKOB HMEIOT ICHUXOJOTHYECKOe WU
nejaroruiaeckoe oopasoanue 22 %, aeteit pannero Bospacra — 33 %.

[To Bompocam BoCIIUTaHUS POAUTENHU Yallle BCEIO COBETYIOTCS CO CBOMMHU
OPApOIUTEISIMA; HAMHOTO peXe OO0palaloTcs K CIEHUATUCTy (IETCKOMY
NCUXOJIOTY, TeJaroraM W Jp.); HIIYT OTBETHl B CIEHUAIN3UPOBAHHON
JUTEpaType; COBETYIOTCS C JPY3bSIMH, Y KOTOPBIX €CTh JE€THU TaKOTO K€ WU
CTapIIero BO3pacTa; WINYT OTBETHl B VIHTEepHETE, a HEKOTOpPHIE POIUTEIU
CTaparoTCsl pemaTh BOMPOCH! camocTosiTelnbHO (16%). XKenanue y3Hath Kakue-To
COBETHI OT CIIEIIMAIMCTOB 00PA30BATENbHBIX YUPEXKISHUH (TIeaarora, IIKOJILHOTO
TICUXO0JIOTa, JIOTOTE/Ia) BhIpa3uiin TOJIbKO 22% poauteneit. OTaenbHbIe POAUTETN
chOopMyIUPOBAIIN PSIIT TICUXOJIOTO-TIEIATOTHIECKUX MPOOIIeM, IO KOTOPBIM OHU
HY)KJAIOTCST B CHEHUAIM3UPOBAHHOW WHQOpMAIMKU: KakK CcrmocoOCTBOBATh
Pa3BUTHIO peur peOeHKa, Kak OOBSICHUTh peOCHKY TO WJIM MHOE JEHCTBUE, KaK
NpaBUIbHO 00y4aTh, KaK OTYYUTh OT KOMITBIOTEPHBIX WD, KaK IMPEOJ0JETh
UCTEPUKH (JI0%Kb, CTECHUTEIIbHOCTh U HEYBEPEHHOCTh) PeOEHKA, KaK MPEo10JIeTh
HEYCIIEBAEMOCTh peOEHKa, KaK CHATh SMOLMOHAIIbHOE HaNpsKeHUE peOeHKa, Kak
CTPOUTH MPOLIECC BOCIUTAHUS B PAa3BEICHHBIX CEMbSIX U JIP.

BoiBOABI
Conclusions

1. BOJBIIMHCTBO POCCUUCKHX COBPEMEHHBIX MCCIENI0BATENEH POAUTENBCKYIO
KOMIIETEHTHOCTh TOHMMAEeT KaK CIOCOOHOCTb PpOAMTENS IPABHIBLHO
COPHUEHTHPOBATHCS B CUTYAIllMU BOCIUTAHUS, TPEOYIOMIEH POAUTEIHCKOTO
JNENUCTBUS, U TPABUIIbHO OPUEHTUPOBATH UCIIOTHEHUE TAHHOTO JEHUCTBHUS.

2. CoBpeMeHHbIE 3apyOe)KHbIE KOHIIETLUU PaccMaTpUBAIOT POJIUTENCKYIO
KOMIIETEHTHOCTh KaK CTUJIb BOCIIUTAHUSI, KOTOPBII CIIOCOOCTBYET Hanbosee
FAPMOHMYHOMY Pa3BUTHUIO PEOEHKA M €ro COLUalIMu3alii B COBPEMEHHOM
oO1iecTBe, y4YUThbIBas KaK BHEIIHWE, TaK U BHYTPEHHUE (PAKTOPBI €ro
pa3BUTHS.

3. IlpoBeneHue uccieqoBaHUs POIUTENEH OBLIO 3aTPYJHEHO UX OOJBLINM
CONPOTHUBJIEHUEM B OTBETE HA BOMIPOCHI M0 MOBOJY BOCIHUTAHUS JETEH H
OTKa30M OOJIbIIMHCTBA OTILIOB MPUHATH YYaCTHE B OMPOCE.

4.  Ortmeuena OonblIas cOUMANbHAS KENATEIBHOCTh B OTBETaX POJAUTENEH,
JKEJTaHUE CKPBITb HEraTUBHbIE TEHJIECHLUUH B JETCKO-POIUTEIBCKOM
B3aMMO/JICHCTBUH.

5. bb1io ycraHoBieHO, 4TO OOJNBIIMHCTBO POJUTENEH B BOIPOCAX BOCITUTAHHUS
OpPUEHTHPYETCS Ha JIUYHBIN ONBIT CBOEH CEMbH, @ HE HAYYHO 0OOCHOBaHHbBIE
po(heCcCUOHANIBHBIE TMOAXO/AbI, YTO CBUAETEIBCTBYET O HEOOXOIUMOCTHU
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ITOBBIIIICHHUA HX pO,ZIPITGHBCKOﬁ KOMIICTCHTHOCTH B paMKaX CICHOUAJIIBHO
CO3JJaHHBIX POJUTCIBCKUX YHUBCPCUTCTOB.

Summary

Russian tradition is more focused on the study of the characteristics of the parental
personality, providing a harmonious style of relations with the child. Foreign concepts
are more focused on the characteristics of the behavior of a competent parent. The theory
of activity emphasizes the need to take into account the situational factors affecting the
choice of parental action and its effective implementation. Combining these positions
allows us to consider parental competence as a parent's ability to orient correctly in the
situation of education that requires parental action, and the execution of this action based
on internal and external factors.
The question of the purpose of parental influence, criteria for the success of parenting is
unexplored in domestic science and practice is. Most parents define the purpose as the
viability and education of their child in adulthood, which, firstly, is too vague definition,
and secondly, does not allow to assess the effectiveness of parents' actions in relation to
the child of early and younger age. The acceptance of the values and attitudes of society
as own (internalization), viewed by a number of foreign researchers as the ultimate goal
of parenthood, is also not an ideal with which to assess the daily actions of parents.
The study of successful parents shows that they generally match to the characteristics that
were identified in the theoretical study: independence and responsibility in making
decisions about their child, recognition of their own parental experience, the high level of
parental personal maturity. Such parents are characterized by the educational family
solidarity and the humanistic orientation of interaction both in ordinary and conflict
situations. The lack of psychological and pedagogical knowledge and skills of parents
revealed in the choice of methods of encouragement and punishment, which is not optimal
from a psychological point of view. Together with the perceived problems and requests
to specialists, the above-mentioned facts make it possible to consider the creation of
parental universities as an actual and effective tool for improving parental competence.

The reported research was funded by Russian Foundation for Basic Research and the
government of the region of the Russian Federation, grantNe 17-16-60003
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ASSOCIATION BETWEEN PATHOLOGICAL
PERSONALITY TRAITS AND DEFENSE
MECHANISMS IN HEALTHY SAMPLE: APILOT
STUDY RESULTS
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Riga Stradin$ University, Department of Sociology and Psychology, Latvia

Sandra Mihailova
Riga Stradin$ University, Department of Sociology and Psychology, Latvia

Abstract. This article aims to define what kind of relationship exists between pathological traits
and defense mechanisms. Primary data, collected from 14" until 30" of March in 2017, was
used in this research. Thirty participants (57 % males) in the age of early adultness (from 25
to 39 years, M = 29.9, SD = 3.33) filled in two questionnaires: The Multidimensional Clinical
Personality Inventory (Perepjolkina, Kolesnikova, Martinsone, & Stepens, 2017) and Defense
mechanisms questionnaire (Subbotina, 2017).

Six of eight analyzed defense mechanisms (repression, regression, rationalization,
displacement, denial and psychological projection) showed statistically significant correlation
with at least one pathological personality trait both on facet and on domain level. Some weak
(p > .05) correlations were found between some personality traits and two left defense
mechanisms: reaction formation and sublimation. Most of correlations were with neurotic
defenses according to Vaillant (1992) classification, in particular with repression and
displacement. All together 26 traits correlated with neurotic defenses. With other defenses, just
a few traits correlated — three traits with mature defenses, two traits with immature defenses
and two with psychotic defenses. Received results need to be validated in the future studies and
may be useful for clinical psychologists for better understanding of their clients.

Keywords: defense mechanisms, pathological personality traits, personality disorders.

Introduction

Personality disorder — is contiguous area between psychiatry and
psychology. Psychiatrists officially recognised concepts of enduring personality
disturbances in the first Diagnostic and Statistical Manual of Mental Disorders in
the 1950s (Hoermann, Zupanick, & Dombeck, 2011). Since that time,
psychologists and psychiatrists had major changes in their understanding of
personality disorders.

Only a few researchers attempted to study correlation between personality
disorders and defense mechanisms (e.g. Presniak, Olson, & Macgregor, 2010),
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but in those studies, none of them considered personality disorders through
dimensional (trait-specified) approach, where personality disorders considered as
a combination of pathological traits. This research is an attempt to approach
personality disorders through the modern, dimensional approach. It will be the
first study on relationship between pathological traits and defense mechanisms
based on this approach conducted in Latvia. By defining relationship between
pathological traits and defense mechanisms, ways in which defense mechanisms
relate to different pathological traits will be demonstreared.

Normal range and pathological personality traits

During the existence of personality psychology, several personality models
have been developed, but today the most popular are five-factor model (FFM) or
Big Five and six-dimensional human personality model (HEXACO).

The Revised NEO Personality Inventory (Costa & McCrae, 1992b, quoted
from Morey et al., 2002) is an inventory designed to assess the five dimensions of
personality as described by the Five-factor model. The five trait dimensions that
have emerged from factor analyses of numerous trait terms and various
personality inventories have been described as Neuroticism, Extraversion,
Openness, Agreeableness, and Conscientiousness (Morey et al., 2002).

Beside the Revised NEO Personality Inventory, Ashton Michael C. and Lee
Kibeom (2007) have created an alternative structure of personality traits, which
was recently named the HEXACO model, and consists of six rather than five
dimensions. Three of these dimensions are interpretable as Extraversion,
Conscientiousness, and Intellect / Imagination / Unconventionality and are very
similar to the English lexical Big Five factors of these names. An important
strength of the HEXACO model is its derivation from cross-culturally replicated
findings based on analyses of variable sets that are culturally indigenous and
representative of the personality domain. But in addition to the close
correspondence of the HEXACO framework to the empirically observed structure
of personality variation, an advantage of this model is its theoretical
interpretability (Ashton & Kibeom, 2007).

In the course of the last decades there was an on-going discussion between
the psychologists regarding the definition of normal and abnormal personality.
They are trying to establish whether pathological traits are the specific formation,
which is part of the personality or they are common for all individuals, but become
highly manifested in some individuals under certain conditions.

Lately there was an increasing consensus that normal and abnormal
personality variation can be treated within a single, unified structural framework
(Eysenck, 1994; O’Connor, 2002; Widiger & Costa, 1994). A variety of studies
have indicated, for example, that personality structure is essentially the same in
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clinical and nonclinical samples (O’Connor, 2002), that normal and abnormal
personality are strongly related at the etiologic level (Jang & Livesley, 1999;
Markon, Krueger, Bouchard, & Gottesman, 2002, quoted from Markon &
Krueger, 2005), and that abnormal personality can be modeled as extremes of
normal personality variation (O’Connor & Dyce, 2001). Despite consensus about
the possibility of describing normal and abnormal personality within a single
structural framework, however, there is less consensus about what this structural
framework might be. Although there is emerging consensus about the
superordinate structure of normal personality (Goldberg, 1993), less consensus
exists about a similar structure of abnormal personality (Livesley, 2001).
Delineating a unified superordinate structure across normal and abnormal
domains of personality has been even more challenging. Empirical results of Jang
and Livesle (1999), Markon et al. (2002) and O’Connor (2002) have supported a
variety of conclusions, and validity has been demonstrated for multiple structural
models (Markon & Krueger, 2005).

Samuel and Widiger (2004), who tried to figure out what kind of traits
characterize each personality disorder brought substantial contribution in
resolution of this question. In order to investigate the correlation between
personality disorder models and trait models, Samuel, Widiger, Lynam and Ball
(2012) created the group of experts and psychologists who were studying
personality disorders. In their research, they tried to describe each personality
disorder through a number of pathological personality traits. This approach has
been utilized in previous studies concerning the relations between the five-factor
model of personality (McCrae & Costa, 2008) and the personality disorder
constructs (Miller, Lynam, Widiger, & Leukefeld, 2001; Lynam & Widiger, 2001;
Samuel & Widiger, 2004). For example, Lynam and Widiger (2001) assembled a
comprehensive list of researchers, who had published on respective DSM-IV PDs,
and asked them to describe a prototypic case of that PD in terms of the FFM. They
then averaged the descriptions across raters to produce a FFM profile for each PD.
These profiles were reliable and related highly to profiles derived from other
methods (Samuel & Widiger, 2008).

The first aspect of the proposal made by the DSM-5 compilers is the
inclusion of a dimensional trait model that attempts to organize the universe of
personality pathology into component parts, consistent with the approaches of
Clark (1993), Livesley (2003), and Widiger (2005). The transition to a
dimensional trait model has the potential to address several limitations of the
previous diagnostic system. For example, a dimensional trait system might
eliminate the problematic comorbidity across and the heterogeneity within the
DSM-1V categories by providing a trait profile that is unique to each individual
(Widiger & Trull, 2007, quoted from Samuel & Widiger, 2008). Additionally,
such a model holds the promise of improving diagnostic stability as traits have
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demonstrated greater temporal consistency than diagnostic categories (Morey
et al., 2007, quoted from Samuel & Widiger, 2008).

One of the models of pathological personality traits was developed in Latvia
as a theoretical frame for Latvian Clinical Personality Inventory (LCPI-v3). First,
based on a review of existing normal-range and pathological trait models, a list of
40 traits — a combination of traits listed in Samuel et al. (2012), Wright at al.
(2012), DSM-5 Section |1l was prepared and operationalized in deductively
derived preliminary versions of 40 pathological personality trait scales
(Kolesnikova, Perepjolkina, Martinsone & Stepens, 2016).

Relationship between personality disorders and defense mechanisms

In last decades, there has been a growing interest in the study of defense
mechanisms in psychotherapy and psychopathology (Cramer, 1998a, quoted from
Kramer, Roten, Perry & Despland, 2013). In the context of psychodynamic
psychotherapy, it has been emphasized that the accurate in-session assessment by
the therapist of a patient’s defenses and his or her work with the patient by
addressing the patient correctly plays an important role in effective intervention
(Despland, de Roten, Despars, Stigler, & Perry, 2001; Hersoug, Bagwald, &
Hegglend, 2003; Perry, 1993; Siefert, Hilsenroth, Weinberger, Blagys, &
Ackerman, 2006, quoted from Kramer, Roten, Perry & Despland, 2013).

Michelle D. Presniak, Trevor R. Olson, and Michael Wm. MacGregor (2010)
made the research which aimed to define the relationship between personality
disorders and defense mechanisms. The researchers obtained following results: of
the five defenses hypothesized to be higher in the borderline personality disorder
group, two were supported (passive aggression and turning against self), one was
inconsistently supported (acting out), and two were not supported (idealization
and splitting). Of the seven defenses hypothesized to be higher in the antisocial
personality disorder group, two were supported (devaluation of others and
grandiosity), one was partially supported (denial; all effects in the right direction,
but only one of three was significant), one was inconsistently supported
(rationalization), and three were not supported (intellectualization, turning against
the object, and projection). Consistent with the hypothesis and previous theory
and research (Bond, 1990; Cramer, 1999, quoted from Presniak, Olson &
Macgregor, 2010), was found partial support that the BPD (Borderline personality
disorder) group would use the acting out and passive aggression more than the
APD (Antisocial personality disorder) group (Presniak, Olson & Macgregor,
2010).

In the study of J. Christopher Perry, Michelle D. Presniak, and
Trevor R. Olson (2013) several highly prevalent defenses were consistent with
the inclusion of SPD (Schizotypal personality disorder) within Kernberg’s
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borderline personality organization construct: projection, devaluation, splitting of
others-images, splitting of self-images and denial. Most other prevalent defenses
were either passive-aggression and acting out, rationalization, or isolation &
intellectualization. Repression was also prevalent, contrary to the hypothesis,
albeit with a lower mean prevalence than splitting, consistent with the
predominance of the latter (Perry, Presniak & Olson, 2013).

Along with autistic fantasy, individuals with SPD rely on such defenses as
the passive-aggression, help-rejecting complaining & acting, similar to those with
BPD. Overall, many of the most prevalent defenses in SPD are those within
Kernberg’s broad categorization of BPD, although the defenses most uniquely
related to SPD are not related to BPD. (Perry, Presniak & Olson, 2013).

Gacono, Meloy, and Berg (1992) proposed that individuals with ASP and/or
psychopathy, have a split-off self-image, as in narcissistic personality disorder,
wherein the negative image is denied. They strongly fear their true defense
mechanisms self-state of feeling worthless or devalued, and the use of denial and
omnipotence/grandiosity helps keep this experience of the self from awareness.
They tend to disavow any negative experience by denying the effects of their
behaviors on others, rationalizing their criminal and/or aggressive actions, and
projecting their negative experiences onto others (Gacono et al., 1992; Presniak
et al., 2010, quoted from Perry, Presniak & Olson, 2013). The predictors of ASP
were the minor omnipotence, devaluation, idealization, denial, rationalization and
projection (Perry, Presniak & Olson, 2013).

In this study used George E. Vaillant classification of defenses (1992). In his
model 18 different defenses were arranged hierarchically into four levels:
narcissistic (e.g., denial of external reality; distortion of external reality);
immature (e.g., denial/dissociation, projection), neurotic (e.g., rationalization,
reaction formation), and mature (e.g., altruism, sublimation) (Cramer & College,
2015).

As it was mentioned in previous chapter, dimensional approach had been
recently suggested by the group of researchers (Samuel, Lynam, Widiger, & Ball,
2012) who were developing personality disorder classification for DSM-5. Based
on their study Hopwood et al., (2012) tried to define which pathological traits
belong to each personality disorder (see Table 1).

Respectively study of Hopwood et al., (2012) and other studies in this
chapter give a chance to have hypothesis on relationship bewteen pathological
personality traits and defense mechanisms.
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Table 1 Correlations between DSM-5 traits and DSM-1V PD (Hopwood et al., 2012)

Personality disorders Pathological personality traits

Avoidant Anxiousness, Social withdrawal, Intimacy
Avoidance, Anhedonia

Borderline Separation insecurity, Anxiousness, Emotional
lability, Hostility, Depressivity, Impulsivity,
Risk taking

Schizotypal Restricted Affectivity, Suspiciousness,

Withdrawal, Eccentricity, Perceptual
dysregulation, Unusual beliefs

Antisocial/Psychopathic Hostility, Manipulativeness, Deceitfulness,
Callousness, Irresponsibility, Impulsivity, Risk
taking

Obsessive Compulsive Perseveration, Rigid perfectionism
Method

Participants. Sample included 30 participants: 17 (57 %) male and 13
(43 %) female (M = 29.9, SD = 3.33). Nine (30 %) participants are married, nine
(30 %) live together, but their relations are not registered and 12 (40 %) single,
two (6,7 %) participants have master degree, eight (26,7 %) participants have
bachelor degree, five (16,7 %) participants have first level of higher education,
five (16,7 %) participants have secondary education with trade, three (10 %)
participants have secondary education, one (3,3 %) participant have unfinished
secondary education, and one (3,3 %) participant have basic education.
Participants were selected using snowball sampling method.

Measures. Two questionnaires were used in this research.

1. Multidimensional Clinical Personality Inventory (Perepjolkina,
Kolesnikova, Martinsone, & Stepens, 2017). Items were answered on a 4-point
response format: from 0 — ‘totally disagree’ to 3 — ‘totally agree’. Inventory
consists of 500 items, which could be scored in 9 clinical scales (e.g. Depression
Symptoms, PTSD, etc.), 33 facet-level scales representing pathological
personality traits (e.g. Depressivity etc.) and seven domain-level traits (e.g.
Negative Affectivity), five functioning scales (e.g. Sleep problems) and five
additional scales (e.g. Self-esteem, Suicidal Ideation, Perceived social support
etc.). Only personality trait scales were scored in this study (see Table 2).

2. Defense mechanisms questionnaire (Cy66otuna, 2017). The original LSI
Is a 97-item true—false, self-report questionnaire developed by Plutchik et al.
(1979) to assess eight ego defense mechanisms: compensation, denial,
displacement, intellectualization, projection, reaction formation, regression, and
repression (Plutchik & Conte, 1989). Defense mechanisms questionnaire consist
of 63 questions and 9 scales (Repression, Regression, Reaction formation,
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Rationalization, Displacement, Denial, Psychological projection, Compensation,
Sublimation).

Procedure. Questionnaires were uploaded to the online surveys website
http://www.visidati.lv. 30 participants had filled up questionnaires in period from
14.03.17 until 30.03.17.

Table 2 Spearman Correlation and Descriptive Statistics for Personality Traits and
Defense Mechanisms

= — —
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Agression b2x* | 32 |-22| -17 | .64** | -36* | .06 -36 | .79 | 570 | 474
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Rashness 51%* | 60** [-08| -30 | 46* | -06 | -21 | -26 | .80 | 10.43 | 5.05
Risk taking 26 | 18 | 06| 11 | 21 |-45%| -43* | 14 | 91| 1483 | 7.46
Dominance -.15 -.04 19 | .15 .25 .16 21 -04 | .85 | 870 | 4.67
Arrogance 08 | -01 |15 -12| 28 | 10 | 12 | 06 | 82| 567 | 446
Attention 08 | 24 | 18| 10 | 45% | -07 | 09 | -12 | .83 10.30 | 5.11
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Deceitfulness | .44* | .48** |-01| -32 | .43* | -.08 | -.09 -26 | .75 | 5.00 | 3.43
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Emotional
Stability

Emotional
Lability

Depressivity A43* | 40* |-05| -14 | 51** | -45* | -02 | -28 | .91 | 17.63 |10.26
Anxiousness | .48**| 39* | .01 | -.08 | .46* | -30 | -.06 | -.38* | .94 | 23.73 |13.71
Impersistence |.70** | .65** |-.07 | -.32 .33 -08 | -14 -23 | .82 | 9.13 | 5.06

Distrustfulness | .20 -22 | .00 | .02 01 -.25 15 -09 | .79 | 487 | 3.16

-23 | -36* |-12| .39* | -48* | 31 -03 | 47** | .88 | 11.23 | 4.59
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Insecurity

Note. N =30, * p < .05, ** p < .01, a — Cronbach’s alpha, M — Mean, SD - Standart deviation.
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Continuation of Table 2
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. 12 22 | -07 | .10 .34 10 .00 16 | .81 | 457 | 4.75
Dysregulation

Dissociation 46% | 22 | -18 | 15 | 44** | -06 | -10 | .12 | 90 | 5.07 | 4.59
Proneness
Eccentricity 18 | 09 | <14 | 27 | 21 | -20] -14] 19 | 87| 913|520

Suspiciousness | .32 | -.02 | .03 19 .35 -00 | -04 | -02 | .69 | 5.10 | 3.84

Unusual Beliefs| .14 .00 -.08 21 37 .24 A7 A9 | .78 | 4.87 | 3.51

Self Harm S59** | 53** 1 -09 | -34 | 58** | -37%| -03 | -33 | .84 | 140 | 2.65

Pedantry -43* | -32 | .27 | 45* -13 -03 | .04 A1 | .68 | 15.43 | 451
Perseveration -03 | -.14 | 41* | .39* -.02 02 | -15 | 32 | .57 | 553 | 2.22

Perfectionism -01 | -13 | .39* | 46**| -.03 .01 .00 23 | .88 | 21.17 | 8.27

a 63 | 51 | 62 | 42| 73 | 37| 54| 54| - | - | -
M 17.43|18.47(20.27 | 24.33| 14.93 [23.03[21.37|23.03| - | -~ | --
sD 438 | 467 | 423 | 321 | 420 | 323|371 431 | - | — | -

Note. N =30, * p <.05, ** p < .01, a — Cronbach’s alpha, M — Mean, SD — Standart deviation.
Analysis

Research hypothesis was to define what kind of relationship exist between
pathological traits and defense mechanisms. To do so, correlation analysis was
performed. Scales did not have normal distribution; therefore, Spearman’s
correlation analysis was performed. According to the received results, it is seen
that many pathological personality traits correlate with defense mechanisms.
Some of them have positive and some negative correlation (see Table 2).
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Discussion

Received results are partially confirming results from the study of
J. Christopher Perry, Michelle D. Presniak, and Trevor R. Olson (2013).
Repression correlates with anxiousness and depressivity, traits that relate to
borderline personality disorder. Projection correlates with manipulativeness and
risk taking, traits that relate to antisocial personality disorder.

The rest of the results showed different kind of correlations, for example,
repression correlates with such traits as aggression and rashness. Possibly, the
person with manifested trait of aggression, especially when it arises towards
significant people, can use repression to suppress one’s emotions. Repression also
correlates with intemperance, depressivity, anxiousness and impersistence.
Possibly, the person with dominating repression will have tendency to suppress
anxiety and depressive thoughts.

Modern psychoanalysts consider that person have to achieve inner oneness
and continuity before one starts using repression to restrain own impulses. Nancy
McWilliams (2011) in her classification relate repression to the higher level of
defenses.

Regression correlates with negative emotionality such traits as emotional
lability and impersistence. Perhaps, the person with dominating regression, when
one does reversion to an earlier stage of development, has low level of emotion
control and volition, similarly as the infants do (Plutchik, 2000). From this point
of view, this correlation makes sense. Regression also correlates with such traits
as evaluation apprehension, submissiveness and indecisiveness. It could also
explain tendency to reversion to early (infantile) patterns of behavior.

Rationalization correlates with pedantry, perseveration, perfectionism,
possibly that tendency of searching rational explanation of undesirable notion, on
behavioral level manifests as perfectionism and pedantry. Perhaps that
perfectionism and pedantry compensates inferiority. Inferiority also may indicate
inability to perceive one’s weakness or mistakes, which rationalization interprets
in beneficial way.

Displacement correlates with such traits as emotional lability, intemperance,
deceitfulness, harshness, and aggression. Possibly, that person with dominating
displacement will have low level of emotional intelligence and simultaneously
will be driven by strong affects, which one cannot control or realize, and
displacement can help to transfer aggression to least significant object.

Sublimation correlates with negative significance, with anxiety and
intemperance and correlates with positive signification with emotional stability.
According to Vaillant classification of defense mechanisms, defense mechanisms
distinguished by level of adaptation. Sublimation relates to mature mechanisms,
which has the highest level of adaptation. In this case low level of anxiety and
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intemperance and high level of emotional stability proofs G. Vaillant theory
(Cramer & College, 2015).

Conclusion

Research objective was to define what kind of relationship exist between
pathological traits and defense mechanisms. Results from Table 2 shows that
between pathological traits and defense mechanisms exist many correlations.
Correlations also exist on factor level, in MCPI all traits united in factors, so there
Is substantial correlation on factor level too.

Most of correlations on factor level were with neurotic defenses according
to Vaillant (1992) classification, in particular with repression and displacement.
All together 26 traits correlated with neurotic defenses. With other defenses just
a few traits correlated, three traits with mature defenses, two traits with immature
defenses and two with psychotic defenses.

This research provides substantial information about the nature of
personality disorders and can help to develop flexible approach and help
psychologists to assess personality disorders more accurately.
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LAIMIGA UN NELAIMIGA LATGALES
IEDZIVOTAJA SOCIALI DEMOGRFAFISKAIS
PORTRETS

Socially Demographic Portrait of a Happy and Unhappy Resident of
Latgale

Eriks Kalvans
Rézeknes Tehnologiju akadémija, Latvija

Abstract. The aim of this scientific research article is the presentation of socio-demographic portraits
of the happy and unhappy Latgale inhabitants.

A key concept of ““happiness” is used in this publication. The theoretical interpretation of the happiness
phenomenon is based on the findings of positive psychology, according to which happiness is defined
as a life satisfaction and positive evaluation of his life and positive emotions over negative emotions.
As the research field Latgale region has been chosen because this is the region of Latvia with the lowest
socio-economic development, which is considered one of the poorest regions in the European Union -
so it acquires a special topicality of problem of happiness and its socially demographic aspects.
“Oxford happiness questionnaire” (Hills & Argyle, 2002) adapted by the author to Latvian culture and
socio-demographic survey (Kalvans, 2013), were used in the research paper. As a result of the research
a general socio-demographic portrait of a Latgalian resident was created depending on the structure
of happiness.

Keywords: happiness, material assurance, social activity, gender, employment, education, religious
activity, age.

levads
Introduction

Pasaulg biitiski palielinajas pieprasijums péc laimes fenomena pétijumiem,
kas ir saistits ar ikdienas stresa situaciju skaita pieaugumu, cilvéka personiskas
dzives konstru€Sanas sarezgitibas paaugstinasanos, dzives orientieru
komplicétaku izveli, socializacijas griittbam, socialo normu un vertibu butiskam
1zmainam.

Virkne pétijumu (Adler & Newman, 2002; Diener & Biswas Diener, 2002;
Diener & Seligman, 2011; u.c.), apstiprina laimes izjiitas saikni ar valsts sociali
ekonomiskajiem apstakliem.

Latgales regiona ir viszemakie sociali ekonomiskas attistibas raditaji Latvija
(saskana ar Latvijas Centralas statistikas parvaldes datiem, 2017), tade] laimes
izjitas un tas sociali demografisko determinantu izpéte (Kalvans, 2013) tika
veikta, iesaistot tiesi §1 regiona respondentus.
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Pozitivas psihologijas ietvaros tiek pétita sociali demografisko faktoru
ietekme uz iedzivotaju laimes izjiitu un psihologisko labklajibu (Biswas-Diener &
Diener, 2006; Kasser & Ryan, 1993; Lyubomirsky & Lepper, 1999; Seligman,
2002; bouaposa, 2005; u.c). Min&tie petijumi apstiprina, ka laimes izjltu ietekme
individa vecums, dzimums, gimenes stavoklis, sociala aktivitate, nodarbinatiba,
religiska aktivitate, izglitibas limenis. Sociali demografisko faktoru ietekmes uz
laimes izjitas fenomenu detalizétaka analize veikta S§1 raksta problematikas
teorétiskaja pamatojuma.

Latvija laimes fenomena un to ietekmgjoSo sociali demografisko faktoru
petijumi sakas 2004. — 2005. gada, kad iznaca pirmas publikacijas par So
problematiku. So publikaciju autores G. Svence, S. Miezite, S. Voitkane,
M. Rascevska uzskatamas par laimes un psihologiskas labklajibas problematikas
teorétiskas un empiriskas izp€tes pamatlicejam Latvija. Ta pieméram, Rigas
Pedagogijas un izglitibas vadibas akadémija tika veikta virkne p&tijumu par
laimes un psihologiskas labklajibas problematiku, turklat tika adaptéti vairaki
testi, kas peta subjektivo labklajibu, optimismu un apmierinatibu ar dzivi (Svence,
2009).

Ta ka miné&tie petijumi tika veikti Vidzemes un Zemgales regionos, jauzsver,
ka Latgales regiona iedzivotaju laimes izjlita un ar to saistito daudzveidigo faktoru
1zpéte lidz §im netika veikta.

Ka pretstats laimes izjutai, psihologija tiek analizéts arT nelaimes izjitas
fenomens. To raksturo pesimistisks dzives skatijums, neapmierinatiba ar dzivi un
pozitivu emociju trikums. Bezdarbs, zemi ienakumi (valstis ar zemu sociali
ckonomiskas attistibas [imeni), zema sociala aktivitate, kas rada sociala atbalsta
trikumu, zema dzives apstaklu kvalitate ir butiskakie faktori, kas veicina nelaimes
izjutu (Argyle, 2001; Clark & Oswald, 1994; Diener & Seligman, 2004; Uchino
etal., 2016).

Nemot véra min&tos faktus, $1 raksta meérkis ir atspogulot laimiga un
nelaimiga Latgales iedzivotaja sociali demografisko portretu.

Laimes izjutas sociali demografiskie determinanti
The socio-demographic determinants of happiness

S raksta ietvaros tiek analizéti tikai tie laimes izjiitas sociali demografiskie
determinanti, kuri tika ieklauti empiriskaja izpete (Kalvans, 2013). Jaatzimg, ka
laimes izjutas sociali demografisko determinantu loks neaprobezojas ar turpmak
analizétajiem faktoriem. Saskana ar pozitivas psihologijas pétnieku atzinam,
laimes izjitu ietekmé ar1 individa socialais stavoklis, briva laika pavadiSanas
veids, bérnu esamiba gimené, dzives apstaklu kvalitate, etniska identitate un
personibas iezimes (Argyle, 2001; Campbel et al., 1976; Diener, Oishi, &Lucas,
2003; Evans & Kelley, 2002; Galati, & Sotgiu, 2004; Ming — Liu et al., 2010; ).
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Individa vecuma un laimes izjiitas korelacija ir mérena (Argyle, 2001). Tika
konstatetas atSkiribas dazadu vecumu cilvéku laimes fenomena izpratn€, ka ari
augsti attistitas valstis noteikta vispariga tendence, kas saistita ar apmierinatibas
ar dzivi (viens no biitiskakajiem laimes komponentiem) paaugstinaSanos lidz ar
vecumu. Perioda starp 25 un 43 gadu vecumu notiek pozitivo emociju augSupeja —
cilveéki klust aizvien apmierinataki ar dzivi un laimigaki, samazinas negativo
emociju Ipatsvars (Blanchflower & Oswald, 2007; Cantril, 1965). Sadu tendenci
izskaidro ar to, ka ar gadiem samazinas atskiriba starp to, ko cilvéks v€las, un to,
ko ir sasniedzis.

Analogiski vecumam, arT dzimuma korelacija ar laimes izjttu ir mérena.
Tomer pétijumos, kas tika veikti Eiropas valstis, noteikts, ka sievietes ir nedaudz
laimigakas neka viriesi, neskatoties uz to, ka sievietes biezak cies no depresijas.
S sakariba tika izskaidrota ar to, ka sievietes sp&jigas izjust specigakas emocijas
neka virieSi — tatad arT prieku un citas pozitivas emocijas, kas saistitas ar laimes
izjutu (Burns & Machin, 2010; Peters & Liefbroer, 1997).

Vidgji lauliba sastavosie individi ir laimigaki neka vientulie, ko apstiprina
gan atseviSski misdienu pétijumi (Diener, Such, & Lucas, 1999), gan
Eirobarometra veiktas izp&tes reprezentativas licla apjoma izlases, kuras ietverti
tukstoSiem respondentu. 2009. gada Eirobarometra izpéte un A. Vuda un
lidzautoru labklajibas petijumu veikta meta analize atklaj, ka apmierinatiba ar
dzivi, kas saistita ar laimes izjlutu, vidgji augstaka ir prec€tajiem, nevis
partnerattiecibas (civillauliba) sastavosajiem. Apmierinatiba ar dzivi augstaka ir
ar1 Skirtajiem individiem, nevis atraitniem (Eurobarometer, 2009; Wood et al.,
2009).

Longitidos pétijumos, ka atzimé M. Argails, hipotétiska saikne starp
nodarbinatibu un apmierinatibu ar dzivi ir apstiprinajusies: apmierinatiba ar darbu
un apmierinatiba ar dzivi korel€ 0,44 robezas. Tika noteikts, ka darba esamiba un
ta saturs Tpasi svarigs laimes izjltas sasniegSana ir virieSiem, gados vecakiem
darbiniekiem, darbiniekiem ar augstaku ienakumu un izglitibas Iimeni, cilvékiem,
kuri strada sava laba (Argyle, 2001).

Savukart bezdarbs tiek atzits par vienu no galvenajiem nelaimes izjiitas
avotiem miisdienu pasaulé. Tas var but c€loni depresijai, paSnavibam, pasliktina
veselibu, rada apatiju un zemu pasvertéjumu (Clark & Oswald, 1994).

Ka atsevisku laimes izjatu ietekméjoSo faktoru var aplikot religisko
aktivitati. Tiek atzits, ka visbatiskako pozitivo ietekmi religiskas aktivitates atstaj
uz ticigo veselibas stavokli un emocionalo sféru, tad€jadi veicinot laimes izjiitu
(Krause, 2003). Butiski atzimét, ka laimes izjitu sekmé konkrétas religiskas
aktivitates, pieméram, regulara baznicas apmekléSana, nevis kadi ieksgji
religiozitates raksturojumi. Baznicas apmekl&juma laika ticigajiem cilvékiem
rodas spécigas pozitivas emocijas, ka ar1 tiek sanemts socialais atbalsts no
parejiem noteiktas religiskas kopienas dalibniekiem (Ellison et al., 2001).
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Par vienu no argjiem faktoriem, kas ietekmé cilvéka laimes izjttu, tiek atziti
materialie ienakumi (Diener & Seligman, 2004). Tomer §1 faktora ietekme uz
laimes izjiitu nav identiska valstis ar dazadu sociali ekonomisko labklajibas
Iimeni — noteikts, ka bagatajas valstis ienakumiem nav btiskas ietekmes uz
laimes izjiitu (faktoru korelacija 0,25 robezas), turpreti nabadzigajas valstis tika
konstat€ta bitiska ienakumu ietekme uz laimes izjttu (faktoru korelacija 0,59 -
0,62) (Diener & Biswas - Diener, 2002).

Analogiski ienakumu ietekmei uz laimes izjitu arT izglitibas ietekme uz So
fenomenu nav butiska valstis ar augstu sociali ekonomiskas attistibas Iimeni, bet
valstis ar zemu ekonomisko attistibas [imeni $T ietekme ir butiska (Argyle, 2001;
Witter & Okun et al., 1984). Miné&to sakaribu saista ar to, ka izglitiba ietekmé
nodarboSanas veidu - tadgjadi netieSi tiek ietekmé€ta laimes izjita. Turklat
izglitotakiem cilvékiem ir vieglak atrast nodarboSanos, kas sniedz gandarijumu,
tadi cilveki vairak tic savam sp€jam, viniem ir pieejamakas dazadas sociala
atbalsta formas (Ross & Van Villigen, 1997).

Socialas aktivitates esamibu, pamatojoties uz veikto amerikanu dzives
kvalitates izpetes metaanalizi, F. Starks un M. Argails min ka galveno un,
iesp&jams, vienigo laimes avotu (Starck & Argyle, 1999). Noteikts, ka sociala
aktivitate butiski pozitivi korele ar emocionaliem laimes izjlitas aspektiem un
individa fiziologiskiem raditajiem (Uchino et al., 2016)

Pétijuma metodologija
Research methodology

Petamas izlases (N=450) sociali demografisko raksturojumu izpétei tika
izmantota ,,Sociali demografiskas stratifikacijas anketa” (Kalvans, 2013), bet
respondentu klasifikacijai péc vinu laimes izjiitas satura, ka ari klasifikacijai
grupas ,,Laimigs” un ,Nelaimigs”, tika pielietota Oksfordas laimes aptauja
(turpmak OL) (Hills & Argyle, 2002; adaptéts Kalvans, 2013). Jaatzimé, ka
aptaujas ,,OL” strukttiru veido 29 apgalvojumi, kuri respondentiem bija janovérte
pec Likerta seSu ballu skalas: 1 — ,pilnigi nepiekritu”; 2 —,, nepiekritu™; 3 —
,hedaudz nepiekritu”; 4 —,, nedaudz piekritu”; 5 — ,piekritu”; 6 — ,pilnigi
piekritu”.

Savukart, minéto grupu sociali demografisko portretu uzveidei tika
izmantota Iémumu koka metode (Breiman et al., 1984). Ar §1s metodes palidzibu
iesp&jams noteikt, ar cik lielu procentualo varbiitibu respondentu ar noteiktu
sociali demografisko raksturojumu var attiecinat uz grupam ar noteiktu laimes
izjutas struktiiru, ka ar1 izveidot So grupu tipiska parstavja sociali demografisko
»portretu”.
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Petijuma tika iesaistiti respondenti no Re&zeknes, Balvu, Ludzas, Preilu,
Daugavpils un Kraslavas novada. Empiriska pétijuma bazi veidoja valsts
izglitibas iestades, Latgales regiona valsta iestades un privatie uznémumi.

Respondentu stratifikacija tika veikta péc dzimuma, vecuma, gimenes
stavokla, izglitibas, nodarboSanas, materialas nodroSinatibas, religiskas un
socialas aktivitates.

Pétijuma rezultatu analize
Analysis of the research results

P&tijuma pirmaja posma, izmantojot aptauju ,,OL”, faktoranalizes rezultata
(KMO=0,909) tika noteikts, ka Latgales iedzivotaju laimes izjiitas struktiiru veido
faktori: ,,Apmierinatiba ar dzivi kopuma”, ,,Pozitivu emociju esamiba”, Pozitivs
dzives novertejums laika perspektiva”. Liekaka summara faktorslodze (4,048)
laimes izjttas strukttra raksturo parametru ,,Pozitivu emociju esamiba”. Lielakais
summaras dispersijas procents (18,6 %) izskaidro faktoru ,,Apmierinatiba ar dzivi
kopuma”, bet mazakais (10,1 %) - faktoru ,,Pozitivs dzives noveért&jums laika
perspektiva”. Kronbaha alfa koeficients miné&tajiem faktoriem vari¢ 0,65 — 0,88
robezas, kas raksturo to saskanotibu ka pietickamu vai labu.

Turpmak ar divpakapju klasteranalizes palidzibu tika veikta respondentu
klasifikacija noteikto laimes izjiitas struktiiras faktoru telpa, kuras rezultata tika
legltas piecas respondentu grupas, kuras raksturo Latgales iedzivotaju laimes
izjutas saturu (skat. 1. tabulu).

1. tab. Latgales iedzivotaju laimes izjuitas saturs
Table 1 Content of happiness of Latgale residents

Grupas Laimes izjiitas satura apraksts
apziméjums
L--- Respondenti noverte savu pagatni ka neveiksmigu, viniem triikst pozitivas

emocijas dziv€, nakotnes prognozes ir pesimistiskas. Raksturiga
neapmierinatiba ar dzivi kopuma.

Respondentiem raksturiga pozitivo emociju dominante, neskatoties uz méreni
L-+- izteiktu neapmierinatibu ar dzivi kopuma un laika perspektiva.

Respondenti kopuma ir apmierinati ar savu dzivi, tomer raksturigs negativs
savas dzives novért€§jums laika perspektiva. Taja pat laika §is grupas
L++- respondentiem raksturiga pozitivo emociju dominante.

Grupu raksturo méreni izteikts pozitivs savas dzives Vértgjums kopuma, ka
ar1 tada pasa limeni izteikta pozitiva attieksme pret dzivi laika perspektiva.
Tomér §is grupas respondentus raksturo spilgti izteikts (viszemakais visa

L+-+ respondentu grupa) pozitivu emociju trukums.
Respondentus raksturo apmierinatiba ar dzivi kopuma, pozitivu emociju
L+++ dominante, ka arT pozitivs dzives novértejums laika perspektiva.
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Pamatojoties uz laimes fenomena hedonisma trakt€jumu (laimes izjttas
kognitivo komponentu raksturo apmierinatiba ar dzivi, bet emocionalo
komponentu — pozitivu emociju esamiba) un pozitivas psihologijas parstavju
uzskatiem (Seligman, 2002, 2011; Diener & Seligman, 2002; Kahneman,
Diener, & Scwartz, 2003), iesp&jams apgalvot, ka biutiskakais laimes izjiitas
raditajs ir pozitivu emociju esamiba. Saskana ar So apgalvojumu izveidoto grupu
respondentus ,,L+++”, ,L++-" un ,,L-+-" var klasificét ka ,,Jaimigus”, bet grupu
»L---"un ,L+-+” respondentus — ka ,,nelaimigus”.

Veiktas divpakapju klasteranalizes rezultata tika iegutas divas Latgales
iedzivotaju grupas atkariba no pozitivo emociju esamibas — ,,Laimigs” un
»Nelaimigs”. 2. tabula ilustrétas min€to grupu laimes izjiitas satura faktoru vid€jas
vertibas un standartnovirzes raditaji.

2. tab. Grupu ,,Laimigs” un ,,Nelaimigs” aprakstosas statistikas raditaji
Table 2 Indicators of describing statistics in groups ,,Happy” and ,,Unhappy”

Laimes izjiitas Respon- Standart-
i Grupas dentu Videjais : Minimums|Maksimums
strukturas faktori skaits novirze

Apmierinatiba ar Laimigs 340 0,14 0,862 -2,11 2,46
dzivi kopuma Nelaimigs 110 -0,38 1,229 -2,56 2,82
Pozitivu emociju Laimigs 340 0,45 0,638 -1,30 2,50
esamiba Nelaimigs 110 -1,24 0,698 -2,85 0,01
Pozitivs dzives Lalngs 340 0,06 1,029 -3,48 2,88
noveértejums laika .

perspektiva Nelaimigs 110 -0,18 0,894 -2,48 1,94

Nakamaja petijuma posma tika pielietota lemumu koka metode ar merki
izveidot sociali demografiskos portretus grupam ar dazadu laimes izjiitas saturu
(1. tabula raksturotas grupas) un izdalitajam Latgales iedzivotaju grupam
“Laimigs” un “Nelaimigs”.

Tika noteikts, ka abu lemumu koku izveido$ana lielakais diskriminantais
speks raksturo faktorus ,,Sociala aktivitate”, ,,Dzimums”, ,,Vecums”, ,,Gimenes
stavoklis” un ,,Izglitiba”. Faktoru ,,NodarboSanas” un ,Religiska aktivitate”
diskriminantais speks Saja respondentu grupa nav biitisks, tadel tie netika
pielietoti sociali demografisko portretu veidosana. Veiktas klasifikacijas rezultata,
atkariba no minétajiem faktoriem, iesp&€jams izdalit tipiskas respondentu grupas
un izveidot $o grupu respondentu sociali demografiskos portretus (skat. 1. att€lu).
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Tipiskas respondentu grupas
ar dazadu laimes izjltas

T ~_

L +++ L++- Lt L
Sociali Sociali aktivs Sociali aktiva Sociali aktivs Sociali Sociali
aktiva virietis, sieviete, virietis, neaktiva neaktivs
sieviete, vecuma lidz strada vai vecuma virs 49 sieviete virietis
studente 49 gadiem bezdarbniece gadiem

1. att. Tipiskas respondentu grupas ar dazadu laimes izjiitas saturu un So grupu
parstavju sociali demografiskie portreti
Fig 1. Typical respondent groups with different feeling of happiness and socio-
demographic portraits of these groups

Veiktas analizes rezultata iesp&jams secinat, ka grupa ,,L+-+” (grupas
raksturojums atspogulots 1. tabula) nav tipiska Latgales respondentu klasifikacijai
péc to sociali demografiskajiem parametriem. Domingjosas respondentu grupas ir
LL+++7un , L++-",

Tipisks grupas ,,L+++” parstavju sociali demografiskais portrets ir: sociali
aktiva stud€josa sieviete, ka arT sociali aktivs virietis vecuma lidz 49 gadiem.
Grupas ,,L++-” tipiskie parstavji ir: sociali aktiva sieviete, stradajoSa vai
bezdarbniece. Savukart grupas ,,L-+-" tipisks parstavis ir sociali neaktiva sieviete,
bet grupas ,,L---" tipisks parstavis ir sociali neaktivs virietis.

Talak aprakstiti Latgales respondentu klasifikacijas rezultati ar Iemumu koka
palidzibu grupas ,,Laimigs” un ,,Nelaimigs”. Veiktas klasifikacijas rezultata tika
izveidots apkopojoSs laimiga un nelaimiga Latgales iedzivotaja sociali
demografiskais portrets, kur$ ilustréts 2. att€la. Jaatzimé, ka faktors ,,Materiala
nodroSinatiba” tika ieklauts §1 [lemumu koka izveide, saskana ar autora ieprieks
veiktajiem pé€tijumiem mingtaja respondentu izlas€, kuri apstiprina ienakumu
saikni ar iedzivotaju laimes izjutu (y2 =18,704; p=0,017).

Veicot izveidota sociali demografiska portreta analizi, iesp&jams secinat, ka
bitiskakie sociali sociali demografiskie parametri, kas raksturo laimigos un
nelaimigos Latgales iedzivotajus, ir sociala aktivitate, ienakumi, gimenes
stavoklis, dzimums un vecums. So secinajumu apstiprina ari laimes izjiitas sociali
demografisko determinantu p&tijumi pozitivas psihologijas joma, kuri atspoguloti
§1 raksta problematikas teorétiskaja pamatojuma.
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Laimiga Latgales iedzivotaja Neaimiga Latgales iedzivotaja
sociali demografiskais [< » sociali demografiskais portrets
portrets
Precgjies, sociali aktivs virietis Sociali aktiva Sociali neaktivs, neprecéts
vecuma no 20,5 Iidz 61 gadam ar sieviete vecuma virietis val sieviete  ar
vidgjiem ienakumiem un augstako lidz 44,5 gadiem zemiem ienakumiem
izglitibu

2. att. Laimiga un nelaimiga Latgales iedzivotaja apkopojoss sociali demografiskais
portrets
Fig 2. A general socio-demographic portrait of a happy and unhappy resident of Latgale

Apstipringjas ari iedzivotaju materialas nodroSinatibas ietekme uz laimes
izjutu, jo zems ienakumu Itmenis ir viens no biitiskakajiem faktoriem, kas raksturo
nelaimigos Latgales iedzivotajus. Turklat Sai grupai raksturiga ar1 zema sociala
aktivitate un laulibas attiecibu neesamiba.

Gimenes attiecibas, pietickams ienakumu Iimenis un augstaka izglitiba ir
tipiski laimigo Latgales virieSu sociali demografiskie raksturojumi, savukart
pietickama sociala aktivitate ir biitiskakais laimigo Latgales regiona sieviesu
sociali demografiskais parametrs.

Secinajumi
Conclusions

P&tijumu analize pozitivas psihologijas joma apliecina, ka laimes izjitu
ietekmé daudzveidigi sociali demografiskie determinanti: individa vecums,
dzimums, nodarboSanas, materialic ienakumi, izglitibas Iimenis, gimenes
stavoklis, sociala un religiska aktivitate, individa socialais stavoklis, briva laika
pavadisanas veids, bérnu esamiba gimeng, dzives apstaklu kvalitate, etniska
identitate un personibas iezimes.

Latgales iedzivotaju laimes izjutas strukttira iesp&jams izdalit $adus galvenos
faktorus: ,,Apmierinatiba ar dzivi kopuma”, ,,Pozitivu emociju esamiba”,
,Pozittvs dzives novertejums laika perspektiva”.

Liclaka faktorslodze Latgales iedzivotaju laimes izjiitas struktiira raksturo
faktoru ,,Pozitivu emociju esamiba”.

Laimigs Latgales iedzivotajs ir precgjies, sociali aktivs virietis vecuma no
20,5 lidz 61 gadam ar vidgjiem ienakumiem un augstako izglitibu, vai sociali
aktiva sieviete vecuma lidz 44,5 gadiem.
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Nelaimigs Latgales iedzivotajs ir sociali neaktivs, neprec€ts virietis, vai
sieviete ar zemiem ienakumiem.

Sociala aktivitate ir biitiskakais sociali demografiskais fakotrs, kas raksturo
laimigos Latgales iedzivotajus. Zema sociala aktivitate un materiala nodroSinatiba
ir tipiski nelaimigu Latgales iedzivotaju sociali demografiskie parametri.

Summary

The aim of this scientific research article is the presentation of socio-demographic
portraits of the happy and unhappy Latgale inhabitants. The happiness phenomenon is defined
as a life satisfaction and positive evaluation of his life and positive emotions over negative
emotions.

As the research base Latgale region has been chosen because this is the region of Latvia
with the lowest socio-economic development, which is considered one of the poorest regions
in the European Union - so it acquires a special topicality of happiness problem in this region.

The survey involved respondents (N= 450) from the Balvi, Ludza, Rezekne, Preili,
Daugavpils and Kraslava regions. The empirical research base: the state educational institution,
regional public authorities of Latgale and private businesses.

Were used in the following research methods: ,,Oxford Happiness Questionnaire (Hills
& Argyle, 2002), methodology ,,Socio-demographic stratification questionnaire (Kalvans,
2011) and decision tree method.

To create social demographic portraits of happy and unhappy residents of Latgale, the
following characteristics were used: sex, age, marital status, education, occupation, material
security, religious and social activity.

Analysis of research in the field of positive psychology shows that the variety of socio-
demographic determinants affects the feeling of happiness: the age, gender, occupation, marital
status, material income, level of education, family status, social and religious activity, the
individual's social status, leisure time , the existence of children in the family, the quality of
life, ethnic identity and personality traits

In the structure of the feeling of happiness of Latgale people, the following main factors
can be distinguished: "Satisfaction with life in general”, "Existence of positive emotions”,
"Positive assessment of life in the time perspective™.

The most significant factor in the structure of the feeling of happiness of Latgale
inhabitants is "Existence of positive emotions”.

A happy inhabitant of Latgale is a married, socially active man aged 20.5 to 61 years with
average income and higher education or a socially active woman up to 44.5 years old.

An unhappy inhabitant of Latgale is a socially inactive, unmarried man or a low-income
woman.

Social activity is the most important socio-demographic factor that characterizes the
happy Latgallians. Low social activity and material security are typical socio-demographic
parameters of the unhappy Latgale population.
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PECULIARITIES OF PSYCHOLOGICAL
EMPOWERMENT AMONG SOCIAL WORKERS AND
SOCIAL PEDAGOGUES IN THE CONTEXT OF
CLIENTS’ SOCIAL INTEGRITY PROBLEMS
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Abstract. The importance of psychological empowerment with regard to employee behaviour
and results of their activities was disclosed in various research. However, there is a lack of
data about peculiarities of empowerment among specialists, aiming to empower subjects of
their professional activities. These data would be helpful for social workers’ and social
pedagogues’ work organisation, qualification, acquiring necessary skills for solving different
needs of clients. Thus, the aim of this study is to disclose the peculiarities of social workers’
and social pedagogues’ psychological empowerment with regard to their clients’ social
integrity problems, which they need to solve.

Keywords: empowerment, competency, decision-making meaning.

Introduction

The topic of empowerment in social work has been analysed since 1970
(Solomon, 1976) and has become particularly popular in recent decades.
Meanwhile, in Lithuania, education of social work and social pedagogy
specialists does not have such deep traditions, as these specialties appeared only
after gaining independence. Thus, the analysis and research on peculiarities of
educating social workers and social pedagogues, personality functioning,
including empowerment, are particularly relevant. The obtained data would help
to improve curricula of studies, professional development, organize field
practice, increase the effectiveness of the supervisory process, the structure of
the workplace and its functioning.

Empowerment in social work theory and practice is understood as one of
the most important functions. The following synonyms of the term
empowerment are given: power, control, right, authority (Browne, 1995). Thus,
on one hand, empowerment can be understood as influence on other people,
decision-making, control of the situation and one’s life, and on the other hand,
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help for others, assisting them to control their lives (Siu-ming, 2007;
S. Wendt, & Seymour, 2010). Other authors further elaborate the concept of
empowerment and point out three aspects of it: intervention, process and skill.
Intervention as one of the aspects of empowerment refers to the strategy of a
social worker’s behaviour with regard to clients (Solomon, 1976; Browne,
1995). The procedural aspect of empowerment describes the social worker’s
participation in the client’s decision-making process while managing his or her
life (Guterriez, 1990; Browne, 1995). Empowerment can be understood as the
skill to help various clients (Mandell & Schram, 1985; Browne, 1995). The
latter aspect is particularly important educating social workers and social
pedagogues, improving their qualification. Although there are attempts to
elaborate the phenomenon of empowerment and its role, it can be noted that
there is no well-established unified concept of empowerment in social work, and
it is further discussed and developed.

In recent years, there was more emphasis on self-empowerment of both the
student who has chosen social work studies (Garner, 2006; Wendt & Seymour,
2010) and of the social work practitioner (Seibert et al., 2004). In the latter case,
the focus is on the ability of social worker’s personality to influence decisions,
self-efficacy and intrinsic motivation to seek results (Wendt & Seymour, 2010;
Seibert et al., 2004). It is stated that the social worker who experiences self-
empowerment himself / herself can effectively empower his or her clients too.
Therefore, the results of the research on social workers’ self-empowerment
would help to efficiently organize work with clients, this way ensuring
satisfaction with their work results.

In this study, psychological self-empowerment is understood as an
experience of one’s power, consisting of three constituents: autonomy in
decision-making and influencing them, perception of trust in one’s competence
and of the meaning of one’s work (Tvarijonavicius et al., 2016). As the range of
social worker’s and social pedagogue’s professional activities is very broad, the
question is to what extent self-empowerment is a universal phenomenon that is
equivalent to a personality trait and to what extent it relates to the specificity of
the clients served, socially integrating them. Among different categories of
clients, social workers and social pedagogues work with clients in law
enforcement agencies, where clients’ empowerment is regulated by formalized
instructions.  Providing services to clients in children’s institutions,
empowerment is also restricted by their age, child rights, etc. Thus, this study
will aimed to at least partially answer these questions.

Thus, the aim of this research is to disclose the peculiarities of social
workers’ and social pedagogues’ empowerment, considering the client groups
with which they work.
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The research subject is peculiarities of social workers’ and pedagogues’
psychological empowerment.

Methodology

Investigated persons. The study was attended by 171 respondents: 104
(61 %) social workers and 67 (39 %) social pedagogues; 67 (39 %).There were
163 (95 %) women and 8 (5 %) men among respondents. The respondents’ age
varies between 23 and 57 years.

Methodology of the research: for estimation psychological empowerment
of social worker and social pedagogue was used The Lithuanian Employee
Psychological Empowerment Questionnaire (LPEQ — 9). (Tvarijonavicius et al.,
2016). The questionnaire consists of 9 statements, which respondents need to
rate from 1 to 6 points: 1 point — strongly disagree; 2 points — disagree; 3
points — somewhat disagree; 4 points — somewhat agree; 5 points — agree; 6
points — strongly agree. The statements of the questionnaire identify three
dimensions of psychological empowerment. decision-making, trust in
competence, meaning. Cronbach’s alpha (a = 0,842) of the questionnaire shows
a sufficiently high level of internal consistency of this methodology, which is
suitable for group research. This coefficient corresponds to Cronbach’s alpha
coefficient 0,82 established by the authors of the Lithuanian scale
(Tvarijonavicius et al., 2016). Cronbach’s a for the dimension of meaning a =
0,724; Cronbach’s o for the dimension of trust in competence a = 0,729;
Cronbach’s o for the decision-making dimension a = 0,739 with regard to this
sample are close to internal consistency coefficients for separate dimensions
established by the authors of the questionnaire (Tvarijonavicius et al., 2016).

Thus, the main variables are: the total empowerment coefficient and
indicators of psychological empowerment subscales: decision-making, trust in
competence, meaning.

Additional variables: clients’ solved problems. They are divided into three
groups:

— social workers and social pedagogues working with children in child

care and supervision institutions, schools;

—  social workers and social pedagogues working with adult convicts or

former convicts (representatives of the exclusion group);

— social workers and social pedagogues working with adults in care

Institutions at social services centres.

The research process. The questionnaire together with demographic
variables: gender, age group, profession, the qualification category, the share of
the post, the amount of income, the type of workplace, solved social problems
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and the request to complete the questionnaire were placed on the website
www.apklausa.lt. The online questionnaire was distributed to the members of
The Association of Social Pedagogues of Lithuania and The Association of
Social Workers of Lithuania, e-mails with the request to complete the
questionnaire were purposely sent to various institutions providing social
assistance, social supervision and care as well as to educational institutions
where social pedagogues work?.

Methods of statistical analysis of research data: The research data are
calculated using 17.0 SPSS software. The strategy for processing the statistical
data is orientated to variables. Additional variables belong to the nominal scale;
therefore, cross-tabulation was used to establish links between empowerment
indicators and categories of solved problems. Cramer’s V coefficient was
employed because the distribution in the frequency columns is uneven.

Discussion

As it can be seen from Table 1, most respondents work and solve problems
of children in care institutions or schools, day centres. Twice fewer respondents
work with adults who work in supervision institutions and social services
centres. A fifth of all respondents work with the representatives of the exclusion
group - convicts or former convicts. The results presented in Table 1 show that
the respondents with moderate empowerment indicators prevail, the indicators
of the minority of respondents are high, and the indicators of the significant
minority of respondents are poor. An analogous distribution of indicators can be
observed among social workers and social pedagogues working with different
problems of clients. Such regularity of distribution of empowerment indicators
Is not statistically significant (p> 0.05). Thus, it can be assumed that the majority
of representatives of this sample feel able to cope with challenges that they face
working in their institutions, addressing their clients’ problems, helping them in
the socialisation process.

The structure of empowerment consists of the dimensions of decision-
making, trust in competence and meaning (Tvarijonavicius et al., 2016). Thus, in
further analysis, it will be sought to disclose the regularities of distribution of
indicators representing the above-mentioned empowerment dimensions among
different groups of respondents.

! Data was collected by Eglé Drungélaité, student of social work and social rehabilitation study program, during
her scientific practice
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Table 1 Distribution of Empowerment Indicators by Groups of Respondents (n, %)

The level of total empowerment

; - Y
ol | (Cramers
pedagogues, ' Low Moderate | Very high V)
. . 8 68 14 90
Work with children (5%) (40%) (8%) (53%)
Work with adults who are in 3 21 6 30 (18%)
the exclusion group (2%) (12%) (4%) 0,086
Work with adults who need S) 40 6 0 p>0,05
care 3% | @3 | @w |°2E%)
Total 16 129 26 171
(10%) (75%) (15%) (100%)

As it can be seen from Table 2, the majority of all respondents with
moderate and very high indicators of the decision-making dimension work with
children, solving their problems. Indicators of the decision-making dimension of
the majority of respondents working with adults who need care and occupation,
are moderate; they are followed by the respondents with low indicators, slightly
less respondents have very high decision-making indicators.

Table 2 Distribution of the Empowerment Dimension — Decision Making — by Groups of
Respondents (n, %)

. The level of decision making p
Group of social workers ,
and social pedagogues who: Low Moderate very Total (Cramer
) high sV)
. . 9 69 12 90
Work with children (6%) (40%) (7%) (53%)
Work with adults who are 5 21 4 30
in the exclusion group (3%) (13%) (2%) (18%) 0,08
Work with adults who need 5 42 4 51 p>0,05
care (3%) (24%) (2%) (29%)
Total 19 132 20 171
(12%) (77%) (11%) (100%)

Similar distribution of decision-making indicators can be also recorded
among respondents who work with adults who belong to the exclusion group.
Besides, indicators of the significant majority of respondents are moderate; of
the significant minority, low and very high. Although such regularity of
distribution of decision-making indicators is not statistically significant (p>
0,05), the qualitative analysis of the distribution of indicators enables to assume
that respondents of this sample who work with children feel able to make
decisions independently, influence decisions (Tvarijonavicius et al., 2016) and
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influence children while representing their rights (The Convention on the Rights
of the Child, 1992). Meanwhile, the respondents working with adults both from
the exclusion group and from the socially adapted group but in need of care and
occupation feel that they have less influence on decision making. This could be
also explained by the fact that in case of adults, the social worker and the social
pedagogue encourage adults to become autonomous and make decisions
themselves. This in turn could reduce social workers’ and social pedagogues’
possibilities to make decisions for them.

Table 3 Distribution of the Empowerment Dimension — Competency —
by Groups of Respondents (n, %)

. The level of competency p
Group of social workers ,
X ) Very Total | (Cramer’s
and social pedagogues who: Low Moderate .
high V)
. . 16 64 10 90
Work with children (9%) (39%) (5%) (53%)
Work with adults who are 9 14 7 30
in the exclusion group (5%) (9%) (4%) (18%) 0,16
Work with adults who need 8 38 5 51 p>0,05
care (5%) (22%) (2%) (29%)
Total 33 117 21 171
(19%) (70%) (11%) (100%)

The results presented in Table 3 show that the indicators of trust in
competence among respondents who work with children are distributed as
follows: indicators of the majority are moderate; of the minority, low; and of the
significant minority, very high. Similar distribution of indicators is also
characteristic to respondents who work with adults of both categories. Such
distribution of indicators is close to statistical significance (p=0,06). Thus, it can
be assumed that most respondents can be characterised by perception of their
mastery, realising difficulties, seeking results when they carry out the social
worker’s and social pedagogue’s functions (Tvarijonavicius et al., 2016).

As it can be seen from Table 4, the indicators of meaning for
representatives of this sample are moderate (the significant majority) and very
high (the insignificant majority). The indicators of this dimension of the
minority of all respondents are low. The indicators of meaning among the
significant majority of social workers and social pedagogues who work with
children are moderate and very high. A similar trend in the distribution of
indicators is also demonstrated by the respondents who work with the
representatives of the exclusion group. Meanwhile, the distribution of indicators
of meaning among social workers and social pedagogues who work with adults

100



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26", 2018. 95-103

in need of care and occupation slightly differs. Indicators of the majority of
these respondents are moderate as in the above-mentioned respondents’ groups.
However, contrary to the above-mentioned respondents’ groups, the indicators
of meaning of the larger minority are very high; while of the rest, are low.
Although this distribution is not statistically significant (p> 0,05), it can be
assumed that the respondents of this sample may tend to give a sense to their
work with children and with adults, representatives of the exclusion group, more
than with adults who need care and occupation. This can be explained by the
perception of the relation to the perspective of one’s age and corresponding
psychological defence mechanisms. Verification of this assumption could be the
subject of further research.

Table 4 Distribution of the Empowerment Dimension — Meaning — by Groups of
Respondents (n, %)

Y
Group of social workers and The level of meaning (Cramer’s
: ) Total V)
social pedagogues who:
Low Moderate | Very high
. . 7 67 16 0 0,1
Work with children (4%) (39%) (10%) 90 (53%) 00,05
Work with adults who are in 3 23 4 0
the exclusion group Qw) | (14%) | (@) |3018%)
Work with adults who need 8 38 6 0
care %) | @) | @w) |°1@9%)
18 o 25 171
Total (11%) 128 (74%) (15%) (100%)

Thus, with regard to this sample, the peculiarities of the structure of
psychological empowerment, considering the specificity of work with different
client groups, disclose moderately expressed empowerment and respectively
moderately expressed autonomy in decision-making, trust in one’s competence
and meaning among the majority of social workers and social pedagogues. The
minority of respondents of this group may need improvement of professional
skills, (self-)development of the sense of meaningfulness of one’s work and of
the professional relation with clients and their problems.

Several limitations of this study can be noticed. The sample of this study is
not representative of Lithuanian social workers and social pedagogues, since it
was drawn up using the convenience sampling method and it was influenced by
the specificity of the online survey. Therefore, the conclusions cannot be
generalised and can only serve to formulate assumptions. Besides, the data were
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collected using a questionnaire, the statements of which had to be evaluated by
the very respondents. Therefore, it was not possible to control the effect of
social desirability. In addition, the social worker and the social pedagogue
encounter such non-standard problems of their clients that are difficult to
categorize according to the specificity of the workplace.

However, bearing in mind that this is one of the first studies on social
workers’ and social pedagogues’ self-empowerment in Lithuania, a general
conclusion can be made that self-empowerment is important in the social
worker’s and a social pedagogue’s practice. Further research could continue
analysing the nature of self-empowerment, self-empowerment (self-)
development possibilities, the interaction of self-empowerment with the
structure and dynamics of empowering clients and institutions serviced.

Conclusions

Most of respondents are working with children. Most respondents self
empowerment is moderate.

The majority of all respondents with moderate and very high capacity of
the decision-making work with children, solving their problems. Decision-
making dimension of the majority of respondents working with adults who need
care and occupation, are moderate; they are followed by the respondents with
low indicators, slightly less respondents have very high decision-making
indicators.

Trust in competence among respondents who work with children are
distributed as follows: indicators of the majority are moderate; of the minority,
low; and of the significant minority, very high. Similar distribution of indicators
Is also characteristic to respondents who work with adults of both categories.

Meaning dimension for representatives of this sample are moderate (the
significant majority) and very high (the insignificant majority). The indicators of
this dimension of the minority of all respondents are low. The indicators of
meaning among the significant majority of social workers and social pedagogues
who work with children are moderate and very high. A similar trend in the
distribution of indicators is also demonstrated by the respondents who work with
the representatives of the exclusion group.

References

Browne, C. V. (1995). Empowerment in social work practice with older women. Social work,
40, 3, 358-364.

Garner, J. (2006). Empowerment in Social work field education: examining triadic aspects of
empowerment in the education process of the social work field students. The Journal of
Baccalaureate Social Work, 12, 1, 237-260.

102



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26", 2018. 95-103

Guterriez, L. (1990). Working with women of color. Social Work, 35, 149-154.

Mandell, B., & Schram, B. (1985). Human services. Introductionand intervention. New
Yourk: John Wiley & Sons.

Seibert, S. E., Silver, S. R., & Randolph, W. A. (2004). Taking Empowerment to the next
level: a multiple level, model of empowerment,performance, and satisfaction. Academy
of Management Journal, 47, 3, 332—349.

Siu-ming, To. (2007). Empowering school social work practices for positive youth
development: Hong Kong ecperience. Adolescence, 42, 157, 555-567.

Solomon, B. (1976). Black empowerment: social work in oppressed communities. New
Yourk, Columbia University press.

Tvarijonavi¢ius, M., Zukauskaité, 1., & Bagdzianien¢, D. (2016). Patikslinto lietuvidkojo
darbuotojy psichologinio jgalinimo klausimyno (PJKL-9) psichometriniai rodikliai [The
psychometric characteristics of the revised lithuanian employee psychological
empowerment questionnaire (LPEQ — 9)]. Psichologija, 54, 24-42.

The Convention on the Rights of the Child (1992).

Wendt, S., & Seymour, S. (2010). Applying Post-structuralist Ideas to Empowerment:
Implications for Social Work Education. Social Work Education, 29, 6, 670-682.

103



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26", 2018. 104-114

FORMULATIONS OF THE MAIN GOAL IN LIFE:
A QUALITATIVE CONTENT ANALYSIS

Aleksandrs Kolesovs
University of Latvia, Latvia

Irina Salima
Riga, Latvia

Andris Maskovs
University of Latvia, Latvia

Abstract. Humanistic tradition emphasizes the main goal in life as something towards which
people determine themselves. The main goal (or a group of goals with the highest priority)
provides the basis for the sense of purpose in life and for development of its meaning. This study
aimed at revealing categories in formulations of the main goal in life. Participants were 226
adults aged from 18 to 69 (M = 25.34, SD = 8.51, 65 % females). They answered an open
question: *““Ka Jiis raksturotu galveno dzives merki? Liidzu, padalieties ar savam pardomam.
[How could You describe the main goal in life? Please, share your opinion.]” The qualitative
content analysis resulted in 29 categories. Inter-rater agreement among three raters was
acceptable and varied from .72 to 1.00 (the mean Krippendorff’s alpha was .88). Work, Family,
and Satisfaction were the most frequently selected categories for a formulation of the main
goal, while Love, Leisure, and Transcendent Issues were the less selected ones. An additional
step of thematic analysis demonstrated that categories can be joined in four overarching
themes: Vague Formulations, Self, Others, and Desired States.

Keywords: categories; qualitative content analysis; the main goal in life.

Introduction

Among different approaches to self-regulation (for a review see Karoly,
1993), humanistic tradition emphasizes the main goal in life as integrating the
person and forming the genuine self (Buhler, 1971). Intentional moving towards
this goal associates with self-fulfillment. At the same time, continuous pursuit of
the main goal seems impossible (Buhler, 1971), and multiple motivational
“peaks” (JleontseB, 1975) make empirical investigation of this process very
complex. As a result, there are a number of concepts associated with higher levels
of goals. The most frequent of them are personal goals (e.g., Emmons, 2003;
Nurmi, 1991), life goals (e.g., Gabrielsen, Ulleberg, & Watten, 2012; Roberts,
O’Donnell, & Robins, 2004), personal strivings (e.g., Emmons, 1991), and
personal projects (e.g., Little, 2006).
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In contrast to conceptual variability, empirical studies (Bronk & Finch, 2010;
Emmons, 2003; Gabrielsen et al., 2012; Hill, Burrow, O’Dell, & Thornton, 2010;
Scheibe, Freund, & Baltes, 2007) demonstrated common tendencies in
formulations of goals at the higher level of their hierarchy. In sum, personal goals,
strivings, or projects share following themes: (a) self and achievement; (b)
intimacy and social relationships; (c) happiness and hedonism; and (d) religiosity
and spirituality. Analytical works (e.g., McKnight & Kashdan, 2009) associate
these themes with the purpose in life, which is linked to one’s sense of meaning
in life (e.g., Baumeister & Wilson, 1996), psychological well-being (e.g.,
Emmons, 2003; Ryff & Singer, 2008), and happiness (Lyubomirsky, Tkach, &
Dimatteo, 2006).

At the higher level of generalization, life goals demonstrated rank-order
stability comparable with personality traits (Roberts et al., 2004). However, cross-
cultural stability or variability of these goals is not well explored. This seems an
important issue for the further investigation, because of cross-cultural differences
established at the level of less generalized personal goals (Nurmi, Poole, &
Seginer, 1995).

In Latvia, studies on the main goal in life are not well presented. "Galvenais
dzives merkis [the main goal in life]” has one result in Google Scholar with two
occurrences in the text. Even “personigie mérki [personal goals]” and “dzives
meérki [life goals]” are presented in only 69 documents. Furthermore, in rare
empirical studies in Latvia (e.g., Rone & Vidnere, 2016), measurements of life
goals are based on existing instruments without revisiting their basis for the
Latvian sociocultural context.

In the current study, we have focused on a more detailed exploration of
formulations of the main goal in life construed by people in Latvia. Therefore, the
aim of the study was to reveal categories in formulations of the main goal in life.
We have considered a combination of a qualitative content analysis
(Krippendorff, 2004) and a thematic analysis (Braun & Clarke, 2006) as the best
strategy for this study. The qualitative content analysis can provide information
on the basic categories and their occurrence in formulations of the main goal in
life. In turn, the thematic analysis is a tool for more flexible grouping and
interpreting these categories.

Method
Participants. Research participants were 226 adults aged from 18 to 69 (M =
25.34, SD = 8.51, 66 % females). The sample was formed as a convenient one.

Among the participants, 89 % were university students, 29 % have acquired some
level of higher education, 54 % were working, and 13 % were married.
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Measurements. Filling in the Individual Future Orientation Scale (IFOS,
Kolesovs, 2017), participants answered an additional open question: “Ka Jus
raksturotu galveno dzives meérki? Ludzu, padalieties ar savam pardomam. [How
could You describe the main goal in life? Please, share your opinion.]” The
question was placed after questions regarding the near and distal personal goals.
Five lines were provided for one’s formulation of the main goal.

Procedure. Data were collected in a paper-and-pencil format individually or
in a group of participants. After informed consent was obtained, participants filled
in the inventory without a time limit. Data were transcribed and checked for
accuracy of the transcription.

Results

In accordance with guidelines for a thematic analysis (Braun & Clarke,
2006), reading and re-reading formulations of the main goal was the main
procedure applied by three authors of the paper at the first step of analysis. Initial
categories of content were formed through grouping of content items included by
participants in the descriptions of the main goal. This analysis was performed at
a semantic (i.e., explicit) level. Table 1 presents examples of content items and 29
categories developed during this step.

After a group discussion, the list of categories was applied as a guide for
coding the entire data set. The presence of each category in a description was
marked by the relevant code. In the frame of a content analysis, presence or
absence of a category in the description was coded as 1 or 0, respectively. Inter-
rater agreement on the categories was assessed by Krippendorff’s alpha
coefficient (Hayes & Krippendorff, 2007). The coefficients (Table 1) demonstrate
acceptable level of agreement on the basic categories (from .72 to 1.00, mean
Krippendorff’s alpha = .88). The final decision was made by consensus — at least
2 of 3 coders agree on the presence of the category in a description. Table 1 shows
also the relative frequency of each category.

It should be noted that no one category was presented more frequently than
in 30 % of descriptions. Therefore, no one category dominated in formulations of
the main goal in life. Figure 1 presents ranking of categories by their relative
frequencies. Work, Family, and Satisfaction, were leading categories in the
descriptions. In opposite, Love, Leisure, and Transcendent Issues were the less
mentioned categories in formulations of the main goal in life.

106



Kolesovs et al., 2018. Formulations of the Main Goal in Life: a Qualitative Content Analysis

Table 1 Content items, categories, inter-rater agreement (Krippendorff alpha, Ke), and
relative frequencies of the categories (frel) in the descriptions of the main goal in life

(N = 226)

Content Items Category Ka frel
“Laime”; “biit laimigam”; “laimiga”. Laime 1.00 | 19.5%
[“Happiness”; “be happy”; “happy”.] [Happiness, HAP]
“Labklajiba”; “dzivot labi”; “pilnvertiga dzive”.|Labklajiba 121 8.4%
[“Wellness”; “to live well”; “fully-fledged life”.] [Wellness, WEL]
“Harmonija”; “dzivot saskana ar...”; “sabalansét”. Harmonija 85| 11.5%
[“Harmony”; “to live in accordance with...”; “to|[Harmony, HAR]
balance”.]
“Stabilitate”; “stabils pamats”; “drosiba”. Stabilitate 83| 7.5%
[“Stability”; “stable background”; “safety”.] [Stability, STA]
“Laba veseliba”; “veseliba”; “veseli”. Veseliba 1.00| 5.3%
[“Good health”; “health”; “healthy”.] [Health, HLT]
“Absoliits un nematerials”; “gariga attistiba”; | Transcendence 841 2.7%
“attistities garigi”. [Transcendent
[“Absolute and non-material”; “spiritual | Issues, TRA]
development”; “to develop spiritually”.]
“Sev”; “man”; “ar sevi”. Es [Me, ME] 7| 17.3%
[“For myself”; “for me”; “with myself”.]
“Bt apmierinatam”; “patik”; “baudit”; “gandarijums”’; | Apmierinajums 921 20.8%
“prieka brizi”. [Satisfaction, SAT]
[“To be satisfied”; “like”; *“to enjoy”; “pleasure”;
“times of joy”.]
“Briviba”; “neatkariba”; “patstavigs”. Autonomija 81l 5.3%
[“Freedom”; “independence”; “self-contained”.] [Autonomy, AUT]
“Augt un attistities”; “pilnveidot sevi”’; “personiga|lzaugsme 93| 19.9%
izaugsme”. [Growth, GRO]
[“To growth and develop”; “to improve myself”;
“personal growth”.]
“Sasniegt”; “panakumi un sasniegumi”; “augsts|Sasniegumi 161 9.7%
Itmenis”. [Achievement,
[“To achieve”; “successes and achievements”; “top-|ACH]
level”.]
“Realizét idejas”; ‘“realizét savu potencialu”; | Sevis realizacija 81| 17.3%
“pasistenoties”’; “Istenot savus sapnus”. [Self-Fulfillment,
[“To fulfill my ideas”; “to actualize my potential”; “to| FUL]
actualize myself”; “to live my dreams”.]
“Izglitiba”; “pabelgt augstskolu”; “maciSanas”. Izglitiba 95| 13.7%
[“Education”; *“to graduate from my university”;|[Education, EDU]
“learning”.]
“Darbs”; “karjera”; ‘“nodarboSanas”; “profesija”;|Darbs 94| 28.3%
“stradat”; “bizness”. [Work, WOR]
[“Work” “career”;  “occupation”; “profession”;
“working”; “business”.]
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“Maja”; “IpaSniece”; “nauda”; “labi apmaksats”;|IpaSums 821 12.8%
“finansiala”; “ienakumi”. [Property, PRP]

[“House”; “owner”; “money”; “well paid”; “financial”;

“incomings”.]

“Atputa”; “hobiji”; “brivais laiks”. Atpiita 1.00| 2.2%
[“Rest”; “hobbies”; “leisure time”.] [Leisure, LEI]

“Gimene”; “izveidot gimeni”; “g1menes dzive”. Gimene 99| 23.9%
[“Famlly” "to establish a family"; "family life".] [Family, FAM]

“Tuvi cilveki”; “draugi”; “savi milotie”; “mani|Tuvas attiecibas 90| 8.8%
vecaki”; “attiecibas”. [Close Relations,

[“Relatives”; “friends”; “loved ones”; “my parents”;|CLO]

“relationships”.]

“Milestiba’; “milet”; “but miletai”. Milestiba 1.00| 1.8%
[“Love”; “to love”; “to be loved”.] [Love, LOV]

“Cit1”; “sabiedriba’; “cilveki”. Citi cilveki g2 12.4%
[“Others”; “society”; “people”.] [Other People, OTH]

“Atbalstit”; “nodot”; “sniegt”; “palidzét”. Devums 85| 12.4%
[“To support”; “to hand over”; “to give”; “to help”.] |[Contribution, CON]

“Bérni”; “mazbérni”; “radit pecnacgjus” P&cteci 96| 11.9%
[“Children”; “grandchildren”; “to create offsprings”.] |[Offsprings, OFF]

“Gruti pateikt”; “nezinu”; “gruti formul&t”. Neskaidriba 90 7.1%

[“It’s difficult to say”; “I don’t know”; “it’s difficult to|[Unclear, UNC]
formulate™.]
“Dzingjs, kas dzen uz priekSu”; “tas, ko tu gribi|Merkis motivators 90| 11.9%
sasniegt”; “lietas, kuras man jaizdara”. [Motivator, MOT]
[“A mover, which spurs forward”; “something you
want to reach”; “things I have to complete”.]

“Cel$”; “svarigaks ir process”; “dzivot”; “tas ir kaut|Process A5 1.6%
kas, kas mainas, attistas dzives gaita”; “mazi solisi”. |[Process, PROC]
[“The path”; “the process is more important”; “to live”;
“something that is changing, developing during the life

span”; “small steps”.]
“Merku izvele”; “par to domaju un meklgju”; “jaizprot | Meklgjumi 871 5.3%
katram”. [Exploration, EXP]

[“Selecting goals”; “(I’m) thinking about and looking
for it”; “Everyone has to understand”.]

“Dzives izskana”; “atskatoties”; “p&c 30 gadiem”. Velak 80| 4.0%
[“At the decline of life”; “taking a rear view”; “in 30 |[Later, LAT]

years”.]

“Bez bailem”; “nepazaudét”; “neko nenozelot” IzvairiSanas 89| 12.8%
[“Without fears”; “not to lose”; “not to have regrets”.] |[Avoidance, AVD]

“Nav”; “Man nav konkréta dzives meérka”; “Nav|Nav mérka 90| 11.9%

nekadas vajadzibas to uzstadit”. Tukss laukums bez|[No Goal, NOG]
mérka formul&juma.

[“There is no goal”; “I haven’t a specific goal in life”;
“There is no need to set it”. An empty field without a
formulation.]
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The number of categories within a description varied from one to 13. The
mean number of categories was 3.37 (SD = 2.16) and median was 3.00. A single
category was recognized in 23 % of formulations.

The next step in the analysis followed the principles of the thematic analysis
(Braun & Clarke, 2006). Happiness and Wellness addressed a higher level
theme — Positive States — as a part of their main goal. Harmony, Stability,
Avoidance, Health, and Transcendent Issues were joined into a theme of Balance.
Avoidant formulations were considered as very close to formulations presenting
stability and safety, while Transcendent Issues harmonized one’s relationships
with the immaterial world. In sum, Positive States and Balance formed a higher-
order theme labeled Desired States (Figure 2).

Work 28.3%
Family 23.9%
Satisfaction 20.8%
Growth 19.9%
Happiness 19.5%
Fulfillment 17.3%
Me 17.3%
Education 13.7%
Property 12.8%
Avoidance 12.8%
Others 12.4%
Contribution 12.4%
Offsprings 11.9%
Motivator 11.9%
No Goal 11.9%
Harmony 11.5%
Process 10.6%
Achivement 9.7%
Close Relations 8.8%
Wellness 8.4%
Stability 7.5%
Unclear 7.1%
Health 5.3%
Autonomy 5.3%
Exploration 5.3%
Later 4.0%
Transcendent Issues 2.7%
Leisure 2.2%
Love 1.8%

Figure 1. Relative frequency of categories in formulations of the main goal in life
(N =226)
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Me, Autonomy, Fulfillment, and Leisure presented self-focused issues and
were joined under a theme of Myself. Education, Work, and Property formed a
theme of Social Indicators of individual development and career, while
Achievement and Growth formed a theme of Personal Challenges. As a result,
Myself, Social Indicators, and Personal Challenges were joined into a higher-
order theme labeled Self.

Family, Close Relations, Offsprings, and Other People were joined into a
theme of Social Networks. Love and Contribution formed a theme of Affiliation.
Difficulties in differentiation of Networks and Affiliation indicated that these
themes are very close. This closeness resulted in combining them in a higher-
order theme labeled Others.

Abstract Formulations was suggested as a theme for Motivator, Process,
Exploration, and Later (recognizing the main goal at a later time). These themes
presented the main goal as potentially existing but not specified in one’s
formulation. Unclear and No Goal categories were joined into a theme of
Uncertainty. The analysis of Abstract Formulations and Uncertainty revealed
common fuzziness of these formulations that resulted in forming the last higher-
order theme labeled Vague Formulations (Figure 2).

Positive Balance
States

Desired
States

Social
Indicators
Vague
Personal Formulations
Challenges
Abstract
Formulations

Figure 2. Themes in descriptions of main goal in life

Social
Network
Affiliation

A quantitative assessment of presence of the higher-order themes
demonstrates that Desired States are identified in 47.8 % of descriptions; Self was
included in 68.1 % of formulations; Others were included in 44.7 % of
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descriptions; and Vague Formulations were presented in 37.2 % of formulations
of the main goal in life. Krippendorff’s alphas were .87, .87, .98, and .92 for
Desired States, Self, Others, and VVague Formulations, respectively.

Discussion

The analysis of formulations of the main goal in life demonstrated that
individual descriptions combined various categories. Joining the categories into
higher-order themes resulted in four overarching themes: Desired States, Self,
Others, and Vague Formulations.

Leading of work and family in the list of categories shows that social
indicators or developmental tasks are the most accessible for organizing the
highest level of personal goals. It is possible that inclusion of these categories was
affected by the assessment of personal goals with the IFOS (Kolesovs, 2017)
provided a context for construing the main goal. At the same time, leisure
(presented in the IFOS) was mentioned relatively rare. Moreover, participants
mentioned other themes (e.g., Happiness, Satisfaction), which were not primed
by the IFOS.

A broad number of categories and their relatively frequencies confirm that
there is no single category predominating in the descriptions. Even the most
frequently mentioned category — work — was included in less than 30 % of
formulations. It can be supposed that during the process of construal of the main
goal, an individual deals with a broad range of possible goals and some level of
uncertainty in formulations. The latter is visible in the following examples:

“Nespesu konkréti pateikt. Kopuma vélos biit veiksmiga... [| can’t specify it.

In general, | wish to be successful...] (22-years-old female). “Galveno dzives

mérki skaidri definét vel nav izdevies. Tacu raksturlielumi tam ir: gimene,

iespéja terét... [The main goal in life is not clearly defined yet. However, its
characteristics are: a family, a possibility to spend... (20-years-old male).

Observed presence of multiple categories in one’s description of the main
goal in life is in accordance with a view of the higher level of human goals as
multifaceted rather than singular (Emmons, 2003; JleontseB, 1975). Co-
occurrence and possible combinations of the categories are in question for the
further research.

At a higher-order level, revealed themes are in accordance with a view of the
purpose in life associated with goals and subjective states (Baumeister & Wilson,
1996). Desired States, Self, and Others are also in accordance with the themes
revealed in empirical studies on higher-level goals (Bronk & Finch, 2010;
Emmons, 2003; Gabrielsen et al., 2012; Hill et al., 2010; Sheibe et al., 2007).
However, religiosity and spirituality do not occur as a higher-order theme. It does
not support the previous studies (e.g., Emmons, 2003; Hill et al., 2010). The
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current study revealed content items associated with the theme of spirituality in
less than three percent of answers. Therefore, this is a significant change in a
construal of the content of the main goal, which can be interpreted as an indicator
of the secularization of social life in Latvia.

Vague Formulations forms a theme, which contrasts with other formulations
of the main goal in life. Uncertainty, distancing, and abstract formulations
associate with difficulties in selecting a particular goal at the highest level of a
hierarchy. Therefore, occurrence of this theme can indicate a specific kind of
formulating the main goal.

In addition to descriptions of the main goal, an association of the purpose in
life with its meaning (Baumeister & Wilson, 1996) was found among the
descriptions. It was presented as a relationship between the main goal and
meaning of life:

“Kad cilvéks ir sasniedzis savu merki dzive, tad vins ir ieguvis dzives jégu.

[When a person has achieved one’s goal in life, one has obtained the

meaning of life.]”” (22-years-old female). “Galvenais dzives mérkis ir viena

no svarigakam lietam, kas dod jégu dzivei. [The main goal in life is among
the most important things making meaning in life.]”” (26-years-old male).

“Kdada ir manas dzives jega? [What is the meaning of my life?]” (21-year-

old male). “Es nejitu, ka dzivei ir jéga, tad art dzives mérki nav iespejams

atrast. [l don’t feel that life has meaning, and then it is impossible to find the
goal of life.] (21-year-old female).

This association confirms importance of recognizing personal goals in
forming the sense of meaningful life. A more detailed investigation of this
connection is needed.

Focusing at the explicit content of formulations of the main goal in life limits
the study in the sense of interpreting the meaning of these formulations. Another
limitation of the study was the age of the participants. The younger ones were
overrepresented in the convenient sample. Involvement of a broader range of
participants will be useful for higher variability of views of the main goal in life.
Selecting 29 categories at the first step limits some quantitative steps of the further
analysis. For example, the number of combination of formulations of the main
goal is 2% or about 536 millions of combinations. Therefore, a quantitative
analysis of combinations is better to perform on more generalized themes.

Conclusions
It can be concluded that the main goal in life is construed as either a single
or a multifaceted goal. This study demonstrates that multifaceted formulations are

more frequent than singular ones. Initial 29 categories present a variety of
individual views of the main goal. These categories can be grouped under four
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overarching themes: Self, Others, Desired States, and Vague Formulations.
Combinations of these themes in individual descriptions and their relationship
with the meaning in life are in question for the further research.
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Abstract. The purpose of this study was to develop and test a model that describes the relations
between participation of students in social activities oriented toward helping others, their
values, namely, discrepancy between importance and attainability of values, meaningfulness of
life and self-confidence. The sample consisted of 103 students aged from 18 to 41, 28.2 % were
males and 71.8 % were females. In this research the M. Rokeach technique as modified by E.
B. Fantalova, the Meaning-in-Life Orientations test (MOL) developed by D. A. Leontiev, the
Self-confidence scale of the ““Research of self-attitude™ questionnaire (RS) developed by V. V.
Stolin and S. R. Pantelejew, and questions from the third European Quality of Life Survey,
which measure participation in social activities oriented towards helping others, were used.
The first three instruments were translated into Latvian by S. Jirgena (now Mihailova). Validity
and reliability of the Latvian versions of the MOL and the RS Self-confidence scale were
evaluated, and the Latvian versions of both scales were modified. Correlation analysis and
structural equation modeling (SEM) were used in order to test a theoretically developed model
of students’ participation in social activities oriented towards helping others/ discrepancy
between importance and attainability of values and meaningfulness of life outcome, and
meaningfulness of life and self-confidence outcome. Firstly, it was found that discrepancy
between importance and attainability of students’ values is not related to meaningfulness of
life. In its turn, it was revealed that participation in such social activity as doing unpaid
voluntary work in education, cultural and professional associations has a positive impact on
meaningfulness of life and, in its turn, meaningfulness of life has a positive impact on self-
confidence.

Keywords: social activities, discrepancy between importance and attainability of values,
meaningfulness of life, self-confidence.

Introduction

Self-confidence is one of the positive aspects of self-attitude which is
charecterized by self-regard and by the attitude towards oneself as an independent,
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strong-willed and reliable person (Croaun & Ilantenees, 1988). It is the
assurance in personal ability and power and the tendency to trust oneself. Self-
confidence is an important purpose in personal development and a positive factor
affecting other desirable outcomes. There is an empirical evidence that self-
confidence is positively associated with subjective well-being (Fernandes et al.,
2012; Hoffman, 2006), significantly and negatively related to anxiety (Keng &
Liao, 2013) and suicidal ideation (Deeley & Love, 2013). The research of self-
confidence and factors influencing it is especially topical in school years and in
youth as it is found that self-confidence is a significant predictor of academic
performance (Tavani & Losh, 2003).

Another important factor that affects subjective well-being is
meaningfulness of life. Recently, it was found that meaninglessness is negatively
related to and predicts low overall satistifaction with life and low general sense of
happiness (Levina, Martinsone, & Kamerade, 2015; Levina & Martinsone, in
press). Meaninglessness is expierenced as a sense of terminal goal ambiguity, in
other words, of life meanings, and a generalized sense of meaninglessness which
psychological signs are a sense of a lack of control and freedom, a sense of
boredom, a pessimism towards one’s own future (Levina & Martinsone, in press;
Levina, Martinsone, & Kamerade, 2015). An individual’s will to meaning can be
frustrated, and existential frustration can result in noogenic neuroses (Frankl,
1963). In its turn, meaningfulness of life is a quantitative indicator of the degree
and stability of an individual’s orientation towards any life meaning (JIeonTnes,
2003). According to Leontiev, meaningfulness of life can be empirically
characterized as a total indicator of life meaning orientations, three of which
describe time localization of meaning orientations (in present, past or future) and
two of which describe the dominant locus of control (external or internal).
Aspiration and searching for meaning is an important developmental task in
youth — lifespan when young people search for their identity (Erikson, 1968).
Therefore, the research of the problem of meaningfulness of life is topical in this
developmental period of life.

The problem of meaningfulness of life and meaninglessness should be
closely related to the problem of the structure of value system of personality.
Values are enduring beliefs that a specific mode of conduct or end-state of
existence is personally or socially preferable to an opposite or converse mode of
conduct or end-state of existence (Rokeach, 1973). An important characteristic of
the structure of value system is the extent of the discrepancy between one’s
evaluation of importance of different values and attainability of them
(PanTanosa, 2001, 2013).
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Youth and adulthood are the life periods when a person is socially active
most of all. Social activities were classified into three categories: activities
performed for oneself (doing an activity in preparation for connecting with others
and being with others), activities performed with others (interacting with others
without doing a specific activity with them and doing an activity with others), and
activities performed for others (helping others and contributing to the society)
(Levasseur et al., 2010). Social participation is recognized as an important
determinant of successful and healthy functioning of society and an individual
(Wilson, 2000; Wuthnow, 1991). It was found that social activities performed for
others and oriented towards helping others, namely doing unpaid voluntary work,
positively correlate to subjective well-being (Levina & Martinsone, in press).

In the light of the great importance of self-confidence, meaningfulness,
inconsistency of value system, and participation of social activities for
psychological health and well-being the investigation of these aspects of human
existence are significant. More over, the research of relations between them will
be especially valuable.

Thus, the main objective of this research is to investigate what are relations
between self-confidence of students, their meaningfulness of life, discrepancy
between important and attainable values and their participation in social activities
oriented towards helping others, and to develop and empirically to test a possible
model which describes these relations (if it will be necessary, to modify the
theoretically hypothesized model and to determine a model that better will
describe the data).

Additional research question is: Do the Latvian versions of the Meaning-in-
Life Orientations test (MOL) and the RS (RS) Self-confidence scale confirm to
the requirements of psychometric criteria?

Relations between participation in social activities, discrepancy between
importantce and attainability of values, meaningfulness of life and self-
confidence

The results of previous studies give an evidence that positive self-esteem is
related to meaningfulness of life (Kang, Kim, & Song, 2009; Rosov4, Orosova, &
Ziakova, 2015), presence of meaning and search for meaning significantly predict
self-esteem (Asagba, Agberotimi, & Wimberly, 2017). Self-esteem is described
as an attitude towards the self which is connected to personal beliefs about skills,
abilities, social relationships, and future outcomes (Farid & Akhtar, 2013). In
other words, two notions, namely, positive self-esteem and self-confidence, are
used as synonyms. Previous findings allow us to assume that meaningfulness of
life positively affect self-confidence of a person.
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In previous studies it was also found that there were positive relations
between active social life and meaningfulness. Thus, it was discovered that
positive daily social events were related to greater daily meaning (Machell et al.,
2014). Participation in social activities oriented towards helping others is a
significant predictor of low level of a sense of meaninglessness (Levina &
Martinsone, in press). Individuals who engaged in such prosocial behaviors, as
volunteering and spending money to benefit others, reported experiencing greater
meaning in their lives (Klein, 2016). Such findings allow as to hypothesize that
participation in social activities oriented towards helping others positively affect
meaningfulness of life.

Empirically it was also investigated dependence of meaningfulness from life
values, and it was found that personal values contribute to meaningfulness of life
(besymoBa & Karmmos, 2009). Theoretically it was assumed that discrepancy
between importance and attainability of values is experienced as a state of internal
personal conflict or existential vacuum (®anTanosa, 2001, 2013). This theoretical
assumption allows us to hypothesize that the discrepancy between importance and
attainability of values leads to meaninglessness, while consistency and harmony
of value system positively affect an induvidual’s sense of meaningfulness of life.

Summarizing above mentioned theoretical assumptions and empirical
findings we developed a theoretical model of relations between participation in
social activities oriented towards helping others, discrepancy between importance
and attainability of values, meaningfulness of life and self-confidence (see
Figure 1).

Social activities,
oriented towards helping Hil+)
others

Ha(+)

eaning fulness of life — Self confidence

Diserepancy between
importance and attainability Hal-)
of values

Figure 1. The conceptual model of relations between participation in social activities
oriented towards helping others, discrepancy between importance and attainability,
meaningfulness of life and self-confidence

The hypothesized model indicates that (H;) participation in social activities
oriented towards helping others and (H,) consistency of meaning-values system
have a positive effect on meaningfulness of life; and (Hs) meaningfulness of life
has a positive effect on self-confidence. Thus, further we will test empirically the
hypothesized model, and if it will be necessary, we will modify it and will
determine a model that better will describe the data.
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Methodology

Participants

The sample consisted of 103 students aged from 18 to 41 (M = 20.77,
SD = 3.53), 28.2 % were males and 71.8 % were females. All students live in
Latvia. The largest percentage of students live in Riga (57.3 %) or other large city
of Latvia such as Daugavpils, Liepaja, Jelgava (12.6 %) or other city (13.6 %).
The largest percentage of participants of the research have unfinished higher
education and are students of any bachelor’s study programme (83.5 %). Mostly
they have Latvian nationality (79.6 %) or Russian nationality (19.4 %). The main
part of students do not work (72.8 %) and are not married (76.7 %).

Instruments

Participation in social activities oriented towards helping others. For
measurement of students’ participation in social activities oriented towards
helping others five following questions from the third European Quality of Life
Survey (EQLS, 2012) were used: “How often did you do unpaid voluntary work
through the following organisations in the last 12 months: (1) community and
social services; (2) education, cultural, sports or professional associations; (3)
social movements or charities; (4) political parties, trade unions; (5) other
voluntary organisations?” Respondents have to response using 5-point Likert
Scale where “0 — never”, “less often”, “1 — from one till three times a month”,
“2 —one time a week at least”, “4 — each day or almost each day”.

Discrepancy between importance and attainability of values. For
measurement of the level of discrepancy between importance and attainability of
values the M. Rokeach (Rokeach, 1973) technique modified by E. B. Fantalova
(dPanrtanosa, 2001) was used. The Latvian version of the instrument was
developed by S. Jirgena (now Mihailova) (Jirgena, 1999). The participants of the
research received the list of twelve terminal values. The list included the following
values: active life, health, interesting job, beauty of nature and art, love, material
welfare, good and reliable friends, self-confidence, cognition, freedom as
independence in acts and actions, happy family life, creativity. Two tables of all
possible pairs of values were formed. In the first table in each pair of values
students had to mark the more important value. In the second table in each pair of
values respondents were asked to mark the more attainable value. Importance
scores (1) were computed as the number of cases when a value was chosen as a
more important, and attainability (A) scores — as the number of cases when a
certain value was marked as a more attainable. The index of discrepancy (R;.a)
between importance and attainability of values was computed as a total difference
of importance and attainability for all values (Z[I-A]).

Life Meaning Orientations. In order to measure life meaning orientations
the Meaning-in-Life Orientations test (MOL) was used. MOL is an adapted
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version of Purpose-in-Life Test PIL (Crumbaugh & Maholick, 1964) and is
developed by D. A. Leontiev (JleontbeB, 1992). The PIL (Crumbaugh &
Maholick, 1964) was created on the basis of Frankl’s theory of logotherapy and
man’s aspiration for meaning (Frankl, 1963). Life Meaning Orientations Test was
translated into Latvian by S. Jirgena (Jirgena, 1999).

Meaningfulness of life can be empirically characterized as a total indicator
of life meaning orientations — purpose in life, process of life (interest and
emotional intension of life), productivity of life (satisfaction with self-
realization), locus of control-Self and locus of control-life. It consists of 20 items.
Respondents are asked to mark their answer using a bipolar scale (321012 3)
where 1, 2 or 3 indicate different degrees of agreement with one or other statement
of the bipolar pair of items.

Self-confidence. The Self-confidence scale of the method of “Research of
self-attitude” (RS) was used. The RS was developed by V. V. Stolin and S. R.
Pantileev (Ctonun & Ilantenees, 1988) and translated into Latvian by S. Jirgena
(Jirgena, 1999). The respondents have to response whether they agree or disagree
with a certain statement.

Procedure

Data were collected on a voluntary basis in small groups of students after
their lectures in 2015. All participants filled out the questionnaires in a pen-and-
paper format.

Statistical processing

Firstly, reliability and validity of the instruments selected for this research,
namely, of the Latvian versions of the MOL and the RS Self-confidence scale
were evaluated using Confirmatory Factor Analysis (CFA). For goodness-of-fit,
comparative fit index (CFI) and root mean square error of approximation
(RMSEA) were employed. References show that comparative fit index is > .95,
and RMSEA < .06 to .08 with confidence interval (Schreiber et al., 2006).
Additionally, Cronbach’s o was calculated.

Secondly, Pearson’s correlation analysis was conducted to explore
correlations between participation in social activities oriented towards helping
others, discrepancy between importance and attainability of values,
meaningfulness of life and self-confidence.

Thirdly, for inspection of the model of participation in social activities-
discrepancy between importance and attainability of values and meaningfulness
of life outcome, and meaningfulness of life and self-confidence outcome, the
structural equation model (SEM) was adopted to conduct Confirmatory Factor
Analysis to test the theoretically developed model within the data collected. For
goodness-of-fit, CFI and RMSEA were employed.
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For data processing SPSS Statistics 22.0 and SPSS AMOS 23.0 programs
were used.

Results

Results of evaluation of reliability and validity of the Latvian version of
the MOL

How it was mentioned above, in order to test reliability and validity of the
Latvian version of the MOL, the CFA has been conducted and Cronbach’s a has
been computed.

Initially, the CFA has been performed on the 20 items from the original item
pool of the Latvian version of the MOL. Unstandardized and standardized
regression weights have been evaluated and 2 items which had P value lower than
.05 and factor loading smaller than 0.3 were excluded. However, the model
obtained in CFA, which was performed on the remaining 18 items of the Latvian
version of the MOL, had no the acceptable fit. Therefore, we continued to exclude
items with the lowest regression weights step-by-step until the modified model’s
goodness-of-fit reached an acceptable degree.

The newly established scale of the Latvian version of the MOL consists of
5 items that form one factor, and goodness-of-fit indicators are ¥2(5) = 3.640,
p = .60; RMSEA = .000 (LO90 = .000, HI90 = .017), CFI = 1.000).
Unstandardized and standardized regression weights are presented in Table 1.

Table 1 Results of the CFA performed on 5 items of the Latvian version of the MOL.:
Regression Weights (Group number 1 - Default model)

Standardized

Regression Regression
ltem Weights S.E. C.R. P Weights
MOL16 <--- MOL 1 .664
MOL18 <--- MOL 792 150 5.280 Fkk .654
MOL3 <--- MOL .963 .166 5.807 Fxx 773
MOL2 <--- MOL 748 .148 5.039 Fxx .618
MOL1 <--- MOL .691 157 4.396 Fxx .522
Note: MOL - Life Meaning Orientation Test;

***p <.001

Additionally, the reliability of the modified Latvian version of the MOL was
evaluated using Cronbach’s a. Cronbach’s a was .81.

In further data processing we will use this modified version of the Latvian
version of the MOL.
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Results of evaluation of reliability and validity of the Latvian version of
the RS Self-confidence scale

In order to test the reliability and validity of the Latvian version of the RS
Self-confidence scale, as in the case of testing of reliability and validity of the
Latvian version of the MOL, the CFA has been conducted and Cronbach’s a has
been computed.

Initially, the CFA has been performed on the 14 items from the original item
pool of the Latvian version of the RS Self-confidence scale. Unstandardized and
standardized regression weights have been evaluated and 6 items, which had P
value lower than .05 and factor loading smaller than .30, were excluded. The CFA
was performed on the remaining 8 items of the Latvian version of the SR Self-
confidence scale, resulting in acceptable fit indices (¥*(20) = 16.148, p = .71;
RMSEA = .000 (LO90 = .000, HI90 = .066), CFI = 1.000). Unstandardized and
standardized regression weights are presented in Table 2.

Table 2 Results of the CFA performed on 8 items of the Latvian version of the SR Self-
confidence scale: Regression Weights (Group number 1 - Default model)

Standardized

Regression Regression
Item Weights S.E. C.R. P Weights
RS103SC <--- RSSC 1 .356
RS61SC <--- RSSC 1.209 440 2744 .006 .540
RS52SC <--- RSSC 1.477 530 2785  .005 .566
RS51SC <--- RSSC .988 398 2485  .013 421
RS36SC <--- RSSC 1.078 428 2517  .012 433
RS35SC <--- RSSC 1.493 517 2887  .004 .651
RS30SC <--- RSSC 1.155 439 2633  .008 482
RS24SC <--- RSSC .949 423 2242 .025 .345

Note: RS - the method of "Research of self-attitude"; SC - Self-confidence scale

The reliability of the modified Latvian version of the RS Self-confidence
scale was evaluated using Cronbach’s a. Cronbach’s a was .69.

Thus, in further data processing we will use this modified version of the RS
Self-confidence scale.

Results of the research of correlations between participation in social
activities oriented towards helping others, discrepancy between importance
and attainability of values, meaningfulness of life and self-attitude

In order to clarify what are relations between social activities oriented
towards helping others, discrepancy between importance and attainability of
values, meaningfulness of life and self-confidence Pearson’s correlation analysis
has been conducted (Table 3).
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Table 3. Descriptive statistics and Pearson’s correlations coefficients for measures of
social activities oriented towards helping others, discrepancy between importance and
attainability of values, meaningfulness of life and self-confidence

1. 2. 3. 4. 5. 6. 7. 8. M SD

1. Doing unpaid voluntary work in - 223*  521**  BO7**  .345%*  -021 129 -.096 48 .65
commutity and social services

2. Doing unpaid voluntary work in - .235*% 079  .236* 040  .247* .065 1.00 1.08
education, cultural, sports or
provessional associations

3. Doing unpaid voluntary work in social - 231 .371** 132 143 -.030 44 .62
movements or charities

4. Doing unpaid voluntary work in political - .146 .054 163 -.045 .09 .35
parties, trade unions

5. Doing unpaid voluntary work in other - -.208* 160  -.053 .60 .89
voluntary organisations

6. Discrepancy between importance and - .022 129 5212 1418
attainability of values

7. MOL - .388**  26.89 5.78

8. RSSC - 6.32 1.83

Note: MOL - the modified Latvian version of the MOL - total scale score;

RSSC - the modified version of the RS Self-confidence scale - total score;
*p <.05,**p <.01

In this research we found that doing unpaid voluntary work in education,
cultural, sports or professional associations is statistically significantly positively
related to meaningfulness of life (p < .05), and meaningfulness of life is
statistically significantly related to self-confidence (p < .01). However, it was
found that discrepancy between importance and attainability of values is not
related to meaningfulness of life (p > .05). Therefore, in further data processing
we will include in the structural equation model only correlated variables, namely,
doing unpaid voluntary work in education, cultural, sports or professional
associations, meaningfulness of life and self-confidence. We will not include in
the testing model discrepancy between importance and attainability of values as
it is not related to meaningfulness of life. Thus, the hypothesis H,, according to
which consistency of meaning-values system has a positive effect on
meaningfulness of life, is not supported in this research, and further we will test
the modified model from which discrepancy between importance and attainability
of values is excluded.

Results of testing of the model of Doing unpaid voluntary work in
education, cultural, sports or professional associations — Meaningfulness of
life — Self-confidence

After verifying that internal item consistency and validity of the modified
Latvian versions of the MOL and the RS Self-confidence scale meets the
requirements of model fit and such dimensions as doing unpaid voluntary work
in education, cultural, sports or professional associations, meaningfulness of life
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and Self-confidence have correlation, we used structural equation model to
conduct data fitting, and we verified whether the hypotheses were established.
Responses to the question “How often did you unpaid voluntary work in
education, cultural, sports or professional associations in the last 12 months?” and
to the modified Latvian version of the MOL and the modified Latvian version of
the RS Self-confidence scale were included into the model as observed variables.
Respectively, MOL (meaningfulness of life) and RSSC (self-confidence) are
unobserved variables. The obtained results are presented on the Figure 2 where
unidirectional arrows are used for causal relationships (Byrne, 2009).

) Lénpaiq‘ v[;‘ljli[r:?ary I\I"r{:rk »
or rofossiuel asacione @)
. @ @, ®
@ MOL2 A 2 08 22 I‘:-t @

57
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Figure 2. Structural equation model of Doing unpaid voluntary work in education,
cultural, sports or professional associations — Meaningfulness of life — Self-confidence

Results show that the goodness-of-fit of the model is acceptable (¥*(76) =
89.215, p = .14; RMSEA =.041 (LO90 =.000, HI90 = .073), CFI = .951).

The paths of measurement model have significant loadings. All standardized
regression weights for RSSC are above .30 and for MOL - above .50 and in both
cases are significantly different from zero.

The standardized regression weight from observed variable doing unpaid
voluntary work in education, cultural and professional associations to MOL
(meaningfulness of life) is .28 (p = .008), and from latent variable MOL
(meaningfulness of life) to RSSC (self-confidence) is .47 (p = 0.47).

Discussion and conclusions
Hypotheses of this research proposed that (a) participation in social activities
oriented towards helping others and (b) consistency of meaning-values system

have a positive effect on meaningfulness of life; and (c) meaningfulness of life
has a positive effect on self-confidence.
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Correlation analysis showed that discrepancy between importance and
attainability of values is not related to meaningfulness of life. This finding is
surprising and contradicts the assumption build on the base of Fantalova’s
(PanTanosa, 2001, 2013) ideas, in accordance to which discrepancy between
importance and attainability of values cause internal conflicts and vacuums. The
state of internal conflict is a state of discrepancy between the need for
achievement of internally significant values and probability of such achievement
in reality, and the state of internal vacuum is an indicator of superfluousness of
something in life or of the lack of interest in that, what is attainable. States of
internal conflicts and vacuums are states of discrepancy between “I want” and “I
have”, as well as between “I want” and “I can”. Taking into account that in
accordance to the ideas of Fantalova the general index of discrepancy between
importance and attainability of values can be treated as an indicator of blockade
of units of value-meaning system, which function in motivational sphere of
personality, and an indicator of internal conflicts as well, it was possible to suggest
that the high level of this discrepancy will cause the sense of meaninglessness,
while the internal consistency of importance and attainability of values, t.i.
between the “desirable” and the “possible”, will positively affect the sense of
meaningfulness of life. The obtained results do not support this assumption.
Probably, it can be explained by the use of mechanisms of psychological defense,
which reduce the awareness of discrepancy in value-meaning system. As
discrepancy between importance and attainability of values was not related to
meaningfulness of life, this variable was not included in SEM. Thus we tested
empirically the modified model that presented relations between participation of
students in social activities oriented towards helping others, their meaningfulness
of life, and their self-confidence.

Correlation and SEM analyses showed that such social activity as doing
unpaid voluntary work in education, cultural and professional associations was
positively related to meaningfulness of life and, in its turn, meaningfulness of life
was positively related to self-confidence. These findings reveal one possible
mechanism of development of self-confidence in youth. Participation in social
social activities oriented towards helping others serve as a source of filling of
meaningfulness of life. This conclusion is consistent with earlier findings
(Levina & Martinsone, in press; Klein, 2016; Machell et al., 2014). Further, it is
possible to conclude that meaningfulness of life increases self-confidence. Also
in previous studies positive relations between meaningfulness of life and self-
confidence were found (Asagba, Agberotimi, & Wimberly, 2017; Kang, Kim, &
Song, 2009; Rosova, Orosova, & Ziakova, 2015).

The additional research question was about psychometric properties of the
Latvian versions of the Meaning-in-Life Orientations test (MOL) and the RS (RS)
Self-confidence scale.
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While from the Latvian version of the RS Self-confidence scale consisted of
14 items only 6 items were excluded because of their low regression weights, the
newly established scale of the Latvian version of the MOL consists only of five
items (item 1, item 2, item 3, item 16, and item 18) that form one factor. Item 1
characterizes a sense of process of life (interest and emotional intension of life)
and is an indicator of locus of control-Self. Item 2 characterizes a sense of process
of life. Item 3 characterizes a sense of purpose in life. Item 16 is an indicator of a
sense of purpose in life and of locus of control-Self, while item 18 is an indicator
of a sense of purpose in life and of locus of control-life. A loss in an original
factorial structure of the MOL allows us to conclude that meaningfulness of life
in Leontiev’s view as a total indicator of life meaning orientations — purpose in
life, process of life (interest and emotional intension of life), productivity of life
(satisfaction with self-realization), locus of control-Self and locus of control-life,
Is presented in our results only partially, as no one item of the newly established
scale of the Latvian version of the MOL presentes productivity of life (satisfaction
with self-realization).

We have to discuss the limitations of this study. The main limitation of the
study is the sample size. Taking into account that this research was conducted on
the basis of one from Latvian universities and participation in this research was
on a voluntary basis, we were limited in the sample size. The model of relations
between participation in social activities oriented towards helping others,
meaningfulness of life and self-confidence, which was obtained in this research,
can be viewed as “a draft model” that should be tested in a more representative
sample in future.

Secondly, the research design should be improved in future as in this
research a cause and effect relationship can be viewed as “true” only for two
variables, namely, participation in social activities oriented towards helping
others and meaningfullness of life, as participants evaluated how often they did
unpaid voluntary work through the number of organisations in the last 12 months,
on the one hand, and their actual sense meaningfullness of life and actual level of
self-confidence.

Thirdly, in this study helping others is presented in a context of formalized
social activities while informal help is not included. Respectively, in future the
role of helping others for a sense of meaningfulness of life and self-confidence in
a context of informal social activities can be studied.

Despite of the limitations, this research contributes to understanding of
sources and factors important for an individual’s self-confidence. We showed the
role of social participation for meaningfulness, which, in its turn, serves as a factor
increasing self-confidence. This finding is important for practical issues. Namely,
practitioners, whose efforts are oriented towards the enhancement of a sense of
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meaningfulness and consequently self-confidence of young people, should
provide for them an opportunity to participate in social activities, e.g. voluntary
work in in education, cultural and professional associations. Nevertheless, in
future it will be valuable to investigate other important sources and factors of self-
confidence, such as, for example, childhood experiences, social-support, actual
achievements in personally important life areas.

The paper was supported by the National Research Program 5.2. “Economic
Transformation, Smart Growth, Governance and Legal Framework for the State and
Society for Sustainable Development - a New Approach to the Creation of a
Sustainable Learning Community (EKOSOC-LV)”
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Abstract. Healthy aging and the research on the related factors is one of the World Health
Organization's priorities for the 2020-2030 years. Depression and suicidal ideation can
adversely affect an individual's aging experience. Personality traits are important factors that
allow to predict the individual's behavior in different situations, as well as the accurance of
emotional difficulties. The aim of the study was to investigate the relationship between
symptoms of depression, suicidal ideation and personality traits in elderly, and to determine
whether the relationship between personality traits and suicidal ideation remains statistically
significant after controlling the severity of depression symptoms. Thirty nine respondents aged
65 and over were included in the pilot study (M = 71.23; SD = 4.95). The Latvian Clinical
Personality Inventory (LCPI) was used for data collection. The results indicate a statistically
significant relationship between several personality traits, depression symptoms and suicidal
ideation for elderly. Controlling the severity of depression symptoms, statistically significant
correlations were found between suicidal ideation and personality traits such as distrust, social
withdrawal, self-harm, dissociation proneness on facet level and introversion on domain level.
The results of the pilot study largely coincide with the results of previous studies and indicate
that certain personality traits, irrespective of the degree of severity of depression symptoms,
can explain an additional variation in suicidal thoughts and, hence, the risk of suicide for
elderly. 1t would be important to conduct a study with similar variables in a larger sample.
Keywords: elderly; depression symptoms; personality traits; suicidal ideation.
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levads
Introduction

Saistiba ar globalo populacijas ilgmiizibas attistibas tendenci sabiedriba tiek
aktualiz&ti jautajumi par veseligu novecoSanos un to prognoz&josiem faktoriem.
Zinatné pétijuma jautajumu par to, ka dzivot ilgak, pakapeniski nomaina
jautajums par to, ka veiksmigak pielagoties fiziskajam un psihologiskajam
izmainam novecojot (Baek et al., 2016; Christensen et al., 2009), t.i., tiek diskut&ts
par veiksmigu novecoSano0s. Ilgmiiziba aktualiz€ jautajumus ne tikai par individa
dzives ilgumu, bet arT par pieredzi, kuru individs piedzivo vecumdienas un vina
ikdienas dzives kvalitati (Martin et al., 2015). Pasaules veselibas organizacijas
vadlinijas ,,Veseliba 2020” Eiropas regiona dalibvalstim veseligas novecoS$anas
izp€te un tas sekméSana ir atzita par vienu no prioritarajiem virzieniem (WHO,
2016).

Zinatniskaja literattira visbiezak izmanto veiksmigas novecoSanas modeli,
kuru piedavaja Kolumbijas un Miciganas universitates profesori Dzons Rous un
Roberts Kans (Rowe & Kahn, 1997). Saja modeli ir ietverta zema slimibas un
slimibas raditas nesp€jas varbiitiba, augsta Iimena kognitiva un fiziska
funkcionéSana, ka arT1 aktiva iesaistiSanas dazadas ikdienas aktivitatés. Biezaka §1
modela kritika ir saistita ar ta pastiprinato uzmanibu individa fiziskajai un
kognitivajai  funkcion&Sanai un nepietiekamo uzmanibu, kas veltita
psihologiskiem mainigajiem (Crowther et al., 2002; Vahia et al., 2012). Turklat ir
pieradits, ka seniori, kuru veselibas stavoklis neatbilst Rousa un Kana
piedavatajiem veseligas novecosanas kriterijiem, var subjektivi sevi raksturot ka
veiksmigi novecojosus (Montross et al., 2006; Strawbridge et al., 2002), ta
demonstrgjot nesaskanotibu starp objektiviem veselibas raditajiem/ kriterijiem un
subjektivo individa paSnovertéjumu.

Depresija un domas par pasnavibu ka nozimigi riska faktori
Depression and suicidal ideation as important risk factors

Viens no biutiskakajiem empiriski apstiprinatajiem psihologiskajiem
faktoriem, kas negativi ietekm& novecoSanos, ir depresijas simptomi.
Sistematiska parskata rezultati, lauj secinat, ka depresijas simptomi ir viens no
izplatitakajiem trauc€jumiem pieaguSajiem péc 65 gadiem (Polyakova et al.,
2014). Atsevisku empirisko pé€tijumi dati par depresijas simptomu izplatibu
senioru izlasés sasniedz no 10 %-16 % lidz 20 %-40 % (O'shea et al., 2017).
Tomer tiek noradits, ka seniori salidzinosi retak neka gados jaunaki pieaugusie,
sanem specialistu palidzibu depresijas simptomu mazinasanai (Unutzer, 2002;
Weber et al., 2012), kas iezim& potenciali lielaku risku, ko var radit depresijas
simptomi vecumdienas. Depresijas simptomi senioru vecuma ir saistiti ar
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vairakiem veselibas un novecoSanas negativajiem iznakumiem, kuri ieklauj
depresijas traucgjumus (Cuijpers & Smit, 2004), funkcionalo mazsp&ju (Barry
et al., 2009), somatiskas slimibas (Rafanelli et al., 2006) un biezakus arstu
apmeklI&jumus (Richards, 2011), kognitivo sp&ju samazinasSanos (Alexopoulos,
2005; Kaneko et al., 2007) un agraku mirstibu (Lin et al., 2009). Turklat ir
pieradits, ka individiem ar izteiktakiem depresijas simptomiem senioru vecuma ir
raksturigs negativaks novecosanas subjektivs novertejums (Vahia et al., 2010).
Populacijas méroga petijuma tika iegiiti dati, kas liecina, ka depresijas simptomu
nozime novecosanas procesa, ka arT ST procesa subjektivaja novertejuma, ir
salidzinama ar fiziskas veselibas nozimi (Jeste et al., 2013). Sie rezultati lauj
uzsvert holistiskas pieejas nepiecieSamibu veseligas novecoSanas izpétei un
profilaksei, pietickami lielu uzmanibu pievérSot psihologiskajiem mainigajiem.

Viens no potencialiem riskiem, kas ir saistits ar depresijas simptomatiku, ir
pasnavibas domas un suicidala uzvediba. Saskana ar Pasaules Veselibas
Organizacijas datiem katru gadu ap 800 000 individu izdara pasnavibu. Daudz
vairak cilveku izdara pasnavibas méginajumus. Kaut gan pasnavibas ir globala
paradiba, 2015. gada dati liecina, ka 78 % paSnavibu ir veiktas zema vai vidgja
ienakumu Itmena valstis (WHO, 2017). 2015. gada pasnavibas ir kluvusas par 17
izplatitako naves c€loni, izskaidrojot 1,4 % naves gadijumus pasaulé. Latvija
2015. gada pasnavibu ir izdarfjjusi 21,7 cilveki uz 100 000 populacijas
iedzivotajiem. Sis raditajs ievérojami parsniedz vidgjo raditaju Eiropas valstis,
kas ir 14,1 uz 100 000 iedzivotaju (WHO, 2015).

Arzemju populacijas méroga pétijumi apliecina, ka senioru grupa pasnavibu
izplatibas raditaji Iidzinas raditajiem citas vecumgrupas (Conwell, Duberstein, &
Caine, 2002). Neskatoties uz to, ka gados vecakiem cilvékiem statistiski nozimigi
retak ir vérojama paskaitnieciska uzvediba, pasnavibas domas (suicidal ideation)
un pasnavibas méginajumi, neka gados jaunakiem, tieSi veciem cilvékiem
pasnavibas méginajumi visbiezak beidzas letali. Ja gados jaunako cilvéku izlasé
uz vienu izdarito pasnavibu tiek registréti 200 méginajumi (Mclntosh et al., 1994),
tad senioru grupa §is attiecibas ir 1 pasnaviba pret 2-4 meginajumiem (Fremouw,
dePerczel, & Ellis, 1990).

Domas par paSnavibu biezi ir saistitas ar pastiprinatam emocionalajam
cieSanam (Conrad et al., 2009). Petijumi liecina, ka domas par pasnavibu
prognozg suicidalo uzvedibu (Heisel, 2006; Franklin et al., 2017). Depresija,
domas par pasnavibu, ka arT iepriek$€jie paSnavibas méginajumi ir visparatziti
riska faktori pasnavibam dazadas vecumgrupas. Gados vecaku cilveéku grupa ir
verojama ciesaka saistiba starp pasnavibu un depresiju (Conwell et al., 2011), ka
ar starp pasSnavibas domam un depresiju (Dennis et al., 2007), neka gados jaunako
cilvéku grupa.
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Personibas iezimes un depresijas simptomi
Personality traits and symptoms of depression

Personibas iezimes biezi tiek izmantotas, lai skaidrotu stabilus paternus
individa uzvediba dazadas situacijas. Domajot par novecosanos, var pienemt, ka
noteiktas personibas iezimes lauj vieglak adaptéties notickosajam fiziskajam un
psihologiskajam izmainam, un Iidz ar to var kalpot ka papildus riska vai
aizsargajosie faktori. Ieprieks veiktie p&tijumi lauj secinat, ka personibas iezimes
izskaidro noteiku dalu variacijas ilgmiuziba un veiksmiga novecoSanas procesa
(Baek et al., 2016; Versey et al., 2013).

Lai novertétu personibas iezZimju nozimi novecos$anas procesa, parasti tiek
izmantots Piecu personibas faktoru modelis (Costa & McCrae, 1985). Izmantojot
So modeli, ir aprakstita saistiba starp personibas iezimém un depresijas
simptomiem senioru vecuma: petijumu rezultati norada uz pozitivu saistibu starp
depresiju un neirotismu un negativu saistibu depresiju un ekstraversiju, atvertibu
pieredzei un apzinigumu (O'shea et al., 2017; Shanahan et al., 2014). P&tijumi
rada, ka tadas personibas iezimes ka agresivitate, impulsivitate, trauksmainiba,
introversija un zema komunikabilitate ir saistitas ar paaugstinatu pasnavibas risku
(Hirvikoski & Jokinen, 2012). Dati, kuri tika iegiti specifiski senioru izlasgs,
norada, ka paaugstinatu risku paSnavibam rada tadi personibas raksturojumi ka
zema atvértiba pieredzei un augsts neirotisms (Draper et al., 2014). Tomér
jaatzimé, ka lielakoties p€tijumi par pasnavibas risku saistiba ar personibas
ilezimé€m tika veikti kliniskas izlas€s un nav skaidrs, vai iegltie rezultati ir
attiecinami uz senioru populaciju.

Balstoties uz veseligas novecoSanas un saistito faktoru izp&tes aktualitati, ka
ar1 zinatniskas literatiiras parskatu, tika izvirzits petijuma meérkis - izpétit saistibu
starp depresijas simptomiem, domam par paSnavibu un personibas iezimém
senioriem, ka arT noskaidrot, vai saistiba starp personibas iezimém un domam par
paSnavibu paliek statistiski nozimiga, kontrol&jot depresijas simptomu izteiktibas
pakapi.

Metode
Method

Dalibnieki. Pilotpétijuma izlase tika ieklauti 39 respondenti vecuma no 65
lidz 82 gadiem (M = 71,23; SD = 4,95) bez psihiskiem un uzvedibas
traucgjumiem, 13 viriesi un 26 sievietes. leklausanas kriteriji: pilniba aizpildits
LKPT, atbilzu saskanotibas skalas raditajs <70 T ballem.

Instrumentarijs. Datu ievakSanai tika izmantots Latvijas kliniskais
personibas tests (LKPT; Perepjolkina, Kolesnikova, Martinsone, Stepens,
pienemts public€Sanai), kas ir paSraksturojuma tests, ar kura palidzibu ir
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iespejams daudzpusigi novertet individa psihisko stavokli, vina emocionalas un
socialas adaptacijas sp&jas un griitibas, sevis un citu cilvéku uztveres, emocionalo
reakciju un uzvedibas ipatnibas, t.i., labak izprast daudzveidigos personibas
raksturojumus, tai skaitd patologiskas uzvedibas tendences. Datu analizé tika
izmantoti rezultati no 33 personibas iezimju skalam, depresijas simptomu un
domu par pasnavibu skalas.

Procediira. Datus ievaca apmaciti specialisti, testgjot respondentus
individuali. Ieprieks tika sanemta informéta piekrisana.

Datu analize. Datu analize tika veikta, izmantojot SPSS programmas 23.
versiju. Tika aprekinati aprakstosas statistikas raditaji, ka arT korelacijas
koeficienti (t.sk. parcialas korelacijas).

Rezultati
Results

1. tabula ir atspoguloti petamo mainigo centralas tendences raditaji, ka art
Pirsona korelacijas (angl. zero-order) un parcialas korelacijas koeficients. Iegtitie
dati norada uz statistiski nozimigu cieSu korelaciju starp senioru depresijas
simptomiem un domam par pasnavibu (r = 0,58, p < 0,01), ka arT uz to, ka
depresijas simptomu un domu par pasnavibu skalu raditaji ir statistiski nozimigi
saistiti ar vairakam personibas iezimem.

1.tab. Depresijas simptomu, domu par pasnavibu un personibas iezimju skalu
aprakstosas un secinos$as statistiskas raditaji senioru izlase
Table 1 Descriptive and conclusive statistics for depression, suicidal ideation and
personality traits in elderly sample

LKPT skala M SD DP DPP DPP

r r Iparc.
DP: Depresijas simptomu skala 7,16 6,25 -- -- --
DPP: Domas par pasnavibu 1,59 3,95| 0,58** -- --
NR1: DominéS$ana 6,79 5,79 | 0,06 0,14 0,13
NR2: Augstpratiba 472 528 0,17 0,08 -0,03
NR3: Uzmanibu mekl&josa uzvediba 5,95 4,95]-0,03 -0,05 -0,05
NR4: Manipulativa uzvediba 6,00 5,64 | 0,14 0,06 -0,03
NRS5: Neiejiitiba 4,18 4,23 | 0,38* 0,11 -0,15
NR6: Meligums 426 4,77 |0,33* 0,04 -0,19
IM1: Agresivitate 2,00 3,89 0,30 0,35* 0,23
IM2: Bezatbildiba 4,74 5,04 | 0,44** 0,25 0,00
IM3: Neapdomiba 9,85 5,66 | 0,49** 0,21 -0,11
IM4: Riskanta uzvediba 8,63 4,52 | 0,00 0,03 0,03
NE1: Nesavaldiba 7,13 6,40 | 0,24 0,15 0,01
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NE2: Emocionala nestabilitate 12,63 590 0,11 0,12 0,06
NE3: Emocionala labilitate 8,29 6,36 | 0,47** 0,47** 0,27
NE4: Depresivitate 7,82 6,53 | 0,84** 0,61** 0,28
NES5: Trauksmainiba 11,23 9,01 | 0,65** 0,49** 0,17
NEG6: Neatlaidibas trikums 9,74 7,18 | 0,80** 0,33* -0,28
NE7: NeuzticéSanas 10,32 6,44 | 0,62** 0,14 -0,36*
ATI: Ievainojamiba 11,88 6,08 | 0,57** 0,34* 0,01
AT2: Paklaujamiba 9,40 6,08 | 0,56** 0,41** 0,12
AT3: Neizlémigums 11,49 6,58 | 0,62** 0,34* -0,03
AT#4: Separacijas trauksme 14,62 7,10 | 0,50** 0,47** 0,25
PS1: Uztveres divainibas 1,49 2,78 | 0,44*%* 0,34* 0,12
PS2: Nosliece uz disociaciju 1,95 4,17 | 0,52** 0,53** 0,33*
PS3: Ekscentrisms 451 498 | 0,36* 0,16 -0,06
PS4: Aizdomigums 3,50 4,68| 0,39* 0,35* 0,17
PSS5: Divainas parliecibas 497 4,33 0,26 0,35* 0,25
PS6: Tiss paskait&jums 0,96 2,34 | 0,47** 0,66** 0,53**
IN1: Ierobezota emocionalitate 9,49 5,94 | 0,54** 0,17 -0,21
IN2: Noslegtiba 11,74 5,64 | 0,39* -0,02 -0,33*
IN3: IzvairiSanas no tuvam att. 8,46 6,60 | 0,49** 0,12 -0,24
K1: Pedantisms 16,70 5,93 | 0,04 0,00 -0,02
K2: Sturgalviga neatlaidiba 13,78 6,09 | -0,05 -0,06 -0,04
K3: Perfekcionisms 11,69 7,55| 0,33* 0,25 0,07
NR: Narcisms 553 4,08 | 0,17 0,08 -0,02
IM: Impulsivitate 6,31 3,78 | 0,40* 0,26 0,03
NE: Negativa emocionalitate 9,42 495 0,67** 0,53** 0,22
AT: Atkariba 11,85 5,09 | 0,71** 0,50** 0,14
PS: Psihotisms 3,29 3,16 | 0,51** 0,45** 0,22
IN: Introversija 9,90 5,10 | 0,57** 0,11 -0,33*
K: Kompulsivitate 14,06 4,82 | 0,17 0,10 0,01
A: Antagonisms 571 3,62 0,31 0,16 -0,02
N: Neirotisms 10,42 4,76 | 0,77** 0,54** 0,16
SH: Sizotipija 6,27 3,55| 0,65** 0,30 -0,13

* P <0,05; ** p<0,01. M - aritmétiskais vidgjais; SD — standartnovirze.
DP - Depresijas simptomu skala; DPP — Domas par pas$navibu.

Lai atbildétu uz pétjjuma jautajumu par to, vai saistiba starp personibas
ilezimém un domam par pasnavibu paliek statistiski nozimiga, kontrolgjot
depresijas simptomu izteiktibas pakapi, tika aprékinati parcialas korelacijas
koeficienti (skat. 1. tab.). Tika iegiitas statistiski nozimigas pozitivas korelacijas
starp domam par pasnavibu un tiSu paskaitejumu (rparc = 0,53; p <0,01) un noslieci
uz disociaciju (rparc = 0,33; p < 0,05), ka ar1 statistiski nozimigas negativas
korelacijas ar neuztic€$anos (I'parc = -0,36; p < 0,05), noslégtibu (rparc = -0,33; p <
0,05) un introversiju (rparc = -0,33; p < 0,05) (skat. 1. tab.).
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Diskusija
Discussion

Pilotp€tijuma rezultati norada, ka senioru depresijas simptomi un domas par
pasnavibu ir saistitas ar neirotisma un negativas emocionalitates personibas
iezimém. Sie secinajumi liela méra saskan ar iepriekigjo pétijumu rezultatiem,
kuri liecina, ka neirotisma raditaji prognozé dazadus depresijas simptomus un
atkartotas depresijas epizodes (O'shea et al., 2017; Shanahan et al., 2014), ka ar1
domas par pasnavibu (Draper et al., 2014). Neirotisms un negativa emocionalitate
padara cilvéku 1pasi jutigu pret dazada veida negativiem stimuliem, kas noved pie
plasa spektra negativas pieredzes — nomaktibas, trauksmes, vainas izjutas,
naidiguma un neapmierinatibas ar sevi (Steunenberg et al., 2009). Var pienemt,
ka senioru vecuma individi ar augstakiem raditajiem neirotisma un negativas
emocionalitates skala ir vairak paklauti distresam un 1idz ar to uzrada augstakus
depresijas simptomus un pasnavibas domas neka individi ar zemaku neirotismu
un negativo emocionalitati.

Attieciba uz pétijuma konstateto atkaribas un psihotisma dimensiju
personibas iezimju pozitivo saistibu ar depresijas simptomiem un paSnavibas
domam senioriem jasaka, ka Sie rezultati ir griiti salidzinami ar citos peétijumos
leglitajiem rezultatiem, jo tipiski $ados p&tijumos tiek izmantots Licla piecinicka
modelis (Costa & McCrae, 1985), ar kuru minétas iezimes netieck méritas.
Depresijas simptomu un pasnavibas domu saistiba ar ievainojamibas,
paklaujamibas, neizlémiguma un separacijas trauksmes raditajiem var noradit Uz
individa iek$€jo resursu trukumu, t.i., apgriitinatu sp&ju parvaldit savu ikdienas
rutinu un esosSo stavokli, pienemt individualus lemumus.

Kaut gan izmantotais pétijuma dizains nelauj izdarit secinajumus par c€lonu
un seku sakaribam starp pétamajiem mainigajiem, hipotetiski var iezimét
nepiecieSamibu atbalstit veca cilvéka neatkaribu, iesp€ju izdarit izveles sava
ikdienas dzive, nevis parnemt visas riipes un Iidz ar to arT kontroli par vina (-as)
dzivi.

Ipa$a uzmaniba ir japievers psihotisma dimensijas personibas iezZimém, jo
divas no $tm iezimém — tiSs pasSkaitejums un nosliece uz disociaciju, paliek
statistiski nozimigi pozitivi saistitas ar domam par pasnavibu, kontrolgjot
depresijas simptomus. Kopuma psihotisma skalas augstaki raditaji atklaj individa
netipiskas domas un uztveres divainibas, noslieci uz depersonalizaciju un
disociaciju, un ir pozitivi saistiti ar depresijas simptomiem un pasnavibas domam,
kas saskan ar citu petijumu rezultatiem kliskajas pacientu grupas (Gournellis &
Lykouras, 2006; Zalpuri & Rothschild, 2016). Turklat tiek noradits, ka tiesi
psihotiskie simptomi depresijas pacientiem rada papildus risku paSnavibas
méginajumiem (Lykouras et al., 2002).
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Pilotpétijuma ietvaros iegiitie dati lauj secinat, ka neatkarigi no depresijas
simptomu izteiktibas pakapes pasnavibas domu izteiktibas mérijjuma dispersijas
dalu senioriem var izskaidrot neuztic€Sanas, noslégtibas un introversijas raditaji.
So iezimju parcialas korelacijas ar domam par pagnavibu ir negativas, kas nozimé,
ka tie petamie individi, Kuri uzrada zemakus raditajus $ajas skalas, biezak ir godigi
paudusi domas par pasnavibu. Var noradit, ka §is personibas iezimju apaks$skalas
ir saistitas ar savstarp&jo attiecibu jomu, priekSstatiem par attiecibam, attieksmi
pret citiem cilvékiem, kas var prognozet ricibu socialas situacijas.

Interpret€jot ieglitos rezultatus, var izteikt pienémumu, ka individi, kuriem
ir mazak raksturiga neuztic€Sanas un noslégtiba, ka ari introversija ir vairak gatavi
atklat savas negativas domas citiem, atzit un izpaust tas. lesp€jams, iegitie
rezultati var netieSi noradit, ka tadas personibas iezimes ka neuztic€Sanas un
noslegtiba var kalpot ka riska faktors, kas var atturét cilvéku meklet savlaicigu
palidzibu un atklat savas problémas kadam citam.

Analizgjot petijuma ierobezojumus, pirmkart, jauzsver, ka pétijuma izlases
apjoms bija neliels, kas zinama méra ierobezo iesp&jas attiecinat iegiitos rezultatus
uz plaSaku senioru populaciju. Otrkart, jamin, ka vairakiem respondentiem iztriika
dati par demografiskie raditaji (piem&ram: izglitibas Iimenis, gimenes stavoklis),
un tap&c Sie mainigie netika ieklauti datu analizg, kaut gan tie varétu bt nozimigi,
skaidrojot konstatétas Sakaribas. Nakotng€ bitu nepiecieSams veikt izpéti ar
lidzigiem mainigiem lielaka petijuma izlasg.

Secinajumi
Conclusions

Pilotpétijuma iegiitie dati parada cieSu statistiski nozimigu saistibu starp
depresijas simptomiem, domam par pasnavibu un dazadam personibas iezimém
cilvékiem vecuma virs 65 gadiem. Senioriem ar augstakiem depresijas simptomu
un domu par pasnavibu raditajiem ir raksturigi vid&ji augstaki raditaji neirotisma,
negativas emocionalitates, atkaribas un psihotisma dimensiju personibas iezimju
apaksskalas. Divas no psihotisma dimensijas personibas iezimém - tiSs
paSkaitejums un nosliece uz disociaciju, paliek statistiski nozimigi pozitivi
saistitas ar domam par pasnavibu, kontrol€jot depresijas simptomus.

legiitie dati lauj secinat, ka neatkarigi no depresijas simptomu izteiktibas
pakapes papildus pasnavibas domu izteiktibas meérijuma dispersijas dalu
senioriem var izskaidrot neuztice$anas, noslégtibas un introversijas raditaji. So
iezimju parcialas korelacijas ar domam par pasnavibu ir negativas, kas nozimé,
ka tie$i petamie individi ar zemakiem raditajiem Sajas skalas ir biezak godigi
paudusi domas par pasnavibu.
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Sis raksts ir tapis ar projekta Nr. 48- 23/2017/0452. 2017. - 2020. ,, Projekts: Datorizétas
individa personibas novertéSanas sistemas izstrade” atbalstu.

Summary

The aim of the study was to investigate the relationship between symptoms of depression,
suicidal ideation and personality traits in elderly, and to determine whether the relationship
between personality traits and suicidal ideation remains statistically significant after controlling
the severity of depression symptoms. Thirty nine respondents aged 65 and over were included
in the pilot study (M = 71.23; SD = 4.95), 13 males and 26 females not diagnosed with
psychiatric or behavior disorder. The Latvian Clinical Personality Inventory (LCPI) was used
for data collection. Data analysis was performed using SPSS program. Descriptive statistics, as
well as correlation coefficients (including partial correlations) were calculated.

The results from a pilot study indicate that depression symptoms and suicidal ideation of
elderly are statistically significantly positively related to the personality traits of the domains
of neuroticism, negative emotionality, dependence and psychoticism. Two of the personality
traits of the psychoticism dimension - self-harm and dissociation proneness, remain statistically
significantly positively related to suicidal ideation after controlling for depression symptoms.

The data obtained in the pilot study suggests that, regardless of the degree of depression
symptoms, the proportion of suicidal ideation dispersion in elderly can be explained by distrust,
social withdrawal and introversion. The partial correlation of these personality traits with the
suicide ideation was negative, which means that subjects with lower scores on these scales were
more likely to express honestly their thoughts of suicide.

In analyzing study constraints, a small sample size and the impossibility to use some
demographic data (such as education level, marital status) in the analysis should be mentioned.
In the future, it would be necessary to carry out research with similar variables in the larger
sample.

This paper was supported by the project Nr. 48- 23/2017/0452. 2017. - 2020. ,,Project: The
development of digitalized personality assessment system”.
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Abstract. Mindfulness based interventions has been used in context with different mental and
somatic health conditions in health care system with good evidences. In Latvia professionals
working in psychiatry and rehabilitation are taking first steps to integrate mindfulness based
interventions into their practice, therefore, guidelines for integration these interventions into
the health care system is needed. The aim of this study is to evaluate existing evidences, content
and mechanisms of mindfulness interventions for different patient groups.

Electronic searches in PubMed, ProQuest, ScienceDirect, ClinicalKey, Cochrane Library,
Wiley Online Library, and Psycinfo (2010 — 2018). Papers were required to meet the following
criteria to be included in this review: (i) systematic review or meta-analysis; (ii) include
quantitative outcomes for adult population in health care setting; (iii) published in English.
Despite the good evidences, mindfulness based interventions are viewed as "complex
intervention”, researchers call for methodological, cultural and ethical attention to be made of
implementing mindfulness practice into health care setting.

Keywords: health care; mindfulness based cognitive therapy; mindfulness based intervention;
mindfulness based stress reduction.

levads
Introduction

Apzinatibas (angl. mindfulness) koncepts pétijumos veselibas apripée tiek
lietots jau gandriz 30 gadus, bet beidzamaja desmitgad€ butiski ir pieaudzis ar
apzinatibu un dazadam apzinatibas intervencém saistito p&tijumu skaits. Datu
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bazes “PubMed”, “SciencDirect” uzrada, ka 2017. gada vien ir publicéti vairak
neka 30 sistematiskie parskati (turpmak teksta — SP) par apzinatiba balstito
intervencéu rezultatiem, 22 no tiem — veselibas apriipé (Citi — izglitiba, socialaja
aprupe). 2017. gada publicétais parskats par citéjamibas paterniem ar apzinatibu
saistitajos SP parada, ka 2010. gada tika publiceti 6, bet 2015. gada jau 29 SP par
apzinatibu un apzinatiba balstitajam intervencém (Chiesa, Fazia, Bernardinelli, &
Morandi, 2017).

Kamer citviet pasaulé ar apzinatibu saistitas intervences tiek pielietotas
veselibas apriipes vide, Latvija tikai Sobrid tiek sperti pirmie soli, lai $adas
intervences ieklautu psihologiskas palidzibas un atbalsta sistéma un piedavatu tas
klientiem vai pacientiem. Pagaidam ta ir atsevisku dazadu jomu profesionalu
(psihologu, kognitivi biheivioralo terapeitu, makslas terapeitu, fizioterapeitu)
iniciativa, — integrét apzinatibas principus sava profesionalaja darbiba.

Lielbritanija, kur apzinatiba balstitas intervences (turpmak teksta — ABI) ir
iestradatas veselibas apriipes vadlinijas (piemé&ram, pacientiem ar hronisku
depresiju) (Coronado-Montoya et al., 2016), p&tnieki diskuté par ABI integraciju
veselibas apriipes sistéma un nosauc to par "sarezgitu intervenci" integracijai. Tas
sarezgitibu nosaka vairaki faktori: (1) ABI ietver virkni dazadu komponentu un
mijiedarbibu, kas ir gan praktiski (dazadas tehnikas un apzinatibas vingrinajumi),
gan teorétiski (atSkirigs teoretiskais saturs atkariba no fokusa vai pacientu grupas
vajadzibam); (2) tas ietver kompleksas izmainas vadiba un uzvediba (pienemsana,
psihologiskais elastigums, lidzjutiba) gan no dalibnieku, gan profesionalu puses;
(3) tas prasa koordinétu piepili - strat€gisku planu dazados pakalpojuma limenos,
lai to varétu ieviest sistéma; (4) tas ieklauj dazada veida mainigos (fiziologiskus,
psihologiskus, personibas iezimju, pakalpojuma pieejamibas u.c.), kas janoverte
p&tijumos; (5) tas pielauj lielu modelu daudzveidibu (Demarzo, Cebolla, &
Garcia-Campayo, 2015).

Vesturiski apzinatibas koncepts ir bijis saistits ar budisma religisko praksi
un meditacijas tradiciju, kas miisdienas rada gan neviennozimigu attieksmi pret
S0 konceptu, gan griitibas operacionalizét apzinatibas jeédzienu. Sis gritibas
pastiprina fakts, ka dazadi autori, izmantojot daudzveidigus avotus, lieto atskirigu
terminologiju. Lai gan Sobrid apzinatibu visbiezak defing ka tisi verstu uzmanibu
pret patreiz&jo pieredzi ar pienemosu, nevertgjosu attieksmi (Jon Kabat-Zinn,
1990), vienlaikus petnieki to apraksta ka dazadus stavok]us un procesus. Reiz€ém
p&c biitibas I1dzigi fenomeni tick nosaukti atskirigi (Chiesa & Malinowski, 2011),
proti, anglu valoda public@tajos tekstos sastopamie jédzieni mindfulness based
approach, mindfulness based therapy un mindfulness based intervention
visbiezak tiek lietoti ka sinonimi dazadiem ar apzinatibu saistitiem psihologisko
terapiju veidiem, kuriem ir kopigs teorétiskais pamats un lidzigs saturs.
Apzimgjums “psihologiskas terapijas” latvieSu valoda vél nav aprobéts, tacu
anglu valoda publicétaja zinatniskaja literattra (psychological therapies) to lieto
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jau vismaz 30 gadus ka apvienojosSu jédzienu intervencém, kuras tiek realizétas
konsultésanas forma un kuru mérkis ir atvieglot psihologisko distresu, un veicinat
adaptivas uzvedibas apgtsanu (Shadish, Navarro, Matt, & Phillips, 2000). Tatad,
Saja raksta autores ar psihologiskajam terapijam saprot dazadu pieeju
psihoterapiju, psihologisko konsultésanu, ka art makslu terapiju.

Apzinatiba balstitas intervences ir kopigs apzim&ums daudzveidigiem
psihologisko terapiju veidiem, kuru ietvaros tiek praktizéta meditacija un tadgjadi
attistita apzinatiba. Par ABI pamata konceptiem tiek nosaukti noliiks, uzmaniba
un attieksme, kas lauj pieredzet perspektivas mainu attieciba pret uztverto — biit
dzila kontakta ar pieredzi, nevis identificéties ar to (Shapiro, Carlson, Astin, &
Freedman, 2006).

Psihologisko terapiju ietvaros ABI tiek pieskaititas pie tresa vilna kognitivi
bihevioralas terapijas. So tre3o vilni apraksta ka neohumanistisku un holistisku
pieeju kopumu, ko raksturo intervences uzmanibas virzibai uz savu domu un
emociju novero$anu, savas pieredzes novérosanu, kontaktu ar tagadni, savu
vertibu izpratni un sevis pienemsanu (Hayes, 2004).

Lai gan pétniekus joprojam interese ABI efektivitate dazadas pacientu
grupas, pédeja laika rodas interese ar1 par intervences darbibas jeb terapeitisko
mehanismu noskaidrosanu, tapec $1 raksta mérkis ir apkopot péd&jo 7 gadu laika
datu baz€s publicétos rakstus par apzinatiba balstito intervencu izmantoSanu
veselibas apripes vid€ psihiatrijas un hronisku somatisku slimibu pacientiem un
atbildét uz sadiem pétijuma jautajumiem: 1) Kadi ir pieradijumi par ABI ietekmi
uz simptomiem psihiatrijas un hronisku somatisku slimibu pacientu grupam?
2) Ka tiek raksturotas ABI: kads ir ABI saturs un ilgums? 3) Ka tiek skaidrots
ABI darbibas (terapeitiskais) mehanisms?

Metode
Method

Lai atbildétu uz pétjjuma jautajumiem, tika izmantota sistematiska avotu
mekléSanas metode: datubazes “PubMed”, “ProQuest”, “ScienceDirect”,
“ClinicalKey”, “Cochrane Library”, “Wiley Online Library” un “PsycInfo” laika
posma no 2017. gada oktobra lidz 2018. gada janvarim tika atlasiti raksti, kas
publicéti no 2010. Iidz 2018. gadam un kuri atbilst $adiem ieklausanas krit€rijiem:
1) sistematisks parskats un/vai metaanalize, 2) pétijumu izlasi veido pieaugusie
pacienti veselibas apriipes vidé, 3) publikacija ir anglu valoda. lzmantotie
atslegvardi ir mindfulness; mindfulness practice; mindfulness based intervention;
mindfulness based stress reduction; mindfulness based cognitive therapy; mental

and physical health, un to kombinacijas, izmantojot Biila operatoru AND, OR.
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Pieradijumi par ABI ietekmi uz simptomiem psihiatrijas un hronisku
somatisku slimibu pacientu grupam
Evidence of MBI on the symptoms of psychiatry and chronically somatic
patients

S1 apskata ietvaros tika apkopoti rezultati no 15 sistematiskajiem parskatiem
un meta-analizém (2012.-2018. gads), kas ietver 411 pétijumu datus.

Visbiezak (67 %) sistematiskajos parskatos tiek min€ti augsta limena
pieradijumi samazinot depresijas un trauksmes raditajus. Sie simptomi efektivi
tiek samazinati hroniskas depresijas pacientiem (Coronado-Montoya et al., 2016),
progresgjosas onkologiskas saslim8anas (Zimmermann, Burrell, & Jordan, 2018)
veza pacientiem (Gotink et al., 2015; Piet, Wirtzen, & Zachariae, 2012), krits
v€za pacientiem (Zainal, Booth, & Huppert, 2012), hronisku sapju pacientiem
(Veehof, Trompetter, Bohlmeijer, & Schreurs, 2016), fibromialgijas, sirds un
asinsvadu slimibu (hipertensija, cukura diabéts, sirds slimibas ) un citu hronisku
slimibu pacientiem (Abbott et al., 2014; Gotink et al., 2015), multiplas sklerozes
pacientiem (Simpson et al., 2014), ka ar1 p&c parcjosas iS€miskas 1€kmes un
insulta (Lawrence, Booth, Mercer, & Crawford, 2013).

Stresa simptomu mérijumi visbiezak ir saistiti ar konkréto ABI intervenci —
apzinatiba balstitu stresa samazinasanu, tas tiek noradits 33 % no metaanalizeém.
Par efektivu stresa simptomu samazinasanu tiek minéts véza pacientiem (Gotink
et al., 2015; Zainal et al., 2012), dazadu hronisko slimibu pacientiem (Gotink
et al., 2015) un pacientiem ar asinsvadu sistémas trauc€jumiem (Abbott et al.,
2014).

47 % no metaanaliz€m norada uz dzives kvalitates raditaju uzlaboSanos
sadam pacientu grupam: progreséjoSa onkologiska saslimSana (Zimmermann
et al., 2018), vezis un krats vézis (Zainal, Booth, & Huppert, 2012; Gotink et al.,
2015), hroniskas sapes (Bawa et al., 2015), multipla skleroze (Simpson et al.,
2014), insults (Lawrence et al., 2013) un hroniska depresija (Coronado-Montoya
et al., 2016).

Hronisku sapju pacientu grupai ABI ir piemérotas, lai attistitu sapju
pienemsSanu un uztverto sapju kontroli (Bawa et al., 2015), ka arT lai istermina
samazinatu sapju intensitates un nespé&jas simptomus (Cramer, Haller, Lauche, &
Dobos, 2012). letekme uz sapju un noguruma samazinasanos ir pieradita ari
multiplas sklerozes pacientiem (Simpson et al., 2014).

Psihiatrijas pacientu grupam ir giiti pieradijumi, ka ABI samazina ruminaciju
depresijas pacientiem (Perestelo-Perez, Barraca, Pefate, Rivero-Santana, &
Alvarez-Perez, 2017). Ruminacija jeb nemitiga domu malSanas ir raksturigs
simptoms pie vairakam psihiskam saslim$anam, tacu jo 1pasi depresijai. Attieciba
uz Sizofrénijas pacientiem, pétnieki secina, ka lielaka ABI ietekme ir uz
Sizofrénijas negativo simptomatiku, uzlabojas motivacija, savstarpgja

143



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 140-152

mijiedarbiba, atbildes reakcijas atrums, emociju apzinaSanas un biezaka pozitivo
emociju piedzivosana (Khoury, Lecomte, Gaudiano, & Paquin, 2013).

Apkopojot sistematisko parskatu rezultatus var teikt, ka pacientiem ar
hroniskam somatiskam saslimSanam un psihiatrijas diagnozi ABI uzrada
uzlabojumus trauksmes, depresijas, dzives kvalitates un stresa raditajos, un
samazina dazadus ar hroniskam slimibam saistitus simptomus.

Apzinatiba balstito intervencu raksturojums
Characteristic of mindfulness based interventions

Saja raksta sadala ABI tiks raksturotas péc satura un ilguma.

Visam ABI ir kopigs pamats — formala meditacijas prakse, kas ietver dazadas
vaditas meditacijas (pieméram, elpas veroSana, kermena skeneSana, skanu un
domu meditacija, atvértas uzmanibas meditacija, meditacija kustiba) un noteiktas
attieksmes attistiSana (pieméram, tagadnes briza apzinaSanas, pienemsana,
lauSanas, netiesasana, laipniba un citas), ka ar1 jogas vingrinajumus un apzinatibas
attistiSanu ikdienas rutinas aktivitatés, ko déve ar1 par neformalo praksi. Visam
ABI saturu veido lidzigi elementi — meditacija, darbs ar kermeni, domam un
emocijam, ka ar1 psihoizglitoSanas. AtSkiribas pastav So elementu dazadajas
proporcijas un katras intervences specifika. Tiek uzsverta patstaviga apzinatibas
praktizeSana ikdienas dzivé (gan formala, gan neformala prakse), ka ar1 regularu
majasdarbu nozime.

Ka pirmais, kurs integréja ABI veselibas apriipes vidé darbam ar pacientiem,
pieminams Kebets-Zinns, kurS 1979. gada izveidoja programmu Apzinatiba
balstita stresa samazinasana (angl. Mindfulness based stress reduction, MBSR;
Kabat-Zinn, 1990) un kura veiksmigi tika pielietota vairakam hroniski slimu
pacientu grupam. V&lak pacientiem tika piedavatas dazadas citas ABI, kuras,
izmantojot Kebeta-Zinna formuléto teorétisko pamatu, modific€ja intervences
saturu, pielagojot to dazadam pacientu grupam un mérkiem. Kebeta-Zinna
Apzinatiba balstita stresa samazinasana (turpmak — ABSS) un velak art Segala un
kolégu izstradata Apzinatiba balstita kognitiva terapija (turpmak — ABKT) (Segal,
Williams, & Teasdale, 2002) ir programmas, kas ietver teorgtisko pamatojumu un
prakses vadlinijas. Japiebilst, ka gan ABSS, gan ABKT, salidzinot ar citam ABI,
ir visbiezak pétitas intervences ar parliecinoSiem rezultatiem, tapec, ka minéts
ieprieks, vairakas valstis (pieméram, Lielbritanija un ASV) depresijas pacientiem
ir ieklautas veselibas apripes sist€émas vadlinijas un rekomendetas ka papildus
terapija medikamentozajai arstéSanai (Coronado-Montoya et al., 2016; Goldberg
etal., 2018).

ABSS saturu veido meditacijas prakse, neformala prakse ar ieradumu mainas
vingrinajumiem, vienkar$i jogas vingrinajumi un psihoizglitoSanas. Sakuma
posma 1pasa uzmaniba tiek veltita uzmanibas koncentréSanas attistiSanai, elpas
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verosanai un kermena skeng€Sanai — mérktiecigal uzmanibas virzisana Nno vienas
kermena dalas pie nakamas, lai attistttu sp&ju just kermena sajiitas (nevis par tam
domat) ar atvertu, ieinteres€tu un nevertgjosu attieksmi. Kad ir attistita noturiga
uzmaniba, pakapeniski tiek izpétiti emocionalie un domasanas paradumi ar skanu
- domu un atvértas uzmanibas meditaciju palidzibu, un attistita prasme tos noverot
ka parejosus, mainigus fenomenus. Butisks princips visa astonu nedélu ABSS
programma ir septinu attiecksmju attistiSana — pienemsana (angl. acceptance),
lausanas/ atlaiSana (angl. letting go), pacietiba (angl. patience), uzticésanas (ang|.
trust), nevertésana (angl. non-judging), iesacgja prata atvertiba (angl. beginner’s
mind), netiekSanas (angl. non-striving), necentréSanas (angl. non-centering), kas
kopuma tiek raksturota ka laipnas attieksmes pret sevi un citiem kultivésana.
(J. Kabat-Zinn & Hanh, 2009).

ABKT Iidzas meditacijas formalajai un neformalajai praksei integré ari
kognittvi biheivioralas terapijas tehnikas, pieméram, identificét ierastos,
automatiskos, bet disfunkcionalos kognitivos procesus (tai skaita depresiju
1zraiso$o ruminaciju), attistit metaapzinaSanos — sp&ju domas un jiitas noverot ka
Tslaicigas un parejosas, ar pienemosu, netiesajosu, lidzjitigu attiecksmi (van der
Velden et al., 2015).

Attistoties ABI izmantoSanai veselibas apriipes vid€, var novérot, ka ABI
principi tiek integréti dazadas pieejas, kas izpauzas $o intervenCu satura,
pieméram, sistematiskajos petijumos ir ieklauta ari Apzinatiba balstita makslas
terapija, kas ir tikusi piclagota v€za pacientu grupai. Intervences saturs Saja pieeja
norada uz apzinatibas prakses un makslas tehniku saskanotu izmantoSanu. Taja
tiek integrétas gan dazadas meditacijas tehnikas, gan ari makslas terapijas
aktivitates (piemeram, direktivas tehnikas — uzzimet sevi; nedirektivas tehnikas —
brivi izmantot makslas materialus, lai izpaustu laipnu attieksmi pret sevi makslas
darba utt.) (Jang, Kang, Lee, & Lee, 2016). Savukart Apzinatiba balstita muzikas
terapija vairak fokus€jas uz relaksaciju, uzmanibas un koncentréSanas kvalitasu
attistiSanu, kas tiek nodroSinata gan ar reflektivu miizikas klausiSanos, gan pasu
raditu improvizaciju (Lesiuk, 2016).

Attieciba uz laika aspekta lietojumu ABI, visbiezak tiek noradits, ka ABI
veiksmigai realiz€$anai nepieciesams astonu ned¢€lu ilgs periods, tomér, atkariba
no intervences veida, sesiju skaits un ilgums var variét. Pieméram, sistematiskie
parskati par ABI lietosanu véza pacientiem norada, ka astonas nedg€las ir parak
ilgs laiks (petijums uzradija 0-40 % lielu atbirumu), jo $1 pacientu grupa ir loti
ievainojama un jutiga pret fiziskiem apgriitinajumiem, pieméram, doSanos uz
kliniku, lai sanemtu intervenci. Intervences ar pielagotu — isaku sesiju laiku,
uzradija ieve€rojami mazaku atbirumu (Ando, Kira, Hayashida, & Ito, 2016;
Warth, Kessler, Hillecke, & Bardenheuer, 2015). Modificétas intervences
iespéjams realiz€t pat Cetru ned€lu laika posma (Lesiuk, 2016), tad tas visbiezak
ir ar akcentu uz psihoizglitoSanu un prasmju apgiiSanu.
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Piemérojot ABI saturu Sizofrénijas pacientu vajadzibam, tiek rekomend&ts
samazinat meditacijas ilgumu, neparsniedzot 10 miniites, izv€leties tadu
meditacijas veidu, kas palidz fokusét uzmanibu uz elpu, kermena sajiitam,
apkartnes skanam, un galveno uzmanibu veltit psihoizglitoSanai un grupas
dalibnieku savstarp€jai mijiedarbibai. Tadgjadi, empirisko pé€tijumu rezultati
noraida iepriek§ eksistéjoso parliecibu, ka ABI nav piemérotas pacientiem ar
Sizofrénijas vai bipolaro traucéjumu diagnozém (Khoury et al., 2013).

Tatad ABI ir iesp&jams pielagot konkrétu pacientu grupu vajadzibam, kas ir
vertejams ka intervences ieguvums, jo ir atbilstoSs uz pacientu centrétas pieejas
principiem un Jauj adapt&ties misdienu veselibas apripes tendencei orientéties uz
istermina arsté$anu. ABI ir iesp&jams organizét ari tieSsaistes, e-intervences
forma un iegit laba Iimena pieradijumus, pasi samazinot stresa simptomus
dazadam pacientu grupam (Spijkerman, Pots, & Bohlmeijer, 2016). Tomér, lai ari
petijumu rezultati norada uz ABI piem@roSanu péc satura un ilguma dazadu
pacientu grupu vajadzibam, $ada intervences adapt€Sana paliek katra specialista
zina, jo Sobrid p&tijumi nenorada uz principiem, ka sadu pielagoSanu veikt.

Apzinatiba balstito intervencu terapeitisko izmainu mehanisms
Mechanisms of change in mindfulness based interventions

Beidzamajos gados zinatniskaja literatlira vérojams intereses pieaugums par
ABI terapeitiskajiem jeb izmainu mehanismiem. P&tnieki uzdod jautajumu — ka
ABI palidz mazinat daudzveidigus simptomus, pateicoties kam tas notiek (Gu,
Strauss, Bond, & Cavanagh, 2015) Ka ir iesp&jams teorctiski aprakstit ABI
darbibas un izmainu mehanismu? Vai tas ir [idzigs/atSkirigs dazada veida ABI
pielietojot dazadam pacientu grupam (Alsubaie et al., 2017)? Precizaka
intervencu iedarbibas un ietekmes izpratne ir nepiecieSama vairaku iemeslu dél —
gan to veiksmigai integracijai veselibas apriipes vidé, gan merktiecigakam
terapeitiskajam darbam un zinatnisko pé&tfjumu kvalitates paaugstinasanai (van
der Velden et al., 2015).

Mindfulness Model of Affect Regulation and Depressive Symptoms (Jimenez,
Niles, & Park, 2010) ir viens no pirmajiem aprakstitajiem terapeitiskas darbibas
modeliem, kas izveidots statistiski modelgjot attiecibas starp apzinatibu un
depresijas simptomiem un parbaudot iesp&jamo mediatora efektu Sadiem
mainigajiem: sevis pienemsana, pozitivas emocijas, ceribas un gaidas. Rezultati
apliecina sevis pienemsSanas ka biitiskaka mediatora nozimi. Ari Sizofrénijas
pacientiem ka nozimigakie moderatori, kas ietekmé rezultatu, uzradas
pienemsana, Iidzjutiba un apzinasanas (Khoury et al., 2013).

2012. gada publicétaja metaanalize secinats, ka var izdalit piecus iesp&jamos
principus, kuri nodroSina depresijas simptomu un rekurences iesp€jamibas
samazinasanos (Klainin-Yobas et al., 2012): 1) ilgstoSa domu un jiitu novéroSana
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(prolonged observation), saskarsme ar tam, nevis izvairiSanas; 2) izmainas
kognitivaja funkcioné€Sana, pieméram, uzlabojas uzmanibas koncentréSanas,
apzinasanas kvalitate; 3) relaksacijas pan€mienu apgiiSana, kas samazina
uzbudinajumu autonomaja nervu sist€mas dala; 4) sevis parvaldiSanas iemanu
uzlabojums, kas izpauzas ka daudzveidigaku un adaptivaku griitibu parvarésanas
stratégiju pielietoSana; 5) pienemsana — apzinatibas praktizéSana trené individu
pienemt domas, Jutas kermena sajiitas un s1tuac1Ju tadas, kadas tas ir, nemegmot
izvairities. Ta ir gan sevis, gan realitates pienemsana, kas, iesp&jams, ir
vissvarigakais terapeitiskas izmainas nodrosinoSais faktors.

2015. gada SP par ABI pielietojumu rekurentas depresijas pacientiem, veicot
korelaciju un mediacijas analizi, izdaliti Cetri galvenie iesp€jamie izmainu
mehanisma faktori (van der Velden et al., 2015): 1) apzinatibas prasmju
attistiSana; 2) izmainas depresivaja domasana, ruminacijas jeb domu malSanas
samazinasanas (depressogenic cognition); 3) Iidzjitiba pret sevi; 4) meta-
apzinasanas, kas ir sp&ja sevi noveérot domas un jitas ar attieksmi, ka tas ir
1slaicigas un parejosas (jeb ,,notikumi prata“, nevis realitate).

Sistematiskais parskats, kas apkopo mediacijas analizes rezultatus par ABI
darbibas mehanismu pacientiem gan ar psihiskas, gan ar fiziskas veselibas
problémam uzrada kognitivo un emocionalo reaktivitati ka spécigako no
mediatoriem. Izmainu mehanisma vid€ji specigu ietekmi izdara apzinatiba,
ruminacija un raizes, bet vajaku - lidzjitiba pret sevi un psihologiskais elastigums
(Guetal., 2015).

Joprojam tiek diskutéts par ABI izmainu mehanismu, noradot, ka nav
skaidrs, vai $is mehanisms ir kopigs visiem fiziskajiem un psihologiskajiem
veselibas stavokliem, vai ari tie ir at$kirigi dazadas pacientu grupas (Alsubaie
etal., 2017). Ieprieks aprakstitie p&tijumi par ABI mehanismu darba ar depresijas
pacientiem norada uz specifiskiem mediatoriem, kas raksturigi tieSi depresijas
diagnozei. Petnieki, kas apkopojusi petijumus par ABI mehanismu somatiskajiem
pacientiem, uzskata, ka neatkarigi no trauc€juma, eksiste universals ABI darbibas
mehanisms, kas ietver apzinatu uzmanibu, pienem$anu un atvertibu esoSajai
pieredzei (exposure) (Carlson, 2012). Sistematiskajos parskatos, kas veltiti ABI
izmantoSanai somatisko pacientu grupam, biezak tiek aprakstiti teorija balstiti
ABI darbibas modeli, pieméram, mehanisms, kas izskaidro, ka ABI palidz
samazinat kardiovaskularo slimibu risku. Modelis, ko pétnieki aicina parbaudit
randomiz€tos kontrol€tos pétijumos, piedava apskatit apzinatibu ka
pasregulacijas prasmi, kas ABI tiek attistita ar uzmanibas kontroles, emocionalas
paSregulacijas un sevis apzinasanas starpniecibu. Teoréetiskais modelis pienem, ka
apgiita pasregulacija potenciali var ietekmet kardiovaskularo slimibu risku

provocgjosos faktorus — veselibas uzvedibu un fiziskos parametrus (Loucks et al.,
2015).
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Tatad Seit apkopotie ABI darbibas mehanismi parada nepiecieSamibu
turpinat pétniecibu, 1pasi konteksta ar darbu ar somatisko slimibu pacientiem, kur
vel nav izveidots statistiski modeléts ABI terapeitiskas darbibas mehanisms. Ari
psihiatrijas vidé izpétitais darbibas mehanisms depresijas un Sizofrénijas
pacientiem neatbilst visiem bitiskajiem kriterijiem, kas lauj identificét darbibas
mehanismus vai mediatorus psihoterapija un uz kuriem ir noradijis p&tniecibas
profesors Alans Kezdens (Alan E Kazdin) (Kazdin, 2007).

Secinajumi
Conclusions

Sistematiskajos parskatos ir apkopota plaSa informacija par ABI
pielietojumu un pieradijumiem darba ar dazadam pacientu grupam, tacu trikst
vienotas izpratnes un vienotu vadliniju, ka integrét ABI veselibas apripé. Britu
pétnieki dévé ABI par pagaidam "sarezgitu intervenci" integracijai veselibas
apriipé, ko var secinat ar1 apkopojot §1 literatiiras parskata rezultatus.

Vienlaikus Sis literatiiras parskats lauj secinat, ka ir iegiiti laba Iimena
pieradijumi attieciba uz ABI ietekmi uz veselibas stavokli psihiatrijas un hronisku
somatisku slimibu pacientiem, 1paSi depresijas, trauksmes un stresa simptomu
samazinasana.

ABI tiek raksturota ar pietickami daudzveidigiem satura, ilguma un darbibas
modelu aprakstiem, kurus vieno apzinatibas attistiSana praktiz&jot meditaciju
pacientu grupai piemérota veida, garuma un konteksta.

Dazadas ABI ir attistijusas konteksta ar konkrétu pacientu grupu
vajadzibam, piem&ram, hroniskas depresijas, Sizofrénijas un onkologijas
pacientiem tiek piedavatas dazada satura un ilguma intervences. Terapeitiskas
darbibas modeli ir izpétiti un tiek piedavati konteksta ar ABI pielietojumu
depresijas pacientiem, un ka butiskakais mediators simptomu samazinasana tiek
noradita apzinatibas attistiSana un sevis pienemsana.

S literatiiras parskata ierobeZojumi ir attiecinami uz autoru izvéli ietvert
tikai sistematisko parskatu rezultatus, kas dalu no pétijumiem atstaj arpus
apskatamo pétijumu lauka. Ipasi tas vargja atsaukties uz ABI mehanismu izpéti,
jo tiesi kvalitativie pétijumi varétu dzilak atbildét uz jautadjumiem, kapeéc un ka
ABI nonak pie izmainam. Citi ABI raksturojoSie parametri netika ieklauti Saja
parskata, pieméram, specialistu, kas piedava ABI izglitiba, trenin$, meditacijas
pieredze, kas biitu biitisks ABI raksturojoSs parametrs, ko izpétit turpmak. Tapat
arpus ST apskata tika atstati b&rni un pusaudzi, kuriem ABI tiek piedavatas gan
veselibas apriipes, gan izglitibas vide.

Kopuma S§is literatiiras parskats lauj secinat, ka apzinatiba balstitas
intervences veiksmigi ieklaujas citu psihologisko terapiju vidd, palidzot
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pacientiem tikt gala ar slimibu izraisitajiem psihologisko un fizisko veselibas
stavoklu traucg€jumiem.

Summary

Systematic reports summarize extensive information about the evidence and application
of mindfulness based interventions (MBI) in working with different patient groups, but
integration of MBI into the healthcare system is still a challenge. British researchers define
MBI as "complex intervention” and this literature review leads to similar conclusion.

This literature review allows us to conclude that there is good evidence of the impact of
ABI on the psychological state of health in patients with psychiatry and chronically somatic
illnesses, in particular depression, anxiety and stress symptoms. MBI is characterized by
diverse aspects of content, duration and models of work, and are united by development of
mindfulness by practicing meditation in appropriate form, time and context for a patient group.
Different MBIs have evolved in the context of specific patient group’s needs, for example,
chronic depression, schizophrenia and oncology patients are offered various content and
duration of intervention. Therapeutic mechanisms have been investigated and are offered in
context of MBI for depression patients, as a self-acceptance a key mediator in reducing the
symptoms indicated. Thus, the mindfulness practice in patients has the most influence on self-
acceptance, as well as helps to develop the observation and coping of one's emotions, feelings
and thoughts, leading to a decrease in symptoms associated with depression and anxiety.

This literature review allows us to conclude that mindfulness based interventions, like
other non-pharmacological approaches, have a place alongside with other psychological
therapies to help patients to cope with the psychoemotional symptoms of the disease.
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PIRMSSKOLAS VECUMA BERNU MASU
AUDZINASANAS PIEEJA, AKTIVA LIDZDALIBA
BERNU DIGITALAJAS AKTIVITATES UN TO
SAISTIBA AR BERNU UZVEDIBAS PROBLEMAM UN
PROSOCIALU UZVEDIBU

Preschool Child’s Mother’s Parenting Practices and Active
Involvement with Child’s Digitally-Based Activity in Relation to
Child’s Prosocial or Problematic Behavior
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Abstract. The aim of this research was to examine preschool children’s prosocial behavior as
well as internalizing and externalizing problems in relation to their mothers’ parenting
practices and active involvement with their child in the use of various digital technologies
(television, computer, telephone, play stations), time spent and content of the child’s
activities. Participating in the research were the mothers of 120 preschool children, aged 5 -
6 years old, 50 girls and 70 boys. Mothers completed the Child Behavior Checklist
(Achenbach & Rescorla, 2000), prosocial behavior scale of the Strengths and Difficulties
Questionnaire (Goodman, 1997), Block‘s Child Rearing Practices Report (Block, 1981), as
adapted by Aunolo and Nurmi (Aunola & Nurmi, 2004) and also answered questions
regarding the child’s time spent with digital technologies, the content of their activity
(drawing, puzzles, games, etc.), and the mother’s degree of active involvement with her child
during these activities. Results showed that mother’s active involvement with child’s digitally-
based activity was associated with emotionally warm parenting, as well as with higher child’s
prosocial behavior ratings. Regression analysis showed that lover mother’s involvement and
punishment orientation in parenting was predictive of externalizing behavior ratings for boys.
Results are discussed in relation to practical implications for parent-child relationships.
Keywords: child’s digitally-based activity, behavior problems, mothers’ involvement,
parenting practices, preschool children, prosocial behavior.
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levads
Introduction

Miisdienas bérniem pat pirmsskolas vecuma digitalas tehnologijas ir
pieejamas praktiski vienmer un visur, televizoriem un stacionarajiem datoriem ir
pievienojusies plandetdatori un mobilie telefoni, kuru lietoSanu b&rni apgiist
nereti atrak ka vinu vecaki. Digitalas tehnologijas ir atradusas savu vietu jebkura
majsaimnieciba, mainot veidu, ka vecaki un bérni dzivo, strada un sazinas
(Livingstone, Haddon, Gorzig, & Olafsson, 2011). Pétijumi visa pasaulé rada, ka
katru gadu palielinas pirmsskolas vecuma bérnu skaits, kuri lieto digitalas
tehnologijas. Nevienu neparsteidz, ka bérnam vecuma no 3 lidz 4 gadiem jau ir
savs personiskais plansetdators, pie kura skatities multfilmas vai spélét dazadas
speles (Ofcom, 2017).

Ta ka pirmsskolas vecuma notiek loti strauja attistiba visas attistibas jomas,
ir skaidrs, ka digitalo tehnologiju lictosana var ietekm&t pirmsskolas vecuma
b&rnu attistibu gan pozitiva, gan arT negativa veida (Wu, Fowler, Lam, Wong,
Wong, & Loke, 2014). Ar digitalo tehnologiju palidzibu pirmsskolas vecuma
bérni var apgut alfabétu, uzlabot agrinas lasiSanas un matematikas prasmes,
attistit pozitivu attieksmi pret maciSsanos kopuma (Jackson, Eye, Fitzgerald,
Witt, & Zhao, 2011), ka ari paplasinat vizuali telpiskas sp&jas (Li, Atkins, &
Stanton, 2006). Tai pat laika intensiva un ilgstoSa digitalo tehnologiju lietosana
pirmsskolas vecuma samazina b&rnu kustibu aktivitati, palielinot aptaukoSanas
un muskulu, skeleta probléemu risku (Bremer, 2005), var izraisit atkaribu
veidoSanas risku, paaugstinat depresijas, agresivitates un vardarbigas uzvedibas
raditajus, ka ari var novest pie griitibam atSkirt fantaziju no realitates
(Subrahmanyam, Kraut, Greenfield, & Gross, 2000). Sociala sfera bieza digitalo
tehnologiju lictosana ir saistita ar augstakiem socialas izolacijas raditajiem, un ta
kave pirmsskolas vecuma bérni socialo prasmju attistibu (Jackson et al., 2011).

Lidz ar to vecaku iesaistiS8anas pirmsskolas vecuma bérnu digitalo
tehnologiju lietoSanas procesa ir svariga, lai nodrosinatu $o iericu lietoSanu
veseliga un lietderiga veida (Van den Bulck & Van den Bergh, 2000;
Livingstone & Helsper, 2008). Lidz ar straujo tehnologiju attistibu jau 21.
gadsimta sakuma aktualiz&jas nepiecieSamiba pétit un klasificét stratégijas, ko
vecaki izmanto bérnu digitalo aktivitaSu reguléSanai. Sakotngji tris galvenas
strat€gijas tika izdalitas saistiba ar televizijas skatiSanos — aktiva vai pamacosa
strat€gija (instructive), ierobezojosa stratégija (restrictive) un kopigas skatiSanas
stratégija (co-viewing) (Nathanson, 1999; Valkenburg et al., 1999), lidzigas
stratégijas tika atklatas arT attieciba uz video sp€lu spéléSanu, kur tresa stratégija
tika nosaukta ka kopigas spéléSanas stratégija (co-playng) (Nikken & Jansz,
2006). Misdienas pétnieki (Livingstone & Helsper, 2008) piedava §is stratégijas
attiecinat uz visiem medijiem, kas tiek lietoti ar dazadu digitalo tehnologiju

154



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 153-162

palidzibu — vecaki ir vai nu aktivi iesaistiti (instructive), sniedzot dazadus
paskaidrojumus un informaciju par notiekoso spéli, filmu vai interneta atrodamo
informaciju, vai ierobezojoSi (restrictive), uzstadot noteikumus digitalas
tehnologijas lictoSanas laika, veida un satura, vai ari lidzdarbojas (Co0-using)
bérna digitalajam aktivitateém — skatas kopa ar b&érnu, spele vienu spéli u.c.

Tomér pétijumi rada, ka daudzi vecaki izmanto jauktas stratégijas attieciba
uz beérnu digitalajam aktivitattm - piemeéram, limité lietoSanas laiku
(ierobezojosa strat€gija), tai pat laika Iidzdarbojas digitalajas aktivitatgs,
vienlaicigi koment&jot un paskaidrojot (Wu et al., 2014), t.i. vecaku pieeja ir
kompleksa. Pie tam strat€gijas veids konkréta situacija var bt atkarigs no
dazadiem aspektiem — pieméram, vecaku uzskatiem par bérnu audzinaSanu
kopuma, izmantotajam audzinaSanas un disciplinéSanas pieejam, attieksmes pret
digitalajam tehnologijam vispar u.c. Ir ari atklats, ka mates iesaistas vairak,
salidzinot ar te&viem (Nikken & de Haan, 2015). Tapéc Saja pétijuma fokuss ir
tieSi uz mates aktivu lidzdalibu bérna digitalajas aktivitatés kopuma un ar to
saistitajiem faktoriem.

Petijuma merkis ir noskaidrot mates audzinaSanas pieejas un aktivas
lidzdalibas bérnu digitalajas aktivitat€s saistibas ar pirmsskolas vecuma bérnu
prosocialu uzvedibu un uzvedibas problemam.

Pétljuma jautajumi: 1) Ka mates aktiva lidzdaliba beérnu digitalajas
aktivitat€s ir saistita ar vinas kop€jo audzinasanas pieeju?

2) Ka mates aktiva lidzdaliba digitalajas aktivitatés un audzinaSanas pieeja
ir saistita ar pirmsskolas vecuma b€rnu prosocialu uzvedibu un uzvedibas
problémam?

Metode
Methods

Pétijuma dalibnieki

Petijuma piedalijas 120 pirmsskolas vecuma b&rnu mates vecuma no 25
lidz 44 gadiem (M=34,22, SD=5,30). Vinas aizpildija aptaujas par saviem
b&rniem — 70 z&€niem (58 %) un 50 meiteném (42 %) vecuma no 5 Iidz 6 gadiem
(M=5,56, SD=0,67). 45 % masu bija augstaka izglitiba, 48 % vidgja izglitiba, un
7 % masu pamatizglitiba. No pétitajam gimeném 60 % dzivoja pilséta (tai skaita
Riga), 21 % mazpilsetas, savukart 19 % ka savu dzivesvietu noradija laukus.
Visi bérni apmekl&ja pirmsskolas izglitibas iestazu sagatavosSanas grupu. Visi
bérni majas ikdiena bija iesaistiti digitalajas aktivitateés — vismaz reizi nedé€la
televiziju skatfjas 93 % bérnu (katru dienu 68 %), datoru lietoja 66 % bérnu
(katru dienu 22 %), plansetdatoru lietoja 43 % bérnu (katru dienu 13 %) un pie
mobila telefona vismaz reizi nedela darbojas 48 % bérnu (katru dienu 9 %).
Biezakas nodarbes bija multfilmu, bérnu filmu un bérnu raidijumu skatiSanas.
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Vel pirmsskolas vecuma bérni pie digitalajam iericem skatijas un klausijas
dziesmu videoklipus, spéleja prata spéles un zimgja. Ka vismazak veiktas
aktivitates mates noradija informacijas mekléSanu un komunic€Sanu ar
vienaudziem vai citiem pieaugusSajiem.

Instrumenti

Demogrifisko datu aptauja, ar kuras palidzibu tika noskaidrota bérnu un
masu vecums, nodarboSanas, izglitiba un dzivesvieta.

Beérnu digitalas aktivitates tika méritas no vairakiem aspektiem. LietoSanas
laiks norada, cik dienas ned€la beérns lieto katru no digitalajam iericém
(televizors, dators, plansetdators, mobilais telefons), cik reizes viena diena un
cik ilgi viena lietoSanas reize. Tapat tika liigts novertet (skala no 1 1idz 5), kadas
tieSi un cik daudz aktivitates bérni veic pie digitalajam iericem (skatas b&rnu
raidijumus, skatas pieauguso filmas, spéle dazada veida spéles, liek puzles,
skatas un klausas miizikas videoklipus u.c.).

Mates audzindaSanas pieeja tika noteikta, izmantojot Blokas bérnu
audzinasanas pieeju skalu (Block‘s Child Rearing Practices Report (Block,
1981)) Aunolo un Nurmi modifikacija (Aunola & Nurmi, 2004). Skala sastav no
26 apgalvojumiem, kas veido tris apaks$skalas — Emocionalais siltums (10
apgalvojumi, kas norada uz pozitivam attiecibam ar b&rnu, pauzot atbalstu,
uzslavas un cienu, Kronbaha alfa 0,75), Uz sodiSanu vérsta audzinasana (8
apgalvojumi, kas norada uz verbalu un fizisku sodiSanu, Kronbaha alfa 0,76) un
Psihologiska kontrole (8 apgalvojumi, kas norada uz b&rna paSizpausmju
apspiesanu un vainas izjitas radiSanu, Kronbaha alfa 0,80). Augstaki radita;ji
katra apaksskala liecina par konkrétas audzinasanas pieejas izteiktibu.

Bérna uzvedibas novértejuma anketas vecaku forma (Child Behavior
Checklist, (CBCL/1,5-5), Caregiver Report Form, (C-TRF), Achenbach &
Rescorla, 2000), kura paredzéta 1,5 Iidz 5 gadus vecu bérnu uzvedibas problemu
novertéSanai. Lai rezultatus varétu analizét vienoti, ST forma tika lietota ar1
seSgadnieku uzvedibas noveértéSanai. Anketa ieklauti 99 apgalvojumi par bérna
uzvedibu, kuri matei janoveérteé no 0 Iidz 2 péc So apgalvojumu atbilstibas
konkréta bérna uzvedibas raksturojumam Sobrid vai p&€d€jo 2 ménesu laika. Ar
,0” tiek apziméta atbilde ,,neatbilst beérnam”, ar ,,1” — atbilst dal&ji vai dazZreiz
un ar ,,2” tiek apziméeta atbilde ,,pilniba atbilst vai biezi atbilst beérnam”. Anketa
ir izdalitas 7 simptomu apaksskalas, no kuram 4 apaksskalas (Emocionalais
jutigums, Trauksme/ nomaktiba, Somatiskas raizes, NoslegSanas sevi) veido
Internalizétas uzvedibas problému skalu (Kronbaha alfa 0,80) un 2 apakSskalas
(Uzmanibas nenoturiba, Agresiva uzvediba) veido Eksternalizétas uzvedibas
problému skalu (Kronbaha alfa 0,88). Atseviski vecaku anketas forma ir veidota
ar1 skala par bérna guléSanas problémam, kas petijuma izmantota netika.

Prosocialas uzvedibas skala ir viena no skalam Stipro puSu un griitibu
aptauja (Prosocial behavior scale, Strengths and Difficulties Questionnaire
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(Goodman, 1997)). Skala sastav no 5 apgalvojumiem par b&rna attieksmi pret
citiem cilvekiem (piem. ,,lzpalidzigs, ja kads ir sapindts, satraukts vai jitas
slims™), kas janoveérté skala no 1 lidz 7. Augstaks punktu skaits liecina par
izteiktaku prosocialu uzvedibu (Kronbaha alfa 0,76).

Mates aktiva lidzdaltba bernu digitalajas aktivitates — 10 ballu skala
matém tika liigts novertet, cik liela méra vinas piedalas digitalajas aktivitates
kopa ar bérnu, kur 0 nozimé, ka visu laiku pie iericem bérns darbojas patstavigi,
savukart 10 nozimé, ka visas aktivitates pie iericem tiek veiktas tikai kopa ar
pieauguso.

Rezultati
Results

Lai atbildetu uz izvirzitajiem pétijuma jautajumiem, sakotn&ji ar Spirmena
korelacijas koeficientu (jo dalai skalu datu empiriskais sadalijums neatbilda
normalajam sadalifjumam) tika noteiktas sakaribas starp mates audzinasanas
pieejam, aktivu Iidzdalibu bernu digitalajas aktivitat€s, beérnu prosocialas
uzvedibas noveértéjumu un uzvedibas problémam (skat. 1. tab.).

1. tab. Pirmsskolas vecuma bérnu masu audzinaSanas pieejas, aktivas lidzdalibas bérnu
digitalajas aktivitates, bérnu prosocialas uzvedibas un uzvedibas problemu savstarpejas
sakaribas un centralas tendences raditaji (N=120)

Table 1 Correlations between mothers’ parenting practices, active involvement with child’s
digitally-based activity, children’s prosocial behavior and behavior problems (N=120)

1. 2. 3. 4. 5. 6. 7.
1. Emocionalais 044%*% 010 021* 016  -0,18  -0,37%%*
siltums
2. Uz sodisanu versta 044%%* 001  -0,16  0,33%%*  0,40%**
audzinasana
> Poilologiska 004 003 019 0,6
4. Aktiva lidzdaltba
bérnu digitalajas 0,31*** -0,10 -0,27**
aktivitates
5. Prosociala L0.37%F* -0 48***
uzvediba ’ ’
6. Internalizetas 0 63***
uzvedibas problemas ’
7. Eksternalizetas
uzvedibas problemas
M 417 252 2,81 5,86 5,79 11,40 12,66
SD 0,40 0,53 0,68 1,90 0,84 7,66 8,09

*p< 0,05, **p<0,01, ***p<0,001
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Atbildot uz pirmo pétijuma jautajumu, no trim audzinasanas pieejam tikai
emocionalais siltums uzrada pozitivu saistibu ar mates aktivu lidzdalibu bérnu
digitalajas aktivitates (rs=0,21, p<0,05), uz sodiSanu versta audzinasana un
psihologiska kontrole nav saistitas ar mates lidzdalibu bérnu digitalajas
aktivitates.

Atbildot uz otro pétijuma jautajumu, b&rnu prosociala uzvediba ir pozitivi
saistita ar mates aktivu Ilidzdalibu bérnu digitalajas aktivitates (rs=0,31,
p<0,001), bet nav saistita ne ar vienu no audzinaSanas pieejam. Internalizetas
uzvedibas probléemas uzradija statistiski nozimigi pozitivu saistibu ar uz
sodiSanu vértu audzinasanu (rs~0,33, p<0,001) un psihologisko kontroli (rs=0,19,
p<0,05), bet netika atklatas saistibas ar mates lidzdalibu b&rnu digitalajas
aktivitates. Eksternaliz€tas uzvedibas problémas uzradija statistiski nozimigi
negativu sakaribu ar mates aktivu Iidzdalibu digitalajas aktivitatés (rs= - 0,27,
p<0,01), emocionalo siltumu (rs= - 0,37, p<0,001) un pozitivu sakaribu ar uz
sodiSanu vérstu audzinasanu (rs= 0,40, p<0,001).

Lai izprastu, kur§ no saistitajiem mainigajiem prognoz€ pirmsskolas
vecuma b&rnu eksternalizétas uzvedibas problémas, tika veikta lineara regresiju
analize ka atkarigo mainigo ieklaujot eksternalizétas uzvedibas problémas,
savukart ka neatkarigos mainigos — dzimumu, mates aktivu Iidzdalibu bérnu

digitalajas aktivitat€s, emocionalo siltumu un uz sodiSanu veérstu audzinasanu
(skat. 2. tab.).

2. tab. Linearas regresiju analizes rezultati atkarigajam mainigajam Eksternalizétas
uzvedibas probléemas (N=120)
Table 2 Results of linear regression analysis (enter model) of child’s externalizing behavior
problem ratings (N = 120)

B SD B p R? F
0,27 9,98***
Dzimums 3,30 1,38 0,20*
Akt.tv.a _ltflzdaltba digitalajas 11,03 0,37 0,24+
aktivitates
Emociondlais siltums -3,77 1,98 -0,18
Uz sodiSanu vérsta audzinasana 4,27 1,43 0,28**

*p< 0,05, **p<0,01, ***p<0,001

Regresiju analize rada, ka eksternaliz€tas uzvedibas problémas prognoze
beérnu dzimums, mates aktiva lidzdaliba bérnu digitalajas aktivitateés un uz
sodi§anu vérsta audzinasana. Sads modelis izskaidro 27 % no eksternalizéto
uzvedibas problému variacijas.
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Diskusija
Discussion

P&tijuma rezultati paradija, ka mates emocionali silta audzinasanas pieeja ir
saistita ar vinas aktivu lidzdalibu bérnu digitalajas aktivitateés — jo mate ka
kop&ju audzinaSanas pieeju izmanto atbalstu, uzslavas, pauz pozitivu un
cienpilnu attieksmi pret savu bérnu, jo vina vairak ari piedalas bérnu digitalajas
aktivitates. Tatad, pirmkart, var secinat, ka kop€ja audzinasanas pieeja ir
trakt€jama ka viens no faktoriem, kas atsaucas ar1i uz vecaku lidzdalibu berna
digitalajas aktivitatés (Nikken & de Haan, 2015), savukart emocionali atbalstoSi
vecaki piedalas bérna dzive ne tikai ikdienas, bet arT digitalajas aktivitates.

Svarigi noradit, ka pirmsskolas vecuma bérnu prosociala uzvediba nebija
saistita ne ar vienu no audzinaSanas pieejam, savukart uzradija nozimigu
pozitivu sakaribu ar mates lidzdalibu bérnu digitalajas aktivitates. Sads rezultats
saskan ar iepriekS¢jiem atklajumiem, ka ar dazadu mediju palidzibu, kurus
pirmsskolas vecuma bérni izzina caur digitalajam aktivitatem (skatas
multfilmas, raidijumus, sp€lé spéles) bérni macas dazadus uzvedibas modelus.
Tie var biit gan negativi (pieméram, agresiva uzvediba), gan pozitivi (piem&ram,
palidzosa, prosociala uzvediba). Skatoties kopa ar bérnu televiziju vai spélgjot
speles, vecaki var izskaidrot redzamos uzvedibas modelus, sniedzot atbalstu
pozitivai, prosocidlai uzvedibai un nosodot agresivu un antisocialu uzvedibu
(Landy, 2009). So secindjumu atbalsta arT atklata negativa sakariba starp mates
aktivu lidzdalibu bernu digitalajas aktivitatés un ekstarnaliz€tajam uzvedibas
problemam. Sie rezultati apstiprina jau ieprieks pausto hipotézi, ka vecakiem ir
nepiecieSams iesaistities bé&rnu digitalajas aktivitatés (Livingstone & Helsper,
2008).

Tai pat laika jaatzime, ka pirmsskolas vecuma bernu internalizetas
uzvedibas problémas bija saistitas ar mates izmantoto audzinasanas pieeju — uz
sodisanu vérstu audzinaSanu un psihologisko kontroli, bet ne ar mates aktivu
lidzdalibu bernu digitalajas aktivitates. Sis atklajums apstiprina ieprieks veiktus
petijumus (Sebre, Jusiene, Dapkevice, Skreitule-Pikse, & Bieliauskaite, 2014)
par to, ka psihologiska kontrole un uz sodiSanu vérstu audzinasana kaite
beérnam — tiek sagrauta pienemsanas izjiita, veicinata kauna un vainas izjiita.

Paraleli tika atklats, ka mates neiesaistiSanas bérna digitalajas aktivitates
kopa ar uz sodiSanu vérstu audzinaSanu prognozg&ja izteiktakas uzvedibas
problémas zéniem. Jau daudzkartgji petijumi ir apliecinajusi, ka z&ni biezak ka
meitenes uz vecaku neveiksmigu audzinasanu reagé ar eksternaliz&tu uzvedibu —
ja vecaki ir noraidoS$i un neiejiitigi, bernam ir griti vadit paSam savu uzvedibu,
un attiecibas ar vienaudziem vin$ var bt agresivs un konflikt&joSs (Fearon et al.,
2010; Wagner et al., 2015). ST konkréta pétijuma rezultati liecina, ka mates
tendence verbali un fiziski sodit savu bérnu, tai pat laika neiesaistoties vina
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nodarbés (piem. aktivitatés pie digitalajam iericém), veicina ecksternaliz&tas
uzvedibas problémas pirmsskolas vecuma zéniem.

Ieglitie pétijuma rezultati lauj secinat, ka aktiva lidzdaliba ir veiksmiga
stratégija pirmsskolas vecuma bérnu digitalo aktivitasu parraudziba. Ir p&tijumi,
kas apliecina, ka strikta ierobezoSana veicina pirmsskolas vecuma bérnu
uzvedibas problémas (Wu et al., 2014), jo nereti vecaki, véledamies aizsargat
pirmsskolas vecuma b&rnus no nelabvéligas mediju vides ietekmes, parmerigi
censas ierobezot bérnu digitalas aktivitates. P&tnieki (Lee, 2013) uzskata, ka
daudzie ierobeZojumi panak pretéju efektu — tiecoties neatkarigak izmantot
digitalas tehnologijas, bérnu uzvediba kliist vairak negativa. Tapéc aktiva
vecaku Iidzdaliba bernu digitalajas aktivitatés ir uzskatama ka efektiva pieeja
tehnologiju lietosanas parraudziba.

Petijumam ir vairaki ierobeZojumi. Ta ka aptaujas aizpildija tikai mates,
trokst informacijas par citu gimenes loceklu Iidzdalibu beérnu digitalajas
aktivitates, lietotajam audzinasanas pieejam un skatijumu uz bérnu uzvedibu. Ja
bérnu uzvedibas noveért§jumus aizpilditu ari citi apriip€taji vai pirmsskolas
iestazu skolotaji, novert€jums biitu objektivaks.

Turpmakajos pétijumos biitu lietderigi iesaistit ari citus gimenes loceklus,
ka arT biitu nepieciesams diferencéti pétit vecaku lietotas stratégijas attieciba uz
bérnu digitalajam aktivitatem, jo Sobrid pétita aktiva lidzdaliba var sevi ietvert
gan ierobezoSanu, gan izskaidroSanu, gan kopigu darboSanos pie ierices.
Nakotné bitu interesanti izvértét vecaku izveleto strat€giju efektivitati
longitudinala griezuma.

Secinajumi
Conclusions

No iegiitajiem rezultatiem var izdarit Sadus secinajumus:

1. Mates aktiva Iidzdaliba ir veiksmiga stratégija pirmsskolas vecuma
bérnu digitalo aktivitasu parraudziba.

2. Jo matei raksturiga emocionali siltaka un atbalstoSaka attieksme pret
bérnu kopuma, jo vina vairak aktivi piedalas bérna digitalajas
aktivitates.

3. Mates aktiva lidzdaliba bérnu digitalajas aktivitates ir saistita ar bernu
prosocialu uzvedibu un zemakiem eksternalizatas uzvedibas
raditajiem, t.i., skatoties kopa ar bérnu digitalo mediju piedavato
saturu vai spélejot spéles, vecaki var parrunat redzéto informaciju,
izskaidrot, paust savu attieksmi, tadejadi sniedzot atbalstu prosocialai
uzvedibai un nosodot agresivu uzvedibu.

160



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 153-162

4. Psihologiska kontrole un uz sodiSanu vérsta audzinasanas pieeja ir
saistitas ar pirmsskolas vecuma bérnu internaliz€tajam uzvedibas
problémam.

5. Mates neiesaistiSanas bérnu digitalajas aktivitatés kopa ar verbaliem
un fiziskiem sodiem prognozeé eksternalizétas uzvedibas problémas
z€niem.

Summary

Young children are using digital technology devices anytime and anywhere, especially
with the invention of smart phones and the replacement of desktop computers with digital
tablets. Current research shows that the use of digital technology can influence child
development in both positive and negative manner (Wu et al., 2014), therefore it is necessary
for parents to be involved in their child’s use of this technology. Active parental involvement
could lead children to utilize the digital technologies in more beneficial ways (Van den
Bulck & Van den Bergh, 2000; Livingstone & Helsper, 2008).

The aim of this research was to examine preschool children’s prosocial behavior as well
as internalizing and externalizing problems in relation to their mothers’ parenting practices
and active involvement with their child in the use of various digital technologies (television,
computer, telephone, play stations). Participating in the research were the mothers of 120
preschool children, aged 5 — 6 years old (mean age 5.56 years), including 50 girls and 70
boys.

Results showed that mother’s active involvement with child’s digitally-based activity
was associated with emotionally warm parenting, as well as with higher child’s prosocial
behavior ratings and lower externalizing behavior ratings. Mothers who are more supportive
and respectful to her child are more involved with child’s digitally-based life. When parents
are watching TV or playing games together with child, it is useful, because than they can
discuss and explain seen information, express their attitude, thus providing support to the
prosocial behavior and condemning aggressive behavior. Psychological control and
punishment orientation in parenting are related to the internalized behavioral problems of
preschool children, as well as mother's uninvolvement with children's digital activities along
with verbal and physical punishment predicts externalized behavioral problems for boys.
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TEVU BERNIBAS PIEREDZE, DEPRESIJAS UN
TRAUKSMES SIMPTOMI PERINATALAJA PERIODA
UN IESAISTISANAS JAUNDZIMUSA APRUPE

Father’s Childhood Experience, Depression and Anxiety Symptoms
in Perinatal Period and Their Involvement in Infant Care

Anika Miltuze
University of Latvia, Latvia

Veronika Vedenejeva
University of Latvia, Latvia

Abstract. The aim of this research is to make a longitudinal study of the associations between
men’s childhood experience and their involvement in infant care, also, whereas psychological
state of a future father during child’s perinatal period affect their involvement in infant care.
The research consists of two stages. In the first stage, 43 respondents took part — men
between the ages of 23 and 40, who, at the moment of the research, for the first time had
prepared themselves to become fathers and their children’s mothers were on the last trimester
of pregnancy. In the second stage of the research (after childbirth) from 43 respondents 27
young fathers gave their feedback. Fathers completed the Traumatic Antecendents
Questionnaire (Herman & Van der Kolk, 1989), The Gotland Male Depression Scale (Zierau
et al., 2002), The State-Trait Anxiety Inventory (Spielberger, Gorsuch, Lushene, Vagg, &
Jacobs, 1983), as well as The Newborn Care Involvement Self-Assessment Inventory which
was made for the present research. Results shoved that father’s involvement in infant care is
not associated with their childhood experience, but is positively predicted by the state anxiety
and negatively — by the trait anxiety. Statistically significant differences between prenatal and
postnatal measurements exist only for the state of anxiety.

Keywords: childhood experience; man's perinatal depression; men’s perinatal anxiety;
involvement in infant care.

levads
Introduction

Miisdienu sabiedriba téva loma gimené klust arvien nozimigaka -
socialkulturala un ekonomiska vide paredz arvien lielaku sievietes aiznemtibu
un vienlidzigu lomu sabiedriba, tapéc majsaimniecibas pienakumi tiek sadaliti
starp sievieti un virieti. Virietis arvien biezak ir gatavs uznemties gadiga un
lejutiga te€va lomu un ir gatavs nemt dalibu bérnu dzive jau no pirmas dienas.
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Jau pagajusa gadsimta 80. gados Lambs ar kolegiem (Lamb, Pleck,
Charnov, & Levine, 1985, 1987) apliikoja dazus kriterijus, kuri norada uz téva
lidzdalibu bérna dziveé. Tie ir - iesaistiSanas (nedalitas uzmanibas sniegSana
savam bérnam), pieejamiba (gataviba sniegt bérnam atbalstu, mierinajumu) un
atbildiba (riipes par bérna garigo, fizisko, materialo stavokli, mediciniskas
apriipes nodrosinasana u.c.).

Ir loti svarigi, lai tévi iesaistitos bérnu dzive, jo tuvs kontakts ar abiem
vecakiem veicina daudzpusigu bérna attistibu (Cowan, Cowan, Pruett, Pruett, &
Wong, 2009), ka ar1 teéva iesaistiSanas bérna apripé nozimigi ietekmé berna
attistibu turpmakaja dzivé (Trautmann-Villalba, Gschwendt, Schmidt, & Laucht,
2006). Petijumu rezultati norada uz to, ka té€va iesaistiSanas sekmé labaku berna
socialas, emocionalas un kognitivas funkcioné$anas Ilimeni (Cabrera,
Shannon, & Tamis-LeMonda, 2007), téva aktiva lidzdaliba b&rna dzivé uzlabo
b&rna akadémiskos sasniegumus (McBride, Schoope-Sullivan, & Ho, 2005),
psihologisko labklajibu (Downer & Mendez, 2005), un var mazinat b&rna
agresivas uzvedibas limeni (Flouri & Buchanan, 2003). T€va iesaistiSanas ir ari
saistita ar zemaku stresa ItTmeni bérna matei, kas nenoliedzami kopuma uzlabo
gimenes vidi (Kalil, Ziol-Guest, & Coley, 2005).

Fokusgjoties tiesi uz iesaistiSanos bérna dziveé zidainu vecuma, ir atklats, ka
tevi, kuri spgj iejlitigi un saprotoSi pielagoties jaunai situacijai, biezi vien
izveido ar savu bérnu droSo piesaisti un veiksmigak nakotné tiek gala ar téva
lomu (Lamb & Lewis, 2004). Citos petijumos tiek atziméts, ka pastav saistiba
starp t&vu iejutibu un atsaucibu pret zidaini un pirmsskolas vecuma b&rnu un So
bérnu socialo kompetenci, valodas attistibu un citam kognitivam sp&jam
(Shannon, Tamis-LeMonda, Londona, & Cabrera, 2002; Tamis-LeMonda,
Shannon, Cabrera, & Lamb, 2004).

Ir vairaki faktori, kuri nosaka tévu iesaistiSanos bérna dzive, ta ir gan te€va
kop&ja motivacija, gan parlieciba par savam prasmém un sp&jam, gan socialais
atbalsts, gan partneres viedoklis un attiecibas ar partneri, ka ari pasa b&rna
individualas 1pasibas u.c (Jacobs & Kelley, 2006). Toposa teéva beérnibas
pieredze un atminas par S0 laiku var tiesi ietekmét to, ka vini saredz sevi ka sava
bérna aprupétaju (Flykt, Poikkeus, Sinkonen, Lindblom, Vilska, & Tiitinen,
2009; Skjothaug, Smith, Wentzel — Larsen, & Moe, 2012). Pieméram, vecakiem,
kuri ir piedzivojusi vardarbibu sava bérniba, ir griitak kontrolét emocijas un
impulsus, un pastav divreiz augstaks risks biit vardarbigiem ari pret saviem
bérniem (Pears & Capaldi, 2001). Sekas pardzivotai seksualai vardarbibai
bérniba ir vecaku nosliece izvairities no situacijam, kur ir jasaskaras ar fizisko
vai emocionalo tuvibu ar savu bérnu, pieméram, bérna vannoSana, iezieSana ar
ellu u.c. (DiLillo, Tremblay, & Peterson, 2000).
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Tikpat butisks faktors, kas ietekmé te€vu attiecibas ar saviem berniem, ir
tévu psihologiskais stavoklis bérna gaidiSanas laika un péc bérna piedzimsSanas.
Ilgus gadus fokuss galvenokart ir bijis uz mates izjiitam bérnu gaidiSanas laika
un pécdzemdibu depresijas c€loniem un ietekmi uz mijiedarbibu ar bérnu.
Kopuma zinatniskaja literatiira tiek atziméts, ka sievietém depresijas un
trauksmes simptomi griitniecibas laika un ari pé€c dzemdibam ir iev€rojami
augstaki neka virieSiem (Teixeira, Figueiredo, Conde, Pacheco, & Costa, 2009),
tomér janem veéra, ka viriesi uzrada netipiskus, atSkirigus depresijas simptomus,
kas ir ietekm@ti N0 dzimumlomas un normam, ko sagaida no viriskibas (Addis,
2008). Viriesi biezak piedzivo dazadus eksternaliz€tus trauc€jumus, ieskaitot
vielu atkaribas, antisocialas personibas trauc€jumus un dusmas. Pastav iespgja,
ka daudzi no viriesiem piedzivo neatpazitu depresijas epizodi un tiek ar to gala
ar tadas uzvedibas palidzibu, kura ir raksturiga iepriek§ nosauktajiem
traucgjumiem (Addis, 2008). Diagnostic€jot depresiju virieSiem, ir javers
uzmaniba uz pavisam atSkirigu simptomatiku neka sievieteém, pieméram, uz
agresijas izpausmém, nepacietibu, riskantu un provoc€joSu uzvedibu,
emocionalo nejutigumu, parmérigu slodzi darba un fizisku sevis izsmelSanu jeb
sublimaciju, ka ar vajiem socialiem kontaktiem — norobezoSanos (Kilmartin,
2005; Olife & Phillips, 2008).

Zinatnisko petijumu autori atzim€, ka partneres griitnieciba, bérna
piedzimSana, ka arT ar to saistitas izmanas virieSi uztver ka satraucosus, Iidz ar
ko viniem var attistities iekS€ja spriedze un diskomforts, kas, savukart var
sekmét depresijas simptomu raSanos Vai ari pat kliniskas depresijas attistibu
(Condon, 2006; Paulson & Bazemore, 2010). Ari Latvija veikti p&tijumi
apstiprina, ka toposie un jaunie tévi atrodas depresijas attistibas riska grupa, un
ir svarigi viniem laicigi sniegt atbalstu un kompetentu palidzibu, negaidot, ka
vini pasi veérsisies péc palidzibas un atbalsta (Zande & Sebre, 2015). Tapec ir
nepiecieSams padzilinati pétit topoSo un jauno t€vu psihologisko stavokli un
atklat dazadus saistitos faktorus, kas ietekmé vinu iesaistiSanos savu bérnu
apripe.

P&tijuma merkis: noskaidrot, vai t€vu bérnibas pieredze ir saistita ar vinu
iesaistiSanos jaundzimus$a apriip€ un ka depresijas un trauksmes simptomi
perinatalaja perioda (no 30 griitniecibas nedélas Iidz 28 dienai péc bérna
piedzim3anas) prognoz¢ jauno tévu iesaistiS$anos jaundzimusa apripe.

P&tfjuma jautajumi:

1) Vai pastav statistiski nozimigas atSkiribas tévu depresijas un

trauksmes simptomos bérna prenatalaja un postnatalaja perioda?

2) Vai tévu iesaistiSanas jaundzimus$a aprip€ ir saistita ar vinu

traumatisko bérnibas pieredzi un depresijas un trauksmes simptomiem
perinatalaja perioda?

165



Miltuze & Vedenejeva, 2018. Tevu bérnibas pieredze, depresijas un trauksmes simptomi
perinatalaja perioda un iesaistiSanas jaundzimusa apriupé

3) Cik liela méra trauksmes un depresijas simptomi prenatalaja un
postnatalaja perioda prognoze tévu iesaistisanos jaundzimusa apripe?

Metode
Methods

Pétijuma dalibnieki

Petijuma pirmaja etapa piedalijas 43 respondenti — virieSi vecuma no 23
lidz 40 gadiem (M=29,09, SD=4,08), kuri pétijjuma bridi pirmo reizi dzivé
gatavojas klut par té€viem un kuru gaidamo bérnu mates atradas pedeja
grutniecibas  trimestri  (30-40 gritniecibas ned€la). Lielaka dala no
respondentiem — 34 (79 %) atradas oficiala lauliba ar griitnieci, 5 (12 %) bija
griitnieCu romantiskie partneri ar kopigu saimniecibu un dzives vietu, savukart 4
(9 %) bija romantiskie partneri bez kopigas dzives vietas. Visi respondenti bija
nodarbinati un stradaja pilnas slodzes darbu, pie tam 9 (21 %) no viniem
apvienoja darbu ar studijam. Lielaka dala — 40 (93 %) respondentu savu fizisko
un psihisko veselibu atzimé ka labu vai loti labu. 35 (81 %) topoSie tevi
noradija, ka gritnieciba ir bijusi planota, visi respondenti bija gaidamo bérnu
biologiskie tévi, nevienai no respondentu partnerém griitnieciba nav bijusi
saistita ar maksligas apaugloSanas procediiru, ka arT nav noverotas griitniecibas
komplikacijas.

Otraja pétijuma etapa, kas notika 2-4 ned€las p&c b&rna piedzimSana, no
visiem respondentiem atsaucas 27 jaunie te€vi (M=28,94, SD=3,79).

Pétijuma instrumenti

Demogrdafisko datu aptauja, ar kuras palidzibu tika noskaidrots
respondentu vecums, izglitiba, nodarbinatiba, fiziskas un psihiskas veselibas
novertejums, ka ar1 informaciju par partneres griitniecibas norisi un gaidamo
dzemdibu datumu.

Traumatisko pagatnes notikumu aptauja (Traumatic antecedents
Questionnaire; Herman, Perry, & Van der Kolk, 1989). Aptauja ir ieklauti 42
apgalvojumi par dazadiem dzives notikumiem un traumatisku pieredzi bérniba
(vardarbiba, pameSana novarta, saskarsme ar vecaku atkaribu, tuvinieku navi
u.c.), vecuma lidz 18 gadiem. Katru apgalvojumu ir janoverte likerta skala no O -
3, kur O atbilst atbildei nekad, 1 — reti, 2 — dazreiz un 3 — biezi. Pétijuma tika
izmantotas Sadas aptaujas skalas: ,, Emocionala vardarbiba”, , Pamésana
novarta”, , Fiziskas vardarbibas liecinieks”, ,, Fiziska vardarbiba”, , Seksuala
vardarbiba”, ,, Citas traumas”, ,, Kompetences un drosibas triukums” (Kronbaha
alfas 0,63-0,87). Jo augstakus rezultatus respondents uzrada katra skala, jo
vairak tas norada uz piedzivotu noteikta veida traumatisku notikumu bérniba.

Gotlandes virieSu depresijas aptaujas (Gotland Male Depression Scale;
Zierau et al., 2002) latvieSu valodas adaptéta versija (Zande & Sebre, 2015).
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Aptayja ir 15 jautagjumi, kur papildus tradicionalajiem jautdjumiem par
depresijas simptomiem, pieméram, energijas trikumu un nomaktibu, ieklauti ari
jautajumi par aizkaitinadjumu, dusmam, agresivu uzvedibu un alkohola,
medikamentu lietoSanu vai parmerigam fiziskam aktivitattm. Summéjot
respondentu atbildes skala no 1 lidz 4, tika iegiits kop€js depresijas raditajs
(Kronbaha alfa 0,89), kur augstaks punktu skaits liecina par izteiktakiem
depresijas simptomiem.

Trauksmes stavokla-iezimju pasnovertejuma aptauja (State-Trait anxiety
Inventory, Form Y; ’Self-Evaluation Questionnaire’; Spielberger, Gorsuch,
Lushene, Vagg, & Jacobs, 1983). Aptauja sastav no divam dalam, kopuma tai ir
40 apgalvojumi — 20 apgalvojumi, lai novertétu trauksmi ka stavokli (Kronbaha
alfa 0,89) un 20 apgalvojumi, kuri norada uz trauksmi ka personibas iezimi
(Kronbaha alfa 0,86). Visus apgalvojumus ir janoverté Likerta skala no 0-3,
augstaki punkti liecina par lielaku trauksmes limeni. Apgalvojumi, kuri izsaka
pozitivas izjutas, tika reverseti.

lesaistiSanas jaundzimu$a apriipé — paSnovert€juma aptauja tika izveidota
Sim pétijjumam ar meérki noskaidrot, cik liela méra t€vi ikdiena iesaistas
jaundzimus$o apripé. Aptauja sastav no 14 jautajumiem par b&rna pargerbsanu,
bérna mierinaSanu, ieSanu pastaigas u.c. jautajumi, kuri raksturo virieSa
iesaistiSanos jaundzimusa bérna aprupe€. Katru jautajumu tika ligts novertet
Likerta skala no 0-4, kur O ir nekad, 4 — regulari. Lielaks iegtto punktu skaits
norada uz lielaku iesaistiSanos jaundzimus$a bérna ikdienas apripe (skalas
Kronbaha alfa 0,88).

Rezultati
Results

Lai atbildeétu uz pirmo pétijuma jautajumu par depresijas un trauksmes
simptomu atSkirtbam prenatalaja un postnatalaja perioda, tika veikts
salidzinajums ar T- paru testu.

1. tab. Atskiribas starp depresijas un trauksmes simptomiem pirms un péc bérna
piedzimSanas (N=27)
Table 1 The differences between depression and anxiety symptoms before and after
childbirth (N=27)

Prenatalais periods Postnatalais periods t
M SD M SD
Depresijas simptomi 7,74 7,80 8.70 7,60 -1,14
Trauksme ka stavoklis 12,30 9,63 17,48 10,89 -3,76**
Trauksme ka iezime 13,44 7,89 14,67 9,08 -0,93

**p < 0,01
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Atbildot uz pirmo pétijuma jautdjums, redzams, ka postnatalaja perioda
trauksmes ka stavoklis palielinas (t= -3,76, p<0,01), bet depresijas simptomu un
trauksmes ka pasibas izmainas nav novérojamas.

Lai atbildétu uz otro un treSo pé€tijuma jautajumu, ar Pirsona korelacijas
koeficientu tika noteiktas sakaribas starp tévu iesaistiSanos jaundzimusa apripé
un vinu bérnibas pieredzi, depresijas un trauksmes simptomiem (skat. 2. tabulu).

P&éc korelaciju analizes redzams, ka iesaistiSanas jaundzimus$a apripé nav
saistita ar t€vu noradito bérnibas pieredzi, savukart ir atklata statistiski nozimiga
negativa korelacija ar visiem depresijas un trauksmes simptomu raditajiem
pirms un péc bérna piedzimsanas.

2. tab. Saistibas starp tévu iesaistiSanos jaundzimu$a apripé un vinu traumatisko bérnibas
pieredzi, depresijas un trauksmes simptomiem pirms un péc bérna piedzimSanas (N=27)
Table 2 Correlations between father’s involvement in infant care and childhood experience,
depression and anxiety symptoms before and after childbirth (N=27)

Traumatiska bérnibas pieredze

EV PN FVL FV SV CT KDT

lesaisiSanas —_ 5q 0,01 03 024 033 012 014
apripé

Prenatalais periods Postnatalais periods

Depresija  Trauksme Trauksme Depresija Trauksme Trauksme

stavoklis iezime stavoklis  iezime

lesais@Sands o jqus 01w+ 042¢  -049%*  -039%  -0,59%*
apriapé

*p<0,05, **p<0,01
EV-emocionala vardarbiba, PN-pamesana novarta, FVL-fiziskas vardarbibas liecinieks, FV-fiziska
vardarbiba, SV-seksuala vardarbiba, CT-citas traumas, KDT-kompetences un droSibas trikums.

Lai noskaidrotu, cik liela méra trauksmes un depresijas simptomi
prenatalaja un postnatalaja perioda prognoz€ t€vu iesaistiSanos jaundzimusa
aprupé, tika veikta lineara regresiju analize ka atkarigo mainigo ieklaujot teévu
iesaistiSanos jaundzimusa apripé, savukart ka neatkarigos mainigos depresijas
un trauksmes simptomu raditajus pirms un p&c bérna piedzimSanas (skat.
3. tab.).

Regresiju analize rada, ka jauno t€vu iesaistiSanos jaundzimu$a aprupé€
negativi prognoze trauksme ka iezime péc bérna dzimSanas, savukart pozitiva
prognoze ir vérojama trauksmei ka stavoklim péc bérna dzim3anas. Sads
modelis izskaidro 75 % no iesaistiSanas jaundzimusa apriapé variacijas.
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3. tab. Linearas regresiju analizes rezultati atkarigajam mainigajam lesaistiSanas
jaundzimusa aprapée (N=27)
Table 3 Results of linear regression analysis (enter model) of father’s involvement in infant
care ratings (N = 27)

B SDB B R2 F
0,75  9,72%**
Depresijas simptomi_pre -0,21 0,22 -0,22
Trauksme — stavoklis_pre -0,39 0,19 -0,50
Trauksme — iezime_pre 0,10 0,18 0,11
Depresijas simptomi_post -0,08 0,31 -0,08
Trauksme — stavoklis_post 1,08 0,22 1,56***
Trauksme — iezime post -1,20 0,26 -1,44%**
***p<0,001
(pre — prenatalaja periodd, post — postnatalaja perioda)
Diskusija
Discussion

Petijuma rezultati paradija, ka trauksme ka stavoklis pieaug postnatalaja
perioda, t.i., tévi 2-4 nedélas péc beérnu piedzimSanas jutas nozimigi
trauksmainaki ka 30-40 partneres griitniecibas nedéla. Sadi rezultati norada, ka
p&c bérnu piedzimSanas notiek aktiva adaptacija téva lomai, ir virkne ar jauniem
pienakumiem, kas iepriek§ nav zinami. AtseviSki autori norada, ka reiz€ém
vecakiem péc bérna piedzimsanas rodas uzmacigas domas, ka vini ar savu ricibu
var€tu nodarit pari savam jaundzimu$ajam b&rnam (Kim & Swain, 2007). Pie
tam, iesp&jams, So trauksmes stavokli var palielinat t€va neparliecinatiba un
neinformétiba par dazadiem attistibas aspektiem saistiba ar jaundzimuso. Cits
faktors paaugstinatai situativai trauksmei var but izmainas vecaku guléSanas
ieradumos. Pieaugusie, kas pirmo reizi kluvusi par vecakiem, péc dzemdibam
uzrada augstakus noguruma raditajus neka tresaja griitniecibas trimestri, pie tam
raditaji neatSkiras matém un téviem (Elek, Hudson, & Fleck, 2002). Miega
trauc€jumi un nogurums var biit pamatfaktori garastavokla trauc€jumu attistibai,
taja skaita ari trauksmes traucGjumiem (Montgomery-Downs, Stremler, &
Insana, 2013). Trauksmei ka iezimei netika atklatas atSkiribas pirms un péc
bérna piedzimSanas, kas apstiprina jau iepriek$ atklatas likumsakaribas, ka
personibas iezimes paliek stabilas, neskatoties uz dazadiem dzives notikumiem
(Cobb-Clark & Schurer, 2012).

Rezultati paradija, ka neviens no traumatiskiem bérnibas notikumiem nav
saistits ar iesaisti§anos jaundzimu$a apripé. Sads atklajums sava zina nonak
pretruna ar iepriekS veiktiem petijumiem par bérnibas notikumu ilgtermina
sekam dazadas individa dzives jomas, tai skaitd ari uz attiecibam ar saviem
bérmiem (American Academy of Pediatrics, 2014). Tomér ir atseviski
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psihologiskie koncepti, kas varétu palidzet izskaidrot So sakaribu neesamibu.
Pieméram, pétijumos par dzivesspeku tiek diskutts par to, cik speécigam
traumatiskam notikumam bérniba jabiit, lai veidotos negativas sekas. Tiek
atziméts, ka katrs traumatiskais notikums tiek uztverts individuali un vienam
individam kads notikums var radit negativas sekas, tai pat laika cits individs So
notikumu ,,parstrada caur savu dzivesspéku” un spgj veseligi integrét sava
pieredze (Rutter, 2012). Pieméram, noskaidrots, ka tikai 5-10 % no populacijas
traumatisku notikumu rezultata var attistities hroniskas disfunkcijas. Tai pat
laika 35-65 % paradas minimala traumatisku notikumu ietekme, un 15-25 %
individu sp€j veiksmigi atgiities no dazadiem nelabvéligiem notikumiem
(Bonanno, Westphal, & Mancini, 2011).

P&tTjuma tika apstiprinats, ka pieaugot depresijas un trauksmes simptomiem
gan prenatalaja, gan postnatalaja perioda, samazinas jauno te€vu iesaistiSanas
jaundzimu$o apripé. Sadi rezultati saskan ar iepriek$ veiktiem pétfjumiem, ka
virieSa psihologiskais stavoklis ietekmé vina iesaistiSanos gan partneres
gritniecibas laika, gan zidaina kopsana (Flykt ey al., 2009; Skjothaug et al.,
2014), ka arT vecaku personibas iezimes un depresija griitniecibas laika var
paredz&t vecaku negativu noskanojumu péc bérna piedzimsanas (Saisto et al.,
2008). Regresiju analizes rezultati atklaja, ka tieSi postnatala trauksme
visnozimigak prognoz€ jauno tévu iesaistiSanos jaundzimuso apriip€. Interesanti,
ka trauksme ka iezime paredz mazaku iesaistiSanos, savukart trauksme ka
situativs stavoklis paredz lielaku iesaistidanos jaundzimusa apriipé. Sie rezultati
var tikt interpretéti saistiba ar neadaptivo un adaptivo jeb mobiliz€joSo trauksmi.
Tatad, ja individam piemit trauksmainas personibas iezimes, vin$ izvairisies
lesaistities jaundzimusa apriipé, jo trauksmainam personibam raksturigas
dazadas izvairiSanas stratégijas, savukart individi, kuri nav trauksmaini ikdiena,
nonakot specifiska situacija — sastopoties ar mazula piedzimSanu — izjiit situativu
trauksmi, kas vinus mobilize aktivak iesaistities apripg.

Petijumam ir vairaki ierobezojumi. Pirmkart, petijuma izlase nav skaitliski
liela, Iidz ar to iegiitie rezultati var tikt paklauti nejausibai. Tas nozimé, ka
legiitie rezultati jainterpreté piesardzigi. VEl viens ierobezojums ir izlases
specifika — ta ka p&tijuma respondenti bija viriesi, jarékinas ar to, ka ne vienmger
viriesi ir gatavi godigi atklat par sevi sensitivu informaciju. Saja gadijuma gan
jautajumi par traumatisko bérnibas pieredzi, gan psihologisko stavokli, gan
iesaistiSanos jaundzimusa apriip€ bija diezgan personiski, kas var&ja veicinat
sociali vélamu atbilZzu sniegSanu.

Tomeér §1 pétijuma ieguvums nenoliedzami ir novitate, jo Latvija tevu
izlases konteksta ar vinu bérnibas pieredzi, psihologisko stavokli un attiecibam
ar jaundzimus$o ir pétitas arkartigi maz. Tapat arl t€vu psihologiskajam
stavoklim bérna gaidiSanas laika un tiilit péc vina piedzimSanas tiek pieversts
nepietickami daudz uzmanibas, galvenokart fokus€joties tikai uz mati.

170



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VI, May 25" -26™, 2018. 163-173

Secinajumi
Conclusions

No iegiitajiem rezultatiem var izdarit §adus secinajumus:

1. Jaunie té€vi péc bérna piedzimSanas izjiit lielaku situativo trauksmi
neka tas ir bérna gaidiSanas laika, jo notiek strauj$ adaptacijas process
jaunajai t€va lomai.

2. Tas, cik liela méra jaunie tevi iesaistisies sava jaundzimu$a b&rna
aprup€, nav saistits ar vinu bérnibas pieredzi, savukart pieaugot
depresijas un trauksmes simptomiem perinatalaja perioda, samazinas
tévu iesaistiSanas jaundzimuso apripe.

3. Teévi, kuri ir mazak trauksmaini ikdiena, bet izjut augstaku situativo
trauksmi, vairak iesaistas jaundzimusa aprupg.
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HUMAN VALUES AND ATTITUDES TOWARDS
MONEY
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Abstract. Spending money which is not earned becomes more available practice with help of
the various types of cash loans. It causes social problem in society because easiness of getting
money puts families at risk due to the high loan percent. Our study aims to understand ifhuman
values are related to attitudes towards money and in what way if any. Values are motivational
constructs that apply to abstract goals (Schwartz, 1992). Schwartz believes that the main aspect
of value contents is the type of goal or the motivation it expresses (Schwartz, 1992). Also, values
are abstract goals and do not effect decisions in specific situations they can work as the
underlying assumptions for creating attitudes. Attitudes are more situation-specific and
correlate with behavior at moderate level. In our study values were measured using Portrait
Values Questionnaire, PVQ-21 (Schwartz, Melech, Lehmann, Burgess, & Harris, 2001).
Attitudes towards money were measured using modified version of Money Attitude Scale
(Yamauchi & Templer, 1982). Question regarding money related behavior were also asked. We
surveyed one thousand and five respondents from whom 58 % were female, all age groups
where presented according to Latvia’s population (representative sample). Results reveal that
values correlate with attitudes towards money although modestly.

Keywords: attitudes, attitudes towards money, human values, financial behavior.

Introduction

Money is very important part of our life. It has motivational power and also
can make people feel more secure (Furnham, 1996). Our beliefs regarding money
and money skills we learn in our childhood and later as adults, we tend to use
these skills based on social learning theory (Furnham, 1996). However, despite
money’s important role in human life in psychology, there is relatively little
research done on this topic (Yamauchi & Templer, 1982). Research shows that
money attitudes influence financial behavior such as money spending and money
saving (Nga & Yeoh, 2015; Yamauchi & Templar, 1982). Money is not only the
means of a transaction but also is a measure of achievement and subjective well-
being (Farid & Lazarus, 2008). For some people, money is a materialistic trifle,
while others consider money as force and capacity to draw in a relationship
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(Sundarasen & Rahman, 2017). So money is not only a trading tool but it may be
perceived as a symbol of validity, power, and value (Yamauchi & Templer, 1982).

In our study, we wanted to test attitudes towards money in relation to
individual values and financial skills/behaviors. Understanding of the underlying
forces (values) that guide people’s attitudes and which in turn affect behaviors
can allow developing tools that will help people to better manage their money.
And we start the description of our study by explaining the value’s theory, then
we briefly describe values and attitudes relationships.

Values

Values as defined by Schwartz are “desirable goals, which stand above
situations, vary in their importance and serve as the guiding principles in people’s
lives” (Schwartz, 1992: 4.). Values are motivational constructs that apply to
abstract goals (Schwartz, 1992). Values are not specific objectives, for example,
a person does not try to reach the goal of benevolence in a particular situation;
however his or her actions may be motivated by this value. Schwartz believes that
the main aspect of value contents is the type of goal or the motivation it expresses
(Schwartz, 1992). Three types of cognitive representations of human needs
characterize values: the needs of individuals as biological organisms, the need for
coordinated social interaction, the need for group survival and wellbeing. In a way
all of these values must be important to the functioning of a human, or else these
would not be universal values of people in various parts of the world.

Based on the previous research Schwartz suggest five features of values and
adds two of his own (Schwartz, 1992, 2017): 1) values are beliefs that are related
to affect; 2) values refer to desirable goals; 3) values stand above specific
situations; 4) values serve as standards or criteria. Schwartz stresses that in this
way values underlie people’s attitudes and their evaluations; 5) values are ordered
in relative importance; 6) the relative importance of multiple values guides
actions; 7) the impact of values on every day decisions is rarely conscious. People
become aware of their values only when directly asked about their values or when
they have to make decisions and two or more conflicting values “fight” for the
importance in decision making (Schwartz, 2017).

Schwartz distinguishes 10 individual values: Power, Achievement,
Stimulation, Hedonism, Self-Direction, Universalism, Benevolence, Conformity,
Security and Tradition. Humans can significantly differ in what meaning they
ascribe to each of the basic values, however these values are made up of the same
structure of motivational opposites and compatibility or the value system
(Schwartz, 1992). Schwartz proposes the idea of the circular structure of values,
which is confirmed by research of the past years (Maio, Pakizeh, Cheung, & Rees,
2009; Pakizeh, Gebauer, &Maio, 2009). Experiments have shown that values with
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similar motivational contents in cognitive structures are placed closer to each
other, whereas values with opposite or competitive motivational contents are
placed further from each other (Pakizeh, Gebauer, & Maio, 2009). The word
‘structure’ applies to value conflicts and their compatibility, and the relative
importance of values for an individual or a group is called value priority or
hierarchy. All ten values may be divided into competing dimensions, which form
two fundamental problems a person must solve.

Research on values looks for the link between values and behavior: do values
have impact on the behavior? There may be two reasons why people should act
according to values. It is firstly the consistency between belief and action.
Secondly, action according to values gives satisfaction because the person
receives what he or she desires (Bardi & Schwartz, 2003).

Attitudes

Research on attitudes has been done since the 1920s, however, despite its
popularity, the concept of attitudes does not have a single, generally accepted
definition (Manstead, 2004). All definitions of the attitude concept contain the
attitude evaluation aspect — attitudes concern the attitude object and an evaluation
category “bad” or “good” (Albarracin, Wang, Li, & Noguchi, 2008). Ajzen &
Fishbein (2005) call a particular aim, behavior, an abstract object, a person or an
event, anything that can be evaluated — an attitude object. “Attitudes can be
viewed as units of social knowledge that are based on experience, belief, and
feelings, which are caused by the object of the attitude” (Zanna & Rempel, 1988:
pp. 7).

All attitudes are functional, regardless of their motivational basis (value-
expressive, ego-defensive), because they allow making decisions quickly and
with ease (Fazio, Blascovich, & Driscoll, 1992). The functional approach of
attitudes has been developed with a goal to transform attitudes, because, in order
to change an attitude, it is necessary to understand what the attitude is based upon.
The functional approach allows classifying and researching psychological needs
that form the basis of various attitudes. And the identification of these needs lets
scholars develop corresponding methods for the change of attitudes.

Attitude functions are also used to clarify the values-attitudes relations. In
theory, there should be a stronger connection between values and attitudes in cases
when attitude has the value-expressive function (Maio & Olson, 1994). Maio &
Olson conducted a study to find out whether attitude functions moderate the
relations between values, attitudes, and behavior. The results showed that, as
expected, the strongest connection between values and attitudes was found among
the people whose attitudes expressed their values. Gregory et al. (Gregory,
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Munch, & Peterson, 2002) confirm that the value-expressive function strengthens
the link between values and attitudes.

It is generally believed (Dreezens, Martijn, Tenbilt, Kok, & de Vries, 2005;
Feather, 1980) that values influence attitudes, and, in turn, attitudes influence
behavior. Values have a more general purpose and a more stable, unchanging
construct than attitudes do. Attitudes are better predictors of behavior than values.

Attitudes towards Money

Money attitude research has been influenced most by Furnham (1984) and
Yamauchi and Templer (1982). Motives underlying money attitudes range from
striving for status and power and enhancing self-worth. Rimple says that we can
conceptualize money attitude as one’s perception about money (Rimple, 2012).
Attitude we demonstrate in money matters are multiple, it encompasses
preservation of social status as well as personal contentment

The concept of money attitude is multidimensional and it has been studied
in various socio-economic and cultural settings. The multidimensionality of
money is clear from different component and factors that have been discovered
by various researchers, who have interpreted various meanings of money,
revealed different values held by people for money and have entrusted a range of
facets to money (Rimple, 2012).

According to early work by Yamauchi and Templer (1982) individuals may
hold the attitude or belief that money is a symbol of success or status of anxiety
among certain individuals regarding money; for some, money relieved their
anxiety and for others it provoked anxiety (Brad, Sonya, Jennifer, & Ted, 2011).
Research suggests that individuals who believe that money is closely related to
status are more loss averse than the general population because of the perceived
loss of social status associated with lower levels of wealth (Engelberg & Sjoberg,
2007). So we can assume that people with higher scores in Power value which is
related to social status, will make well-considered financial decisions.

In our study, we wanted to test whether values correlate with attitudes
towards money and financial behavior? We are interested in one aspect of
attitudes towards money — power-prestige attitude.

Method

Instruments

Values were measured using Portrait Values Questionnaire, PVQ-21
(Schwartz, Melech, Lehmann, Burgess, & Harris, 2001). Each description
characterizes person's aims and desires that indirectly show the significance of
values. For example, this person finds it important to come up with something
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new, to be creative. The respondent must then assess to what extent the described
person resembles the respondent him/herself, in a range from 1 - not similar to me
at all to 6 - very similar to me. Scale reliability coefficients (Cronbach's alpha)
vary between .32 and .60. Reliability coefficients of individual values are low,
although the author of the method notes that values are mutually connected and
several values can have the same motivational basis, which means that dimension
reliability indicators must be taken into account (Schwartz, 2007).

Attitudes towards money were measured by the scale which was created
based on K. T. Yamauchi and D. I. Templer (Money Attitude Scale) (Yamauchi &
Templer, 1982). We used the power-prestige subscale and added questions
regarding the behaviors/actions with money (financial behavior). The power-
prestige attitudes subscale consists of items like ““money is the symbol of success™
and respondents have to rate them in Likert scale from 1- totally disagree to 5-
totally agree. Reliability coefficient Cronbach's alpha for this scale is .81. The
scale about behavior regarding money consists (financial behavior) of items
which describes financial behavior for last six months and are like “I pay my bills
on time” with answer options from 1- never to 5 — every month. Reliability
coefficient Cronbach's alpha for money behavior scale is .71. For this scale, higher
results mean that people spent money wisely and responsibly, paid their bills on
time and saved some money for future or bigger purchase. Lower results for this
scale mean that people did not pay their bills on time, took loans, did not follow
their spendings etc.

Demographics survey included questions regarding age, gender, education
and income level.

Participants

One thousand and five participants filled out the survey. The average age of
participants M=45.38 (SD=15.05), 52 % females. More than half of the
respondents have higher education 57.7 %. For distribution of income of
respondents see Table 1. Not all respondents gave the answer to this question,
only 72 % of the sample.

Table 1 Distribution of the income per one family member

Income per one family member Frequency Percent
Less than 240 eur 145 20.1
241-349 eur 136 18.9
350-499 eur 141 19.6
500-699 eur 140 19.5
700 or more 158 21.9
Total 721 100.0
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Procedure

Surveys were distributed and collected by a social research company on
December 2017 in Latvia. The sample represents all Latvian population form
different regions.

Results
To answer the research question, we studied relationships among individual
values and attitudes towards money (power-prestige scale) and financial behavior.

Descriptive statistics are presented in Table 2.

Table 2 Descriptive statistics of attitudes towards money, financial behaviour and
individual values

N Min | Max Mean Std. Deviation

Attitudes towards Money 1005| 1 5 3.12 0.62

Financial behavior 999| 1 5 3.26 0.94
Values:

Power| 1005| 1 6 2.81 0.99

Achievement| 1005| 1 6 3.27 1.12

Hedonism| 1005 1 6 3.44 1.13

Stimulation| 1005| 1 6 3.06 1.12

Self-Direction| 1005| 1 6 3.89 1.08

Universalism| 1005| 1 6 3.95 0.93

Benevolence| 1005| 1 6 3.89 0.99

Conformity| 1005| 1 6 3.51 1.11

Security| 1005 1 6 3.98 1.10

Tradition| 1005 1 6 3.88 1.04

Correlational analysis of values and attitudes show that there are statistically
significant relations among values, attitudes towards money and financial
behavior.

Results of correlation (Spearman’s Rho) analysis showed in Table 3
demonstrate that the higher scores for values Power, Achievement, and Hedonism
produce higher results (or more positive attitude) in attitude towards money —
r= .37 (p<0.01), r=.23 (p<0.01), r=.20 (p<0.01) respectively. Such values as
Conformity and Security also positively correlate with the attitude towards
money — r=.17(p<0.01) and r=.18 (p<0.01) respectively.
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Table 3 Spearman’s Rho coefficient for values, attitudes towards money and financial

behaviour
Values Attitudes towards Money Financial Behavior

Power 373 .02

Achievement 233" .05

Hedonism 201" .003
Stimulation .068" .015
Self-Direction .036 .083™
Universalism .022 .104™
Benevolence .010 .140™
Conformity 166" 152"
Security 184 135™
Tradition .036 .102™"

* p<0.05, **p<0.01

On the other hand, the same values of Power, Achievement and Hedonism
do not correlate with financial behaviour. Financial behaviour positively
correlates with values Conformity (r=.15, p<.01), Benevolence (r= .14, p< .01),
Security (r=.14, p<.01), Universalism (r= .10, p<.01), Tradition (r=.10, p<.01),
and Self-Direction (r= .08, p< .01)

From the analysis of demographical factors and attitudes towards money and
financial behaviour we can conclude that with age positive attitude towards
money increases (F(5, 999)=1.88 p<0.09 for all groups, analysis of between-
group differences reveal that older people score higher on attitudes towards
money) and people with age become financially wiser F(5, 992)=3.46 p<0.001
(for descriptive statistics (see Table 4).

Table 4 Descriptive statistics for attitude towards money and financial behavior in
different age groups and ANOVA results

Age N Mean SD

Attitude towards 18-24 96 2.97 0.58
Money 25-34 211 3.15 0.64
35-44 190 3.16 0.59

45 - 54 192 3.07 0.65

55-63 170 3.18 0.64

64 and older 146 3.15 0.59

Financial Behavior 18-24 94 3.01 0.94
25-34 211 3.23 0.88

35-44 189 3.21 0.92

45 -54 191 3.20 0.97

55-63 168 3.36 0.97

64 and older 146 3.47 0.91
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Income level does not correlate with the attitude towards money but it
correlates with financial behavior r=.083, p<.03. People with higher income level
make more responsible decisions regarding their money as well as people with
higher education level (r=.07, p=.02)

Conclusions

The results of the research confirm the circular structure of individual values
since self-enhancing values (Power, Achievements, Hedonism) positively
correlate with the attitude towards money, but those aimed at the well-being of
others (Universalism, Benevolence) do not correlate at all with the attitude
towards money. It shows that these values have different motivating forces
(Schwartz, 1992).

From the perspective of the research question, the results show that values
such as Power and Achievement which are also associated with the desire for a
high social status positively correlate with the attitude towards money,
specifically with power-prestige attitude. This is theoretically a logical outcome.
In turn, these same values do not correlate with financial behavior, which means
that these values do not relate to financial decisions. This contradicts Engelberg
and Sjoberg's study (Engelberg & Sjoberg, 2007), in which they conclude that
people for whom social status is important are more afraid of losing material well-
being because they feel that it is closely related to social status. From this
conclusion, one could expect that people with high scores in values Power and
Achievement should have wiser financial behavior. Our study does not support
this assumption. It seems that people who value Power and Achievement and
money more are not better or worse than others in financial behavior.

Financial behavior positively correlates with values such as Universalism,
Benevolence, Conformity, Tradition, and Security. The more important these
values are more wisely person handles the money. This can easily be explained
by values Security and Conformity because wise money handling allows people
to feel more secure and maintain good relationships with their loved ones. The
same values are positively correlated with the attitude towards money. This means
that people who have a significant Security and Conformity values think of money
as of a source of high status and wisely spend money.

Interesting is the fact that with age people show higher results in attitude
towards money (positive attitude) and in financial behavior (spends wisely). In
addition, the study does not show a correlation between age and income.

The research is only at an early stage and given that attitude towards money
has not been studied much in psychology, this area of study has a great potential.
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THE INDIVIDUALITY SPHERES OF HEALTH
PROFESSIONALS

Svetlana Nesyna
Immanuel Kant Baltic Federal University, Russian Federation
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Abstract. This study focuses on the health professionals’ spheres of individuality. We
surveyed three groups of health professionals — anaesthesiologists, cardiac surgeons, and
cardiologists. The respondents were asked to complete an individuality questionnaire for
health professionals — an update of T. Grebenuk’s questionnaire for measuring teachers’
individuality. The survey results show that a medical specialist’s individuality is an integrated
system comprising seven interconnected spheres — intellectual, motivational, volitional,
emotional, practical and object-oriented, existential, and self-regulative ones, — which are
affected by the development of professionally relevant components. The dominant sphere is
motivational. Age and experience are associated with a lower rating given to all the
components — chiefly, motivational, volitional, and self-regulative ones. No significant
difference was observed between the male and the female respondents. However, the spheres
of individuality differed across the three groups of health professionals. The
anaesthesiologists were inclcned to give average ratings. The surgeons’ and cardiologists’
spheres of individuality showed significant similarities.

Keywords: individuality, spheres of individuality, professional activity, health professionals.

Introduction

Throughout human history, the individualisation of a personality has
constantly increased. As a rule, individuality is used synonymously with
originality, uniqueness, and personal identity. Individualisation is a process of
becoming aware of one’s values, originality, and integrity and of translating
one’s identity and the image of one’s originality into behaviour, activities, and
interactions with others. Individualisation also means an increased capacity to
act independently and autonomously (booposa, 1997). Although a vast body of
literature focuses on individuality, the notion leaves room for research (Caiixo,
2011).

A socially significant phenomenon, the work of a medical doctor is
associated with strict personality requirements. The enhancement of
professionalism and healthcare service quality, the achievement of professional
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and personal success and job satisfaction necessitate systematic research on the
psychological aspects of medical work and on the personality and individuality
of health professionals (SIceko, 2005; Kapnun, 2015). This study aims to explore
health professionals’ spheres of individuality, using an adapted version of the
health professionals’ individuality map.

Theoretical framework

V. Stern was one of the first psychologists to address individuality and
formulate relevant principles. Firstly, understanding the concept of individuality
Is possible only in terms of both unity and diversity. Secondly, when examining
individuality, it is important to identify the substantial characteristics — both
those with absolute value (they play the principal role and form the core of
individuality) and relative value (they depend on the core elements of a
personality) (IItepn, 1998). This theoretical framework determines the existing
approaches to individuality studies.

Personology has offered a comprehensive and in-depth analysis of
individuality. Three groups of models - research, diagnostic and
psychotherapeutic ones — can be distinguished within a wide variety of
theoretical constructs (AGynbsxanora, 2009). These research models propose
hypothetical parameters of a personality that are used to describe individual
typological mechanisms. The models aim to identify personal abilities and
limitations and the features of a personality’s organisation and self-organisation.
Moreover, such models reveal how a personality ‘works’. G. W. Allport’s and
E. H. Erikson’s concepts are prime examples of such research models.
Diagnostic models provide evidence of certain personality traits and make it
possible to describe an actual personality, using a strict set of characteristics.
Such an approach was employed in H. T. Eysenck’s theory of personality and in
Cattell’s model. Diagnostic models give a rougher approximation
(AbynpxanoBa, 2009; p. 36). Psychotherapeutic models reveal the ideal of
personal development and help to overcome passivity. For example, within
A. Adler’s model, a passive existential position can be overcome through
‘creative self’ — the force that allows one to use their experiences to construct a
style of life. The central idea behind C. Roger’s model is self-actualisation.
Roger emphasised two crucial features. Firstly, a person is in constant search for
experiences, which reinforce their individuality. Secondly, the self-concept — the
core of individuality — is protected by defence mechanisms that prevent its
destruction. This helps to preserve self-esteem, which has an immediate bearing
on the significance of individuality for a personality. Another important aspect
of Roger’s model is the concept of a “fully functioning person’ — a person who is
in touch with their feelings and works toward becoming self-actualised.
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In A. H. Maslow’s model, the concepts of ‘individual potential’ and ‘self-
actualisation’ comprise the foundation of individual existence. C G Jung’s
concept explains the logic behind the development of individuality and describes
relevant mechanisms (Xsemn & 3uriep, 2003).

Overall, there are three interconnected approaches to the phenomenon of
individuality. The first approach suggests that individuality is a peculiar
combination of psychological aspects of human nature. Here, the ‘individual’ —
a unique combination of features forming a sustainable unity — is counterposed
to the “typical’. Such an understanding of individuality implies that every person
has individuality (Ananses, 2001; p. 276).

The second approach introduces the idea of integrity. Originally proposed
by S. L. Rubinstein, this concept was developed by V. S. Merlin. The approach
focuses on the mechanism of individuality — a person’s ability to summarise and
synthesise their qualities, traits, etc. Individuality is determined not by a unique
combination of qualities but by the effective ways to integrate them
(AGymbxanoBa, 2009; p. 25-26; OpaoB & Opiosa, 2011). Here, integrity is
viewed both as common to all people (i.e. every human has individuality) and as
constituting some kind of superior integrity (Opnoe & Opinosa, 2011; p. 36).
According to B. G. Ananyev, individuality is an cohesive whole and a result of
integration between the individual (biological and bio-psychological elements),
the personality (social and psychosocial elements), and the subject (psycho-
biosocial elements). Repeated differentiation and integration of these structures
takes place within the actual process of the system’s development and
transformation into a unique polysystem that is individuality (Ananses, 2001).

The third approach suggests that a personality becomes an individuality by
achieving the highest level of development (AnanbeB, 2001; PyOuniiTeiiH,
2003). This approach is a logical continuation of those considered above, as long
as a balanced development of individual traits is considered. However, if the
emphasis is placed on the achievement of personal perfection in line with the
universal human principles (spirituality, ethics, culture), the logical connection
Is broken (AoynbxanoBa, 2009; p. 28). This creates a paradox.

The problem of individuality has been studied at different levels. A
conceptual and methodological framework is being developed at the theoretical
level. The features of the emergence, development, and implementation of
individuality are being examined at the procedural level. Quantitative and
qualitative measurements are being carried out at the psychometric level
(Caiiko, 2011; p .4).

Under the influence of hermeneutics and related psychological theories and
practices (humanistic, understanding, and existential psychologies), studies are
becoming less focussed on measuring psychophysiological, psychological, and
sociopsychological characteristics and parameters. Greater attention is being

186



Nesyna & Nesyn, 2018. The Individuality Spheres of Health Professionals

paid to the internal life of a person and on how the self — which determines a
person’s individuality and social existence — is manifested in it. Individuality
incorporates a range of psychological phenomena referred to as the ‘inner space
of a person’. This relatively isolated inner space is where sets of values (life
plans and prospects, deep personal feelings), systems of images (‘portraits’,
‘landscapes’, “narratives’), concepts, desires, and one’s self-esteem are formed
(Ananbes, 2001; p. 274).

The study of individuality requires the registration of multiple
characteristics. It is important to create a basic scheme incorporating different
spheres of individuality. We believe that a promising method is
O. S. Grebenyuk’s concept, which covers seven spheres and emphasises the
uniqueness of every person. Individuality is a fusion of intellectual,
motivational, volitional, emotional, practical and object-oriented, existential, and
self-regulative spheres (I'pedentok & I'pedentok, 2000). Later, T. B. Grebenyuk
proposed a concept of future teachers’ individuality. As a result, a map of
teachers’ individuality ratings was created (I'pe6entok, 2017). The Kaliningrad
school of individuality studies emerged. There is a growing body of research,
whose findings are being employed at local educational institutions.

The personality of a health professional has been addressed in many recent
psychological studies. Within such works, two groups can be distinguished. The
first group brings together explorations of personal traits — socially determined,
psychological, affected by professional experiences, cognitive, and
neurodynamic ones (Sceko, 2005). Some works ([donnuka, 2009; I'pores,
2011) address the complexes of personal characteristics and aspects. The second
group comprises studies into concrete characteristics — intellectual abilities
(Paxxuna, 2017), professional thinking (JIe6enesa, 2013), pursuit of success and
readiness for risk (KamamoB & Comomguyk, 2017), emotional stability
(Konmoropuesa & Jlorunosa, 2009), empathic ability (Ctpokoga et al., 2013),
emotional intelligence (Bacuibera et al., 2013), responsibility and creativity
(KamramoB & Conomuyk, 2017), internality (Pomanios & Mensuukosa, 2013),
extroversion (KoamoropiieBa & Jlorunosa, 2009), tolerance (Illa6anuna, 2011),
self-esteem and self-understanding (Pomanmos et al., 2015), self-reflection
(Muponosa, 2009), temperament (CrtpokoBa et al., 2013), self-organisation
components (Bopouun & Huxkonaes, 2013), professional identity (MyxopToBa,
2015), meaning of life (®deodanos & Koziosa, 2017), core values and meanings
(Bomsixa, 2009), components of agency (I1la6anuna, 2011).

Based on O.S. Grebenyuk’s concept of individuality and
T. B. Grebenyuk’s concept of teacher’s individuality, we define a health
professional’s individuality as an integrated system of seven interconnected
spheres — intellectual, motivational, emotional, volitional, practical and object-
oriented, self-regulative, and existential ones. The individuality of a health
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professional is associated with the development of professionally relevant
components of the psychological spheres, which distinguish it from the
individuality of any other person.

Methods

T. B. Grebenyuk’s technique (I'pedentox, 2011) for mapping teachers’
individuality was adapted to the needs of this study. Changes were introduced to
the content of the components. A group of experts reviewed the adapted
concepts. The group consisted of 12 employees of the Federal Centre of High
Medical Technology (Kaliningrad). Following the review, adjustments were
made to the content of professionally relevant components of the seven spheres
of individuality.

As a result, the following characteristics were identified as professionally
relevant components of psychological spheres. In the intellectual sphere, these
are professional thinking (ability to analyse professional situations), the ability
to find best solutions and work under uncertainty and lack of information,
professional knowledge, the ability to find non-standard solutions, professional
intuition, etc. The motivational sphere includes the pursuit of satisfaction from
the process and its outcomes, the striving for professional success and greater
medical competence, the need for recognition and respect, interest in new
technology, etc. The emotional sphere comprises a healthy professional self-
esteem (awareness of own limits and abilities), the understanding of one’s
situation and resources, self-confidence (an objective assessment of one’s
abilities and skills), stress tolerance, etc. The volitional sphere incorporates
endurance (long-term resistance to unfavourable factors), determination
(readiness to achieve the desired against all odds), resolve (consistency in
reaching long-term goals), etc. The sphere of self-regulation comprises the
ability to organise and manage one’s activities, self-mobilisation when faced
with challenges, the ability to achieve objectives and to manage professional
stress, etc. The existential sphere includes professional visions, orientation
towards humanistic goals, professional reflection (ability to assess oneself in a
professional situation), confidence, etc.

Most adjustments were made to the content of the practical and object-
oriented sphere. The federal state standard for the ‘Medical care’ higher
education programme (2016) was used as a reference.

The respondents were asked to rate themselves in regard to the
professionally relevant components on a scale from one to seven. Forty-eight
health professionals — employees of the Kaliningrad Federal Centre of High
Medical Technology — were surveyed. The sample was divided into three
groups, based on the field of expertise — anaesthesiologists (n=16), surgeons
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(n=17) and cardiologists (n=15). There were 18 female (37.5 %) and 30 male
(62.5 %) respondents aged 24 — 63 (a mean of 37.38+10.02). Professional
experience ranged from 0.5 to 39 years (a mean of 13.8+9.11). The survey was
anonymous.

Results

1. An overview of health professionals’ spheres of individuality. Each of
the spheres of individuality was assigned a total rating. The highest rated were
the components of the motivational sphere (the pursuit of success, self-
development, professional competence, cooperation, etc), followed by the
existential and practical/object-oriented spheres (awareness of life goals and
values, professional confidence, professional vision). Lower ratings were given
to the components of the emotional and self-regulative spheres and the lowest to
those of the volitional and intellectual spheres (Table 1).

Table 1 Ratings given to health professionals’ individuality spheres

N Individuality spheres MeanzxStandard Deviation (n=48)
1 Intellectual 5.15+0.81
2 Motivational 5.78+0.97
3 Emotional 5.33+0.90
4 Volitional 5.18+1.04
5 Practical and subject-oriented 5.40+0.91
6 Self-regulative 5.27+£1.03
7 Existential 5.50+0.99

A correlation analysis demonstrates a positive correlation between the
ratings given to the seven spheres (p<0.01) (Table 2).

Table 2 A correlation matrix of health professionals’ individuality

— [3+] —
< c T T = o <
> o L > —
Individuality g = S S 88 | «£ =
spheres = = S = S8 | &3 %
g8 | §| S |%5 8| &
Intellectual 1.000
Motivational 0.720 | 1.000
Emotional 0.647 | 0.708 | 1.000
Volitional 0.779 | 0.838 | 0.857 | 1.000
Subject-practical 0.750 | 0.757 | 0.732 | 0.839 | 1.000
Self-regulative 0.770 | 0.751 | 0.939 | 0.904 | 0.781 | 1.000
Existensial 0.762 | 0.761 | 0.921 | 0.951 | 0.877 | 0.949 | 1.000
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2. The individuality spheres of a health professional, by age and
experience. The ratings of seven individuality spheres demonstrate a negative
correlation with age and professional experience. Some of the correlations are
significant. These are the correlations 1) between age and the motivational (rs=-
0.290 p<0.05) and self-regulative spheres (rs=-0.287 p<0.05); 2) between
professional experience and the motivational (rs=-0.289 p<0.05) and volitional
spheres (rs=-0.300 p<0.05). More experienced health professionals gave a lower
rating to the components of all the individuality spheres.

3. Individuality spheres, by gender. The highest ratings were given to the
components of the motivational sphere, regardless of gender. The same holds
true for the existential sphere. On average, male respondents gave average
ratings to the components of the emotional sphere and the female respondents to
those of the practical and object-oriented ones. The volitional sphere was rated
the lowest. The male doctors gave lower ratings to the components of the self-
regulative sphere and female doctors to those of the intellectual sphere
(Table 3). Significant differences between the male and the female respondents
were not revealed (¢* Fisher, x2 Pearson).

Table 3 Individuality spheres rated by the male and the female respondents

MeanzxStandard Deviation
N Individuality sphere
male (n=30) female (n=18)

1 | Intellectual 5.27+0.85 4.95+0.73
2 | Motivational 5.75+£1.04 5.82+0.86
3 | Emotional 5.46%0.79 5.12+1.04
4 | Volitional 5.24+1.06 5.08+1.03
5 | Practical and subject-oriented 5.32+0.97 5.52+0.79
6 | Self-regulative 5.18+1.06 5.41+0.99
7 | Existential 5.50+1.00 5.50+1.02

4. Individuality sphere, by field of expertise (anaesthesiologists,

surgeons, and cardiologists). The members of all the three groups rated highly
the components of the motivational sphere. The surgeons and the cardiologists
gave higher ratings to the components of the existential sphere and the
anaesthesiologists to those of the emotional sphere. The volitional sphere was
rated lowly across all the groups. Moreover, the anaesthesiologists gave lower
ratings to the components of the intellectual sphere components, the
cardiologists to those of the emotional sphere, the and surgeons to those of the
sphere of self-regulation (Table 4).
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Table 4 Individuality spheres, by the field of expertise

MeanzxStandard Deviation
N Individuality sphere Anaesthesiologists | Cardiologists | Surgeons
(n=16) (n=15) (n=17)
1 | Intellectual 4.63+0.69 5.18+0.61 5.62+0.80
2 | Motivational 5.33+0.93 6.00+0.89 6.00+0.98
3 | Emotional 5.16+0.82 5.16+1.00 5.65+0.84
4 | Volitional 4.75%£0.90 5.27£1.02 5.50+1.11
5 | Practical and  subject- 5.00£1.00 5.55+0.83 5.64+0.79
oriented
6 | Self-regulative 4.95+1.00 5.36x£1.03 5.47+£1.05
7 | Existential 5.09+0.96 5.57+1.08 5.83+0.86

There are statistically significant differences between the ratings given by
the members of each group to the self-regulative spheres (y2=6.77 p<0.05;
¥2=10.74 p<0.01). Not many anaesthesiologists rated highly the motivational
(25 %) (cardiologists: 73.3 %, ¢*=2.80; surgeons: 64.7 %, *=2.36 p<0.01) and
the self-regulative sphere (25 %) (cardiologists: 73.3 %, ¢*=2.80 p<0.01;
surgeons: 52.9 %, ¢*=1.67 p<0.05).

A comparative analysis of the ratings given by the anaesthesiologists and
the surgeons showed the following. Among the surgeons, there were
significantly more respondents giving a higher rating to the volitional sphere
(surgeons: 70.6 %, anaesthesiologists: 31.3 %; ¢*=2.32 p<0.01), the existential
sphere (surgeons: 70.6 %, anaesthesiologists: 31.3 % ¢@*=2.32 p<0.01), the
intellectual sphere (surgeons: 64.7 %, anaesthesiologists: 31.3 % ¢*=1.95
p<0.05) and the self-regulative sphere (25 %) (surgeons: 52.9 %,
anaesthesiologists: 25 % ¢*=1.67 p<0.05). Among the anaesthesiologists, there
were significantly more respondents giving average ratings to the intellectual
sphere (anaesthesiologists: 81.3 %, surgeons: 58.8 % ¢*=2.12 p<0.05), the
motivational sphere (anaesthesiologists: 75.0 %, surgeons: 35.3 % ¢*=2.36
p<0.01), the emotional sphere (anaesthesiologists: 81.3 %, surgeons: 41.2 %
¢*=2.73 p<0.01), and the volitional sphere (anaesthesiologists: 75.0 %,
surgeons: 47.1% ¢*=1.68 p<0.05).

A comparative analysis of the ratings given by the cardiologists and the
anaesthesiologists demonstrates that the cardiologists were significantly more
inclined to give higher ratings to the self-regulative sphere components
(cardiologists — 73.3 %, anaesthesiologists: 25 % ¢*=2.80 p<0.01). Among the
anaesthesiologists, there were significantly more respondents who gave average
ratings to the motivational sphere components (anaesthesiologists: 75 %,
cardiologists: 33.3 % ¢*=2.40 p<0.01).
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A comparative analysis of the cardiologists and the surgeons shows that,
among the cardiologists, significantly more respondents gave an average rating
to the components of the intellectual sphere (cardiologists: 86.7 %, surgeons:
58.8 % ¢*=1.65 p<0.05).

Overall, most differences were found between the anaesthesiologists and
the other respondents. The anaesthesiologists were significantly less inclined to
give higher ratings to their development in the intellectual (¢*=1.94 p<0.05;
¢*=3.64 p<0.01), motivational (¢p*=2.43; ¢*=2.24 p<0.01), volitional (¢p*=2.57;
¢*=3.65 p<0.01), and existential spheres (¢*=1.69; o¢*=1.77 p<0.05), as
compared to the cardiologists and the surgeons. The differences between the
surgeons and the cardiologists were insignificant.

Discussion

The data obtained from the survey show that the individuality of a health
professional is a complicated combination of various subsystems. Individuality
IS an integrated system (Ananbes, 2001). A positive correlation between all the
spheres of individuality proves this proposition. The motivational sphere is
pivotal to the complicated system of individuality. This sphere was ranked the
highest, regardless of gender and the field of expertise. It seems that the pursuit
of satisfaction from the process and outcomes, the desire for professional
success and greater competence, and the need for recognition and respect are
essential to the structure of a health professional’s individuality.

Older and more experienced doctors gave lower ratings to the development
of the components of all spheres of individuality and, particularly, the
motivational sphere. This can be interpreted as an early sign of occupational
fatigue and, perhaps, professional burnout. The work of a health professional is
emotionally demanding and it is associated with constant stress. Medical doctors
are exposed to the double social and psychological stress — a product of dealing
with the problems of both their patients and their own on an everyday basis.
After hours, health professionals still experience the participation effect, with
their thoughts constantly returning to the workplace (Coxour, 2015).

Studies have emphasised the need for teaching stress management to
medical doctors (FKOcymnosa et al., 2016). Of significant importance for the
professional and personal development of health professionals is emotional
intelligence (Bacuibesa, 2012).

Surgeons, anaesthesiologists, and cardiologists are constantly faced with
situations that require strong will and resolve (patient’s death from an incurable
disease; objective limits of professional abilities; unfounded criticism, etc.)
(Aceko, 2005; Kobsikosa et al., 2016). Older medical doctors give lower ratings
to the components of the volitional sphere.
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The medical profession is associated with stringent social-psychological
requirements and characterised by high intellectual and emotional strain.
Although there are differences between the three respondent groups identified
based on the field of expertise, the members of each group have great
professional responsibility and they are able to make independent decisions
(CemenoBa et al., 2017). Surgeons and anaesthesiologists need resolve and
determination to act in critical situations and under time pressure (Cunkuna
etal., 2014). It is logical to expect that the ratings given by surgeons and
anaesthesiologists will have a lot in common. However, our study revealed a
greater number of similarities between the surgeons and the cardiologists. This
requires a further study.

Conclusions

The individuality of a medical doctor is an integrated system of seven
interconnecting spheres — intellectual, motivational, emotional, volitional,
practical and object-oriented, self-regulative, and existential ones. A health
professional’s individuality is characterised by the development of
professionally relevant components of psychological spheres, which distinguish
it from the individuality of any other person.

The motivational sphere is pivotal to the individuality of a health
professional. The pursuit of satisfaction from the process and outcomes, the
desire for professional success and greater medical competence, the need for
recognition and respect, interest in modern technology, etc. are essential to the
development of a medical doctor’s individuality.

Lower ratings of professionally relevant components of the motivational
sphere were given by older and more experienced professionals. This can be a
sign of occupational fatigue and burnout. The work of anaesthesiologists,
surgeons and cardiologists is associated with situations that require a strong will
and resolve to overcome difficulties. Greater experience is associated with lower
ratings given to self-regulation and volitional characteristics.

The ratings given by male and female participants did not differ
significantly.

The spheres of individuality differ depending on the field of expertise. The
anaesthesiologists were inclined to give average ratings to the components of
individuality spheres, whereas the surgeons and the cardiologists demonstrated
significant similarities. This finding requires further examination.
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Abstract. In recent years, the number of studies covering mindfulness, self-compassion
practices, progressive relaxation, meditation and other self-help therapies or therapeutic
interventions has grown rapidly. The vast interest in the field has caused fragmentation in
methodological approaches and theoretical models, as well as a diffuse use of terminology,
which makes it challenging to compare and critically evaluate the results of various studies.
The purpose of this article is to collect and analyze the main trends and conclusions of
theoretical and practical research devoted to self-help practices in recent years (2012-2017).
The strategy in source selection was the following: a) researching the PsychArticles section of
ProQuest database; b) main search criterion: Subject ("Self-Help Techniques"); ¢) additional
search criteria: time of publication; peer-reviewed articles. For further analysis a research
question was raised: what research topics appear in these sources and how are they
elaborated? To answer it a narrative content analysis approach was used. As a result, five most
significant research topics, which show an overview of latest tendencies in the research of self-
help practices, were identified.

Keywords: self-help; self-help methods; self-help research; self-help techniques.

levads
Introduction

Pedejos gados aizvien lielaka nozime tiek pieskirta sabiedribas izglitoSanai
veselibpratibas jautajumos. ZinaSanas par slimibu profilaksi, sp€ja savlaicigi
atpazit simptomus, informé&tiba par iesp€jam sanemt profesionalu palidzibu,
prasme izdarit izmainas dzivesveida, lai palidz&tu atveseloSanas procesam vai
atbalstitu citus vinu veselibas problémas — tas viss veido nepiecieSamo pareju no
resursu un kompetences koncentracijas profesionalu rokas uz sabiedribas loceklu
pilnveértigu iesaisti vinu veselibas un labizjltas nodrosinasana (Jorm, 2012). Ari
psihologiskas palidzibas un atbalsta joma vérojama pieaugosa interese par tadu
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intervencu attistiSanu, kas var€tu klit pieejamas plasam sabiedribas loceklu
lokam, it Tpasi tiem, kuri kadu socialekonomisku apstak]u vai psihologisku barjeru
del Sobrid nesanem profesionalu palidzibu vajadzigaja apméra un laika
(Schueller & Parks, 2012, 2014).

Tadu psihologiskas intervences formu, kura cilveks patstavigi isteno lielako
dalu vai pilnigi visu terapeitisko pasakumu kopumu, ir pienemts dévét par
paspalidzibas praksi (angl. self-help technique). Sadu praksi var dazadas pakapés
vadit vai parraudzit profesionali, tomér ta atSkiras no citam psihologiskas
palidzibas formam ar jau min€to resursu un kompetences aktiviz€Sanu no
palidzibas sanémeéja puses.

Lai spétu pilnvertigi izmantot paSpalidzibas praksSu piedavatas iesp€jas un
attistit zinatnisko pétniecibu $aja joma, specialistiem Ir svarigi regulari iegiit plasu
un uzticamu informaciju par lidz Sim iegltajiem pé&tijumu rezultatiem un
secindjumiem. Sada parskata iegiiSana atri izvérSas par patstavigu pétniecisku
problému. Sarezgijumus rada liclais paSpalidzibas praksém veltito publicéto
p&tijumu skaits® un lietotas terminologijas dazadiba. LatvieSu valoda publikaciju
trikums par $o t€mu ir Ipasi jitams. Tapec, lai aktualizétu So jautajumu Latvijas
pétnieciskaja vidg, tapis Sis literatiiras parskats. Ta meérkis ir apkopot un analizét
informaciju par p&dgjos piecos gados (2012-2017) paspalidzibas praksém veltito
empirisko un teor€tisko pétijumu galvenajiem virzieniem un secindjumiem,
tadgjadi rosinot talakus pé&tijumus un diskusijas psihologu un citu palidzo$o
profesiju darbinieku vidi, t.sk. par iesp&jam pilnvertigi izmantot paSpalidzibas
prakSu sniegtas iespé€jas.

Metodologija
Methodology

Parskata izveides vajadzibam tika izmantota izlases veidoSanas (sampling)
metode, padzilinati izp€tot dokumentus, kas pieejami viena no popularakajam
akadémisko rakstu datubazeém, ProQuest. Tika pienemts, ka pilnvertigs parskats
par visam ar paSpalidzibas praks€m saistitajam publikacijam viena universala un
visparatzita zinatnisko rakstu datubaze sniedz netieSu ieskatu kop€jas petniecibas
attistibas tendences.

Avotu ieguve tika izmantota sekojosa mekléSanas stratégija: a) mekléSana
notieck ProQuest datubazes psihologijai veltitaja sadala PsychArticles;
b) meklésanas pamatkritérijs ir datubazes ierakstos noraditais raksta temats
(subject) paspalidzibas prakses: Subject (“Self-Help Techniques™); c) papildus

! Pieméram, Google Scholar (scholar.google.com) meklétajs atrod aptuveni divus miljonus ierakstu ar
atslégvardu “self-help”, no kuriem vairak par 67000 attiecas uz periodu 2012-2017

197



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 196-207

mekleSanas kritériji: publiceéSanas laiks — pedgjie pieci gadi (01.01.2012 -
31.12.2017); atlasiti kolegiali recenzétie raksti (peer-reviewed).

Sadu mekl&sanas kritériju pielietosanas rezultata 21.01.2018 tika iegati 40
dazada apjoma un tematikas raksti. Ka vienigais ieklauSanas un izslégSanas
kritérijs tika pielietots nosacijums, ka talakaja analiz€ nav jaieklauj ieprieksgjos
periodos publicéto rakstu korekcijas. Rezultata tika izslégti divi sakotnéji
mekleSana iegiitie datubazes ieraksti un iegiita sekojoSa kop€ja avotu struktiira:

1)  tris parskati.

a. literaturas parskats (Brown, Arnold, Fletcher, & Standage, 2017);

b. sistematiskais parskats (Beck et al., 2017);

C. kimiskas prakses (clinical practice) parskats (Shingleton,
Richards, & Thompson-Brenner, 2013);

2) 25 empiriskie pétijumi, no tiem 4 kliniskie izméginajumi (clinical

trial);

3) 10 teorétiskie petijumi, kas aptver paspalidzibas teorijas, paspalidzibas

praksu vestures, pielietoSanas etisko aspektu u.c. jautajumus.

Rakstu talakai analizei tika izvirzits pétnieciskais jautajums: kadas
p&tnieciskas témas paradas 5ajos avotos un kadas atzinas tiek giitas?

Lai atbildétu uz So jautajumu, tika izmantota narrativas kontentanalizes
pieeja. Rezultata tika identificétas piecas nozimigakas avotos apskatitas t€mas.

Paspalidzibas prakses: identitate un robezas
Self-help practices: identity and limitations

Pie paspalidzibas praksu daudzveidibas un robezu tematiska loka pieder
jautajumi par lietoto terminologiju, paspalidzibas praksu klasifikacijas iesp&jam,
lidz§ingjas prakses un pétniecibas véstures kritisku izvert€jumu un $1 briza
teorétiskajam aktualitatem.

Jaatzist, ka parskata ieklautajos avotos novérojama liela dazadiba gan
paspalidzibas prakSu izpratnes, gan terminologijas lietojuma zina. Empiriskajos
pétijumos — péc 1sa ievada, kura tiek apliikota paspalidzibas praksu visparéja
nozime un Iidzsingjie panakumi — autori tiidal pieversas konkrétajai tehnikai vai
metodei, kuru vini izv€l§jusies ka sava pétijuma objektu. P&tama intervence
lielakoties tiek definéta aprakstosi, un tai tiek pieskirts autoru brivi izraudzits
nosaukums. Rezultats ir tads, ka izmantotas definicijas un termini praktiski
neatkartojas, un apskatamo avotu empirisko petijumu sadala vien nakas sastapties
ar pari par 25 dazadiem paSpalidzibas praksu nosaukumiem.

Atskirigie termini un intervencu apraksti apgriitina iesp&u apkopot un
salidzinat dazadu pétijumu rezultatus, ko spilgti apliecina relativi nelielais
sistematisku parskatu skaits. Vienigais ped&jo piecu gadu perioda publicétais
sistematiskais parskats analiz€ SMART Recovery (no angliska Self-Management
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and Recovery Training) paspalidzibas prakses efektivitati (Beck et al., 2017).
SMART Recovery parstav paspalidzibas grupu (mutual-support) intervences
formu, kas Iidziga anonimo alkoholiku 12 solu programmai, tacu izslédz no tas
religiskos/garigos elementus. Ka jau norada nosaukums, $1 intervence ir precizi
aprakstita un pétita daudzos empiriskos petijumos, tapéc, pielietojot Kohraina
vadlinijas sistematisko parskatu veidosana (Cochrane Handbook for Systematic
Reviews of Interventions), autori var ar augstu zinatniskas ticamibas pakapi
apliecinat §1s konkrétas paspalidzibas prakses efektivitati. Sistematisks parskats
liecina par attiecigas paSpalidzibas prakses zinamu “briedumu” no zinatniska
viedokla, tacu, ka jau mineéts, Sads pétjums bija unikals par€jo vidi un bija
iesp&jams tikai tapec, ka konkréta intervence ir labi definéta un identificéjama
starp parg¢jam.

Péetnieki risina arT dazado paspalidzibas praksu klasifikacijas problému. Saja
parskata ieklautie teorétiskie un apkopojosie raksti izmantoto savulaik Glazgova
un Rozena izstradato paSpalidzibas Klasifikaciju p&c terapeita un pacienta
kontakta cieSuma pazimes (Glasgow & Rosen, 1978). Ta, pieméram, parskata par
jaunako klinisko praksi €Sanas traucjumu terapija ir izdalita: terapija (therapy) —
vadita paspalidziba (guided self-help) — paspalidziba (self-help) (Shingleton et al.,
2013). No sadas perspektivas paSpalidzibas prakse jasaprot ka plasi defingjams
jédziens, kas apraksta veselu intervencu un cilvéka pasinici€tu praksu spektru,
kura vieniga kopiga pazime ir pieaugosa iniciativas un kompetences nonaksana
pie paSa pacienta/klienta.

Paspalidzibas veidu klasifikaciju apgriitina art tas, ka petnieku izvéle savu
darbu saistit ar jédzienu paspalidziba (self-help) ne vienmer ir pilnigi skaidra.
Pieméram, péc augstak aprakstitas mekléSanas stratégijas atlastto avotu vidd
neparadas neviens Sobrid popularajai apzinatibas (mindfulness) praksei vai
meditacijai veltits petijums. Iemesli, kadel apzinatiba balstito intervencu pétnieki
nelabprat savu darbu identific€ ar jeédzienu/atslégvardu “paspalidziba”, kaut gan
pec formas un satura norises nereti ir l1dzigas, prasa talaku izpéti.

Jedzienu un pétniecisko t€mu popularitates mainai uzmanibu pieverS ari
vesturiskais pétijums, kas apskata 70-0s un 80-0s gados popularo ideju par cilvéka
smadzenu divu puslozu noteiktiem diviem informacijas apstrades veidiem —
kreiso, racionali-logisko, un labo, t€laini-intuitivo (Staub, 2016). Tolaik Sis temats
tika plasi petits un eksperimentu rezultati tika interpretéti ka pieradijums Sai
hipotézei, tapéc ideja par logiskas un t€lainas domaSanas atSkiribam tika
izmantota jaunu izglitibas programmu, menedzmenta stratégiju un paspalidzibas
intervencu izveidé. Tikai vélak, paradoties jauniem datiem un metodologijai,
sakotngja sajisma mazinajas. Uz §1 konkréta ve€sturiska piemera bazes autors
izdara secinajumu, ka psihologisko pétijumu un to interpretaciju lauka eksiste
“modes tendences”, kas atkarigas no laikmeta interesem un pieejama
finansgjuma. Sadas tendences nav obligati aplamas p&c savas motivacijas, tatu
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nereti laika gaita tiek butiski korig€tas jaunas zinatniskas informacijas gaisma.
Iesp&jams, arT musdienas loti popularas paspalidzibas intervences var piedzivot
“norietu”, mainoties pétijjumu metodém un lidz ar to ari rezultatiem.

Viena saméra drosi prognozE€jama parmaina pétnieciskajos akcentos
gaidama saistiba ar jaunu izpratni par paspalidzibas stratégiskajiem mérkiem.
Lidzigi ka psihologija kopuma, ari paSpalidzibas praksu pé&tnieciba akcents no
intereses par atsevisku patologiju mazinasanas iesp&jam pakapeniski parcelas uz
iesp&jam palidzet cilveékiem piedzivot “uzplaukumu” (thriving). Daniela Brauna
un kolegu raksts “Cilvéka uzplaukums: konceptuala debate un literatiras
parskats” (Brown et al., 2017) pieversas jautajumam, kadi ir paspalidzibas praksu
uzdevumi — it ipasi no tas lietotaju viedokla. Autori balstas uz Maslova izteikto
tezi, ka cilvékam raksturiga vispargja tickSanas p&c izaugsmes un paspilnveides
(self-improvement). Cilvéks vélas piedzivot attistibas un veiksmes izjltu, un
paspalidzibas praksém var biit nozimiga loma §1 mérka sasniegSana. Autori
apkopojusi 13 dazadas cilvéciska uzplaukuma definicijas (Brown et al., 2017: p.
169), ka ar1 izdala faktorus (prasmes un apstaklus), kas veicina cilvéka spgka un
potenciala atraisiSanu, noskirot personiskos veicino$os apstaklus (personal
enablers) no kontekstualajiem veicinoSajiem apstakliem (contextual enablers).
Paspalidzibas prakseém ir liela loma tieSi personisko veicinoSo apstaklu radiSana.

Kopuma minétais parskata raksts mudina meklet tiltus starp kognitivi
biheivioralo pieeju, kas bijusi raksturiga paspalidzibas praksém aizvaditajos gadu
desmitos, un pozitivo psihologiju ar tas akcentu uz dzivesspéka (resilience)
attistiSanas iesp&jam. PaSpalidzibas prakses ir noderigas ikvienam, kas vélas
apglt prasmes un sp&jas pastavet dzives izaicinajumu prieksa.

Panakumu stasts: palidziba simptomu mazinasana
Story of success: help in symptom relief

Empiriskie petjumi, kas veltiti konkrétam paSpalidzibas prakseém
(tehnikam), sastada lielako dalu no atlasttajiem avotiem (65,78 %) un apliecina to
iedarbigumu dazadu simptomu mazinasana, tomér to izvert€Sana nepiecieSams
uzdot kritiskus jautajumus.

Pétnieki zino par veiksmigiem rezultatiem pasSpalidzibas prakses
izmantosana atkaribu (Beck et al., 2017; Greenfield & Tonigan, 2013; Hasan,
Babson, Banducci, & Bonn-Miller, 2015; Heinz, Peters, Boden, & Bonn-Miller,
2013; LaBrie et al., 2012; Webb Hooper, Rodriguez de Ybarra, & Baker, 2013),
esanas traucejumu (Ambwani, Cardi, & Treasure, 2014; Cachelin et al., 2014;
Grilo, White, Masheb, & Gueorguieva, 2015; Hilbert, Hildebrandt, Agras,
Wilfley, & Wilson, 2015; Shea, Cachelin, Gutierrez, Wang, & Phimphasone,
2016), bezmiega (Ashworth et al., 2015; Ebert et al., 2015; Kaldo, Ramnerf, &
Jernel6v, 2015), seksualo traucejumu mazinasanai (Balzer & Mintz, 2015; Mintz,
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Balzer, Zhao, & Bush, 2012), vispargjas un socialas trauksmes gadijumos
(Berger, Boettcher, & Caspar, 2014; Johansson et al., 2017). Tapat atseviski
pétijumi veltiti piedoSanas (Greer, Worthington Jr., Lin, Lavelock, & Griffin,
2014) un paspiedoSanas sp&ju uzlabosanai (Griffin et al., 2015), trihotilomanijai
(Rogers et al., 2014), vispargjas stresa noturibas palielinasanai (Villani et al.,
2013), garastavokla uzlaboSanai (Walker 111 & Lampropoulos, 2014), gimenes
loceklu savstarpgjas komunikacijas prasmju uzlaboSanai (Bodenmann, Hilpert,
Nussbeck, & Bradbury, 2014), ka ar tinnita mazinasanai (Hesser et al., 2012).

Saraksts ir iespaidigs, jo ietver sevi ne tikai klasiskas psihologiskas
problémas, bet arT tadus simptomus, kas parasti tiek asociéti ar psihiatrijas vai pat
somatiskas medicinas jomu.

Piesardzibu $aja paspalidzibas praksu “veiksmes stasta” raisa pats fakts, ka
datubazé neatradas neviens kriterijiem atbilstoSs raksts, kas zinotu par
neveiksmigu intervences rezultatu. Protams, pastav iespé&ja, ka visas izm&ginatas
paSpalidzibas prakses ir loti prasmigi izraudzitas vai gluzi nejausi izradijusas
iedarbigas. Tacu pastav art citi skaidrojumi. Piem&ram, praktiski visas zinatnes
nozarés pétijumi ar negativu rezultatu netiek pietickami reprezentéti
akadémiskaja literattira (Fanelli, 2012). Cits iesp&jamais izskaidrojums saistits ar
domingjoso p&tijumos izmantoto datu ieguves veidu. Proti, ierastais paspalidzibas
intervencu izvert€Sanas instruments ir pasSnoveért§juma anketas, kas tikai
atseviskos petfjumos tiek papildinatas ar kadiem implicitiem meérjjumiem,
piem&ram, svara kontroli (Cachelin et al., 2014), biokimisko izelpas kontroli
(Webb Hooper et al., 2013) vai specialu aproci, kas registré dalibnieka aktivitati
dazadas diennakts stundas (Ashworth et al., 2015) u.tml. Pasnovertéjuma riski
attiectba uz petijjuma rezultatiem empiriskajos pétijumos ne vienmer tiek
pienacigi izverteti, mazinot rezultatu kop€jo ticamibu (Hoskin, 2012).

Svarigu aspektu atklaj apjomigais (n=25113) pé€tijums par paspalidzibas
prakses izmantoSanas biezumu un veidiem Kanadas populacija (MacKenzie &
Kocovski, 2016). Taja konstatgts, ka cilveki paspalidzibas iesp&jas izmant0 maz
(palidzibu interneta meklgjusi 5,9 % no visiem aptaujatajiem, paspalidzibas
grupas iesaistijusies 1,7 %, bet palidzibas telefona liniju iesp&jas izmantojusi
0,7 %). Nemot véra paspalidzibas industrijas mérogus, ka ari min&tos pozitivos
pétijumu rezultatus, $adi dati var likties parsteidzosi. Tie norada, ka psihologiskas
palidzibas joma svariga ir ne tikai intervencu izstrade, bet ar1 prasmigs darbs ar to
izplatisanu (Bernecker, 2014; Jorm, 2012; Schueller & Parks, 2014).

Paspalidzibas praksu uzlabojumi: tehnologijas
Improving self-help practices with technology

Praktiski visi §aja parskata ieklautie empiriskie pétijumi atsaucas uz jaunako
tehnologiju izmantoSanu. Jasecina, ka mobilo telefonu aplikacijas, tieSsaistes
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sazinas lidzekli, kustibu registracijas aproces U.C. moderni tehniskie lidzekli
strauji ienak arT paspalidzibas prakSu dizaina (Shingleton et al., 2013). Internets
klust pieejams visu mobilo iekartu lietotajiem, kas rada nebijuSas iesp€jas
aizsniegt lielu cilveku skaitu ar mazakiem lidzeklu ieguldijumiem. Empiriskajos
petijumos bieZi paradas zinas, ka personisks kontakts ticis aizstats ar tieSsaistes
sazinu. Vienlaikus trukst precizu petijumu par to, kadu iespaidu uz paspalidzibas
praksi atstaj kontakta veids (fiziska tik§anas, Sms, e-pasti u.c). Iesp&jams, te jaruna
par “savienoto trauku” principu: iegiitais izplatibas “plaSums” gandriz vienmer
saistits ar zinamu “dziluma” zaud&jumu.

Jaunas tehnologiskas iesp€jas prasa arT jauna veida zina$anas un prasmes no
psihologiskas palidzibas sniedzgjiem, kuri sava darba véletos izmantot jaunakas
paspalidzibas pakses. Rodas zinami draudi, ka piem&ram, privatuma un datu
aizsardzibas nodro§inasana interneta vide (Bernecker, 2014). Sis téma apskatita
ar1 sadala par €tiskajiem izaicinajumiem.

Paspalidzibas praksu efektivitates attistiSana
Developing effectiveness of self-help practices

Plasa pieejamiba ir paSpalidzibas praksSu speks un vajums reizé. No vienas
puses tas lauj piedavat resursu zina efektivu risinajumu lielai populacijas dalai,
bet taja pasa laika $adi universali risinajumi nenem véra cilvéku individualas
Ipatnibas un vajadzibas, ka tas ir tradicionalas psihologiskas terapijas gadijuma.

Pétnieki piever§S uzmanibu tam, ka paSpalidzibas intervences iesp&jams
padarit personiskas, un $ada pielagosana konkrétu cilvéku vajadzibam atst3j
statistiski nozimigu pozitivu efektu uz to iedarbibu. Pieméram, ja paspalidzibas
prakses ietvaros izmanto kadus izglitojoSus materialus un tos pielago dalibnieku
dzimumam, ar to tiek radits bitisks rezultatu uzlabojums, pieméram, emocionalas
dabas €Sanas trauc€jumu gadijuma (Shea et al., 2016). Uzlabojums v&rojams ari
tad, ja paSpalidzibas prakse tiek nemtas veéra etniskas un kultiras ipatnibas
(Cachelin et al., 2014). Cits p&tijums liecina, ka uz smek&Sanas atmesanu verstas
paspalidzibas prakses personalizacija (tailoring) — motivéjosa izdales materiala
pielagosana ne tikai dalibnieka dzimumam, bet ari vecumam un konkrétiem
smékeSanas paradumiem — palidz justies cieSak iesaistitiem notiekoSaja un vini
kopuma labpratak izpilda paSpalidzibas prakses solus (Webb Hooper et al., 2013).

Turpinas ar1 petijumi par to, kadas personibas iezimes vai klienta 1pasibas
atstaj iespaidu uz kopé&jo paspalidzibas prakses rezultatu. Konstatéts (Heinz et al.,
2013), ka, pieméram, atlikta baudijuma nenovértésana (delay discounting) korele
ar agraku un nopietnaku marihuanas atkaribas veidoSanos, bet neatstaj gandriz
nekadu efektu uz tas atmeSanas méginajumiem paspalidzibas cela. lepreti tam
Nansijas Nordmanas izstradatais autogenic framework model of interpersonal
agency uzrada iesp€u prognoz€t individa gatavibu un sp&ju iesaistities
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paspalidzibas praksé (Nordmann, 2016). Iesp€jas prognozet un veicinat cilveku
lesaistiSanos paSpalidzibas praksés mekle ari iepriek§ minétais parskats par
paSpalidzibas prakSu izmantoSanas paradumiem Kanadas populacija
(MacKenzie & Kocovski, 2016). Spgja prognozet kadas paspalidzibas prakses
piemérotibu konkrétajam cilvékam ir aktuals psihologiskas palidzibas prakses
jautajums.

Stradajot pie efektivitates uzlaboSanas, pétnieki norada uz nepiecieSamibu
griittbam, citadi liela dala paspalidzibas iesp&ju mekletaju, kas iesaistas interneta
pieejamajas intervences, netiek talak par pirmo nodarbibu (Schueller & Parks,
2014: pp. 151-152). Kad cilveki ir augsti motiveti, vini ir sp&jigi veikt sarezgitus
uzdevumus (pieméram, izvéleties paSpalidzibas praksi), bet, kad motivacija
pazeminas, cilvéki tomeér spgj veikt sikus, mérktiecigus solus, kurus ieteicams
izplanot augstas motivacijas fazé (Schueller & Parks, 2014). Sadi pielagojot
paSpalidzibas prakSu intervencu dizainus, var veicinat cilveku sekmigu
piedaliSanos taja.

Pie paspalidzibas prakSu attistibas pieder atvertiba jaunu teor&tisko modelu
izmanto3ana. Sobrid empiriskajos pétijumos dominé kognitivi biheivioralaja
pieeja balstitas intervences, parasti biblioterapijas forma, un tas tiek piemé&rotas
vaditas paspalidzibas (guided self-help) veida. Salidzinosi daudz mazak p&dgjo
piecu gadu laika tapusi pétijumi par paspalidzibas grupam (Beck et al., 2017),
t.sk. anonimo alkoholiku 12 solu programmu (Greenfield & Tonigan, 2013).
Iesp&jams, tas saistits ar tehniski sarezgitaku un resursietilpigaku intervences
veidu.

Pargjo starpa izcelas vienigais pétijums, kas atsaucas uz psihodinamisko
pieeju ka savu teorétisko bazi (Johansson et al., 2017), uzskatot to par jaunu un
perspektivu virzienu paspalidzibas joma. Dazos Saja parskata ieklautajos
teorctiskajos rakstos (Brown et al., 2017; Schueller & Parks, 2014) piemingtas
pozitivas psihologijas pieeja balstitas paspalidzibas intervences, Kkuras
empiriskajos pétljumos sevi neidentific€ ar jédzienu paspalidzibas prakses (self-
help techniques), un tap&c ir palikusas arpus §1 parskata robezam.

Etiskie izaicinajumi
Ethical concerns

Vairakos avotos autori apraksta paspalidzibas prakSu ipasSos €&tiskos
izaicinajumus (Bernecker, 2014; Shingleton et al., 2013). Jaizcel vairaki
jautajumi.

1) Paspalidzibas praksi ir &tiski piedavat tikai tad, ja ir pieradita tas

efektivitate. Neskatoties uz salidzino$i daudzajiem pétijumiem, to
rezultati biezi vien nav pietieckami visparinami un parnesami uz citiem
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kontekstiem. Sados apstaklos veselibas apriipe biitiskais nekaitésanas
princips ieglst jaunu nozimi (iesakot neefektivu tehniku, tiek zaudets
laiks un faktiski nodarits kaitéjums pacienta/klienta intereseém);

2) Vai ir &tiski piedavat paSpalidzibu, ja ir skaidri zinams, ka tas
efektivitate atpalieck no tieSa kontakta terapijas? Ka tiek istenots
taisniguma princips (ikvienam pacientam piedavat lidzvertigas
palidzibas iesp&jas)? Risinajums varctu biit posmseciga pieeja terapijali
(izvéties paspalidzibas praksi vieglakiem gadifjumiem, kuri tiktu
kontrol€ti un nepieciesamibas gadijuma terapijas forma tiktu mainita uz
cieSaka kontakta terapiju). Tacu ta prasa ipasas zinaSanas un prasmes
no psihologiskas palidzibas sniedzgja, lai savlaicigi konstatétu to, vai
paSpalidzibas prakse ir piemérota un sniedz rezultatu konkrétajam
individam un varétu iz8kirties par citas pieejas nepiecieSamibu;

3) Vai psihologiskas palidzibas sniedzg&ja riciba ir pietickamas zinasanas
un tehnologiskie Iidzekli, lai nodroSinatu dro$u informacijas apriti
elektroniskaja sazina (datortikli, Tszinas, socialie tikli), ka arT to, lai
konfidenciala informacija, kas $adi tikusi parsitita caur
elektroniskajiem sazinas lidzekliem nenonaktu “tresas puses” riciba —
tagad vai nakotne?

Svarigs faktors pasSpalidzibas prakses iedarbiguma ir posmseciga tas
istenoSana (Ambwani et al., 2014). Peétijjumi liecina, ka vismaz minimals
personisks kontakts nodroSina labaku gratibu parvaréSanu un motivacijas
uzturéSanu. Atstatais iespaids nav tik daudz atkarigs no atbalsta sniedzgja
terapeitiskas kompetences, Cik sp&jas sniegt atbalstu un ta nodrosinat uzdevumu
izpildi, atgadinat par nakamajiem soliem un sniegt palidzibu tehnisku gritibu
gadijumos. Rodas €tiska rakstura jautajumi — vai un kadu cilvéku loku (pieméram,
datorspecialisti) pielaujams iesaistit paSpalidzibas praksu realizacija.

Secinajumi
Conclusions

Paspalidzibas prakse miisdienu izpratné nav tikai simptomu mazinaSanas,
bet vispargjas cilveka attistibas un labizjitas veidosanas lidzeklis. Sobrid notiek
aktivs darbs pie esoso paspalidzibas praksu izverté€Sanas un jaunu paspalidzibas
formu izstrades, adapt&jot jaunakas tehnologijas un teorétiskas atzinas jaunu
pieeju veidoSana. Vienlaikus jaturpina darbs pie terminologijas un praksu
klasifikacijas uzlaboSanas. NepiecieSami pétfjumi, kas palidz&tu noskaidrot
personibas iezimes un citus iemeslus, kas traucé vai atvieglo cilvékiem izmantot
paSpalidzibas prakses. Tikai kompetenta, uz pieradijumiem balstita prakse ir
iesp&jams pilnvertigi izmantot paspalidzibas piedavatas iespéjas.
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Summary

The purpose of this literature review was to collect and analyze information on the main
directions and conclusions of empirical and theoretical research devoted to self-help practice in
the last five years (2012-2017). 40 articles of different volumes and themes were examined, for
the analysis of which the research question was raised: what research topics appear in these
sources and how are they dealt with? Five thematic categories were identified as a result of the
narrative content analysis: 1) Self-help practices: identity and limitations; 2) Story of success:
help in symptom relief; 3) Improving self-help practices with technology; 4) Developing
effectiveness of self-help practices; 5) Ethical concerns. The conclusion was made that the
concept of self-help practice gets defined in different ways and describes a whole range of
psychological interventions and practices, with their only common trait being the increasing
initiative and competence of the patient / client. Further work is needed to improve the
terminology and practice classification, as well as more research is needed to help identify
personality traits and other causes that prevent or facilitate people to use self-help practices.

Literatiura
References

Ambwani, S., Cardi, V., & Treasure, J. (2014). Mobile self-help interventions for anorexia
nervosa: Conceptual, ethical, and methodological considerations for clinicians and
researchers. Professional Psychology: Research and Practice, 45 (5), 316-323.
doi.org/10.1037/a0036203

Ashworth, D. K., Sletten, T. L., Junge, M., Simpson, K., Clarke, D., Cunnington, D., &
Rajaratnam, S. M. W. (2015). A randomized controlled trial of cognitive behavioral
therapy for insomnia: An effective treatment for comorbid insomnia and depression.
Journal of Counseling Psychology, 62 (2), 115-123. doi.org/10.1037/cou0000059

Balzer, A. M., & Mintz, L. B. (2015). Comparing two books and establishing probably
efficacious treatment for low sexual desire. Journal of Counseling Psychology, 62 (2),
321-328. doi.org/10.1037/cou0000067

Beck, A. K., Forbes, E., Baker, A. L., Kelly, P. J., Deane, F. P., Shakeshaft, A,, ... Kelly, J. F.
(2017). Systematic review of SMART Recovery: Outcomes, process variables, and
implications for research. Psychology of Addictive Behaviors, 31 (1), 1-20.
doi.org/10.1037/adb0000237

Berger, T., Boettcher, J., & Caspar, F. (2014). Internet-based guided self-help for several
anxiety disorders: A randomized controlled trial comparing a tailored with a standardized
disorder-specific approach. Psychotherapy, 51 (2), 207-219. doi.org/10.1037/a0032527

Bernecker, S. L. (2014). Helping clients help themselves: Managing ethical concerns when
offering guided self-help interventions in psychotherapy practice. Professional
Psychology: Research and Practice, 45 (2), 111-119. doi.org/10.1037/a0036118

Bodenmann, G., Hilpert, P., Nussbeck, F. W., & Bradbury, T. N. (2014). Enhancement of
couples’ communication and dyadic coping by a self-directed approach: A randomized
controlled trial. Journal of Consulting and Clinical Psychology, 82 (4), 580-591.
doi.org/10.1037/a0036356

Brown, D. J., Arnold, R., Fletcher, D., & Standage, M. (2017). Human thriving: A conceptual
debate and literature review. European Psychologist, 22 (3), 167-179.
doi.org/10.1027/1016-9040/a000294

205



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 196-207

Cachelin, F. M., Shea, M., Phimphasone, P., Wilson, G. T., Thompson, D. R., & Striegel, R. H.
(2014). Culturally adapted cognitive behavioral guided self-help for binge eating: A
feasibility study with Mexican Americans. Cultural Diversity and Ethnic Minority
Psychology, 20 (3), 449-457. doi.org/10.1037/a0035345

Ebert, D. D., Berking, M., Thiart, H., Riper, H., Laferton, J. A. C., Cuijpers, P., ... Lehr, D.
(2015). Restoring depleted resources: Efficacy and mechanisms of change of an internet-
based unguided recovery training for better sleep and psychological detachment from
work. Health Psychology, 34 (Suppl), 1240-1251. doi.org/10.1037/hea0000277

Fanelli, D. (2012). Negative results are disappearing from most disciplines and countries.
Scientometrics, 90 (3), 891-904. https://doi.org/10.1007/s11192-011-0494-7

Glasgow, R. E., & Rosen, G. M. (1978). Behavioral bibliotherapy: A review of self-help
behavior therapy manuals. Psychological Bulletin, 85 (1), 1-23. doi.org/10.1037/0033-
2909.85.1.1

Greenfield, B. L., & Tonigan, J. S. (2013). The General Alcoholics Anonymous Tools of
Recovery: The adoption of 12-step practices and beliefs. Psychology of Addictive
Behaviors, 27 (3), 553-561. doi.org/10.1037/a0029268

Greer, C. L., Worthington Jr., E. L., Lin, Y., Lavelock, C. R., & Griffin, B. J. (2014). Efficacy
of a self-directed forgiveness workbook for Christian victims of within-congregation
offenders. Spirituality in Clinical Practice, 1 (3), 218-230. doi.org/10.1037/scp0000012

Griffin, B. J., Worthington Jr., E. L., Lavelock, C. R., Greer, C. L., Lin, Y., Davis, D. E., &
Hook, J. N. (2015). Efficacy of a self-forgiveness workbook: A randomized controlled
trial with interpersonal offenders. Journal of Counseling Psychology, 62 (2), 124-136.
doi.org/10.1037/cou0000060

Grilo, C. M., White, M. A., Masheb, R. M., & Gueorguieva, R. (2015). Predicting meaningful
outcomes to medication and self-help treatments for binge-eating disorder in primary
care: The significance of early rapid response. Journal of Consulting and Clinical
Psychology, 83 (2), 387-394. doi.org/10.1037/a0038635

Hasan, N. S., Babson, K. A., Banducci, A. N., & Bonn-Miller, M. O. (2015). The prospective
effects of perceived and laboratory indices of distress tolerance on cannabis use following
a self-guided quit attempt. Psychology of Addictive Behaviors, 29 (4), 933-940.
doi.org/10.1037/adb0000132

Heinz, A. J., Peters, E. N., Boden, M. T., & Bonn-Miller, M. O. (2013). A comprehensive
examination of delay discounting in a clinical sample of Cannabis-dependent military
veterans making a self-guided quit attempt. Experimental and Clinical
Psychopharmacology, 21 (1), 55-65. doi.org/10.1037/a0031192

Hesser, H., Gustafsson, T., Lundeén, C., Henrikson, O., Fattahi, K., Johnsson, E., ... Andersson,
G. (2012). A randomized controlled trial of internet-delivered cognitive behavior therapy
and acceptance and commitment therapy in the treatment of tinnitus. Journal of
Consulting and Clinical Psychology, 80 (4), 649-661. doi.org/10.1037/a0027021

Hilbert, A., Hildebrandt, T., Agras, W. S., Wilfley, D. E., & Wilson, G. T. (2015). Rapid
response in psychological treatments for binge eating disorder. Journal of Consulting and
Clinical Psychology, 83 (3), 649-654. doi.org/10.1037/ccp0000018

Hoskin, R. (2012). The dangers of self-report. Retrieved February 1, 2018, from
http://www.sciencebrainwaves.com/the-dangers-of-self-report/

Johansson, R., Hesslow, T., Ljétsson, B., Jansson, A., Jonsson, L., Fardig, S., ... Andersson,
G. (2017). Internet-based affect-focused psychodynamic therapy for social anxiety
disorder: A randomized controlled trial with 2-year follow-up. Psychotherapy, 54 (4),
351-360. doi.org/10.1037/pst0000147

206



Paics et al., 2018. Paspalidzibas prakses: literatiras apskats

Jorm, A. F. (2012). Mental health literacy: Empowering the community to take action for better
mental health. American Psychologist, 67 (3), 231-243. doi.org/10.1037/a0025957
Kaldo, V., Ramnerd, J., & Jerneldv, S. (2015). Involving clients in treatment methods: A
neglected interaction in the therapeutic relationship. Journal of Consulting and Clinical
Psychology, 83 (6), 1136-1141. https://doi.org/10.1037/ccp0000039

LaBrie, R. A., Peller, A. J., LaPlante, D. A., Bernhard, B., Harper, A., Schrier, T., & Shaffer,
H. J. (2012). A brief self-help toolkit intervention for gambling problems: A randomized
multisite trial. American Journal of Orthopsychiatry, 82 (2), 278-2809.
doi.org/10.1111/j.1939-0025.2012.01157.x

MacKenzie, M. B., & Kocovski, N. L. (2016). Self-help behaviour of Canadians with perceived
needs for mental health care. Canadian Psychology/Psychologie Canadienne, 57 (2),
130-141. doi.org/10.1037/cap0000050

Mintz, L. B., Balzer, A. M., Zhao, X., & Bush, H. E. (2012). Bibliotherapy for low sexual
desire: Evidence for effectiveness. Journal of Counseling Psychology, 59 (3), 471-478.
doi.org/10.1037/a0028946

Nordmann, N. (2016). Criterion validation of autogenetic frameworks of interpersonal agency.
Behavioral Development Bulletin, 21 (1), 88-103. doi.org/10.1037/bdb0000013

Rogers, K., Banis, M., Falkenstein, M. J., Malloy, E. J., McDonough, L., Nelson, S. O, ...
Haaga, D. A. F. (2014). Stepped care in the treatment of trichotillomania. Journal of
Consulting and Clinical Psychology, 82 (2), 361-367. doi.org/10.1037/a0035744

Schueller, S. M., & Parks, A. C. (2012). Disseminating self-help: Positive psychology exercises
in an online trial. In Journal of Medical Internet Research (Vol. 14).
https://doi.org/10.2196/jmir.1850

Schueller, S. M., & Parks, A. C. (2014). The science of self-help: Translating positive
psychology research into increased individual happiness. European Psychologist, 19 (2),
145-155. doi.org/10.1027/1016-9040/a000181

Shea, M., Cachelin, F. M., Gutierrez, G., Wang, S., & Phimphasone, P. (2016). Mexican
American women’s perspectives on a culturally adapted cognitive-behavioral therapy
guided self-help program for binge eating. Psychological Services, 13 (1), 31-41.
doi.org/10.1037/ser0000055

Shingleton, R. M., Richards, L. K., & Thompson-Brenner, H. (2013). Using technology within
the treatment of eating disorders: A clinical practice review. Psychotherapy, 50 (4), 576—
582. doi.org/10.1037/a0031815

Staub, M. E. (2016). The other side of the brain: The politics of split-brain research in the
1970s-1980s. History of Psychology, 19 (4), 259-273. doi.org/10.1037/hop0000035

Villani, D., Grassi, A., Cognetta, C., Toniolo, D., Cipresso, P., & Riva, G. (2013). Self-help
stress management training through mobile phones: An experience with oncology nurses.
Psychological Services, 10 (3), 315-322. doi.org/10.1037/a0026459

Walker 111, J. V., & Lampropoulos, G. K. (2014). A comparison of self-help (homework)
activities for mood enhancement: Results from a brief randomized controlled trial.
Journal of Psychotherapy Integration, 24 (1), 46—64. doi.org/10.1037/a0036145

Webb Hooper, M., Rodriguez de Ybarra, D., & Baker, E. A. (2013). The effect of placebo
tailoring on smoking cessation: A randomized controlled trial. Journal of Consulting and
Clinical Psychology, 81 (5), 800-809. doi.org/10.1037/a0032469

207



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 208-216

ATTITUDE OF LATVIAN PEOPLE TOWARDS
WILDLIFE

Andris Petersons
Turiba University, Latvia

Abstract. The wildlife values orientation and attitude towards wildlife has become a hot topic
nowadays in Latvia because the management of preservation and conservation of wildlife must
be based on the understanding of the general public. Furthermore Latvia is considered to be
one of the more densely forested countries in Europe with 50 % of its territory covered with
forest.

This article examines the wildlife values orientation of different groups of people from six
regions of the country towards wildlife. Catherine M. Hill, Amanda D. Webber, Nancy E. C.
Priston studies of conflicts in society about wildlife (2017) show that these conflicts rise because
of different values between different human groups. Wildlife value orientation framework used
in this study is taken from early studies of Fulton, Manfredo and Lipscomb (1996), which was
later developed by Teel, Dayer, Manfredo, Bright (2005).

According to the data of a nationwide survey conducted by the author all respondents are
divided into “utilitarians”, people who consider that wildlife exists for human use and
enjoyment; “mutualists”, people who consider humans and wildlife live side by side as parts of
one big family, “pluralists” who share both the “utilitarian’ and the “mutualist” point of view
and take one or the other side in different situations and ““distanced”’, people who lack well -
formed value orientation, indicating very little interest.

Respondents were categorized into four wildlife value orientation types based on their
responses to 24 statements. The wildlife value orientations among different groups of people
were compared according to their age, gender, education, level of income, place of living and
place where their childhood was spent. The attitude of people with different wildlife values and
general attitude of all people towards hunters was established.

Keywords: attitude, Latvian people, utilitarian, mutualist, wildlife.

Introduction

One of the basic principles of modern wildlife conservation and wildlife
management is that nature deserves to be protected not only for its utility but also
for the unique values of people (Mykra, Vuorisalo, & Mykra, 2015). Value
orientation theory of Florence Kluckhohn and Fred Strodtbeck (1961) constitutes
that all societies must answer a limited number of universal problems, and
solutions for these problems are limited as well and universally known but
different depending on the particular culture. These problems include people’s
relation with each other, with time, with nature and the environment. But the base
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for it is taken from the values concept of Florence’s husband Clyde Kluckhohn
(1951) who defined value as a conception, explicit or implicit, distinctive of an
individual or characteristic of a group, of the desirable which influences the
selection of available modes, means and ends of action (Kluckhohn, 1951). It is
important that people feel their own cultural beliefs and practices as normal and
natural but those of others are considered as strange. As an outcome of four
questions (time, humanity and natural environment, relation to other people,
motive for behaviour) Kluckhohn and Strodtbeck set up three possible
orientations: mastery (people can and should have total control over the forces of
nature and the super-natural) harmonious (people can and should control partially
but not totally by living in a balance with the natural forces) submissive (people
cannot and should not control natural forces but, rather are subject to the higher
power of these forces) Kluckhohn and Strodtbeck (1961). Despite the fact that the
theory of Kluckhohn and Strodtbeck of universal values which was later
developed by Rokeach (1973), Hofstede (2001), Schwartz (1992) is mostly
appropriate to explore different cultural groups, it is viable especially because
only few societies are homogenous and the idea of total controllers, harmonious
and submissive people is well rooted in the consciousness of the society. Wildlife
value orientation theory was found to be functional for examining people’s
intercourse with wildlife. Wildlife value orientation framework is taken from
early studies of Fulton, Manfredo and Lipscomb (1996) later developed by Teel,
Manfredo (2010). The framework of cognitive hierarchy was taken to generalize
across situations from values to beliefs, attitudes and norms, and end up with
behaviours (Rokeach, 1973). Fulton, Manfredo and Lipscomb stated that wildlife
value orientations are defined by the pattern of direction and intensity among a
set of basic beliefs regarding wildlife as fundamental value orientations have been
defined as clusters of interrelated fundamental values (Fulton, Manfredo, &
Lipscomb, 1996).

Wildlife value orientations are often measured on bipolar scales such as
utilitarian — protectionism and are thought of as the foundation upon which
attitudes are built. In this study people were separated into four types according
to their wildlife values orientation. “Utilitarian”: these people are characterized
by a view of human mastery over wildlife and a prioritization of human well-
being over wildlife. Representatives of the Utilitarian type believe that wildlife
should be managed for human benefit. “Mutualist”: These people view wildlife
as capable of relationships of trust with humans. They believe that humans and
wildlife are meant to co-exist or live in harmony, and thus wildlife deserve rights
similar to the rights of humans. “Pluralist”: These people possess both value
orientations mentioned above. “Distanced” people lack a well formed wildlife
value orientation, indicating little interest in wildlife related issues. (Manfredo,
Teel, & Bright, 2003). The different values constitute different attitudes. Attitudes
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are commonly seen as evaluations of psychological objects on scales that run from
positive to negative (Ajzen, 2001). Attitudes are usually resistant to change,
especially if they are based on many beliefs, but a person’s experience has a strong
influence on his or her attitudes (Heberlein, 2012). Undoubtedly all three
components of attitude as knowledge, emotions and behaviour are important.
Several famous studies on people’s attitude toward animals and knowledge of
them were done in USA by Stephen R. Kellert (Kellert, 1984, 1990). Kellert’s
typology separated ten groups of people: Naturalistic (primary interest in an
affection with wildlife and the outdoors), Ecologistic (primary concern for the
environment as a system, for interrelationship), Humanistic (primary interest in
and strong affection for individual animals), Moralistic (primary concern for the
right and wrong treatment of animals, with strong opposition to cruelty),
Scientistic (primary interest in the physical attributes and biological functions of
animals), Aesthetic (primary interest in the artistic and symbolic characteristics),
Utilitatian (primary concern for the practical and material values of animals),
Dominionistic (primary satisfactions derived from mastery and control over
animals), Negativistic (primary orientation towards active avoidance of animals
due to dislike or fear), Neutralistic (primary orientation towards passive avoidance
of animals due to indifference and lack of interest) (Kellert, 1984) and determined
the groups by large scale (65) of attitude questions.

The people’s attitude toward hunting is explored in different studies around
the world and is influenced by long existing values as well as current social
economic factors. In the developing countries wildlife generates economic, social,
and ecological benefits for people and hunting is important part of family supplies
(Larson, Conway, Hermandez, & Caroll, 2016). The group of scientists in India
exploring people’s attitude towards wildlife conservation found out that majority
of people despite the low level of education supported wildlife conservation if
there is no associated cost and the attitude toward forest protection staff was
largely positive. (Rohini, Aravindan, Anoop Das, & Vinayan, 2017). Cost is a key
word changing people’s attitude towards hunting which can be considered a
recreational element in Western countries and the food provider and saver from
wildlife destroying crops and attacking livestock in developing countries.
(Larson, Conway, Hermandez, & Caroll, 2016). Because of this there is a
challenge to balance the conservation of wildlife from the one hand and needs of
local residents from the other. Hunters could play an important role in this process
because of their closeness to the nature and this nowadays means a lot considering
that people all around the world have become more and more urban. Hence their
Interactions with nature is decreasing (Manfredo, Teel, & Bright, 2003) and
people living in the cities interact less with wildlife and are less positive towards
hunting and hunters than people from rural areas using natural resources,
including wildlife. Thirty or forty years ago, most of the studies evidenced that
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people supported hunting in general (Kellert, 1984). Nowadays, most of people
do not support hunting if it is done only for recreation, and other motives are
needed, for example, obtaining game meat (Fischer et al., 2013).

Empirical research

Wildlife values orientation as well as pro or anti-hunting attitude
establishment is the result of a combination of different factors like influence of
family, education, role-models, experience during childhood, and influence of
education and environmental organizations, which is explored in this article. Four
objectives were set up for this study:

Objectivel: To discover wildlife value orientation of Latvian people.

Objective 2: To discover wildlife value orientation of hunters in Latvia.

Objective 3: To discover the attitude of Latvian people with different value
orientation toward hunting and hunters.

Objective 4: To discover the attitude of hunters with different value
orientation toward hunting and hunters.

Before the empirical research two hypothesis were constructed:

H1: Hunters mainly belong to the “utilitarian” type of wildlife value
orientation while other people belong to the “mutualist” type.

H2: Representatives of the “utilitarian” type from both groups, hunters and
non-hunters, have more positive attitude towards hunting and hunters than
representatives of other types.

Taking into consideration that this research has three objectives, and to keep
the survey optimally short, 26 questions were created to identify wildlife value
orientation and two general questions C 1 and C 2 to measure the acceptance of
hunting and attitudes towards hunters were set up.

There are five planning regions in Latvia — Riga, Kurzeme, Zemgale,
Vidzeme and Latgale, but the sixth region Pieriga (the area around the capital of
Latvia) was added because many people live in this area in private houses and are
closer to wildlife than inhabitants of the capital. The mixed method of internet
survey, telephone survey and direct interviews was introduced to gather residents’
opinions mainly the internet because 79 % of Latvian households had internet
access (csb.gov.lv, 2018, a). Wildlife value orientation and attitude towards
hunters were measured directly as self - reported assessments on a 5 point Likert
scale ranging from very negative (1) and somewhat negative to neither/nor to
somewhat positive and very positive (5). The part of questionnaire where attitude
towards hunters were questioned was constructed in a way allowing to calculate
the maximum of points possible totally and then compare it with the real scores
for every type of wildlife value orientation — utilitarian, mutualist, pluralist and
distanced. The questionnaire was pre-tested with a representative sample of
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people from different age groups and refined for survey implementation. The
survey was conducted from January 10""to February 3in 2018 and 1600 answers
were recognized as valid. 202 respondents identified themselves as hunters, which
exceeds the proportion of hunters/non-hunters in Latvia where there are
approximately 22 000 hunters out of 1 92.9 thousand inhabitants (csb.gov.lv,
2018, b).Therefore both groups hunters and non-hunters were analysed separately.
The sample represents the opinion of Latvian people proportionally from all
regions mentioned above.

Results

Respondents were separated according to four types of different wildlife
value orientation. Only respondents who had scored 70 % of the maximum
resulting score were included in one or the other group. Respondents who scored
less were separated in the fifth group shown as ‘others’. The main type of wildlife
value orientation for hunters was “utilitarian” (table 1) while the main type of
wildlife value orientation for non-hunters was “mutualist” (table 2).

Table 1 Wildlife hunting is acceptable (hunters)

Type Negative | Neither/nor Positive Total
Mutualist 0.5% 0.0% 1.0% 1.5%
Utilitarian 0.5% 0.0% 25.2% | 25.7%
Pluralist 0.5% 0.0% 10.4% | 10.9%
Distanced 0.0% 0.0% 1.0% 1.0%
Others 0.5% 0.5% 59.9% | 60.9%

Total 2.0% 0.5% 97.5% | 100.0%

25.7 % of respondents hunters had “utilitarian” type of wildlife value
orientation, while 60.9 % were distant from any type. 97.5 % of respondents
hunters considered that wildlife hunting is acceptable.

Table 2 Wildlife hunting is acceptable (non-hunters)
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Type Negative | Neither/nor Positive Total
Mutualist 19.7% 4.1% 2.8% 26.7%
Utilitarian 0.4% 1.6% 16.0% 18.0%
Pluralist 0.1% 0.3% 2.4% 2.9%
Distanced 0.9% 0.8% 1.4% 3.0%
Others 4.4% 10.0% 35.1% 49.5%

Total 25.5% 16.8% 57.7% | 100.0%
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26.7 % of respondents non-hunters had “mutualist” type of wildlife value
orientation, while 49 % were distant from any type. Overall 57.7 % of non-hunters
considered that wildlife hunting is acceptable, and 16 % out of total percentage of
the “utilitarian” type (18%) considered that hunting is acceptable.

Table 3 Attitude towards hunters (hunters)

Type Negative | Neither/nor | Positive Total
Mutualist 0.5% 0.5% 0.5% 1.5%
Utilitarian 0.5% 1.0% 24.3% 25.7%
Pluralist 0.0% 0.5% 10.4% 10.9%
Distanced 0.0% 0.0% 1.0% 1.0%
Others 0.0% 2.5% 58.4% 60.9%

Total 1.0% 4.5% 94.6%| 100.0%

94.6 % of respondents hunters assessed hunters positively.

Table 4 Attitude towards hunters (non-hunters)

Type Negative | Neither/nor | Positive Total
Mutualist 21.5% 3.9% 1.2% 26.7%
Utilitarian 0.3% 4.1% 13.6% 18.0%
Pluralist 0.0% 0.6% 2.2% 2.9%
Distanced 0.6% 1.8% 0.6% 3.0%
Others 7.9% 19.0% 22.7% 49.5%

Total 30.3% 29.4% 40.3% | 100.0%

40.3 % of respondents non-hunters assessed hunters positively. Around
30 % assessed them negative and the same amount answered neutrally.

Table 5 Ratio between assertion ""Wildlife hunting is acceptable’ (C1) and attitude

towards hunters (C2) (hunters)

Cl/C2 Negative | Neither/nor | Positive Total
Negative 25.0% 25.0% 50.0%| 100.0%
Neither/nor 0.0% 100.0% 0.0%| 100.0%
Positive 0.5% 3.6% 95.9%| 100.0%

Total 1.0% 4.5% 94.6%| 100.0%

95.9 % of respondents hunters having a positive attitude towards hunting had
a positive attitude towards hunters.
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Table 6 Ratio between assertion ""Wildlife hunting is acceptable” (C1) and attitude
towards hunters (C2) (non-hunters)

Cl/C2 Negative | Neither/nor | Positive Total
Negative 84.9% 12.9% 2.2% | 100.0%
Neither/nor 29.8% 60.4% 9.8% | 100.0%
Positive 6.2% 27.7% 66.1% | 100.0%

Total 30.3% 29.4% 40.3% |100.0%

From respondents non-hunters, who positively assessed hunting, only
66.1 % positively assessed hunters and from respondents non-hunters who
positively assessed hunting 27.7 % had an indifferent attitude. From respondents
non-hunters with an indifferent attitude towards hunting 60.4 % had an indifferent
attitude towards hunters but 29.8 % had a negative attitude.

Conclusions

People’s attitudes are based on a few, stable values that they have. Wildlife
value orientation provides meaning to people’s core values, and can be linked to
specific attitudes towards hunting and hunters. Some see wildlife as a symbol of
wilderness, some see wildlife as a vital part of their existence, and some consider
wildlife as a place for recreation, a source of joy or income.

Latvia is a highly interesting place for such a research and although more
than half of its population lives in cities, most of urban people still are rooted in
the rural areas and hunting is a tradition, something that allows them to be closer
to nature. Furthermore Latvia is a country interested in the development of
wildlife conservation, eco — tourism, ecological land use and livestock production.

Living in the city means less contact with nature and less use of natural
resources which leads to less utilitarian thinking of wildlife. As can be seen from
the results the wildlife value orientation of Latvian people and hunters are
different. Hunters had a more positive attitude towards hunters than non-hunters.
Both groups generally consider that hunting is acceptable. The attitude towards
hunting of non-hunters is more positive than the attitude towards hunters.

The understanding of public wildlife value orientation and attitudes towards
hunters is important for coexistence with wildlife, for wildlife management and
conservation. Acceptance and integration of hunting and hunters in the society is
vitally necessary for both sides, hunters and non-hunters, in order to enjoy outdoor
recreation and wildlife conservation.
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AND EXTRINSICALLY MOTIVATED GRADUATE
STUDENTS
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Abstract. To analyse the similarities and differences in personal meaning of academic
experience associated with intrinsic and extrinsic academic motivation, the conceptual ideas
of Self-Determination theory were blended with methodological elaborations based on the
Dialogical Self Theory. The Academic Motivation Scale to identify intrinsically and
extrinsically motivated graduate students and the Self Confrontation Method to disclose the
important experiences in past, present and future related to the graduate studies were
administered to 128 graduate students at the Daugavpils University. Both the quantitative and
qualitative data analysis contributed to the understanding of relationships between the types of
academic motivation and personal meaning of academic experience. The main differences in
students’ personal meaning of academic experience, expressed in narrative themes were
following: self-development, ideas about the further studies and factors inhibiting graduate
studies were more frequent for intrinsically motivated students, while external support from
influential persons, work/career, and past experience influencing current academic life were
mentioned more often by extrinsically motivated students. The obtained results may help to
develop more effective teaching strategies and institutional support of graduate students.
Keywords: academic motivation; dialogical self; extrinsic motivation; intrinsic motivation;
graduate students; personal meaning; self-determination.

Introduction

The interrelations of students’ cognitive, emotional, motivational, and
volitional processes are an emerging focus in educational psychology (Eyende &
Turner, 2006). Personal meaning of academic studies has been studied quite
seldom, usually by qualitative approach and small samples. Personal meaning of
academic studies for differently motivated graduate students has not been studied
yet. To feel satisfied with college life and to present good academic performance,
students need to adjust well to the personal and social changes while sustaining
their motivation for studies (Astin, 1993; Baker & Siryk, 1984). To compare the
personal meaning of academic experience for students with intrinsic and extrinsic
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academic motivation, the main ideas of Self-Determination Theory (SDT) will be
blended with the methodological views based on Dialogical Self Theory (DST).

The SDT originated by Ryan and Deci (2000) has been used frequently to
study the academic motivation. SDT is a macrotheory that relates to human
motivation focusing on how personal motives are integrated and regulated within
the self and shows how the self internalises values, goals, and intentions in
different social contexts (Deci & Ryan, 2014). Fostering the fulfillment of
autonomy, competence and relatedness we produce self-determined behaviours
or intrinsic motivation, while thwarting these needs results in less self-determined
behaviours or extrinsic motivation. The motivation can be expressed through a
continuum of decreasing self-determination with three fundamental positions
reflecting the degree of autonomy (Stover, de la Iglesia, Boubeta, & Liporace,
2012): the intrinsic motivation is featured by a desire to seek new challenges, to
explore and learn, extrinsically motivated behaviours are performed for some
consequence external to the task itself, such as acquiring rewards or avoiding
punishment (Ryan & Deci, 2000), while amotivation signifies the individual’s
perception of lack of control over events, incompetence and absence of purpose.

It seems that intrinsic and extrinsic factors independently, but concurrently
influence academic performance and behavior (Lepper, Corpus, & lyengar,
2005), though, autonomous motivation is considered to be high-quality
motivation, whereas controlled motivation is viewed to be of low quality (Deci &
Ryan, 2000, 2008). SDT also shows that knowing whether students’ motivation
IS more autonomous or controlled is more important for predicting their school-
related outcomes, e.g., meaning, relevance, and persistence, than the overall
amount of motivation (Utveer & Haugan, 2016). Students with extrinsic life goals
tend to have lower life satisfaction, self-esteem, and self-actualization (e.g.,
Ummet, 2015), while the autonomous academic motivation relates to higher
achievement and enhanced well-being (Soenens & Vansteenkiste, 2005).

Among the most commonly used scales to measure the regulation of
motivation according to SDT is the Academic Motivation Scale (AMS, Vallerand
et al., 1992), though, very few studies so far have been applied AMS for graduate
students at master level. It was found that graduate students are not intrinsically
motivated, although there could be differences between the study programs
(Hegarty, 2010) and older graduate students could show higher levels of internal
motivation (McCollum & Kajs, 2007).

Various life changes, such as entering graduate studies, invite us to become
engaged in processes of self-reflection and meaning-making. According to Parks
(2000) (as cited in Quinlan, 2011, p. 8), “students are in a time of change, in which
they must not only deconstruct old meanings and ways of making meaning, but
reconstruct a sense of purpose in their own life that integrates expanded
perspectives and worldviews”.
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The Self-Confrontational Method, used in this study to discover the personal
meaning of graduate students, is based on DST (Hermans & Hermans-Konopka,
2010), drawing from narrative psychology, in which, among other things, people
are considered as story-tellers. Conscious personal meaning is generated both by
cognitive processes that construct different selves at different times (Hermans,
Kempen, & van Loon, 1992) and by self-organization and self-explication of
one’s own emotional experience. People are constantly representing themselves
to themselves and to others in images, actions, and narratives, and they
continuously construct views of themselves in consciousness (Greenberg &
Pasquale-Leone, 2001). Since the people are always situated in time, place and
space, the meaning they attach to their most important experiences, will change
depending on the stages in their life and the context in which they operate. Every
recollection of an event, all circumstances that individuals have been going
through, have touched them and will influence their perspective on their life and
themselves (Visser, 2016). Thus, to study personal meaning, researcher has to ask
people to describe several concrete interrelated acts and events, playing a
significant role in their daily lives (Hermans & Hermans-Jansen, 1995).

Therefore, the presented mixed method research aims to explore the
differences in personal meaning of academic experience for graduate students
with intrinsic and extrinsic academic motivation. The general research question
regarding the differences in personal meaning for graduate students with intrinsic
and extrinsic academic motivation was extended by quantitative sub-questions:
1) What types of academic motivation dominate in this sample of graduate
students? 2) What are the quantitative differences in narrative themes related to
the personal meaning of graduate studies obtained from the answers of
intrinsically and extrinsically motivated students? and qualitative sub-questions:
1) What narrative themes related to the personal meaning of graduate studies
appear from the qualitative data of graduate students? 2) What qualitative
differences if any could be discovered in the narrative themes of intrinsically and
extrinsically motivated graduate students?

Participants and procedure

The convenience sample recruited at the classrooms of Daugavpils
University (Latvia) consisted of 128 graduate students (105 female/23 male) with
the mean age of 29.1 (SD=8.67) and mean work experience of 7.12 years
(SD=9.12); the sample included students from the 1st year (45.9 %), 2nd year
(20.8 %) and 3rd year (20.1 %) of studies enrolled in Psychology (18.1 %),
Education (56.3 %) and Management (14.6 %) programms. Their satisfaction
with income ranged from sooner/fully unsatisfying (38.9 %), partly satisfying
(32.6 %) to fully/almost satisfying (17.4 %). The data in written form was

219



Pipere & Ilisko, 2018. Personal Meaning of Academic Experience: a Comparison of
Intrinsically and Extrinsically Motivated Graduate Students

collected by the main author administering the measures to the groups of
participants during their classes. The informed consent from participants was
acquired before the administration of the survey, ensuring the confidentiality and
anonymity regarding the received data.

Measures

Academic Motivation Scale (AMS-C28, Vallerand et al., 1992). The
modification of college version of AMS was used to assess the academic
motivation of graduate students as to divide them into groups with intrinsic and
extrinsic motivation. This 28-item instrument includes three subscales of Intrinsic
motivation (IM) (know, accomplish things, experience stimulation), three
subscales of Extrinsic motivation (EM) (external, introjected, and identified
regulation) and Amotivation (absence of IM or EM). The AMS items were rated
on a scale ranging from 1 = does not correspond at all to 7 = corresponds exactly.
Cronbach alpha for seven subscales varied from 0.64 to 0.78 (in original version
from 0.62 to 0.86). IM item example (to know): “Because my studies allow me to
continue to learn about many things that interest me.” EM item example (external
regulation): “In order to have a better salary later on”; Amotivation item
example: “I can’t understand what am | doing in graduate studies™. The construct
validity of AMS was tested with the factor analysis. Principal Component
Analysis revealed three factors aligning with the theoretical concept of AMS: the
Component 1 loaded on three IM scales, Component 2 loaded on three EM scales,
Component 3 loaded on amotivation scale.

Self Confrontation Method (SCM, Hermans & Hermans-Jansen, 1995). As
essentially qualitative method focusing on the personal meaning, the SCM as a
narrative method has been used for understanding emotional patterns and themes
associated with adaptation to life challenges (Lyddon, Yowell, & Hermans, 2006).
Originally, it was constructed as an idiographic instrument intended to provide
the space for the participant to construct valuations during the interview with a
psychologist or psychotherapist, rate these valuations according to specific
affective indices and, finally, evaluate and integrate the results of the method.
Valuations are valuable events located in time and space reflecting the personal
meaning of person (Visser, 2016). For this study the SCM was adapted to disclose
the narrative themes (valuations) embodying the personal meaning of graduate
students’ academic life. The SCM was administered in paper-pencil format as a
qualitative survey comprising five open-ended questions (‘triggers’) to identify
anything significant in the student’s life (related to past, present and future)
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associated with his/her graduate studies:

1) Was there in the past any person, experience, or circumstances that
greatly influenced your life and that appreciably affects your present
existence as graduate student?

2) s there in your present existence any person or circumstances that
exerts a significant influence on you as graduate student?

3) Do you foresee anything that will be of great importance for or exert a
major influence on your future life after graduate studies?

4) Do you feel that a certain person or circumstance will exert a
significant influence on your future life after graduate studies?

5) Isthere any future goal of object that you expect will play an important
role in your life after graduate studies?

The students’ answers were analysed by both authors using an inductive
approach to thematic analysis with the aim of identifying prominent and
consistent narrative themes across participants (Baxter, 1991: 1) all the material
was read to obtain an overall impression and to become aware of any
preconceptions; 2) the units of meaning with a primary focus on the expression of
an idea (i.e. case) (Minichiello, Aroni, Timewell, & Alexander, 1990), not
individual items of language, were identified and coded; 3) these units of meaning
were then distilled into broader themes. The number of cases captured within each
narrative theme provided an indication of the extent to which this mapping
exercise revealed a shared understanding about the themes amongst students.
Given the explicit objective of the study to compare two groups of students and
large data set, qualitative data were quantified to see the prevalence of themes in
entire sample as well as in each subgroup of sample. The percentage of discerned
themes for each group allowed to compare the theme “intensity” in these two
groups (Boyatzis, 1998). Guest, MacQueen and Namey (2012) do not recommend
to use statistical techniques on thematical data due to the sample and data (not
truly dichotomous) peculiarities. To simplify the presentation, the separate time
perspectives (past, present, future) will not be considered in this analysis and
findings will appear in synthesized form containing all time perspectives.

Results
Academic motivation of graduate students

Paired samples t-test to compare intrinsic and extrinsic academic motivation
for the given sample showed the dominance of EM. There was a significant
difference in the scores of IM (M =4.42, SD = 1.05) and EM (M = 4.84, SD =
1.07): t(127) = -4.30, p < 0.000 (two-tailed). The eta squared statistics (.13)
indicated near to large effect size. Amotivation was found at low level (M=1.76,
SD =1.06). To allow for the qualitative analysis, the sample were divided into two
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groups based on the comparison of EM and IM average aggregate scores for each
student: EM group (n=86) included students with larger score for EM scales, IM
group (n=39) included those with larger score for IM scales. Three students
representing amotivation were excluded from the further analysis.

Personal meaning of academic experience: qualitative analysis

The narrative themes related to the personal meaning of academic experience
associated with graduate studies will appear together with the number of meaning
units discerned from the body of answers of the whole sample and textual
illustrations of qualitative differences in the themes featured by IM and EM
students.

The most frequent theme regarding the students’ academic experience were
motivation and support from influential persons (n=308).

The teachers at school and university (n=106) were mentioned most often;
following examples of quotations illustrate the EM students’ answers regarding
their school teachers described mostly as the role models: my teachers had an
impact on me in the past, now | evaluate the situations exactly as they would do;
| would like to attain such level of professionalism as my best teacher had (still
has); | recall several teachers at school and later at university whom | would like
to follow. IM students stressed the impact in terms of motivation for self-
development: | had teachers who taught me to enjoy the learning process;
although my communication with the advisor of my bachelor work has stopped,
her advices and support still influence my life today; the scientific advisor of my
master thesis gives me the green light for self-development and self-improvement.

The next largest group of influential persons was family (n=103). EM
students tried to avoid the feelings of guilt for disappointment of family members:
| would not want to disappoint my parents after graduating from Bachelor
studies; my husband strongly supports me, he hopes that I will graduate master
studies, | cannot disappoint him; my parents have always encouraged me in
difficult moments, thanks to their assertion | am graduate student; may be it is my
older sister, as she graduated Master studies and what about me? Am | worse?
No! IM students often stressed the support for their own choice: support and
encouragement from my family helped me to implement my wishes and goals;
parents help me a lot, they want me to reach my goals; support from father since
| started my psychology studies, his pride about the continuation of studies; my
mother heavily fought for my education and after grade 9 | fully understood the
importance of education and started my own, un-imposed, learning journey.

The students also felt an impact from other persons (n=36) like classmates,
relatives, administration at work: in the past my boss urged me to enter the studies;
my course-mates from bachelor studies; my classmate encouraged me to go to
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university (EM students); my relatives say that | need to study; understanding and
kindness of the administration at my current workplace (IM students). Interesting
theme was colleagues at work (n=22) that had an influence both on IM and EM
students: my colleagues at work already have master degree, they serve as a role
model for me; my colleagues are waiting for my graduation. Quite large number
of students (n=21) (mostly with IM) replied that they have chosen the studies and
proceed on their own: to enter the graduate studies was my own idea; everything
happens in my life because of my own motivation; no person has an impact on me
now, also, there are no circumstances pushing me to study, everything is my own
wish; | decided to study on my own, although many were against it. Yet, | was
very stubborn and did it my own way (despite my enemies!). Rather important
persons, especially for students with EM, were their friends (n=18): my friends
who already study at master program; my best friend is beside me and always
supports me; my best friend is at the 2nd year of graduate studies now; my friends
and relatives who already ask my advice regarding the career opportunities.
Less frequent theme in comparison to influential persons was work, career,
professional development (n=182). The EM students concentrated on
employment-related instrumental benefits of education: | entered graduate
studies, since | needed pedagogical education to continue my work at school; [to
enter studies] was prompted by refusal to take up the managerial position; failure
to find job in a field of psychology; wish to find a good job. IM students stressed
the professional development and helping people: my professional development
Is very essential for me; it is important for me to become a well-trained expert, |
want to help people, thus, I need the graduate studies to obtain the relevant
practical experience; one need continuous professional development — graduate
studies are one of ways selected voluntarily by myself; | would like to become a
psychologist, to help people in difficult situations, this aim motivates my studies.
Quite large number of cases was associated with studies/writing master
thesis (n=65): it is very important for me to reach the aim — Master degree, to
write and successfully defend the master thesis; it is very important for me to
attend the classes at university; to work on the Master thesis, do the research,
read special literature; | want to proudly submit my thesis (EM students), | would
like to know more, understand what does it mean — graduate studies; conferences,
seminars, courses will extend my perspective on different topics (IM students).
The theme of personal development was mentioned less often (n=55). EM
students focused more on personal interests, need for education: | always had an
interest in languages, work with children; this helps me to continue my way
toward master degree; so much is needed for the individual to develop into
personality and integrate in society, one needs to be educated. IM students
mentioned intellectual development and need for extra knowledge: | got a feeling
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that | am unable to further my intellectual development without the help; need for
extra knowledge; | like to delve deeply into the new theories.

Several students mentioned factors inhibiting successful studies (n=49) and
the answers did not differ significantly for EM and IM students — these were
mostly external conditions: I have a small child who asks attention and leaves no
time for studies; very large work load leaves no time and resources for master
studies; 1 am unemployed now, it has the negative consequences on my emotional
state, but at least | have time to study.

Past experience leading to master studies (n=45) was described from
different angles: been 11 years old | was able to dissuade person from suicide,
this encouraged me to study psychology and also to enter master studies;
probably it was my good marks, without them I even would not think about
graduate studies; international summer camp after grade 9 helped me to choose
a work related to English and French.

Diverse application of knowledge/further studies (n=34) was specified
mostly by IM students: | am planning to enter doctoral studies; in future I would
like to continue my studies, engage in self-realization; | would like to participate
In projects, continue my education; in future I would like to develop the decent set
of math exercises for grades 10-12.

Personal meaning of academic experience: quantitative analysis

Table 1 illustrates the frequency of narrative themes (discussed above) of IM
and EM students in terms of their personal meaning of academic experience.
Answers from 86 EM students contained 430 cases; 39 IM students created 195
cases.

Table 1 Frequency distribution (%) of narrative themes from intrinsically/extrinsically
motivated graduate students

) Distribution of Frequency (%) Difference
Narrative Theme |E-1]
EM students (E) IM students (1)

External support 36.3 32.3 4.0
Work/career 20.8 17.9 2.9
Personal development 8.5 13.7 5.2
Past experience 7.0 5.7 1.3
Master thesis/studies 6.0 6.2 0.2
Inhibiting factors 4.0 5.3 1.3
Further studies 2.5 6.2 3.7
Other 4.4 5.1 0.7
No answer 10.5 7.6 2.9

Note. The numbers in bold represents the highest percentage for each group of students.
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The most frequently mentioned themes both for IM and EM students were
external support, work/career and personal development (see Table 1). The larger
differences between IM and EM graduate students were discovered in following
themes: personal development, further studies, factors inhibiting graduate studies
were more frequent for IM students, while external support, work/career, and past
experience influencing current academic life were mentioned more often by EM
students. Writing master thesis and current studies were similarly important both
for IM and EM students. Interestingly, that EM students decided not to provide
any answer more frequently than IM students.

Discussion and conclusions

In the selected sample of graduate students, the EM was dominating type of
motivation followed by IM, while amotivation was at a very low level, thus
confirming the idea about the concurrent influence of IM and EM and coinciding
with the results obtained from graduate students at US university (Hegarty, 2010).

Largest group of themes for the whole sample of students were motivation
and support from influential persons, next two considerably smaller themes
referred to work/career and personal development. This could be explained by the
fact that almost all graduate students are employed, besides, family and work are
recognized as two main spheres of our life (Eby, Maher, & Butts, 2010). Emphasis
on the personal development would show that this aspect of academic experience
Is important both for IM and EM graduate students already due to the decision by
these young adults to enter master studies. Next themes, represented at much
smaller rate, were master/thesis and studies and further studies — rather natural
occurrence given the specific sample and research context.

The qualitative differences, as well, were discovered in the narrative themes
of IM and EM graduate students. According to the SDT, less autonomous students
(EM students) viewed their teachers as role models, tried not to disappoint their
family and relied on their friends, while more autonomous students (IM students)
viewed their teachers as persons improving their motivation for self-development,
family as the people supporting their own choice, as well as reported self-chosen
studies. These findings are in line with Waterman’s proposition (2004), showing
that IM in form of personal expressiveness could serve as the third defining
dimension of identity, along with exploration and commitment. In a sphere of
work and professional development EM students focus on education as an
instrument to ensure employment, while IM students stress the professional
development and helping people, thus aligning with findings by Spittle, Jackson
and Casey (2009), showing that confident interpersonal service reasons to become
a physical education teacher were linked with IM, while sport and physical
activity reasons were related to EM. The difference related to the continuum of
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self-determination is noticeable also in terms of personal development theme,
where EM students are reporting their personal interests and need for education,
while IM students focus on their intellectual development and need for extra
knowledge. Diverse application of knowledge and further studies were mentioned
much often by IM students, confirming the instrumental nature of education for
EM students and real interest in knowledge application for IM students. However,
it has to be explored, if financial security and higher career status would appear
as the mediators between the academic motivation and intention to pursue the
further studies.

In line with the SDT, EM students more frequently mentioned support from
influential persons and career/professional development, while those with IM -
personal development and further studies. Though, career and professional
development were important also for IM students, as, probably, the professional
requirements are already deeply integrated in the motivational structure of young
adults. The largest difference between the EM and IM graduate students pertains
to the personal development (connected with self-efficacy concept related to
competence element of IM) (c.f., Buch, S&fvenbom, & Boe, 2015).

Thus, it can be concluded: the selected sample of graduate students is more
extrinsically than intrinsically motivated. The main themes of personal meaning
related to academic experience for the whole sample were motivation and support
from influential persons, work/career and personal development. The main
differences in personal meaning of IM and EM students relate to the more
autonomous nature of academic experience of IM students, for them graduate
studies are step forward in the process of their self-development, enhancement of
personal knowledge in order to help people, while for EM students graduate
education also is necessary, but endowed with mostly instrumental value.

Among the limitations of given study the lack of gender balance, time
consuming approach/tiredness of respondents during the survey, different socio-
demographical profile of motivation groups, and lack of inter-rater reliability
calculation should be mentioned.

These results would be of interest for directors of graduate study programs,
the student guidance sector and for psychologists working with young adults.
Understanding the relationships between the academic motivation and personal
meaning of academic experience may help to develop more effective teaching
strategies and institutional support of graduate students. Teaching graduate
students with EM, university teachers might earn their authority first and then
build the learning collaboration on it, at the same time orienting the teaching
process toward the theoretical knowledge and practical skills necessary for
workplace. Students with IM might be more open to master self-regulated
learning strategies and engage in acquisition of broad knowledge foundation
needed for further education. The results can encourage the different avenues for

226



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VI, May 25" -26™, 2018. 217-228

the further investigation in this field, for instance, regarding the comparison of
academic achievement and learning strategies of IM and EM graduate students.
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Abstract. Providing high quality mental health services is one of the key objectives for
national governments declared by WHO, where professional groups providing psychological
help play an important role. Confusion among the professional groups in the field poses
difficulties both for the professionals and service users. The paper aims to review the studies
focused on the identity of professional groups providig psychological help with a special
emphasis on used methodological approaches. In the first section of the paper concepts used
in the relevant studies are discussed, proposing collective professional identity as the most
appropriate theoretical idea to ground the future research in the given field. The second
section of this paper analyses the methodological approaches applied in mentioned studies.
Collective identity of professionals is conceived by the sholars in given field as a
multidimensional concept which is studied both quantitatively and qualitatively. Thus far
quantitative research methods are more common, but benefits of qualitative research in the
future are also stressed. The results of literature review will serve as the theoretical
background for studying professional groups providing psychological help in Latvia.
Keywords: collective identity, literature review, professional identity, psychological help.

levads
Introduction

Pasaules Veselibas organizacijas (PVO) vadlinijas ,,Veseliba 2020” Eiropas
regiona dalibvalstim ka viena no pirmajam prioritatém veselibas un sabiedribas
labklajibas nodroSinaSanai uzsverta psihiskas veselibas veicinaSanas programmu
stiprinaSana (World Health Organization, 2012). Viens no biitiskiem
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ierosindgjumiem 1ir katrai valstiy Eiropa iev€rojami paplaSinat dazadas
psihologiskas palidzibas pieejamibu iedzivotajiem (Gustavsson et al., 2011;
World Health Organisation et al., 2013).

Latvijas situaciju ipasu padara fakts, ka psihologiskas palidzibas jomai ir
tikai nedaudz vairak neka 20 gadus ilga vésture. Saja laika perioda Latvija ir
izveidojusas tris lielas psihologiskas palidzibas sniedz€&ju profesionalu grupas —
psihologi, psihoterapeiti un makslu terapeiti. Katrai no §tm profesionalu grupam
ir sava unikala attistibas vésture, apakSspecializacijas, profesionalas darbibas
normativais reguléjums, profesionalas apvienibas, izglitibas process (Bite,
Martinsone, & Sudraba, 2016; Martinsone, 2011, 2012). Aprakstot veicamos
pienakumus, defingjot kopigos darba principus un atSkirigas iezimes, attistot
izglitibas procesu un normativo reguléjumu, So 20 gadu laika ir veidojusies gan
So profesiju specialistu profesionala identitate, gan profesionalo grupu identitate.
Profesionalas jomas pétnieki norada, ka profesionalas identitates forméSanas ir
viens no biitiskajiem katras profesijas pastavésanas aspektiem (Spurgeon, 2012).

Identitates veidoSanas aspekti ari literatura tiek uzsverti ka nozimigs
izaicinajums psihologiskas palidzibas jomas profesionaliem, jo butiski ir definét
lidzigo un atSkirigo dazadu profesiju starpa (Reiner, Summer, Dobmeier, &
Hernandez, 2013; Spurgeon, 2012). Sadas izpratnes un konceptualizacijas
trikums par profesiju vai profesiju grupam tiek uzskatits par nopietnu riska
faktoru profesijas attistibai un ilgtermina pastavésanai (Turner & Knight, 2015;
Van Zyl, Nel, Stander, & Rothmann, 2016).

Profesionalu sp&ja skaidri definét lidzigo un atskirigo starp dazadam
grupam ir loti svariga, jo nesp&ja definét skaidras profesionalas identitates
atSkiribas biezi rezult€jas lomu un atbildibu sajukuma, statusa un varas
konfliktos, ka arT profesiondlo stereotipu veidoSana, kas apdraud
starpprofesionalas sadarbibas efektivitati (Mellin, Hunt, & Nichols, 2011;
Kreindler, Dowd, Star, & Gottschalk, 2012).

Latvija Iidz $im nav veikti pétijumi par psihologiskas palidzibas sniedz&ju
grupu profesionalo identitati, tapec, lai gltu priekSstatu par atbilstoSos p&tijumos
izmantoto terminologiju un pétijjumu metodologiju, nepiecieSams veikt
literatiiras parskatu par psihologiskas palidzibas profesionalo grupu identitates
pétijumiem. ST literatiiras apskata rezultati tiks izmantoti, lai izvél&tos precizu un
atbilsto$u terminologu un metodologiju turpmakajam empiriskajam p&tjjumam
par Latvijas psihologiskas palidzibas profesionalo grupu identitates
jautajumiem.
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Merkis un metode
Aim and method

Petijuma mérkis: iepazit un analiz€t profesionalo grupu identitates
petijumos izmantoto terminologiju un metodologiju. Raksta atspogulotaja
pétijuma izmantota nereprezentativa profesionalo grupu identitates pétijumu
analize. Ta ka autoru mérkis bija giit parskatu par psihologiskas palidzibas un
veselibas apriipes jomas profesionalu grupu identitates péetijumos izmantoto
terminologiju un metodologiju, tad $adi izv€leta zinatniska literatira Java iegut
plasu priekSstatu par So pétjjumu jomu un izdarit pamatotus secinajumu par
terminologijas un metodologijas lietojumu.

Identitates jéedzienu izmantoSana profesionalo grupu pétijumos
Terminology used in identity studies of professional groups

Profesionalu un profesionalo grupu pétjjumos bieZi tiek izmantots
identitates jédziens. Jau viens no pirmajiem un atpazistamakajiem identitates
jédziena pétniekiem amerikanu psihologs Eriks Eriksons noradija, ka identitate
vienlaikus ir individudla un sociala: ,,..mums ir dariSana ar procesu, kas
»atrodas” individa butibas kodola un vienlaicigi arl §1 individa kopienas
kodola...” (Eriksons, 1998: 19. Ipp.). Attiecigi identitate tick definéta un
uztverta caur personigas identitates prizmu, attiecinot to uz individualo kermeni
un pieredzi, kas raksturo katru individu ka atskirigu fizisku un psihologisku
vienibu salidzinajuma ar citiem cilvékiem un, otrkart, saistiba ar socialo
kontekstu, attiecibam un misu piederibu socialam grupam.

Lai skaidrotu un pétitu identitates socialo komponenti, ka viena no
visbiezak izmantotajam ir Socialas identitates teorija (Social ldentity theory),
kuru pagajusa gadsimta septindesmitajos gados radija britu socialie psihologi
Henrijs Tajfels un Dzons Térners (Tajfel & Turner, 1979). Sie autori norada, ka
identitates butiba vienmér ir sociala, jo jebkuru individualo identitati nosaka
sociala vide. Tomér visbitiskakais socialas identitates teorijas autoru
ieguldijums ir tieSi grupu procesu un fenomenu detaliz&ta izp€te, un talaka Sis
teorijas attistiba butiski ietekm&jusi talakos grupu un starpgrupu uzvedibas
pétijumus (Abrams & Hogg, 1998, 2001; Hogg & Tindale, 2001).

Saskana ar Socialas identitates teoriju, sociala grupa ir individu kopums,
kas redz sevi ka vienas socialas kategorijas loceklus, pieméram, rase, dzimums
vai profesija. Socialas identitates teorijas ietvaros ar grupu saistito identitati sauc
par kolektivo identitati. Socialas identitates teorijas autori apraksta, ka kolektiva
identitate veidojas socialas mijiedarbibas cela, tris procesu rezultata — ar socialo
klasifikaciju, identifikaciju un salidzinasanu. Klasifikacija jeb kategorizacija
notiek kognitivi grupgjot individus, balstoties uz kopigam pazimém. Péc tam
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cilveki identificgjas ar 1idzigo un, izmantojot salidzinasanu, nosaka art atskirigo,
kas veido robezu starp tiem, kuri pieder grupai, un tiem, kuri tai nepieder
(Tajfel, Fraser, & Jaspars, 1984). Tadgjadi gan kognitivie procesi, gan
emocionalas saites ietekmé turpmakos savstarp€jo attiecibu un uzvedibas
modelus grupa un starp grupam (Jenkins, 2008). Attiecigi individu kopigi
konstruéta realitate rada grupas kultiru (Hymans, 2008).

P&édgja dekadg ir veikti daudzi pé&tijumi, kuru dalibnieki ir psihologiskas
palidzibas un veselibas apriipes profesionali, un kuros kolektivas identitates
jédziens tiek atzits ka atbilstoSs darba un profesiju izp&tes jomai (Cardoso,
Batista, & Graca, 2014; Feitosa, Salas, & Salazar, 2012; Knez, 2016). Jaatzimg,
ka kolektivas identitates jédzienu musdienas plaSi izmanto ari starpkultiiru
p&tijumos, pé&tot etnisko un rasu identitati, ka art politiskos procesus (Eder,
2009; Ievina, 2014; Jasper, Tromantano, & McGarry, 2015).

Profesionalu un profesionalo grupu pétijjumos tiek lietots gan socialas
identitates, gan kolektivas identitates jédziens. Lai viestu skaidribu un precizétu
jédzienu lietoSanu, vairaki autori norada, ka biitu janoskir So divu jédzienu
lietojums (Ashmore, Deaux, & McLaughlin-Volpe, 2004; Cheek & Briggs,
2013; Miscenko & Day, 2016). Kolektivas identitates jédziens butu jalieto
attieciba uz tiem identitates defin€jumiem, kuri balstas grupu piederiba, ka to
apraksta socialas identitates teorija (Ashmore, Deaux, & McLaughlin-Volpe,
2004; Brewer & Gardner, 1996).

Literatiiras parskata, kura apkopoti 600 raksti par ar profesionalo darbibu
saistitas identitates petijumiem, nodalitas individuala, starppersonu un kolektiva
identitate, kur pedejo defin€ ka izrietoSu no identifikacijas ar kadu simbolisku
grupu, kas var but organizacija vai profesija (Miscenko & Day, 2016). Savukart,
petijuma par Identitates aspektu aptauju (Aspects of Identity Questionaire),
izmantojot faktoru analizes metodes, autori Ciks un Brigs pierada, ka
personigas, socialas un kolektivas identitates skalas apzimé tris atskirigus
identitates veidus un nakotn€ tie butu japeta ka savstarpgji saistiti, bet atSkirigi
identitates aspekti (Cheek & Briggs, 2013).

Petijumos par profesionaliem un profesionalu grupam tiek lietots vél ar1
profesionalas identitates jédziens. Ar profesionalo identitati plaSaka izpratné
parasti apzim& ar profesiju vai darba jomu saistito personas identitati (Knez,
2016; Spurgeon, 2012). Sasaurinot So definjumu var teikt, ka profesionala
identitate ir individualas identitates socialais aspekts, identificgjoties ar
profesionalo grupu (Cardoso et al., 2014).

Vel precizaku iedalijumu sniedz literatiras parskats par darba jomas
identitates petijumiem, kur noskirtas organizacijas, darba grupas un profesionala
identitate. Ja pirmas divas attiecinamas uz socialas identitates jédzieniem un
kolektivo “es”, tad profesionalas identitates jédzienu autors attiecina uz
personigo identitati un individualo “es” (Knez, 2016).
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Ta ka katra individa profesionalo identitati veido piederiba grupai, tad tiesi
grupas aspekts ir loti nozimigs un biezi nepietickami novertéts un pétits, secinats
literatiiras parskata par kolektivas identitates jédziena izmantoSanu (Kreindler,
Dowd, Star, & Gottschalk, 2012).

Literatiras analize par izmantoto terminologiju profesionalu un
profesionalu grupu identitates izpetei atklaj, ka vienlaicigi tiek lietoti vairaki
termini — sociala identitate, kolektiva identitate un profesionala identitate. Tadel
nakotnes pétijumos biitu japieverS uzmaniba precizai un korektai So terminu
lietoSanai. Nobeidzot literatiras parskata pirmo dalu par terminu lietojumu
pétijumos, var apkopot, ka:

1) vairakums pétijumu par profesionalu un profesionalu grupu identitati

atsaucas uz socialas identitates teoriju;

2) socialas identitates teorijas ietvara ar grupu saistito identitati defin€ ka
kolektivo identitati, attiecigi grupu pétijumiem korekti biitu izmantot
kolektivas identitates jeédzienu;

3) profesionalas identitates jédzienu lieto gan plasaka izpratn€ attiecinot
uz personas identitati saistiba ar profesionalo jomu, gan Saura izpratné
attiecinot tikai uz identitates individualajiem nevis kolektivajiem
aspektiem.

Tadgjadi, profesionalo grupu identitates pétijumiem nakotné iesakams

lietot kolektivas profesionalas identitates jeédzienu.

S1 raksta otraja dala tiks analizétas profesionalu un profesionalu grupu
pétijumos izmantotas metodologiskas pieejas psihologijas un veselibas apriipes
nozares petijumos.

Profesionalo grupu identitates pétijjumu metodologijas
Methodological approaches used in identity studies of professional groups

PieverSoties profesionalo grupu identitates péetijjumos izmantotajam
metodém, pirmkart, janorada, ka kolektiva identitate tiek aprakstita ka
daudzdimensionals koncepts. Literatiras parskata par pé&tijumiem kolektivas
identitates joma tiek secinats, ka var izdalit no vienas Iidz septinam kolektivas
identitates dimensijam jeb komponentiem, kuras tiek pétitas dazados veidos
(Ashmore, Deaux, & McLaughli-Volpe, 2004; Feitosa, Salas, & Salazar, 2012).
Ricards ESmors ar Iidzautoriem piedava visas kolektivas identitates dimensijas
sadalit divas lielas grupas — kognitivas jeb ar kategorizaciju saistitas un afektivas
dimensijas. Ar kategorizaciju saprot grupas loceklu uzskatus un pien@émumus par
grupas loceklu kopigajam pazimém, grupas ideologiju un mérki. Afektivo
dimensiju raksturo piederibas izjiita, kas atklaj vertibas, grupas emocionalo
nozimigumu, to, ka pasi grupas dalibnieki veért€ savu kategoriju un kadi ir
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pienémumi par vert€jumu no citu puses, tuviba ar grupas locekliem (Ashmore,
Deaux, & McLaughlin-Volpe, 2004).

Analizgjot publikacijas, kuras veikti apkopojumi par kolektivas identitates
petijumiem (Ashmore, Deaux, & McLaughlin-VVolpe, 2004; Cardoso, Batista, &
Graca, 2014; Feitosa, Salas, & Salazar, 2012; Knez, 2016; Kreindler, 2012; Ye,
Ollington, & Salas, 2016; Woo, Henfield, & Choi, 2014) jasecina, ka kolektivas
identitates petfjumiem vairak tiek izmantoti kvantitativi petjjuma dizaini, biezi
tieck izmantotas kvantitativas meérjjumu skalas, ka pieméram, Kolektivas
pasvertibas skala (Collective Self-esteem Scale) (Luhtanen & Crocker, 1992),
vai Profesionalas identitates skala (Professional Identity Scale) (Phillips &
Leahy, 2012).

Izmantojot kvantitativas petijumu metodes, visbiezak tiek péetits viens no
kolektivas identitates aspektiem kada noteikta profesionalu grupa vai ari tiek
aplikota kada kvantitativi merita identitates aspekta saistiba ar citiem
kvantitativu merjjumu rezultatiem. Pieméram, ka pétijjuma par makslu terapeitu
kolektivas pasvertibas saistibu ar labklajibas raditajiem (Orkibi & Bar-nir, 2015)
vai petijuma par mizikas terapeitu kolektivas pasvertibas saistibu ar izdegSanas
sindroma raditajiem un apmierinatibu ar darbu (Kim, 2012).

Salidzinosi retak profesionalas identitates pétijumiem gan psihologiskas
palidzibas, gan veselibas apriipes profesionaliem tiek izmantotas kvalitativas
strat€gijas. Analiz€jot izmantotos kvalitativa pétijuma dizainus, var secinat, ka
tiek izmantoti gan etnografiski pétijumi (Arreciado Marafién & Isla Pera, 2015),
gan tematiska analize (Burton, Boschmans, & Hoelson, 2013; Gignac &
Gazzola, 2016), tomér viena no biezak izmantotajam ir pamatota teorija (angl.
grounded theory) (Glaser & Strauss, 1967; Charmaz, 2006).

P&tijumi, kas balstas pamatotaja teorija biezi tick izmantoti, lai detaliz&ti
izprastu un aprakstitu profesionalas identitates attistibu, ka, piemeram, petijjuma
par medmasu profesionalo attistibu ka moralas attistibas celu (Ranjbar, Joolaee,
Vedadhir, Abbaszadeh, & Bernstein, 2017) vai ar1 par socialas grupas ietekmi uz
identitati (Lovell, 2015). Tiesi profesionalas identitates veidoSanas un attistiba,
ka arT tas attistibas posmi un transformativie uzdevumi plasi pétiti tiesi
konsultativas psihologijas profesijas ietvara (Brott & Myers, 1999; Gignac &
Gazzola, 2016; Moss, Gibson, & Dollarhide, 2014, Dollarhide, Gibson, & Moss,
2013).

Paral€li identitates attistibas posmiem ar kvalitativas petniecibas metodem
pétita ar1 dazadu identitates lomu parklasanas (Casc On-Pereira, Chillas, &
Hallier, 2016; Sharma, Johansson, Prakasamma, Mavalankar, & Ctensson, 2013)
vai arT identitates paSuztveres aspekti (Alves & Gazzola, 2013).

Salidzinot kvantitativo un kvalitativo pétjjuma metozu izmantojumu
kolektivas identitates pétijumu joma, jaatsaucas uz Australijas péetnieku Jg,
Olingtona un Salas metodologisko parskatu (Ye, Ollington, & Salas, 2016). Saja
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pétijuma secinats, ka, lai gan pozitivisma paradigmas kvantitativie petijumi ir
plasi izplatiti un dod savu ieskatu pétamaja jautajuma, tiem triikkst ekologiskas
validitates. Tapat autori norada, ka pozitivisma paradigmas pétijumi neatkl3j
socialo fenomenu biitibu, kad pasi socialas vides dalibnieki veido un piedod jégu
socialajiem fenomeniem. ST kolektivas identitates izp&tes metozu salidzindjuma
rezultata secinats, ka pozitivisma paradigmas instrumentu atklatie jedzieni un
mehanismi varétu tikt efektivak un dzilak izpétiti, izmantojot interpretativo
piegju.

Secinajumi
Conclusions

Profesionalo grupu identitates petijumi lauj noskaidrot profesionalu izpratni
par savas profesionalas grupas identitati un atSkirigo no citam profesionalajam
grupam. Latvija psihologiskas palidzibas profesijas uzskatamas par jaunam un
pagaidam nav veikts neviens p&tijums par psihologiskas palidzibas profesionalu
grupu identitati. Vairakums pétijumu par profesionalu un profesionalu grupu
identitati atsaucas uz socialas identitates teoriju, kuras ietvaros ar grupu saistito
identitati define ka kolektivo identitati. Lai pétitu ar profesionalo jomu saistito
identitati individuala Itmeni, tiek lietots profesionalas identitates jedziens,
savukart, lai petitu profesionalo grupu identitati tiek lietots kolektivas identitates
jeédziens. Tadel, ka atbilstoSakais nakotnes pétijumiem izvélets kolektivas
profesionalas identitates jeédziens. Kolektiva identitate ir daudzdimensionals
jédziens, kurs tiek pétits gan kvantitativi, gan kvalitativi, tomer petijumi norada,
ka §1 kompleksa sociala fenomena pé&tniecibai nakotné iesakami kvalitativi
petijumi. Tadgjadi, literatiiras apskata rezultata var secinat, ka Latvija biitu
japéta psihologiskas palidzibas jomas profesionalu grupu kolektivo profesionalo
Identitati, izmantojot kvalitativas p&tniecibas metodes.

Summary

Identity formation is considered one of key aspects in the development of profession
and lack of professional awareness and conceptualization among professional groups is
considered to be a serious risk factor for long term survival of the profession. Researchers
point out identity issues being a significant challenge for professionals in the field of
psychological care in order to define similarities and differences among allied professions.

In Latvia, professions in the field of psychological care are considered new and no
research has yet been conducted on identities of professional groups working in the field.
Therefore, there is a need for a literature review on identity studies of professional groups in
order to get understanding on the terminology used in the relevant studies as well as the
research methodology. The results of this literature review will be used to select the exact and
relevant terminology and methodology for the future empirical research on identity of
professional groups providing psychological help in Latvia.
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Summarizing the first section of this paper on terminology use it can be concluded that
several terms - social identity, collective identity and professional identity are used
simultaneously. As well, literature analysis shows that accurate and correct use of these terms
is needed. The concept of collective professional identity has been chosen as the most
appropriate for future research.

In conclusion of the second part of this paper multidimensionality of the concept of
collective identity is stressed, studied both by quantitative and qualitative methods. Thus far
quantitative studies have been more widespread investigating some aspect of collective
identity in a particular group. But studies indicate that this complex social phenomenon could
be more effectively and deeply explored using quantitative research in the future.
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Abstract. Patient satisfaction has become one of the central indicators to measure quality of
provision of health care services. However, it has been made clear in previous literature that
the effectiveness and efficiency of the health care services is not directly proportional to the
satisfaction level, because an array of patient’s personal, psychological, and cognitive factors
such as beliefs, expectations, knowledge and others may come into play. In this current article,
we report on a study aiming to examine the role of health literacy in predicting patient
satisfaction with health care in Latvia. In summer-autumn 2017, data were collected from a
random sample of 451 participants (44 % male) in age from 18 to 81 years. The participants
filled-in the questionnaire consisting of: Patient Satisfaction Questionnaire (PSQ-III, Ware,
Snyder, & Wright, 1976) and European Health Literacy Survey Questionnaire (HLS-EU-Q,
HLS-EU Consortium, 2012). We measured four out of the seven aspects of PSQ, namely,
general satisfaction, technical quality, interpersonal aspects, and communication. HLS-EU-Q
contains three subscales: health care, disease prevention, and health promotion. Study results
confirm that one of the health literacy aspects - health care - was the most important predictor
of all patient satisfaction aspects, while health promotion predicted technical quality.
Keywords: patient satisfaction, health literacy.

Introduction

Latvia traditionally has given low priority to health care system, and
consequently it suffers from poor public financing in long term. In fact,
expenditure for the health care system in Latvia is almost twice as low as average
public spending in OECD countries, also health status of Latvians lags behind,
compared to other OECD countries (OECD, 2017). According to Health
Consumer Powerhouse’s Euro Health consumer Index, in 2008 Latvian health
care was ranked as the most unfriendly health care system in Europe. Despite
improvements, eight years later, in 2016, it was still ranked among at least patient-
centred health care systems. As the comparative study demonstrated, patients
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must cover themselves a substantial part of the costs across all health services
(OECD, 2017). Under these conditions, patient health literacy becomes
increasingly significant, as it is associated with maintenance of health, wellbeing,
prevention of illnesses, and ability to seek, understand and utilise health care
information (Sgrensen et al., 2012), which is highly needed and essential to
navigate individuals through Latvian health care system.

Latvian government has introduced a set of legal norms aimed to reform our
health care system and urge medical care institutions to show greater interest into
patient satisfaction with the provision of health care services. Medical care
institutions in Latvia establish patient satisfaction measurement systems
gradually; however, main attention till now has been focused to the systemic
aspects that affect patient satisfaction (Ministry of Health of the Republic of
Latvia, 2017). Unfortunately, such approach where individual factors are largely
neglected, does not lead to full understanding of the situation. Therefore, based
on the argument that patient’s awareness, and knowledge of health-related issues
influence the patient satisfaction, this study focuses on a crucial individual aspect
of patients — health literacy. The aim of the current study is to explore the role of
health literacy in predicting patient satisfaction with health care in Latvia. The
study strives to promote the debate about the importance of health literacy in
shaping patient satisfaction. Research data were collected during a survey with a
random sample consisting of 451 participants.

Number of previous studies have focused on the relationship between patient
satisfaction and health literacy (e.g. Shea et al., 2007; Kaphingst et al., 2014; Altin
& Stock, 2015; Komenaka et al., 2014, 2016; Macleod et al., 2017; Verkissen et
al., 2014); yet, health literacy only recently has gained attention of researchers in
Latvia and is not enough discussed topic in public space. Few isolated studies
focus on health literacy in Latvia such as Policy recommendations of health
literacy by The Standing Committee of European doctors and Latvian Human
Development report 2015/2016 on Mastery of Life and Information Literacy
contained the chapter of health literacy (Rasnaca et al., 2017)

During last few decades, medico-social services, patient care relations and
patient guidance counselling have been introduced in health care institutions (\Von
Wagner et al., 2009). The overall trend in health care to treat patients as clients
(Priporas et al., 2008; Gourley & Duncan, 1998) urges hospitals to measure not
only quality of delivered health care services but also patient satisfaction.
Consequently patient satisfaction has become one of the critical indicators for
measuring the health care quality. It contradicts traditional approach when quality
evaluation was based on provided medical services (Von Wagner et al., 2009).
Overall patient satisfaction is multidimensional, hard-to-define and measure
concept, depending on various socio-demographic characteristics of patients
(Shea et al., 2007). Availability of services, reliability, continuity, reliability,
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efficiency, treatment results, service provider’'s communications skills are cited
as factors affecting patient assessment of received health care. (Naidu, 2009: 367-
368) However, effectiveness and efficiency of the health care services is not
directly proportional to the satisfaction level, because an array of patient’s
personal, psychological, and cognitive factors such as beliefs, knowledge and
others may come into play. Previous studies have generated lists of influences,
e.g. Naidu (2009: 371-372) indicates that patients expectations are related to the
culture and specifics of health care system. Priporas et al. (2008) states patients
do not have clear expectations in clinical setting, and their" criteria for satisfaction
measurement also depends on severity of illness, on the stage of treatment as at
some stages patients are unable to draw conclusions. (Priporas et al., 2008: 324-
325). DiMatteo et al. (2014) cites low health literacy as one of the major
impediments to accurate assessment of patient's adherence.

Patient activation enhance patient satisfaction and the shift in the patient—
physician relationship suggests patients should actively participate in their health
care, through engaging in shared decision making, asking questions, and other
services (Shea et al., 2007); however, there are pre-conditions for the person to be
able actively engaged in the process of health maintenance or disease treatment.
Previous studies cite list of factors having negative impact to patient activity such
as limited health literacy, low level of confidence, emotions and individual
characteristics of patients. From the perspective of service providers, the barriers
for patient involvement are time pressure, limited communication skills, and
attitude (Laidsaar-Powell et al., 2014: 99-100).

The complexity of modern health care system settings emphasizes the
increasing need to patient health literacy (Berkman et al., 2014). Health literacy,
alike patient satisfaction, is a widely applied concept with various definitions;
however, all definitions have in common “the focus on individual skills to obtain,
process and understand health information and services necessary to make
appropriate health decisions” (Sgrensen et al., 2012). Health information seeking
has important role in the process of patient empowerment because it is considered
“purposeful and goal oriented activity rather the result of passive exposure to
information” (Graffigna et al.,, 2017: 1919). Patient health literacy and
specifically the ability to seek, understand and use of information is critical
determinant defining if the person is able to participate in the health care process
(Jordan et al., 2010: 36).

Recently, studies move beyond individual focus and consider health literacy
“as an interaction between the demands of health systems and the skills of
individuals” (Serensen et al., 2012). Broader understanding of health literacy
emphasizes the significance of health context and circumstances that may be
outside of individuals’ control. (Jordan et al., 2013) The framework of Health
literacy management scale extends the concept of health literacy by including
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number of domains such as proactive health related behaviour, being able to ask
for social support, capacity to communicate to health care professionals,
socioeconomic considerations defining to what extent individual can afford health
care (Jordan et al., 2013: 233). Komenaka et al. (2014) has found limited health
literacy is a barrier for patient-physician communication. Other studies indicate
patients with inadequate health literacy are at risk not being able to proceed
information that they are provided by the physicians (Verkissen et al., 2014). In
summary: health literacy has become central in the context of empowerment of
the patient and patient — physician communication in the increasingly complex
health care system.

The association between patient health literacy and health outcomes is well
established (Von Wagner et al., 2009), as low health literacy has been associated
with wide range of health related outcomes, including poorer overall health status
and higher risk of hospitalization (McCray, 2005). At the same time, it is unlikely
that health literacy has direct effects on most health outcomes as its impact is
mediated by external factors attributed to health care system or health care
provider (Von Wagner et al., 2014).

Previous studies suggest that the level of patient health literacy can predict
overall patient satisfaction with provided health care (Macleod et al., 2017).
Findings of the study by Shea et al. (2007) confirm that health literacy although
weakly but yet consistently predicts primary care patient dissatisfaction. Macleod
et al. (2017) claims individuals with insufficient health literacy express lower
satisfaction with physicians and overall health care delivery. Findings allow to
identify characteristics shared by adults with insufficient health literacy, - more
likely they are to be older, male, minorities, have lower income and education and
they generally are in poorer physical and mental condition (Macleod et al., 2017:
335). Altin and Stock (2015) have explored the patient satisfaction with primary
care services in the context of individual's health literacy, patient centred
communication and shared decision making. Their study demonstrates that
patients with limited health literacy skills and experiencing poor patient-centred
communication are likely to be less satisfied with provided care (Altin & Stock,
2015).

Method

Participants. In the study 451 adults (44 % male) in age from 18 to 81 years
(M = 41.28, SD =13.31) participated. The duration of formal education of
respondents was from 4 to 33 years (M = 15.53, SD = 3.05).

Instruments. The participants filled-in the questionnaire consisting of:
Patient Satisfaction Questionnaire (PSQ-I11, Ware, Snyder, & Wright, 1976) and
European Health Literacy Survey Questionnaire (HLS-EU-Q, HLS-EU
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Consortium, 2012), as well as responded a number of questions about the
frequency of illnesses that have required or had not required medical assistance,
and respondents’ demographic information such as age, gender, and length of
formal education.

Patient Satisfaction Questionnaire (PSQ-I111, Ware, Snyder, & Wright, 1976)
was adapted in Latvian as part of this study. Patient Satisfaction Questionnaire
consists of seven sub-scales, of which four sub-scales were used in this study:
General Satisfaction (e.g. “very satisfied with care”), Technical Quality (e.g.
“doctors are competent, well-trained”), Interpersonal Aspects (e.g. “very friendly
and courteous”) and Communication (e.g. “explain the reason for tests”). The
three sub-scales Time Spent with Doctor, Financial Aspects, and Access /
Availability were not used in this study for following reasons: 1) Time Spent with
Doctor includes only two items, 2) Financial Aspects and Access / Availability
consist of items related to health system problems in Latvia and the interest of
researchers was more focused on the personal aspects of patient satisfaction. 28
items were used in the instrument, and the five-point scale was used for answers:
1 — strongly agree, 2 — agree, 3 — uncertain, 4 — disagree, 5 — strongly agree. In
previous studies Cronbach's alpha varies from .82 to .88 (Hay, Davies, & Ware,
1987), in this study the variation is from .77 to .82.

Health Literacy Survey Questionnaire (HLS-EU-Q, HLS-EU Consortium,
2012) consists of three sub-scales: Health care (16 items), Disease prevention (15
items), and Health promotion (16 items) about ability to access health related
information, ability to understand health related information, ability to interpret
and evaluate health related information, and ability to make informed decisions
on medical and health issues (Sorensen et al., 2012). The five-point scale was used
for answers: 1 — very difficult, 2 — fairly difficult, 3 — fairly easy, 4 — very easy,
5—don’t know. In this study Cronbach's alpha varies from .89 to .90. In the survey
carried out by European Health Literacy Project the variance was from .91 to .92
(HLS-EU Consortium, 2012).

Procedure. In summer-autumn 2017 data were collected using Google
forms. Respondents were invited to participate in the study using social
networking sites and e-mail. The respondents were introduced to the topic of the
study and informed about the anonymity. Participation in the study was voluntary.

Data analysis. Data was analysed using IBM SPSS Statistics 22. Correlation
analysis and hierarchical regression analysis was performed. The results were
considered at the level of significance p < .05, p <.01 and p < .001.

Results

Hierarchical regression analysis was performed to determine the role of
health literacy in predicting patient satisfaction. The assumptions of linearity,
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normally distributed errors, and uncorrelated errors were checked and met.
Means, standard deviations and correlations are presented in Table 1.

Regression analysis was performed on four aspects of patient satisfaction —
general satisfaction, technical quality, interpersonal aspects, and communication.
The following variables were included in the first stage of hierarchical regression
analysis: gender, age, education, frequency of illness that does not require medical
assistance, and frequency of illness requiring medical assistance.

Table 1 Descriptive statistics, Cronbach alpha and correlations of patient satisfaction
and health literacy subscales

a M SD 2. 3. 4, 5. 6. 7.
1. General Satisfaction .80 243 .62 .67 .68 .61 .32 21 27

2. Technical Quality 82 3.00 .56 .76 .76 40 27 33
3. Interpersonal 8l 293 .63 A7 40 .28 32
Aspects

4. Communication 75 322 .67 41 26 .28
5. Health Care 89 293 42 .68 .55
6. Disease prevention .89 290 .48 .69

7. Health promotion 90 280 .48
Note. All the correlation coefficients in the table are statistically significant p < .01

In case of general satisfaction all controlling variables explained 9 % of the
variance (F(5,435) = 8.90, p < .001), gender (# = .12, p < .05), age (5 = -.13,
p < .01) and frequency of illness that does not require medical assistance
(B =-.26, p <.001) were significant predictors. When all health literacy aspects
were added, they improved the prediction and 17 % of the variance was explained
(F(8,432) = 11.48, p < .001). Individuals who were less likely to suffer from
ilinesses that did not require medical assistance, as well as men, were slightly
more satisfied with medical care. Health care as one of health literacy domains
(6= .30, p <.001) was significant predictor of patient general satisfaction. In case
of technical quality, controlling variables explained only 3 % of the variance
(F(5,434) = 2.58, p = .026), frequency of illness that does not require medical
assistance (f = -.12, p < .05) was predictor of technical quality. In case of
interpersonal aspects, controlling variables explained 4 % of the variance
(F(5,436) = 3.66, p = .003) and education turned out to be the predictor of
satisfaction with interpersonal aspects (# = .10, p < .05). In case of
communication, controlling variables were explained only at 4 % of the variance
(F(5,435) = 3.35, p = .006). When all health literacy domains were added, they
improved the prediction and 18 % of the variance was explained in case of
technical quality (F(8,431) = 11.83, p < .001), 19 % - in case of interpersonal
aspects (F(8,433) = 13.04, p < .001), and 19 % — in case of communication
(F(8,432) = 12.28, p < .001). In all cases health care was significant predictor of
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patient satisfaction (general satisfaction f = .30, p < .001, technical quality
S =.38, p <.001, interpersonal aspects § = .37, p <.001, communication 5 = .40,
p < .001). All standardized coefficients and R square change are presented in
Table 2.

Table 2 Summary of hierarchical regression analysis for variables predicting patient
satisfaction

Dependent variables: Patient satisfaction

General Technical Interpersonal Communication
Satisfaction Quality Aspects
Independent B AR? B AR? B AR? B AR?
variables
Step 1 .09 .03 .04 .04
Gender 12+ .04 .08 .05
Age =13 -.08 -.06 -.06
Education .01 .09 10+ .07
Frequency of - 267 -.12+ -11 -.07
illness?
Frequency of .07 -.001 -.05 -11
illnessP
Step 2 .08 15 15 15
Gender 12+ .04 .09 .06
Age -.08 -.01 .004 .004
Education -.03 .04 .04 .03
Frequency of = 23xxx -.07 -.06 -.03
illness?
Frequency of .09 .02 -.03 -.08
illnessP
Health Care .30 .38 3T AQwr
Disease prevention -11 -13 -.08 -12
Health promotion A1 .19+ 14 A1
R? A7 18 19 19

Notes. * p < .05, ** p < .01, *** p < .001
Frequency of illness® — does not require medical assistance
Frequency of iliness? — requiring medical assistance

Discussion and conclusions

This study focused on an under-researched area in the field of patient
satisfaction, namely, the role of health literacy in predicting patient satisfaction
with health care services in Latvia. Arguing that along with the systemic aspects,
the patient individual aspects such as health literacy should be given an equally
significant role, we carried out our survey with a patient satisfaction measurement
instrument that specifically focused on communication, interpersonal aspects,
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technical quality and general satisfaction of patients. Further, based on our results,
we discuss the role of health literacy in predicting these four aspects of patient
satisfaction. We distinguish between three domains of health literacy, based on
Sorensen et al. (2012): health care, disease prevention, and health promotion that
all shape and entail patients’ knowledge, competences and, motivation to access,
understand, evaluate and apply health-related information and make informed
decisions, and take action.

In our study the general satisfaction was mainly predicted by frequency of
iliness that does not require medical assistance, and the gender played a role too, —
male respondents turned out to be slightly more generally satisfied with the health
care services than females. Based on this we can conclude that patients who have
less experience with health care services, are more satisfied. Individuals having
better understanding of health related information and ability to interpret and
evaluate information, are more satisfied with the competencies and medical
experience of physician, which might suggest they more appreciate health care
service providers.

In spite the fact that previous studies suggest that the level of patient health
literacy, especially in older population, can predict overall patient satisfaction
(Macleod et al., 2017), our findings show that, measured separately, each domain
of health literacy has only a week relationship with patient satisfaction. However,
when all health literacy domains were added to regression, they improved the
prediction of patient overall satisfaction to 17-19 %. Our findings thus are in line
with the results of previous studies (e.g., Shea et al., 2007) pointing out that health
literacy does not alone predict general patient satisfaction. Our findings suggest
that one of the health literacy domains - health care - turned out to be the strongest
predictor of patient satisfaction in all cases, while patient’s satisfaction with the
technical quality of the health care services was predicted by the domain of health
care, and additionally by the domain of health promotion. The least predictor
among all three was the domain of disease prevention.

Three conclusions can be derived from these findings: first, the patient's
ability to access, understand and evaluate relevance of various risk factors —
elements that are associated with disease prevention and are in line with the
concept of active and empowered individual (Shea et al., 2007) who interacts with
health care professionals — should be examined more closely. It is due to the fact
that in our study, the disease prevention domain showed no significance in
predicting patient satisfaction, while previous studies (e.g., Jordan et al., 2013)
emphasize the crucial role of proactive health related behaviour of patients.
Second conclusion is that the domain of health promotion of health literacy plays
an important role regarding satisfaction with interpersonal aspects and
communication, which means that patients who are more informed and
knowledgeable on the domain of health promotion, are more able to understand

247



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume VII, May 25" -26™, 2018. 240-250

the received information and as a result more satisfied with the health care
services. Attention therefore should be paid towards educating patients and
explaining them the diagnosis and treatment recommendations. Medical
personnel might need specific training to recognise low health literacy and
develop strategies that enhance the communication between patient and doctor to
make sure that patients understand what they have been told. This might lead to
higher level of adherence, as the previous research show (Komenaka et al., 2014;
Verkissen et al., 2014). Finally, health literacy should not be overlooked as a sole
predictor of patient satisfaction. Instead, future studies should take a complex and
multidimensional approach and combine patients individual aspects such as
health literacy with the ones associated with the systemic influences.
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LEARNING TO NOTICE: PROFESSIONAL VISION
AND CHALLENGING BEHAVIOUR IN THE
CLASSROOM

Lenka Sokolova
Comenius University in Bratislava, Slovakia

Abstract. Based on the Talis study teachers spend about 13 % of their teaching time keeping
order in the classroom and solving disciplinary problems. Especially student and novice
teachers often report tension and anxiety related to the misbehaviour, disruptive behaviour,
and challenging classroom situations. When teachers need to cope with a challenging incident
in the classroom they usually go through a three-phase process comprising a) identification of
a situation (selective attention), b) interpretation of a scene (using either knowledge-based
reasoning or implicit, intuitive interpretation) and c) intervention (taking action). This study
aims to investigate the development of professional vision related to challenging situations in
the classroom among student teachers. 40 junior (bachelor) and 40 senior (master) student
teachers were watching a classroom video with the example of disruptive behaviour. Then they
wrote short scripts describing the situation. Their answers were analysed in the context of
identification, interpretation and intervention model. Both qualitative and quantitative
differences were found between the groups. Implications for further research and teacher
training are discussed.

Keywords: challenging behaviour, misbehaviour, student teachers, professional vision.

Introduction

Each school class is a complex social group with its structure and rules.
Teachers are expected to be sensitive to the classroom dynamics, to spot and
understand the clues that might signal disciplinary problems, misbehaviour or any
other kind of disruptive incident, and to take appropriate action. This skill
develops over time, and it is difficult to teach prospective teachers how to deal
with challenging classroom situations. Professional vision plays a crucial role in
this process.

Teacher's professional vision
Professional vision has been studied in many occupations. This term was

coined in 1994 by Ch. Goodwin, and it is described as a profession specific vision
and interpretation of events and situations. Teacher's visual expertise is “the
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ability to simultaneously perceive and interpret classroom situations for effective
classroom management” (Wolff et al., 2016: 243). Classroom dynamics are very
complex, diverse and fast-paced. That is why teacher's professional vision
requires multi-dimensional cognitive processing. Seidel et al. (2010) and Lefstein
and Snell (2010) described two cognitive dimensions of professional vision within
teacher's work:

a) Selective attention — teacher's perception of classroom events. A
teacher cannot follow every action in the classroom. This level of
professional vision demonstrates teacher's ability to be sensitive enough
to identify the relevant moments of the classroom activity. Expert
teachers seem to show “efficient information-reducation abilities, even
in classroom scenes that were previously unknown to them” (\Wolff et
al., 2016: p. 244).

b) Knowledge-based reasoning — teacher's reasoning about school scenes
is based on their professional knowledge; the ability to understand the
processes of teaching and learning differs from the common reasoning
about school situations (such as reasoning of students or parents). The
knowledge-based reasoning consists of three processes: 1) Description,
an ability to describe in detail relevant aspect of the observed scenes.
2) Interpretation, an ability to connect the observed phenomena with the
previously acquired knowledge. 3) Prediction, an ability to use the
interconnection of scene interpretion and professional knowledge to
evaluate and predict classroom events (Sherin & van Es, 2009; Seidel
etal., 2010).

Teachers should use educational and psychological knowledge and research-
based evidence to solve various classroom situations (i. e. knowledge-based
reasoning). However, they often rely on their intuitive, implicit theories
(Kiemer & Kollar, 2017). Pre-service and novice teachers tend to use subjective
approach, especially when perceiving misbehaviour and challenging situations
(Sokolova, LemeSova, & Jursova Zacharova, 2014). They seem to lack ability and
experiences to implement professional knowledge in interpreting and solving
these incidents.

Challenging behaviour in the classroom

Teachers and media often report on the changes in pupils' behaviour at
school, increasing of negative, aggressive or “problem” behaviour (LemeSova,
2012). Pupils' behaviour affects teachers' professional well-being and
occupational stress (Cabanova & Brozmanov4, 2015). Challenging or “problem”
behaviour is usually described in the context of child's characteristics. Slovak
teachers described “problem” children as those who suffer from disorders
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affecting their school achievements and participation; those who break school
rules; and those who live in or are in contact with the social environment at risk
(LemeSova, 2010). However, the definition of misbehaviour is to a certain extent
a teacher's subjective construct. The perception of misbehaviour is associated
mainly with the length of professional experience (Wolff et al., 2016; Cortina
et al., 2015; Seidel et al., 2010). Especially student and novice teachers report
tension and anxiety related to misbehaviour, disruptive behaviour, and
challenging classroom situations (Sokolova, LemeSova, & Jursova Zacharovd,
2014). However, teacher's perceptions are also influenced by his or her
personality characteristics and cultural variables.

Based on the Talis study, teachers spend about 13 % of their teaching time
keeping order in the classroom and solving disciplinary problems (OECD, 2007).
The rates differ among countries participating in the survey. Teachers in Brazil,
Malaysia or Portugal seem to face more disciplinary problems than teachers in
Lithuania, Estonia or Slovakia (Fig. 1). There are also cross-cultural differences
in the strategies that teachers use in their daily teaching routine (see e. g.
Andreanska, 2015).
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Figure 1. Teachers' time spent on actual teaching and learning, administrative tasks, and
keeping order in the classroom in the average lesson (OECD, 2007)

When teachers need to cope with a challenging situation in the classroom
they usually go through a three-phase process comprising: a) identification of a
situation (selective attention), b) interpretation of a situation (using either
knowledge-based reasoning or implicit, intuitive interpretation), and
c) intervention (taking action). Kiemer and Kollar (2017) described the more
detailed five-script process that experienced teachers activate to solve these
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situations: a) identifying problems, b) reconstructing problems, c) building an
explanatory model, d) deriving goals of an intervention, and €) selecting adequate
actions. Based on their research (N = 339), both beginning and advanced student
teachers only rarely showed the activities in an expected order. Pre-service
training should help teachers to develop these scripts to be more efficient in
classroom management. That is why it is important to analyse how student
teachers build up their professional vision and classroom management strategies.

Method

This study aims to investigate the development of professional vision related
to challenging situations in the classroom among student teachers. 40 junior
(bachelor) and 40 senior (master) student teachers participated in this study as a
part of seminars in psychology included in their pre-gradual training. At the time
of data collection, junior student teachers had passed one compulsory course in
psychology and one compulsory course of observational teaching practice. Senior
student teachers had passed two compulsory courses in psychology, teaching
practice and they were attending an optional course on classroom management
and discipline based on the principles of Alfred Adler and Rudolf Dreikurs
(Dreikurs, Grunwald, & Pepper, 1998). Both groups were watching the same
sequence of classroom video (1 minute and 17 seconds) with an example of
disruptive behaviour. In this sequence, a girl Amy seeked teacher's help, insisting
that she was unable to do the assigned work on her own. It was a training video
retrieved from www.behavioradvisor.com. After watching the video, the
participants wrote short scripts describing the situation. Their answers were
analysed in the context of word usage and identification, interpretation and
intervention categories.

Results

We implemented two levels of data analysis. In the first phase, the comments
were transcribed and thematic deductive coding was used to divide the comments
into three predefined categories: identification (participant's descriptions of the
scene and behaviour of individuals), interpretation (participant's explanatory
comments describing why individuals acted in a certain way), and intervention
(participant's suggestions for the solving of this situation, comments on teacher's
coping behaviour).

Based on a descriptive content analysis of comments, junior student teachers
tended to use more evaluative comments regarding both pupil's and teacher's
behaviour. They focused their comments rather on the description of the scene
than on the interpretation and intervention. Senior student teachers gave more
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balanced comments on all three categories. Their descriptions of the scene were
more objective, using terminology related to the adlerian model of classroom
management (based on the content of the course they were attending at the time
of data collection). In both, junior and senior student teachers groups some
participants tended to label the behaviour as aggressive, violent, inappropriate or
cheeky. The least developed ideas and comments were found in the category of
interpretation in both groups.

The second level of analysis was a quantitive analysis of the number and
frequency of words used to describe the scene. Word usage was analysed to
identify differences in the way how junior and senior student teachers “notice
activity and think about the classroom situations presented” (Wolff et al., 2016:
252). Word usage analysis (Table 1) revealed that junior student teachers used
fewer words (42 %) to describe the scene than senior student teachers (58 %). The
most significant difference between the groups was found in the category of
intervention; senior student teachers used 92 % of words in this category. Junior
student teachers tended to describe the situation in more detail, but they gave only
a few comments on the interpretation and possible solution of the situation. On
the other hand, senior student teachers used fewer words to identify the situation
and focused more on the interpretation and intervention. The differences in all
three categories were tested using chi square test. The differences are significant
(identification y2 = 58,87, DF =32, p < 0,005; interpretation y2 = 51,87, DF = 12,
p < 0,001; intervention y2 = 72,00, DF = 26, p < 0,005).

Table 1 Word usage

Total number of words/average number of words per
comment/percentage

identification interpretation intervention sum
Junior student 1036 1l 88 1295
_ 25,90 4,28 2,20 32,38
teachers (n = 40) 67% 330 806 42%
Senior student 521 343 959 1823
_ 13,03 8,58 23,98 45,58
teachers (n = 40) 33% 67% 92% 58%
1557 514 1047 3118
SUM (N = 80) 19,46 6,43 13,09 38,98
100% 100% 100% 100%

To analyse the frequency of words used to describe the scene we selected
only full active verbs, adjectives and substantives. The words of the same stem
(e. g. help, helps, helping) were analysed as the same category. General nouns like
“teacher”, “pupil” or “children” were excluded from the analysis. The five most
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frequent words used by both groups are shown in Table 2. Figures 2 and 3 show
word clouds where the size of the letters illustrate the frequency of word usage.

Table 2 The most frequent words used to describe the scene

Junior teacher students Senior teacher students SUM
(n = 40) (n =40) (N =80)
help 54 (69%) 24 (31%) 78
attention 17 (27%) 46 (73%) 63
care 24 (50%) 24 (50%) 48
ignore 14 (40%) 21 (60%) 35
want 18 (69%) 8 (31%) 26

Junior student teachers focused on the child's need for help as a critical
moment in the scene. The other frequently used words described that the teacher
did not care or ignored the child, but the child still wanted teacher's attention. The
most frequent adjectives used to describe the scene were aggressive, violent,
cheeky and angry, describing the child's behaviour (Figure 2).
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Fig. 2. Frequence of words used by junior student teachers

Senior student teachers identified the behaviour as attention or power
seeking (based on Dreikurs' concept of mistaken goals of misbehaviour (Dreikurs
et al., 1998), these were among the most frequently used words (Figure 3). The
other frequently used words were the same as in the junior group (ignore, help,
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care). The adjectives used to comment on the behaviour, or the situation
(aggressive or cheeky) were less frequent than in a junior group. Senior student
teachers used in their comments terminology of adlerian psychology classroom
management (attention, power, goal, consequence, or revenge). These are
examples of student teachers' tendency to connect the observed phenomena with
the previously acquired knowledge (Figure 3).
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Fig. 3. Frequence of words used by senior student teachers

Discussion

Teaching skills develop over time; teachers learn how to use professional
knowledge more efficiently and develop their ability to notice essential segments
of behaviour in the classroom. These skills develop not only in the course of
teaching practice; they can be trained and developed within pre-gradual teacher
training. Similarly to Kiemer and Kollar (2017), we identified differences in the
description of classroom situation between junior and senior student teachers. The
differences cover both content and quantity of words used in scripts. According
to Wolff et al. (2016), teaching experience was associated with higher frequency
of mental and action word categories used to describe classroom scenes. Word
usage, in this case, may reveal the information on thinking, perceptual processing
and attention to classroom events (Wolff et al., 2016).

Based on the results of our small scale study there are differences in the
reasoning about classroom events among junior and senior student teachers.
Similarly to the research of novice and expert teachers (Wolff, Jarodzka, &
Boshuizen, 2017), junior student teachers are more focused on the situation
context, while senior student teachers pay attention also to its reasons and
solutions, or in other words “novices tell what they see, whereas experts extend
their telling beyond what is seen” (Wolff, Jarodzka, & Boshuizen, 2017: 305). If
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it is a part of teacher training, students tend to implement knowledge of classroom
management in their reasoning about classroom scenes, even they do not have
practical teaching experiences. That is why, initial teacher training should contain
courses related to the classroom management, work with emotions in teaching
(see e. @. Jursova Zacharova, 2015) and social interactions (Sokolova,
LemeSova, & Jursova Zacharova, 2014).

As far as in both groups the least detailed comments were found in the
category of interpretation, we find essential to develop student teachers' ability to
understand and interpret behaviours in the classroom. They tend to identify the
behaviour and to give solutions without deeper understading of the behaviour
itself and its reasons. Even senior student teachers were able to use course
knowledge to interpret the behaviour, their comments in this category were more
concise than the comments in the category of description or intervention. Even
the length of teaching practice seems to be an important factor influencing
professional vision of teachers (Gegenfurtner & Seppanen, 2013; Seidel et al.,
2010; Wolff, Jarodzka, & Boshuizen, 2017), we can see certain development also
during the initial teacher training. If student teachers are provided with classroom
relevant situations and materials, they may learn how to notice and interpret
classroom events.

Study limitations: The results showed differences in the perception of the
same classroom situation among junior and senior student teachers. These
differences might be caused by the more advanced professional vision and
professional knowledge of senior student teachers. They, however, cannot be
interpreted as better skills or competences to solve classroom situations. The
intervention strategies in the real classroom are complex actions, and even they
are strongly influenced by the teacher's perception of the situation, one cannot
predict the effectiveness of the teacher's intervention strategy from his or her
description of the situation.

In the further research project, we plan to aggregate data on pre-service and
in-service teachers' professional vision, on their personality characteristics and
other demographic variables to identify some typical patterns in the perception of
the challenging classroom scenes and to develop a more efficient course material
in classroom management and discipline for pre-service teachers.

Conclusion

Based on our findings there are both qualitative and quantitative differences
in the perception of challenging classroom scene between the beginning (junior)
and advanced (senior) student teachers. Junior student teachers were more focused
on describing the situation, while senior student teachers showed tendency to
interpret the situation and suggest some intervention. These results offer an insight
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into changes of the professional vision in the course of teacher training. The
complex interpretation of these differences, however, requires further
investigation and comparison with experienced in-service teachers.
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Abstract. In the next 30 years, a significant increase of the population aged over 65 is expected
(WHO, 2015). Ageing can often be associated with cognitive decline; however, recent research
indicates that symptoms of age-related cognitive impairment are modulated by Cognitive
Reserve (CR), which derives from level of education, working activity, and social activity
(Tucker & Stern, 2011). The role of CR in neurodegenerative disease has been extensively
researched, but little is known about its contribution to normal ageing. Fifty-four healthy
Latvian seniors were recruited for the study. We assessed simple and complex reaction times,
associative memory, memory retrieval, attention, working memory. Furthermore, we quantified
their CR. We analysed the relationship between CR and reaction times with two separate
logistic regressions. Then, four linear regression models were built to analyse the relationship
between CR and the scores on the cognitive tasks. CR was not related to the cognitive
performance of healthy Latvian seniors. Such results indicate that CR resources may be mostly
required when high-demanding tasks have to be performed.

Keywords: ageing, cognitive performance, cognitive reserve.

Introduction

Ageing has become one of the core issues regarding health and wellbeing,
with the World Health Organization (WHO) predicting in next 30 years a
significantly increased number of people aged over 65 (WHO, 2015). Ageing
produces changes not only in the biological domain, but also in psychological and
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social contexts. Such changes sometimes generate a decrease in brain volume
(Bherer, Erickson, & Liu-Ambrose, 2013; Colcombe et al., 2003), or declined
cognitive functioning (Morra, Zade, McGlinchey, & Milberg, 2016). Previous
studies indicate that the most vulnerable cognitive functions in ageing are the
executive functions (e.g., inhibition, working memory, cognitive flexibility,
updating and shifting) (Boucard et al., 2012; Diamond, 2013), memory encoding,
episodic memory (Hedden & Gabrieli, 2004; Reuter-Lorenz & Park, 2010;
Salthouse, 2010), and processing speed (Baudouin, Clarys, Vanneste, & Isingrini,
2009).

The ability to overcome neuropathology in ageing by using previously
developed cognitive or compensational processes can be modulated by Cognitive
reserve (CR) (Stern, 2009). Educational level, working activity, free time and
social activities, 1Q (Stern, 2009; Tucker & Stern, 2011) and bilingualism
(Guzman-Velez & Tranel, 2015) are considered proxies of CR. Yaakov Stern has
indicated two main mechanisms underlying CR, that is neural reserve and neural
compensation. Neural reserve refers to increased efficiency of existing functional
neural resources and the ability to overcome the impact of brain damage or
pathological cognitive decline (e.g., mild cognitive impairment), while neural
compensation can be considered as the ability to recruit new, or additional,
functional resources. Neural compensation is associated with the ability to use
different neural pathways, either in the presence of neuropathology or while
conducting high-demanding cognitive tasks (Steffener, Reuben, Rakitin, & Stern,
2011; Stern, 2009; Tucker & Stern, 2011).

A number of studies have focused on the contribution of CR to mild
cognitive impairment (MCI) and Alzheimer’s disease (AD). However, research
on the relationship between CR and cognitive decline in normal ageing has only
recently started and results have been contradictory. A recent meta-analysis
conducted by Opdebeeck, Martyr and Clare (2016) has indicated that in healthy
seniors there is an association between CR and cognitive performance in memory,
executive functions, working memory, visuospatial abilities, language tasks, and
with level of 1Q. However, there is very little evidence on the relationship between
CR and “fluid” cognitive functions (Baltes, 1999), such as processing speed and
reaction times (Lavrencic, Churches, & Keage, 2017; Ritchie, Bates, Der, Starr, &
Deary, 2013), episodic memory, working memory or executive functions (Thow
etal., 2018).

The aim of this study is to examine whether level of CR predicts
performance of working memory, associative memory, attention and processing
speed.
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Materials and methods

Participants

To assess the relevance of cognitive reserve on cognitive functioning, fifty-
four healthy Latvian seniors aged from 65 to 85 (M = 71.44, SD = 491, 25 %
male) were recruited. We adopted inclusion/exclusion criteria on the basis of
medical history. Thus, we excluded participants with cardio-vascular diseases,
metabolic disorders, pulmonary and respiratory diseases requiring regular
inhalator use, ongoing oncological diseases, rheumatic diseases requiring regular
medication intake, and mental diseases. Data were obtained during a two-year
time span.

Measures

We acquired demographic data through the Demographic data
questionnaire, which consists of different questions regarding health and health
behaviour of participants, as well as questions regarding their socio-economic
status.

The Montreal Cognitive Assessment (MoCA, Nasreddine et al., 2005) was
used as a measure of global cognitive score. The MoCA test is an instrument to
assess mild cognitive dysfunction and it evaluates different cognitive domains.

We assessed long-term memory retrieval and associative memory with the
subtest Memory for Names from the Woodcock-Johnson Test of Cognitive
Abilities (Woodcock, McGrew, & Mather, 2001). Participants were presented
with pictures of cartoon-like aliens with their names and then asked to recognise
both the picture and the name of each alien.

Working memory was assessed with Numbers Reversed test, another subtest
from Woodcock-Johnson Test of Cognitive Abilities. Participants had to repeat a
series of numbers in reverse order (Woodcock, McGrew, & Mather, 2001).

The Map Test of Everyday Attention (Robertson, Ward, Ridgeway, &
Nimmo-Smith, 1996) was used to measure attention, concentration and
information processing speed. Participants were asked to mark on a map as many
pictures of a gas station as possible.

Attention and concentration were also assessed with Visual Matching test
from Woodcock-Johnson Test of Cognitive Abilities (Woodcock, McGrew, &
Mather, 2001). Participants were presented with a set of rows of 5 numbers, where
two of the numbers were identical. They were asked to mark the two identical
numbers present in each row. In all Woodcock-Johnson subtests, standardized
score was used.

Simple and choice reaction times were measured by two computerized
reaction time tasks, that is: (1) simple reaction times task (SRT; participants had
to react to a visual stimulus by pressing a button on the keyboard as fast as they
could) and (2) choice reaction times task (CRT; participants were asked to detect
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the left-or-right position of the same visual stimulus and press the corresponding
button on the keyboard; Molotanovs, 2013). A training phase preceded each
assessment.

To measure participants’ cognitive reserve we used the Cognitive Reserve
Index questionnaire (CRIq; Nucci, Mapelli, & Mondini, 2012, adapted in Latvian
by Sneidere & Harlamova, 2017). The questionnaire is used for a standardized
estimation of the cognitive reserve accumulated by individuals through their life,
including demographic data and three sections: education, working activity, and
leisure time, each of which returned a sub-score.

Procedure

Participants were recruited via retirement associations and mass media. Data
were obtained separately from each participant. Before being asked to take part in
the study, the healthy seniors were interviewed by telephone to determine their
compliance with the inclusion/exclusion criteria. All participants were right-
handed, with good or corrected vision and hearing. Before the assessment, the
aims of the study were explained, and the ethical aspects elucidated. Participation
was voluntary. Ethical approval was obtained from the Riga Stradin$ University
Ethics Committee.

Data analysis

A null model (i.e., Model 0) was built for each dependent variable
respectively. All models were built by entering the CRI total score in the null
model, then adjusting the test scores for the effect of CRI in a series of regression
analyses. In two separate logistic regressions, the mean value of Simple Reaction
Time (SRT; Model 1) and Choice Reaction Time (CRT; Model 2) were considered
as dependent variables. Then, four linear regression models were separately built
with the CRI total score as predictor and the Map Test of Everyday Attention
(Model 3), the Memory for Names (Model 4), the Visual Matching test (Model 5)
and the Numbers Reversed Test (Model 6) as dependent variables.

The global cognitive performance of participants (i.e., MoCA score) was
entered as dependent variable and the CRI score as independent variable in
Model 7. QOutliers’ influence was checked by means of the Cook’s distance (Di)
(Cook & Weisberg, 1982). Data distribution of each dependent variable was
checked before the analyses. The Bayesian Information Criterion (BIC) was used
for checking consistency of the models (Neath & Cavanaugh, 2012). The
difference between consistency of Model 0 and consistency of models with CRI
as predictor, was calculated by means of delta-BIC (ABIC), which explains “how
many times” the Model O fits the data better than the models with CRI as predictor.
Delta-BIC was calculated on each dependent variable. A series of correlations
was performed to measure the association between CRI sub-components (i.e.
CRI-Education, CRI-WorkingActivity and CRI-LeisureTime; Nucci et al., 2012)
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and the dependent variables (see Table 1). All the analyses were performed by
using R Software (R Core Team. Version 3.3.1, 2017) and an alpha level of 0.05
was set to determine significance.

Results
One observation was deleted due to missing values; one observation was

deleted due to the presence of influential outliers (Di > 1; Cook & Weisberg,
1982).

Table 1 Correlation matrix

CRI_E

CRILW

CRI_LT

S_RT

MAP_TOT

MowW

VIS_MATCH

NUM_REV

Notes: Explanation of acronyms: CRI_E — Cognitive Reserve Subindex “Education”, CRI_W -
Cognitive Reserve Subindex “Working Activity”, CRI_LT — Cognitive Reserve Subindex “Leisure
Time”, S_RT - simple reaction time, C_RT — choice reaction time, MAP_TOT - The Map test total
score, MoW — Memory of Names task, VS_MATCH - Visual Matching test, NUM_REV —the Numbers
Reversed test.
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In Model 1 and Model 2 (i.e., Simple and Choice RT), adding the CRI as
predictor did not produce significant improvement in the fit of the model [t =
0.81, p = 0.41; tsp = 0.23, p = 0.78]. In the same way, CRI did not improve the
model fit of any cognitive score, compared to their baseline (i.e., Model 0): Map
Test (Model 3: R? = 0.0003, p = 0.89), Memory of Names (Model 4: R? = 0.032,
p = 0.19), Visual Matching (Model 5: R? = 0.001, p = 0.78), and Numbers
Reversed Test (Model 6: R?> = 0.0002, p = 0.9). The Global cognitive score
(MoCA\) did not show any relationship with the CRI total score (Model 7: R? =
0.003, p = 0.65).

Each Model 0 (i.e., the model with no predictors for each dependent variable)
generally predicted our data distribution better than the models with CRI as
predictor; that is, in the Simple Reaction Times task, Model 0 was 3.9 times better
than Model 1. For the Choice Reaction Time task, Model 0 was 7.03 times better
than Model 2. Similar results were found for the Map Test (ABIC = 7.28), the
Memory of Names test (ABIC =3.02), the Visual Matching test (ABIC = 7.07), the
Numbers Reversed test (ABIC = 7.29) and the MoCA test (ABIC = 6.61).
Participants with high CRI-Education and CRI-Working Activity were faster in
the Complex Reaction Times task (see Table 1). Correlations of CRI sub-scores
with participants’ performance showed a very heterogeneous pattern. Only in the
performance on the Numbers Reversed test, participants showed relevant low
relationship with all CRI sub-components.

Discussion

The aim of our study was to examine whether the level of cognitive reserve
(CR) can predict performance in working memory, associative memory, attention
and processing speed tasks in healthy Latvian older persons. Our main results
indicate that CR is not significantly associated with simple reaction times, or with
choice reaction times. Similarly, CR was not associated with performance in
working memory, associative memory and memory retrieval and attention tasks.
Our results might suggest that CR does not modulate specific cognitive
performances in this group of healthy seniors. This could be due to the complexity
of the tasks. Previous studies (which investigated the relationship between CR and
neural reserve) have found that as the complexity of verbal working memory tasks
increased participants with high CR presented reduced neural activity and faster
time responses. This suggests greater neural efficiency with high CR especially
in the elderly (Speer & Soldan, 2015). Similarly, in a study by Gu et al. (2018) in
which the effect of CR on brain activation in MCI patients and healthy seniors
was investigated, healthy seniors with higher CR showed lower task-related
activity.
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The above-mentioned studies confirm the results found by Ansado et al.
(2013), who examined both neural compensation and neural reserve in attention
and in speediness tasks. Participants were divided into two age groups (i.e.,
younger adults and older adults). In high-demanding tasks, older adults had
similar results to the younger participants. However, in a low-demanding task the
younger group was significantly faster than the older group.

While objective measures in pathological ageing indicate the beneficial role
of CR, the relationship between cognitive performance and CR in healthy people
is less clear. A meta-analysis conducted by Opdebeeck and colleagues
(Opdebeeck et al., 2016) indicated that there are specific cognitive processes that
might be related either to a composite score for CR, or to specific CR proxies
(e.g., education, working activity or social activity). Furthermore, it has been
found that CR is associated with working memory, verbal memory, executive
functions, verbal fluency and verbal interference tasks (Lavrencic, Churches, &
Keage, 2017), but no relationship has been shown between processing speed and
CR. Such results only partially support our findings. This can be due to the use of
proxies of CR (e.g., education) instead of specific measures of CR components.
Instead, we adopted a composite measure of CR (CRIg; Nucci et al., 2012).

The present study has some limitations. First, the sample was rather small;
second, an objective measure (e.g., measurement of event-related potentials
during cognitive performance) was not included. In the future, research should be
longitudinal in order to measure not only cognitive performance, but also its
decline.

Conclusion

The present study indicates that CR might not be beneficial in tasks
measuring simple and choice reaction times, working memory, associative
memory and attention in healthy seniors. While previous research confirms a
relationship between CR and the later onset of symptoms of neurodegeneration,
we suggest that in healthy ageing CR might be beneficial only in very high-
demanding tasks.

As already said, the applicability of the data is limited by the sample size and
lack of objective measures. To adequately measure the relationship between CR
and normal age-related decline in cognitive functioning, a longitudinal research
would be beneficial.
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DEMENCES PACIENTU PSIHOLOGISKAS
VAJADZIBAS SOCIALAS APRUPES IESTADE:
KVALITATIVS PETIJUMS

Psychological Needs of Dementia Patients in Social Care
Institution: A Qualitative Study

Rudite Terehova
Riga Stradins University, Latvia

Abstract. Psychological needs are present in all human beings, but are likely to be heightened
for people with dementia because they are usually more vulnerable and less likely to be able
to take action to satisfy these needs. The open, unstructured interviews of six patients with
dementia were performed with the aim of clarifying their psychological needs in the social
care institution. Key themes, derived from interviews: the need for emotional support; the
need to maintain autonomy and independence; the need for dignified attitude; the need to
participate in decision making and control their lives; the need to preserve the sense of
identity; the need to engage in meaningful activities. One expert - social rehabilitator — was
interviewed to find out, in which areas dementia patients need psychological support. The
expert interview discovered the following themes: dignified attitude; emotional support;
meaningful activities; the sense of identity. Increased competence of understanding
psychological needs and how those needs can be met, are essential for delivering high-quality
care for persons with dementia living in social care institutions.

Keywords: dementia, psychological needs, social care institution, qualitative study.

levads
Introduction

Demences pacientu vajadzibu noskaidroSana ir svarigs elements, lai varétu
piedavat vipiem kvalitativu apripi. Saja konteksta individudlo vajadzibu
apmierinasana identificéta ka viens no S0 pacientu apripes kvalitates pamata
elementiem (Orrell & Hancock, 2004). Demences pacientu vajadzibas var
noskaidrot gan no vinu apripé iesaistito personu viedokla, gan veicot
individualas intervijas ar paSiem pacientiem (Bradbury-Jones et al., 2009).
Intervijas dod 1iesp&u gut dzilaku izpratni par pacienta subjektivajam
vajadzibam un precizak tas identificét. Savukart, vajadzibu apmierinasanas
rezultata samazinas pacientu uzvedibas un psihologiskie simptomi, un uzlabojas
vinu dzives kvalitate (Soderlund et al., 2016). P&dgjos gados ir palielinajusies
demences pacientu lidzdaliba pétnieciba, jo p&tnieki uzskata, ka svarigi iegiit
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pacientu subjektivo pieredzi par to, kada ir dzive ar demenci (Von Kutzleben
etal., 2012). Neskatoties uz to, ka demences pacientiem var rasties griitibas
atbildét uz jautajumiem, kas attiecas uz vinu intelektualajam sp&jam, savas jiitas
un pieredzi vini tomér spgj izteikt (Moore & Hollett, 2003).

Demences pacientu psihologiskas vajadzibas
Psychological needs of dementia patients

Demences pacientu vajadzibas nav atSkirigas no citu cilvéku vajadzibam
(Cohen-Mansfield et al., 2015) un to noskaidrosana dotu iesp&ju veiksmigakai
So cilveku iesaistiSanai aktivitatés, jo biezi vairums apriipes centra dzivojosu
demences pacientu nepiedalas aktivitateés vai piedalas neregulari tikai dazas no
tam (Buettner & Fitzsimmons, 2003). Pétniece Koena-Mensfilda ar kolégiem
(Cohen-Mansfield et al., 2015) apgalvo, ka demences pacientu uzvedibas
1zpausmes varétu biit ka atbilde uz neapmierinatam vajadzibam, nevis slimibas
simptomi. lesp&jams, ka no $adas situacijas varétu izvairities, ja vajadzibas tiktu
ripigak noskaidrotas (Cohen-Mansfield et al., 2015). Ta ka demences pacienti
pakapeniski zaud€ savas izzinas un fiziskas sp€jas, nesp€j darboties patstavigi,
un ari ne vienmer ir spgjigi informét apkart&jos par savam vajadzibam, tad Siem
cilvekiem ir nepiecieSama lielaka palidzibu gan to identificéSana, gan
apmierinas$ana, jo, pret§ja gadijuma, vinu dzives kvalitate var tikt negativi
ietekméta (NIA, 2017).

Izmantot uz pacientu orientétu komunikaciju un, veicot pacientu
subjektivas pieredzes apkopojumu, iesp&ams indentific€t vajadzibas un
grutibas, kas ilgstoSas socialas apripes iestadeés ievietotajiem demences
pacientiem izpauzas ka: nepietickoSa pasapzinasSanas; griitibas pienemt savu
saslimSanu; stigmatizacijas draudu izjuta (Von Kutzleben et al.,, 2012);
vientulibas izjata (Twenge & Im, 2007); jégas trilkums un ierobezotas iesp&jas
piedalities lémumu, kas attiecas un vinu dzivi, pienemsana (Choi et al., 2008).
Kontroles trikums par savu dzivi rada Siem pacientiem bezspécibas sajitu, un
demences pacienti $aja zina ir Tpasi neaizsargati, jo viniem nepiecieSams biitisks
atbalsts no apriipes personala (Van Malderen et al., 2013). P&tijumi par
demences pacientiem, kuri dzivo socialas apriipes iestades, identificé sekojoSas
vinu psihologiskas vajadzibas: emocionalais atbalsts (personals, tuvinieki,
nozimigi apkartgjie); cienpilna atticksme no apkart€jo puses, autonomija un
privatums, religijas vajadzibas (Moyle et al., 2015); vajadziba saglabat savu
identitati un uzturét jeégpilnu dzivi (van Gennip et al., 2016).

Darba ar demences pacientiem svarigi fokusét uzmanibu ne tikai uz vinu
fizisko veselibu, bet pievérst uzmanibu ari $o cilvéku starppersonu kontaktiem
(van Gennip et al., 2016), jo viniem loti svarigi ir veidot draudzigas attiecibas ar
apkartgjiem (Scholl & Sabat, 2009). Pieméram, samazinata sociala mijiedarbiba
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var biit nevis slimibas simptoms, bet tieSs rezultats tam, ka pret Siem pacientiem
izturas negativi (gimenes locekli, apripes personals), (Scholl & Sabat, 2009).

Kvalitativajos pétijumos, uzklausot So pacientu stastito, ir iesp&jams
identificét vinu vajadzibas un veértibas, stiprinat autonomiju (Feinberg &
Whitlatch, 2001) un apliecinat cienu pret viniem ka pret personibam (Moore &
Hollett, 2003).

Pétijuma mérkis: noskaidrot demences pacientu psihologiskas vajadzibas
socialas apriipes iestade.

Metode
Method

Pétijuma dizains. Kvalitativs pétijums. Atvertas, nestrukturétas intervijas.
Intervijas ierakstitas audio lenta un péc tam transkribétas. leglitajam materialam
veikta deduktiva kvalitativa kontentanalize. Balstoties uz literatiras apskatu, no
ieglitajiem datiem izveidota strukturéta kategoriju matrica, izdalot tikai tos
fragmentus, kas atbilst jau noteiktajam kategorijam (Elo & Kyngas, 2007).

Pétijuma dalibnieki. 6 demences pacienti no valsts socialas apriipes centra
Latvija. Konkrétas iestades izvéle pamatojas taja, ka pétijjuma autore jau 11
gadus tur strada par psihologu. Pacientu ieklausanas kriteriji: demences
diagnoze; pastavigi dzivo apriipes iestad€; arst€josa psihiatra atlauja ieklaut
petijuma; sp&j sazinaties latvieSu valoda; parakstijusi informé&tas piekriSanas
veidlapu. Pacientu vidgjais vecums 72 gadi (2 viriesi, 4 sievietes); uzturéSanas
ilgums apripes iestade no 1 lidz 22 gadiem; izglitiba — pamatizglitiba (2), videja
speciala (4).

Intervéts viens eksperts - socialais rehabilitétajs. Konkréta eksperta izvéle
pamatojas taja, ka Sis specialists ir iestades, kura tiek veikts pétijums,
starpprofesionalu komandas loceklis, un ikdiena strada ar demences pacientiem.

Procediira. Katrs pétijjuma dalibnieks sakuma parakstija informétas
piekriSanas veidlapu un notika vieno$anas par vinam piemérotu intervijas laiku.
Intervijas tika ievaktas 2017. gada, laika perioda no 15. — 20. decembrim. Katrs
dalibnieks sniedza vienu individualu interviju (30 — 50 mindtes). Intervijas
norises vieta apripes iestades telpas, psihologa kabinets, un to vadija §1 pétijuma
autore. Ka galvenie jautajumi pacientiem: Pastastiet, liidzu, sikak par savu dzivi
apripes iestade. Kas Jis apmierina/neapmierina? Kadu atbalstu sanemat? Kas
vel pietrikst? Ka galvenais jautajums ekspertam: Kdads, no Jisu ka eksperta
viedokla, biitu nepieciesamais psihologiskais atbalsts demences pacientiem, lai
uzlabotu vinu dzives kvalitati socialas apripes iestadé? Lai nodroSinatu iegiito
datu anonimitati, pétijuma dalibnieku vardi tika kodgti.

Pétijuma veikSanai sanemta Rigas Stradina universitates Etikas komitejas
atlauja.
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Rezultati un diskusija
Results and discussion

Nodala izklastiti eksperta un demences pacientu interviju kontentanalizes
rezultati un diskusija.

Vajadziba saglabat identitates izjiitu - 6 pacienti no 6 uzsvéra to, ka vini
izjut vajadzibu atceréties savu dzivi, dalities ar savas biografijas notikumiem,
pagatnes pieredzi.

.»BR: Tetins ilgi nodzivoja, mamma, ta bija nejauka, mani sita; sakuma
stradaju kolhoza. ZA: Piedzimu mammai kiati, pie gotinam; esmu kristita
baznica, iideni uz galvas léja. AN: Lopkopéja biju jauniba ilgus gadus, tagad tur
dzivo citi un manu vareno abeli nozagejusi. RI: Kadreiz stradaju pie lopiem,
vajadzeja mammai palidzét...nest sienu, slaukt, ravet. PE: Es ar kajam slimnica
guléju; man bija dzivoklis, pus Latvijas esmu izbraukdjis. VO: Péc profesijas
biju traktorists;, man jau dziveé ar tam sievietem vienmér neveicas; bija ari kada
ledzerSana”.

Eksperta satura vienibas ar1 apstiprina So demences pacientu vajadzibu:
., patik rundt; pat koridori sastaps un uzrunds tevi; biitu loti gari dialogi; stasta,
kur stradajis ™.

Stasti demences pacientiem ietver saglabatus aspektus no dazadam vinu
dzives identitatém (loma darba, gimenes attiecibas, konkrétas intereses utt.) un
palidz izjust dzives jégpilnumu un saglabat identitates izjiitu (van Gennip et al.,
2016), jo janem vera, ka kognitivajam sp&jam demences gadijuma ir tendence
samazinaties (Scholl & Sabat, 2009).

Emocionala atbalsta vajadziba - 6 pacienti no 6 uzsvera to, ka viniem ir
Svariga pozitiva un atbalstoSa saikne ar tuviniekiem, apriipes personalu un ari
citiem iestadé dzivojoSiem pacientiem; svarigi veidot draudzigas attiecibas,
justies pienemtam un cienitam.

“BR: Masa nupat bija pie manis ciemos. AN: Draudzene tepat...vina art ed

virtuvite...mes viena otru tad varam redzeét visu laiku; aizbrauc laukos un tur zina

visu to, kas tev patik;, meita visu bija nopirkusi, cienasts bija, garsigi bija;
mazdeli atbrauc. RI: Patik rundties ar citiem; nekad neatsaku...palidzu; ar
visiem atklata, ir te cilvéki, skumigi nav. PE: Visas masinas (medmasas) laipnas;
pie masas aizbraucu, otrs bralis mani pie mdsas ved, tas labs, kad biju bérns,

par PE (pamazinamd forma) neviens nesauca, bet tagad visi sauc, tas ir ta mili.

VO: Istabina viens tads, ar kuru varu parunat...kopa skatamies TV, runajam,

atceramies; kursabiedrs atbrauc™.

Eksperta satura vienibas, kas apstiprina pacienta vajadzibu: ,,Vinai [oti
patik komunicét, vienmér pozitivi atnem sveicienus, gribas runaties...atveras,
bédu vienmer grib izsidzét; katru ritu prasa, vai nakosa diend es atkal biisu,
vins jau mani mekle”.
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Demences pacientiem svarigi veidot draudzigas attiecibas, jo viniem
nepiecieSams emocionals atbalsts (Scholl & Sabat, 2009), ko var nodroSinat
pozitiva atticksme no apkart€jo puses (personals, tuvinieki, citas nozimigas
personas). Emocionala atbalsta vajadzibas apmierinasana dod iesp&ju mazinat
vientulibas izjiitu, jo Sie cilveki loti biezi jutas vientuli, pamesti un nevienam
nevajadzigi (Twenge & Im, 2007). Vientulibas izjita ir arT viens bitiskakajiem
faktoriem, kas ietekmé& vinu uzvedibu (Catanese & Tice, 2005; Gardner et al.,
2005; Twenge & Im, 2007).

Vajadziba saglabat autonomiju un neatkaribu - 3 pacienti no 6 uzsvéra
to, ka pieaugoSu atkaribu no citiem rada gan gritibas izdarit savu izveli, gan
ar1 personala izturéSanas, uzskatot, ka pacients pats nav sp&jigs izdarit vai dara
parak leni.

“BR: Nav man japalidz, pati tieku gala. AN: Man pateica ,,velc mugura, nav

jataupa”, es jau negribéju gan, bet ko darisi, javelk bija, jo tas (citu apgérbu)

nodeva mazgasand... es tacu pati varu sagérbties, gultinu uztaisit. VO: Pats
nekur nevari, jo zale, bibliotéka, darbnica atrodas kur kura...jabrauc ar liftu”.

Neatkaribas zaudéSana un pieaugosa atkariba no citiem demences
pacientiem saistita, galvenokart, ar kognitivas sferas traucgjumu izraisitajiem
lerobezojumiem, un ta rezultata vini izjut ietekmi uz savu neatkaribu (Van
Malderen et al., 2013).

Vajadziba péc cienpilnas attieksmes - 3 pacienti no 6 uzsvéra to, ka
izturéSanas, kas aizskar personisko cienu, ir novérojama gan no citu pacientu,
gan aprupes personala puses.

“AN: Vini (radi) mani nenem par pilnu. PE: Viena darbiniece saka lamat

rupjiem vardiem,; kadreiz nevainigu sabar, jacies ir viss, kad dienéju...man

uzticéjas, vins bija iesdacis mani meédit...es vairs nevaréju iet televizoru skatities.

VO: Apripétaja ir neapmierinata, ka man skapi vecas avizes glabdjas, bet man

tas ir svarigi, instrumenti vairs nestav pie manis, ka nak generaltirisana, ta visu

nonem’.

Eksperta satura vientbas apstiprina pacientu teikto: “Es atradu vinai
pieeju, ka komunicét ... kundze ... vinai loti patik kundze ... tagad es ar vinu
pasveicinos, loti gudrs cilvéks ... vinam patik piedalities viktorinas”.

Demence samazina personiskas cienas izjitu un tas smazinaSanas
intensitati biutiski ietekmé& socialais konteksts, kura individs atrodas. Tapéc
svarigi fokusét uzmanibu ne tikai uz demences pacientu fizisko veselibu, bet
pievérst uzmanibu ar vinu Starppersonu kontaktu kvalitatei ar apkart&jiem, lai
nepiecieSamibas gadijuma sniegtu atbalstu un palidz€tu uzlabot So cilvéku
socialo mijiedarbibu ar apkart&jiem (van Gennip et al., 2016).
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Vajadziba piedalities lemumu pienems$ana un kontrolét savu dzivi - 6
pacienti no 6 uzsvéra to, ka iestad€ ir strikti noteikumi, kuriem japaklaujas.
Pacientu individualas vajadzibas nav pietiekosi izzinatas un, tad&jadi, ar1 netiek
apmierinatas. Neatkarigi no pacienta interes€m un veélmém, vinam ir
japielagojas kartibai, ko nosaka apripes personals. Medikamentu lietoSana
biitiski ierobezo parvietoSanas brivibu, ko butu velams nodroSinat vismaz ar
atbalsta personala palidzibu.

BR: Mani vienu pasu nekur nelaiz, jo dzeru zales, radio ari nedrikst slegt, jo

visas gul; es pasédétu varbiit uz kréslina, ja man biitu tads, ka jums te; gribétu

sedet un adit, bet man nav adatu. ZA: Gribétu spelet dambreti...nav kaulinu;
uzliek mums tur kanalu (TV) un skatamies visas. AN: Meita negribéja, ka citi
radi apmekle; sorit jauki guléju, bet cel augsa..jacelas augsa...visi jau
uzcélusies. RI: Padaram, ko liek un vina (aprapétdja) apskatas, labi vai slikti, un
pasaka; ko liek, to daru, tad viss ir kartiba. PE: Gribéju aiziet uz
kapiem...nepalaida, ka es zales lietoju. VO: Gribétos dzivot vismaz divata, bet

nevar jau izvéleéties” .

Demences pacienti pakapeniski zaud€ savas izzinas un fiziskas sp&jas un
kltst arvien atkarigaki no apkart€jo atbalsta, kas rada bezspécibas sajiitu (Van
Malderen et al., 2013). Tomér tas nenozimé, ka Sos cilvékus vajadz&tu izsleégt no
lémumu pienemSanas procesa, jo vini spgj izteikt to, kas ir svarigi vinu dzives
kvalitatei (Katsuno, 2003).

Vajadziba iesaistities Jeégpilnas aktivitates - 6 pacienti no 6 uzsvéra to, ka
vini izjit vajadzibu uzturét jégpilnu dzivi, nodarbojoties ar lietam, kas atbilst
vinu interesém un funkcion&Sanas Itmenim. Pacientiem svarigi izjust savu
noderigumu; uzturét un apzinaties savas sp€jas un prasmes, sanemot pozitivu
apstiprinajumu no apkartgjiem un individualiz&tu pieeju.

., BR: Es pat pirkstainus maku noadit. ZA: Kadreiz labi speleju dambreti... Kustos
visu laiku, lai art tas ir staigulis. AN: Biju devitas piecgades uzvarétdja. Rl:
Protu latviski un pat krieviski; darbinieki izturas ka pret cilveku, jo es palidzu
darbos. PE: Pusbiblioteku esmu izlasijis, ne ta ka citi; patik spélét
dambreti...braukaju ~ pa  sacensibam,; Zurndalus lasu, pastaigdjos;, ir
radioaparats...milu dziesmas klausities; uz koncertiem eju. VO: Gribétos tos
instrumentus dabiit atpakal...protu So to pakimerét... teatri piedalos, lasu miklas,
dziedu™.

Eksperta satura vienibas apstiprina demences pacientiem nepiecieSamo
individualo pieeju un vajadzibu iesaistities jeégpilnas darbibas: ,,Griiti iesaistama
jebkura aktivitate...tikai pareiza pieeja...tagad es ar vinu pasveicinos, ar daudz
ko neapmierindts...vienmer iebilst, apstrid...tu pieej no visam pusém, aizej un
nomierini...var vinu Sadi iesaistit; novéroju vinus; pastavigi gaju katru dienu, to
gadu, to posmu es gaju; visi velas to individualo (pieeju)...tiesi ar vina
probléemu... lasa daudz avizes un grib parunat,; iesaistas galda spélés, kaut art
Svaki kustas... vinam patik piedalities viktorinas ™.
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Jegpilnas darbibas veicina socialo mijiedarbibu; stiprina demences pacientu
noderiguma un identitates izjutu, paaugstina pasvertejumu (van Gennip et al.,
2016).

Secinajumi
Conslusions

No iegiitajiem pétijuma rezultatiem var secinat, ka demences pacientu, kuri
dzivo socialas apriipes iestadé, psihologisko vajadzibu identificESanai ir
piem@rots kvalitativs pétijuma dizains, un atvértas, nestruktur€tas intervijas.
Demences pacientu intervijas atklaj, ka, dzivojot socialas apriipes iestade, Sie
cilveéki izjut tadas psihologiskas vajadzibas ka: vajadziba saglabat identitates
izjutu; emocionala atbalsta vajadziba, vajadziba saglabat autonomiju un
neatkaribu; vajadziba péc cienpilnas attieksmes; vajadziba piedalities 1@mumu
pienemsSana un kontrol€t savu dzivi; vajadziba iesaistities jeégpilnas aktivitates.
Eksperts - socialais rehabilitétajs - sava intervija izdala tadas demences pacientu
psihologiskas vajadzibas ka: vajadziba péc cienpilnas attieksmes; emocionala
atbalsta vajadziba; vajadziba iesaistities je€gpilnas aktivitatés un vajadziba
saglabat identitates izjtu.

Ka pétijuma ierobezojums uzskatams mazs izlases apjoms un tikai viena
cksperta piesaistiSana. Par ierobezojumu var uzskatit arT atSkirigo intervéto
demences pacientu uzturésSanas laiku socialas apriipes centra (no 1 lidz 22 gadi).
Izpéte izmantota tikai viena metode — intervija, ko ari var uzskatit par pétijuma
ierobezojumu.

Uz pétjjuma stiprajam pusém var attiecinat faktu, ka iegiitie dati sniedz
pasu demences pacientu subjektivo viedokli par vinu vajadzibam un, savukart,
piesaistitais eksperts nodroSina iegiito datu triangulaciju. Ta ka demences
pacienti ir pasi neaizsargati informatori, tad petnieka uzdevums, lai nodroSinatu
iegito datu ticamibu, ir veidot uzticibas pilnu vidi intervijas situacija. Saja
gadijuma tas tika nodros$inats, jo pétijuma autore ilgstosi strada apriipes centra
un iesaistitie pacienti vinu labi pazist. Tas pats attiecas arl uz piesaistito
ekspertu, kur§ ikdiena strada ar Siem pacientiem. legutie rezultati bis par
pamatu lielakam pé&tijumam par atbilstoSas psihologiska atbalsta programmas
izveidi un aprobaciju demences pacientiem socialas apripes iestadé ar mérki
uzlabot So pacientu dzives kvalitati.

Summary
People with dementia in care homes have multiple psychological needs and unmet
needs can lead to decreased quality of life and increased costs of care (Mozley et al., 2004).

The aim of this study was to identify the psychological needs of dementia patients in
social care institution. The sample consisted of 6 dementia patients from the social care
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institution in Latvia, where author of the research is working as a psychologist for already 11
years. Each participant was interviewed, used individual open, unstructured interview (30 - 50
minutes). The main questions asked to patients: Please, tell me more about your life here.
What satisfied/dissatisfied you? What support do you get? What's missing? The main question
asked to expert: What is your opinion about psychological support needed for dementia
patients in order to improve their quality of life in a social care institution? To ensure the
anonymity of the data obtained, the names of the participants in the study were coded.

To summarize the implications of the findings in this study, the following aspects are
important.Dementia patients feel loneliness and need emotional support; they need to
communicate un tell stories about their lives, because they feel the need to maintain identity;
they feel loss of independence and increasing dependence on others, because of lack of
control and limited opportunities to participate in decision-making; they need appropriate
support resources and engagement in meaningful activities; they need dignified attitude from
the others, because recognize cognitive decline problems. The expert’s interview confirms
that dementia patients feel loneliness and need dignified attitude; they need to communicate
and get emotional support from the others; they feel the need to be engaged in meaningful
activities and preserve the sense of identity.

This research confirms, that in order to identify psychological needs of dementia
patients living in a social care institution, qualitative research design and open, unstructured
interviews are appropriate method. The finding of this study might be limited by the sample
size and the fact, that only one expert was involved. Strengths of the research: the findings
provide important information about psychological needs of dementia patients in social care
institution through the use of an appropriate method, ensuring the rigor of data collection and
analysis, and presenting the data from the patients’ perspective. The expert interview
providing triangulation of obtained data. The results will be the basis for a larger study on the
development and approbation of an appropriate psychological support program for dementia
patients in a social care institution with the aim of improving the quality of life of these
patients.
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MORALAS ATTISTIBAS PSIHOLOGISKIE ASPEKTI:
VESTURE UN AKTUALIE PETIJUMI

Psychological Aspects of Moral Development: History and Recent
Studies

Ingrida Trups-Kalne
Riga Higher Institute of Religious Sciences affiliated to the Pontifical Lateran University
(RARZI), Latvia

Abstract. The aim of the study is to analyse psychological aspects of moral development by
assessing studies on cognitive rational theory, as well as to learn about the most recent studies
on the socially intuitive and evolutionary paradigm of morality. The study analyses the views
of Piaget, Kohlberg, Lind, Shweder, Haidt, Joseph, Hamlin, Wynn, Bloom and others on
cultural differences of the content of morality, process and mechanisms of moral development,
as well as endogenous and environmental factors affecting development. The study led to
conclusion that general understanding about morality is innate to a human being and that
morality is the core of personality, which helps people to work and live together in a community.
Keywords: moral development, moral foundations, moral intuition, moral reasoning.

levads
Introduction

2015. gada 18. jiinija Saeima piené€ma grozijumus Izglitibas likuma, nosakot,
ka izglitibas sistéma nodroSina izglitojama tikumisko audzinasanu, kas atbilst
Satversmé ietvertajam un aizsargatajam vertibam. Attiecigie priekSlikumi
sabiedriba izraisija plaSas diskusijas politiku, pedagogu un vecaku vidi. Tacu ne
pirms Izglitibas likumu grozijumiem, ne ari péc to pienems$anas un diskusijam
sabiedriba nesekoja zinatniski pamatotas un argumentetas diskusijas par morales
socialo funkciju, morales izpratnes politiski kulturalo atSkiribu un b&rnu moralas
attistibas jautajumiem. Dota teoretiska petfjuma meérkis ir apkopot dazadu
psihologijas pétniecisko paradigmu — kognitivi racionalas un sociali intuitivas
pieejas ietvaros veikto pétijumu atzinas, lai skaidrotu moralas attistibas faktorus
un mehanismus un pilnveidotu izpratni par cilvéka moralo funkcioné$anu, ka
analiz&tu sociali psihologiskos faktorus, kas ir at$kirigo uzskatu par tikumiskas
audzinasanas saturu un meérkiem pamata.
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Kognitivi racionala pieeja moralas attistibas izpete
Rational-Cognitive Approach to Studies on Moral Development

Kognitivi racionala pieeja psihologiskaja morales izp&té bija raksturiga
20. gs. 30.— 80. g, kad 1paSa uzmaniba tika pieversta kognitivo procesu petisanai
un to saistibai ar citiem psihiskajiem procesiem un uzvedibu. ST pieeja uzsvéra
morales un kognitivo procesu cieSo saistibu morales attistiba, moralo lemumu
pienemsSana un uzvediba.

Bérnu kognitivas attistibas pétnieks Piaze (Piaget, 1932/1965), par moralas
attistibas pamatu pienémis noteiktu kognitivo sp€ju attistibas limeni un uzskatijis,
ka individa moralie spriedumi atspogulo ne tik daudz to, ko vinam ir iemactjusi
vecaki vai sabiedriba, bet gan vina pasa genétiski noteikto kognitivas attistibas
Itmeni. Saskana ar PiaZé pétijumiem, morala attistiba virzas no heteronomas
morales stadijas, kura morales normas tiek izjustas ka dotas no arpuses, Uz
autonomas morales stadiju, kura moralie principi ir interioriz€ti un integréti
individa apzina.

Kolbergs (Kohlberg, 1968/1995), turpinot PiaZé pétijumus un paplasinot
pétijuma dalibnieku vecumposmu robezas, moralaja attistiba izdalijis tris [imenus,
katru Itmeni sadalot divas stadijas, tad¢jadi iegiistot seSu stadiju modeli (sk.
1. tabulu).

1.tab. Kolbera moralas attistibas modelis
Table 1 Kohlberg’s theory of moral development

Pirmskonvencionala morale

1. Morales normas ievero, lai izvairitos no soda.

| 2. Morales normas ievero, lai iegiitu izdevigumu un atalgojumu. ‘

Konvencionala morale

| 3. Morales normas ievéro, lai izvairitos no nopéluma un iegiitu atzinibu. |
4. Morales normas ievero, lai sabiedriba valditu likumiba un kartiba.

| Péckonvencionala morale |
5. levero demokratiskus, brivi izv€l&tus principus un uz to pamata uznemtas saistibas.

6. Savu ricibu balsta uz katra cilvéka cienas atziSanu un universaliem morales,
taisniguma, saprata un logikas principiem.

Kolbergs (Kohlberg & Kramer, 1969/1995) uzskatija, ka jebkuras kultiiras
cilveki iziet $is stadijas nemainiga seciba, atskiriba pastav vienigi stadiju mainas
atruma. Lidz devinu gadu vecumam lielakais b&rnu vairums atrodas
pirmskonvencionalaja attistibas limeni, pusaudZza gados sak dominét
konvencionala morale, kas ir parsvara lielakajai dalai pieauguSo. Tikai neliela
dala pieaugusSo sasniedz postkonvencionalo morales attistibas Ilimeni. Kolberga
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pétijumi atklaj, ka vairums cilvéku tikumiskaja attistiba apstajas aptuveni 25 gadu
vecuma un ka daudzi cilvéki pedgjas stadijas nemaz nesasniedz.

Linds (Lind, 1978b, 2002, 2008) pilnveidojot un attistot Piaz€ un Kolberga
teorctiskas koncepcijas, ir izveidojis moralas sprieSanas divu aspektu teoriju
(dual-aspect theory), kura izdala divus neatkarigus morales aspektus: afektivo,
kas atklajas Kolberga moralas attistibas seSu stadiju modeli un ietver sevi moralas
normas, attieksmes pret tam un moralas ricibas motivaciju; un kognitivo, Ko veido
moralas sprieSanas formala puse, tas konsekvence un struktiira, ko atklaj Piaze
moralas autonomijas faze.

Linds uzskata, ka noteico$as moralaja attisttba moralas sprieSanas sp&jas
(moralsiche Urteilsfaigeit, moral competence), kas izpauzas caur sp&jam atpazit
un pielietot morales principus konkrétas dzives situacijas, ka ar1 izdarit izveli,
pamatojoties uz morales principiem, nevis personigo izdevigumu vai v€lmi
pieskanoties citu cilvéku viedoklim. Linds uzskata, ka moralas sprieSanas sp&jas
ir iesp&jams pilnveidot, tacu tas var arT stagnét un pat regresét, ja tas netiek
attistitas un lietotas moralo problému risinasana. Tadel ir svarigi noskaidrot
faktorus, kas sekmg vai tiesi otradi kavé moralas sprieSanas attistibu.

Lai gan Kolbergs un Iidzstradnieki (Kuhn, Langer, Kohlberg, & Haan, 1977)
uzskatijusi kognitivo attistibu par butiski nepiecieSamu faktoru moralaja attistiba,
vina uzskati par moralas sprieSanas attistibas mehanismiem ir pret€ji: moralas
sprieSanas sp€jas attistdas un mainas nevis spekulativu pardomu rezultata,
pieredzes rezultata. Kolbergs (Kohlberg, 1976/1995) aprakstijis tris socialo
faktoru grupas, kas stimulé moralo attistibu gan bérna vecuma, gan ari velak, —
attistoSa sociala vide, lidzdalibas iesp&jas un kognitivi moralais konflikts. Ipasa
nozime saskana ar Kolberga (Kohlberg & Kramer, 1969/1995) un Linda (Lind,
2002, 2003) veiktajiem pé&tljumiem moralas sprieSanas attistiba ir izglitibai, jo
atbildibas pieredze bez izglitibas pieredzes nenodroSina uz principiem balstitas
moralas sprieSanas attistibu. Izglitibas kvantitate un kvalitate ir galvenais faktors,
kas sekmé moralas sprieSanas attistibu, neviens cits faktors nav paradijis lidzigu
ietekmi (Kohlberg, 1984; Lind, 2002; Pascarella, 1991; Rest, 1991; Schlafli,
Rest, & Thoma, 1985).

Linds (Lind, 2002, 2003, 2006, 2008, 2011) uzskata, ka vislabakais veids, ka
attistit moralo sprieSanu, ir morali labvéliga vide izglitibas iestades, iespéja giit
morali nozimigu pieredzi ikdiena, uznemoties dazadus sociali nozimigus
pienakumus un socialas lomas, lidzdarboties 1€mumu pienemsana, sanemot
pedagogu un vienaudZu atbalstu, Ipasa loma ir noteiktu pedaogisko metozu,
piméram, moralo dilemmu diskusiju, kuras tiek izvertéta pretéjo pusSu pausto
argumentu moralo kvalitate, izmantoSana macibu nodarbibas. Savos darbos Linds
(Lind 2002, 2003) uzsver, ka miisdienu pluralistiskaja sabiedriba, kura cilvekam
nemitigi jasaskaras ar dazadu kultiiru un socialo grupu parstavjiem un dazadiem,
no pasa parliecigas atskirigiem viedokliem, moralas spriesanas sp&ju attistisanali
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ir seviSki liela nozime, jo $1 sp€jas palidz risinat konfliktus demokratiska un
nevardarbiga veida.

Sociali intuitivas pieejas skatijums uz cilvéka moralo funkcionéSanu
Perspective of Socio-Intuitive Approach on Moral Functioning
of Human

20. gs 90. g. notiek revolucionars pavérsiens morales psihologiskaja izpé&te,
ko inici€ja p€tijumi un atklajumi kognitivaja, socialaja, evolucionaraja un
starpkultiiru psihologija un socialaja antropologija. Heits (Haidt, 2001), piedava
sociali intuitivo modeli morales psihologiskaja izpeéte. Vins, norada, ka moralais
spriedums tiek iegiits nevis seciga, apzinata un logiska sprieSanas procesa
rezultata, ka tika uzskatis agrak, bet gan atras, automatiskas novert€Sanas —
moralas intuicijas — darbibas rezultata. Morala intuicija (moral intuition) ir peksna
morala sprieduma paradiSanas apzina, ieklaujot afektivo valenci, bez apzinatas
mekl&jumdarbibas, argumentu izsvérSanas vai secinajumu izdariSanas (Haidt,
2001). Savukart moralas sprieSanas rezultata individs piedava racionalus
argumentus, lai sniegtu ticamus iemeslus moralas intuicijas darbibas rezultata
izveidotajam spriedumam. Heita piedavatais modelis nav anti-racionals, tacu
norada uz iedzimto intuitivi emocionalo procesu primaro lomu cilvéka moralaja
funkcionésana. Heits (Haidt, 2001) norada, ka morala intuicija paradas ka
normala nobriesanas sastavdala agra berniba. Savukart tas, kapéc vienam
individam ir izteiktaka morala intuicija taja vai cita joma, ir saistits ar tadiem
moralas intuicijas attistibas mehanismiem, ka selektiva intuicijas zaudésana, ja
attiecigaja kultira noteikta morala intuicijas netiek izkopta; intuicijas
parveidosana kultiras parazas un lidzcilveku socializacija.

Sveders un vina kolégi (Shweder, Much, Mahapatra, & Park, 1997), kas
stud&jusi morali no antropologiskas un vésturiskas perspektivas, atklajusi, ka
morales jédziens, gandriz visas ne-rietumu kultiiras ir daudz plasaks, neka to
apliikojis Kolbergs un vina lidzstradnieki. Vini ir noradijusi, ka uz individu
centréta Kolberga un vina domubiedru teorija atspogulo tikai vienu no trim
universalajam €tikam — autonomijas &tiku, ignor€jot sabiedriskas un dieviskas
(religiskas) &tikas sistému vértibas.

Heits un DzZozefs (Haidt & Joseph, 2004) pamatojoties uz pé&tijuiem
starpkultiiru un evolucionaraja psihologija, postuléja, ka pastav piecas
psihologiskas sist€mas (morales intuitivie pamati), katrai no tam ir sava
evolucionara vesture, kas ir pamata moralajai intuicijai visas kultiiras. Katra
sistéma ir lidziga garSas karpinai, kas rada patiku vai nepatiku pret konkrétam
situacijam, ar ko cilveks saskaras socialaja vide (sk. 1. attélu). So morales
Intuitivo pamatu izteiktiba individiem un socialais svarigums dazadas kulttiras un
socialajas grupas ir atSkirigs.
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Etiskas
sistémas
Autonomijas Sabiedrisk3 Di_e\fiﬁlsé
étika &tika &tika

Rapes/ Godigums/ Lojalitate/ Autoritate/ Svétums/

[

kaitéjums blédisanas nodeviba sacelSanas degradacija

1. att. Etiskas sistémas un morales intuitivie pamati
Figure 1. System of Ethics and Moral Foundations

Greiems, Heits un Noseks (Graham, Haidt, & Nosek, 2009) norada uz
diviem veidiem, ka sabiedriba mégina savaldit cilvékiem piemitoSo egoismu.
Dazas kultiiras — visbiezak — rietumu industriali attistitas, liberalas sabiedribas -
cenSas savaldit egoismu, tieSi aizsargajot individu, fokus€joties uz individu ka
moralo vertibu, t.i. ripju un godiguma morales intuitivajiem pamatiem. Savukart
citas — visbiezak austrumu kolektivisma kultairas, konservativas, tradicionalas un
religiskas kopienas - mégina savaldit egoismu, nostiprinot grupas un institiicijas,
saistot individu ar noteiktu lomu un pienakumu uznemsanos. ST pieeja, kas balstas
uz tadiem morales intuitivajiem pamatiem - lojalitates autoritate un sv&tums,
fokusgjas uz grupu ka moralo vertibu.

Sajas morales intuitivo pamatu atskiribas un atskirigajos uzskatos par
morales nozimi sabiedriba ir meklgjamas saknes konfliktam starp liberalo un
konservativo socialo grupu uzskatiem par tikumiskajam vertibam, tikumiem, kas
ir kas jaieaudzina jaunaja paaudzé. Sie atskirigie uzskati spilgti izpauZas ari
Latvija socialajos m&dijos uzvirmojoSajas diskusijas par izglitibas satura un
skolotaja izv€léto macibu materialu un metozu &tiskajiem aspektiem (pieméram,
KultiirSoks, 2016).

Zidainu un mazu bérnu morales pétijumi musdienas
Modern Studies on Morality of Infants and Young Children

Sociali intuitiva pieejas pamatpostulati, kas noradija uz moralas intuicijas
pamata esosajiem iedzimtajiem mehanismiem, inici€ja ari eksperimentalus
peétijumus par zidainu un mazo b&rnu moralo funkcioneSanu. Lidz Sim morales
psihologiska izpé&te balstijas uz pienémumu, ka bérni apglst morales normas
attistibas un socializacijas procesa, ta¢u muisdienu p&tnieki, pamatojoties uz nesen
veiktajiem pétijumiem izvirza pienémumu, ka morales pamatspégjas ir iedzimtas
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un paradas agrina bérniba, kad vél nav bijusi iesp€ja iegiit ar moralo uzvedibu
saistitu socialo vai pedagogisko pieredzi. Turklat Sis morales kodols paliek
nemainigs visas dzives garuma un ir kulturali universals.

Morales pétnieki uzsver, ka morale ir neatnemama veiksmigas grupas dzives
sastavdala moralais jutigums ir attistijies, lai nodroSinatu grupas kopigu ricibu un
sadarbibu (sk. Alexander, 1987; Cosmides & Tooby, 1992; de Waal, 2006;
Henrich & Henrich, 2007). Tas lauj giit lielaku savstarp&jo labumu, tacu tadel
grupas locekliem dazreiz ir nepiecieSams upurét personiskas intereses. Dzivei
grupa ir nepiecieSamas vismaz tris moralas sp€jas un ipasibas: morala labestiba,
morala izpratne un novertéjums (spriedums), ka arT morala retribiitcija - tendence
veikt vai atbalstit sodu tiem, kas uzvedas launpratigi vai netaisnigi. Visas §is
moralas spejas eksperimentalajos pétijumos ir konstatétas jau zidaina vecuma,
kad bérniem v&l nav bijusi minimala iesp€ja giit pieredzi Sajas jomas.

Ir konstatets, ka kop$ dzimSanas zidaini ir sp&jigi paust rudimentaras
emocionalas reakcijas uz citu cilvéku cieSanam (Martin & Clark, 1982; Sagi &
Hoffman, 1976). Tiklidz tie klust fiziski sp&jigi, vini sak papildinat §is
emocionalas reakcijas ar aktivu prosocialo uzvedibu - mierina briesmas, palidz
citiem sasniegt meérkus, informe citus par lietam, ko vini vajadzetu zinat, un dalas
ar lietam un resursiem (Dunfield, Kuhlmeier, O'Connell, & Kelley, 2011;
Eisenberg, Fabes, & Spinrad, 2006; Warneken & Tomasello, 2009).

Ja argumenti attieciba uz sadarbibas un morales koevoliciju ir pareizi, tad
jau agrina vecuma ir japaradas sp€jam saprast un novertét moralo ricibu, kas ir
butiska sadarbibai, piemeéram - palidzéSanu vai otradi kait€Sanu, doSanu,
daliSanos vai tie$i pretéji — atnemsSanu, godigumu vai blédiSanos. Petijumi atklaja,
ka berni saprot un sp&j novertet treSo pusu moralo uzvedibu.

Tika izpétits, ka (Henderson & Woodward, 2011), ka pirma dzives gada
beigas zidaini saprata, ka ir jasadarbojas, lai sasniegtu kopigu mérki un ka palidzet
ir labi, bet traucét — slikti (Premack & Premack, 1997) un ka palidz&sana vali
pretéji — kaitéSana ietekmé socialas izvéles (Pieméram, Kuhlmeier, Wynn, &
Bloom, 2003). Savukart otraja dzives gada berni sagaidija, ka individi iztur€sies
godigi (vienlidzigi sadalis resursus (pieméram, Geraci, & Surian, 2011).

Heimlina un kolégi (Hamlin & Wynn, 2011; Hamlin, Wynn, & Bloom, 2007,
2010) savos pétijumos noskaidroja, ka zidaini pozitivi noveérteé lellu izrades
varonus, kas palidzgja, bet negativi — tos kas kait€ja vai trauc€ja. Piemeram,
verojot lellu izradi, kura trijstiiritis palidzeja bumbinai uzkapt kalna, bet savukart
kvadratin$ — traucgja, nelava sasniegt mérki. Bérni péc demonstréjuma, kad tiem
piedavaja, kuru no figiirinam vini izvelas, kura viniem patik, Iidz 80 % gadijumi
1zvelgjas to, figlirinu kas palidzgja.

ArT citos lidzigos gadijumos, kad zidaini véroja lellu teatra sizetu ka rotalu
dzivnieks — sunitis vai kakitis velgjas atvert kasti ar rotallietam, tacu viens no vina
draugiem palidz€ja atvert kasti, bet cits rupji to aiztaisija un nelava tikt pie
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rotallietam. 75 Iidz 100 % zidainu, kas piedalijas petijuma, deva priekSroku tam
lellu izrades varonim, kas sadarbojas un palidzgja. Tris ménesus veci zidaini, kas
vel nesp€j koordinét rokas kustibas un ar roku noradit savu izv€li, to izdarija ar
skatienu. Sakuma vini ar nepatiku paskatijas uz Kaitétaju, tad ilgstosi virzija
skatienu uz Palidzetaju figiru vai rotallietu (Hamlin, 2013). Turklat zidaini
reageja tikai uz personaliz&tu personazu uzvedibu, ja palidz&taju varoni aizstaja
ar nepersonaliz€tu priekSmetu (piem. knaiblém, kas taisa kasti ciet vai vala),
iepriekSminétie rezultati netika konstatéti.

TreSa joma, kas ir svariga sadarbibai ir morala retribiicija jeb morala
atmaksa, ta ir tieksme sodit vai laut citiem sodit par parkapumiem sadarbiba —
negodigumu, blédiSanos, kait€Sanu, citadi kait€joSa un negodigd uzvediba
novedis pie sadarbiba balstitas sistémas sabrukuma.

DaZos gadijumos otras personas mérku blokéSana (t.i., kaiteSana) mazie
bérni uzskatija par pareizu, ja §1 persona ir parkapusi sadarbibas principus.
Pétijumos mazie bérni ap 2 gadu vecumu savu antisocialo uzvedibu virzija pret
tiem, kas iepriek§ bija netaisnigi piesavinajusies tresas puses resursus (Hamlin,
Wynn, Bloom, & Mahajan, 2011). Turklat, lai gan parasti vini izvélgjas tos
personazus, kas bija palidzoSi, gadijumos, kad kads lellu izrades personazs pirms
tam bija izdarijis ko sliktu (piemé&ram, bija negodigs sp€l€), mazie bérni deva
priekSroku tam, kas §im personazam kait€ja/trauc€ja. Tada veida tie sodija So
personazu par iepriek§ pielauto negodigumu sadarbiba. ST moralo spriedumu
Ipatniba bija raksturiga pat zidainiem, kas ir jaunaki par pieciem ménesiem (izlase
liclaka dala bija pirmie bérni gimeng), kuri nekad nebija redz&jusi sodisanu.

P&tfjumi turpinas ari paslaik (piem&ram, Steckler, Liberman, Van de
Vondervoort, Slevinsky, & Hamlin, 2018; VVan de Vondervoort, & Hamlin, 2018),
neskatoties uz atseviskiem Kkritiskajiem iebildumiem attieciba uz pétijuma
metodologiju (pieméram, Scarf, Imuta, Colombo, & Hayne, 2012) lau;j sliekties
atbalstit pien@émumu, ka dazi cilveka morales aspekti ir iedzimti. Jau kop$
pirmajiem dzives méneSiem zidaini parada moralas empatijas, nians€tas moralas
izpratnes un novért€§juma spéejas, kas nav radusas socializacijas vai pieredzes
rezultata. Turklat tas ir parsteidzo$i lidzigas pieaugusu cilvéku moralajiem
spriedumiem un uzvedibai, ieklaujot tadus aspektus ka empatija, labestiba, morala
izpratne un spriedumi, ka art morala retribiicija.

Nobeigums
Conlusions

Pirmie p&tijumi morales psihologiskaja izpete 20. gs. pirmaja pusé tika veikti
tai laika vado$as kognitivas pieejas ietvaros, kas uzsvera kognitivas attistibas
vadoSo lomu morales attistiba. Tika uzskatits, ka moralas attistibas pamata ir
moralas sprieSanas un moralo spriedumu attisttba un ka kognitiva attistiba
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priekSnoteikums moralajai izaugsmei. Talakie pétijumi atklaja ari socialo un
pedagogisko faktoru nozimi moralas sprieSanas attistiba, kas, mijiedarbojoties ar
kognitivajiem faktoriem, vai nu sekméja vai ari kav€ja moralas spriesanas sp&ju
attistibu.

21. gs. sakuma, aktualizgjoties psihologijas virzieniem, kas uzsvéra
emocionali intuitivo un automatisko procesu lomu cilvéka psihologiskaja
funkcion&sana, notika ari biitiskas parmainas ari morales psihologiskaja izp&te,
kas lava daudz labak saprast cilvéka morales psihologiskos aspektus.

Sociali intuitivajai pieeja morales psihologiskaja izp&te, atzistot moralas
sprieSanas lomu moralaja funkciong€Sana, uzsvera moralas intuicijas vadoso lomu
morala sprieduma izveide. Pieejas ietvaros tika analiz&tas psihologiskas sistémas,
kas ir moralas intuicijas pamata un ietekmé& moralo spriedumu saturu dazadas
socialaja grupas. Tika uzsverts, ka morala intuicija ir iedzimta un paradas ka
normala nobrieSanas sastavdala agra bérniba.

Savukart musdienu pétijumi zidainu psihologija, ir 1avusi apgalvot, ka tadas
moralas sp&jas ka morala labestiba, morala izpratne un novert€jums un morala
retribiitcija var€tu biit iedzimti, jo paradas loti agrina vecuma, kad iesp€ja iegiit
pieredzi $aja joma ir bijusi minimala. Turpmakajiem pé&tijumiem bitu
janoskaidro, kada veida iedzimtie morales mehanismi Iidzdarbojas ar sociali
kulturalajiem faktoriem, veidojot nobriedusu moralo funkcion€$anu, kas
palidzetu veidot uz zinatniskiem péetijumiem balstitas moralas izglitibas
programmas.

Summary

The first psychological studies of morality in the first half of the 20" century were
conducted as part of the leading cognitive approach, which highlighted the decisive impact of
cognitive development in development of morality. It was believed that development of
morality is based on development of moral reasoning and reasons, and that cognitive
development is a prerequisite for moral growth. Further studies also revealed the impact of
social and pedagogical factors on development of moral reasoning and the way their interaction
with cognitive factors either stimulated or hindered development of moral reasoning skills.

In the beginning of the 21 century, as a trend in psychology emerged emphasising the
impact of emotionally intuitive and automatic processes on psychological functioning of a
human being, psychological studies of morality also experienced significant change leading to
better understanding of psychological aspects of human morality.

Social-intuitive approach in psychological studies of morality recognised the role of
moral reasoning in moral functioning and emphasised the decisive impact of moral intuition on
formation of moral reasoning. This approach analysed psychological systems, which form the
basis of moral intuition and affect the content of moral reasons in diverse social groups. It was
emphasised that moral intuition is inherited and emerges as natural part of maturation in early
childhood.

However, modern studies in infant psychology allow concluding that moral skills such as
moral goodness, moral insight and evaluation, as well as moral retribution, are innate because
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they appear at very early age when previous experience has been minimal. Further studies
would have to determine how innate moral mechanisms interact with socio-cultural aspects in
forming mature moral functioning.
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Abstract. Analysis of studies shows that in studying attitudes towards risky and safe driving
only few researches are based on the use of implicit methods. The aim of the study: the study of
attitudes towards the use of mobile phones while driving with the use of Implicit Association
Tests and self-assessment procedures. Participants: 69, age 21-59, M = 42, SD = 9.02, 27
female and 42 male, all with B category driver licenses, driving experience 9-24 years. Implicit
measurements: two experimental procedures of the Implicit Association Test (IAT) developed
by the authors for measuring attitudes towards the use of mobile phones while driving: IAT and
self-concept IAT Explicit measurements: a self-assessment procedure developed by the authors
““Scale of measuring attitudes towards the use of mobile phones while driving,” cross-cultural
Personality Questionnaire ZKPQ-50-CC (Aluja, Rossier, Garcia, Angleitner, Kuhlman, &
Zuckerman, 2006). A positive relationship between the results of measurements using IAT and
self-concept IAT was found in participants with high anxiety. The effect size obtained with the
IAT is larger than the effect size obtained with self-concept IAT. A relationship between the
results of measurement of attitudes towards the use a mobile phone while driving, measured by
experimental procedures and the personal factors was found.
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Introduction

The study of the traffic psychology and behavior is in its infancy. There are
studies related to various types of driving (dangerous driving, risky driving,
aggressive driving and distracted driving) and to various psychological,
demographic, gender factors affecting road safety. The use of mobile phones
while driving is one of the significant reasons for distracted driving. A significant
number of studies have shown that the use of a mobile phone impairs driving
quality (Violanti & Marshall, 1996; Violanti, 1999; Lamble, Rajalin, & Summala,
2002; McEvoy, Stevenson & Woodward, 2006), increases the risk of accidents
(Violanti, 1999; Bener , Crundall, Ozkan & Lajunen, 2010), increases the reaction
time of the driver (Patten, Kircher, Ostlund, & Nilsson, 2004), has a negative
influence on driving style (Bener, Lajunen, Ozkan, & Haigney, 2006), reduces
driving performance (Treffner & Barrett , 2004) and diminishes driver’s attention
(Amado & Ulupinar, 2005).

Scientists note that, in addition to the importance of the above factors, the
prospect of scientific research should be aimed at studying the intentions and
attitudes towards the use the mobile phone while driving (Lipovac, Peri¢, Tesic,
Andri¢, & Maric, 2017).

Stressing the importance of the study of attitudes towards risky and safe
driving on the roads is attributable to the fact that they are able to influence the
subject's intention and subsequent behavior. In line with modern views, attitudes
provide a final assessment of the target object and are often assumed to follow the
specific beliefs, emotions and past behavior associated with this object (APA,
2009). Scientists in the field of social cognition understand the attitudes to be the
integration of cognitive and emotional assessments of an object that can change
in strength (Olson & Kendrick, 2008). The process of actualization of attitudes
can require volitional efforts and be conscious, controlled or, conversely,
spontaneous, unconscious and automatic. In the first case we are talking about
explicit attitudes, in the second, about implicit ones. Implicit attitudes are
evaluative tendencies that can influence judgments and behavior, even though the
subject is not aware of it. (Plotka, Igonin, & Blumenau, 2016). Explicit attitudes
are understood as a product of, basically, propositional, logical processes, and
implicit ones are the result of associative processes (Plotka et al., 2016). There are
two approaches in cognitive psychology aimed at studying the processes of
cognitive processing of information. The essence of the first approach is that it is
based on studies of selective attention (Posner & Snyder, 1975; Shiffrin &
Schneider, 1977), and the second - on implicit memory processes (Plotka et al.,
2016). Based on the first approach, Fazio defines attitude as “an association in
memory between a given object and a given summary evaluation of the object”
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(Fazio, 1995: p. 247) In the frameworks of the second approach Greenwald
defines the implicit attitude as “introspectively unidentified (or inaccurately
unidentified) traces of past experience that mediate favorable or unfavorable
feeling, thought, or action toward social objects” (Greenwald, & Banaji, 1995:

p-8)

Modern implicit measurements are based on measuring the reaction time
(RT) of participants when they perform various tasks and their attention is focused
on the fulfillment of these tasks, rather than on the object of attitudes (Rudman,
2011). Implicit measurements are indirect, automatic and unconscious (Petty,
Fazio, & Brinol, 2009). The classical Implicit Association Test (Greenwald,
McGhee, & Schwartz, 1998) and its varieties (Klauer, Voss, & Stahl, 2011) are
widely used. Explicit methods are direct, controlled and realized (Petty et al.,
2009). These are measurements of deliberate assessments that come to mind after
some reflection and are based on explicit knowledge about oneself and others
(Petty et al., 2009).

It should be noted that there is a problem of both explicit and implicit
measurements related to the study of attitudes towards the use of mobile phones.

Most researchers study explicit attitudes towards the use of mobile phones
while driving, using self-assesment procedures (Ronggang, Changxu, Rau, &
Zhang, 2009; White, Hyde, Walsh, & Watson, 2010; Nemme & White, 2010;
Ronggang, Rau, Zhang, & Zhuang, 2012; Yannis, Theofilatos, & Marinou, 2015;
Lipovac et al, 2017). Studies of driving attitudes using implicit methodology were
mainly focused on the study of attitudes towards speed infringement, attitudes
towards the use of seat belts, attitudes towards driving in a state of intoxication,
attitudes towards fatigue driving (Fernandes, Hatfield, & Job, 2006; Hatfield,
Fernandes, Faunce, & Job, 2008), attitudes towards risky and safe driving
(Martinussen, Sumhovd, Muller, & Siebler, 2015), attitudes towards using
motorcycle helmets during motorcycle driving (Ledesma, Tosi, Poo, Montes, &
Lopez, 2015) and were focused on the study of role of implicit attitudes on road
safety behaviors. Hatfield at al. (2008) made an important contribution to the
development of implicit tools by studying attitudes towards speeding. The
Implicit Association Test (IAT) developed by the researchers, turned out to be
valid enough. Another group of researchers (Fernandes et al., 2006) studied the
effect of predictive capabilities of demographic factors, personal characteristics
and driver attitudes towards various types of driving using the Implicit
Association Tests appropriate to each type of driving. The scientific finding was
that it was attitudes that were the strongest predictors for all four kinds of risky
driving and pointed to specificity for various types of driving. Martinussen at al.
(2015) studying implicit attitudes towards risky/safe driving using a specific
experimental procedure (GNAT) concluded that implicit attitudes towards risky
and safe driving can be separate constructs and, accordingly, stem from different
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cognitive processes. Summing up the results of the above, we can state a shortage
of studies aimed at developing tools (mostly implicit) designed to measure
implicit attitudes towards different forms of driving. Analysis of the relevant
literature showed that the study of attitudes towards the use of mobile phones
while driving using implicit and explicit measurements are single, which led to
the objectives of this research. For this purpose, two experimental procedures
were developed for the measurement of attitudes towards the use of mobile
phones while driving on the basis of the classical IAT and the self-concept IAT.

Research aim is the study of attitudes towards the use of mobile phones

while driving with the use of Implicit Association Tests and self-assessment
procedures.

The Research questions are:

1. Isthere arelationship between measurement results of attitudes towards
the use of mobile phones while driving using the IAT experimental
procedures and the self-concept IAT?

2. Isthere arelationship between measurement results of attitudes towards
the use of mobile phones while driving, obtained with the help of
experimental |AT procedures and the self-concept IAT with
measurement results using the self-assessment procedure?

3. Isthere arelationship between measurement results of attitudes towards
the use of mobile phones while driving, measured using the IAT
experimental procedure and the self-concept IAT and personal factors?

4. Isthere arelationship between measurement results of attitudes towards
the use of mobile phones while driving, measured by the self-
assessment procedure and personal factors?

5. Which of the experimental IAT or self-concept IAT procedures show a
larger size of the observed implicit effect of using mobile phones while
driving?

Method

Participants: 69 drivers in the city of Riga with B Category drivers licenses,
27 females and 42 males, aged 21-59, Mdn= 42 years old.

Implicit methods

The experimental procedure of the Implicit Association Test (IAT) was
developed on the basis of the classical two-categorical IAT (Greenwald,
McGhee, & Schwartz, 1998); Target categories were: visual stimuli - 12 pictures
depicting people using a mobile phone while driving and 10 pictures depicting
people who do not use the mobile phone while driving. When selecting pictures,
their similarities in size, visual complexity and clarity of the image (absence of
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strangers, absence of celebrities, visibility of the road and the movement of the
car) were taken into account. The target attributes were words with strong
affective meaning. Positive words: attentive, disciplined, responsible, reasonable,
safe, observant, pleasure, calm, prudent, concentrated and cautious; and negative
words: absent-minded, light-minded, irresponsible, frivolous, dangerous,
neglectful, disgusted, careless, anxious, reckless, distracted and risky.
Preliminary, 80 drivers were interviewed in order to select the target attributes.
The task of the participant was to describe the characteristics of the driver, who
uses the mobile phone while driving with three adjectives. Next, the most
common words were analyzed. As a result, 12 words were selected and antonyms
were selected for them.

The experimental procedure of the self-concept Implicit Association
Test was developed on the basis of the two-category self-concept IAT
(Greenwald & Farnham, 2000).

Target categories are: “I” and “Others”. The target category “I” was
represented by verbal stimuli I, my, me, mine and self; the target category “Others”
was represented by verbal stimuli they, their, theirs, them and other.

Target attributes are: visual stimuli - pictures depicting the driver using and
not using the mobile phone while driving, related to the target categories “Using
the phone” and “Not using the phone”, similar to the first IAT.

Explicit methods:

The self-assessment questionnaire “The Scale of Measuring Attitudes
towards the Use of Mobile Phones while Driving” developed by the research
authors and containing 31 statements, measuring the attitude towards using
mobile phones while driving. Cronbach’s Alpha is a = .93.

The cross-cultural questionnaire of personal traits “ZKPQ-50-CC”
(Aluja, Rossier, Garcia, Angleitner, Kuhlman, & Zuckerman, 2006), for which
the primary linguistic adaptation was carried out. Cronbach’s Alpha is a = .78.
The questionnaire consists of 50 statements that characterize the behavior of a
person in typical life situations, in which his/her personality traits are most clearly
manifested. The methodology includes the following scales: Impulsive Sensation
Seeking, Sociability, Activity, Aggression-Hostility, Neuroticism-Anxiety.
“Neuroticism—-anxiety: measures anxiety, fear, general emotionality,
psychasthenia, and inhibition of aggression. The factor is also associated with
obsessive indecisiveness, lack of self-confidence, and sensitivity to criticism.
Aggression—hostility vs. social desirability: measures aggression, hostility, anger,
lack of inhibitory control, and low social desirability. The factor is associated with
rudeness, thoughtless and antisocial behaviour, vengefulness, quick temper and
impatience. Impulsive sensation-seeking: measures low socialisation, and high
psychoticism, impulsivity, and sensation-seeking. The impulsivity items assess
lack of planfulness and a tendency to act without thinking. The sensation seeking
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items describe a liking for thrills and excitement, novelty and variety, and
unpredictable situations and friends. Sociability: measures affiliation, social
participation, extraversion. Assesses liking for big parties and interactions with
many people, as well as a dislike of isolation in sociable people versus a liking for
the same in unsociable people. Activity: measures energetic behavior and
persistence. This factor is associated with need to keep active and feelings of
restlessness when there is nothing to do” (Zuckerman, 2002: pp. 382-383).

Apparatus: Certified licensed software E-Prime 2®.

Procedure of the research

IAT measure. Performance of the IAT took an average of 10 to 20 minutes.
Participants’ reaction time (RT) was registered. Each stage was preceded by a set
of instructions concerning the dimensions of the categorization task and the
appropriate key responses. Instructions were written in black letters on a white
background and located in the center of the monitor screen. Before the start of the
experiment, on a computer monitor a participant was given general instructions
and specific instructions before each of the blocks (tasks). Each word or picture
was presented in the screen center in random order. The task of the participants
was the differentiation of presented stimuli. The IAT combined the verbal and
visual stimulus. The stimulus word or picture displayed on the screen without
auditory accompaniment and remained on the screen until the pressing a key of
the participant (Table 1). The RT for each trail was recorded as the time interval
between the onset of stimulus presentation and pressing the correct key. Words
and pictures were selected randomly without replacement.

Table 1 IAT for mobile phone use while driving

Block Test Function Procedure

1 24 Training block “Using the phone” vs “Not using the phone”

2 24 Training block “Bad” vs “Good”

3 24 Critical block for “Using the phone” + “Bad” vs “Not using the
analysis phone” + “Good”

4 48 Critical block for “Using the phone” + “Bad” vs “Not using the
analysis phone” + “Good”

5 24 Training block “Not using the phone” vs “Using the phone”

6 24 Critical block for “Not using the phone” + “Bad” vs “Using the
analysis phone” + “Good”

7 48 Critical block for “Not using the phone” + “Bad” vs “Using the
analysis phone” + “Good”

Self-concept AT measure. The procedure was similar to the IAT measure
(Table 2).
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Table 2 Self-concept IAT for mobile phone use while driving

Block Test Function Procedure

1 20 Training block “Others” vs “I”

2 20 Training block “Using the phone” vs “Not using the phone”

3 20 Critical block for “Using the phone” + “Others” vs “Not using
analysis the phone” + “I”

4 40 Critical block for “Using the phone” + “Others” vs “Not using
analysis the phone” + “I”

5 20 Training block “I” vs “Others”

6 20 Critical block for “I” + “Using the phone” vs “Others” + “Not
analysis using the phone”

7 40 Critical block for “I” + “Using the phone” vs “Others” + “Not
analysis using the phone”

Each participant of the experimental study passed through two experimental
procedures: the IAT and self-concept IAT. For the purity of the experiment, half
of the participants had to undergo first the experimental procedure of the IAT (on
the computer), undergo the experimental procedure of the self-concept-1AT (on
the computer) in a couple of days after the first experiment and fill in explicit
questionnaires. The second half of the participants were first asked to undergo the
experimental procedure of the self-concept IAT (on the computer), undergo the
experimental procedure of the IAT (on a computer) in a couple of days after the
first experiment and fill in explicit questionnaires.

Results

Variables: D, D(S) — are the effect sizes, obtained as a result of measurements
using the IAT and the self-concept of the IAT, respectively.

D > 0.15 —the effect size of implicit preference for not using a mobile phone
while driving obtained by IAT,

D <-0.15 - the effect size of implicit preference for using a mobile phone
while driving, obtained by IAT.

D(S) > 0.15 — the effect size of implicit associations of perceiving oneself as
a not using the mobile phone while driving, obtained by the self-concept IAT,

D(S) < -0.15 — the effect size of implicit associations of perceiving oneself
as an using the mobile phone while driving, obtained by the self-concept IAT,

Attitude - is a variable measured using the self-evaluation procedure “Scale
of measuring attitudes towards the use of mobile phones while driving”. The
quarters are: Qi = 56, Qs = 85. Variable values less than Q; indicate the high
explicit preference for using the mobile phone while driving. Values greater than
Qs - the low explicit preference.
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Personal factors: ImpSS - Impulsive Sensation Seeking; N-Anx -
Neuroticism-Anxiety; Agg-Host - Aggression-Hostility; Act — Activity; Sy —
Sociability.

For variables - personal factors, the division into groups by levels of severity
was performed by quartiles: for values greater than Qs - high level, less than Q; -
low level.

Statistical methods. The analysis of the initial data showed that for the study
it is possible to apply both parametric and nonparametric statistics. To answer all
four research questions the Pearson’s (r) and Spearman’s (rs) correlation
coefficients were used. These correlation coefficients are indexes of the effect
size. At their values effect sizes are: .1 — small, .3 — medium, .5 — large (Ellis,
2010, p.41).

The first research question. In the general sample, no correlation between
the results and measurements using the IAT and the self-concept of IAT was
found. A positive correlation was found in the group of participants with a high
level of neuroticism-anxiety: rs(25) = .59, p = .002. The effect size is large.

The second research question. The correlation coefficients of the variables
D and Attitude, as well as D(S) - and Attitude are shown in Table 3.

Table 3 Correlation coefficients between the results of IAT procedures (D, D(S)) and the
self-evaluation procedure “Scale of measuring attitudes towards the use of mobile
phones while driving” (Attitude)

Correaton et
Attitude - D Agg-Host low rs(22) =-.50, p = .018. Large
Attitude - D Experience more 24 years rs(19) = -.56, p = .013. Large
Attitude — D(S) Act low rs(17) = .54, p =.024 Large
Attitude — D(S) Agg-Host high r(20) = .52, p =.019 Large
Attitude — D(S) Age 33-46 years rs(33) = .36, p =.042 Medium

Note. Agg-Host - Aggression-Hostility; Act — Activity. D, D(S) — the effect sizes, of IAT and self-
concept IAT respectively.
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Table 4 Correlation coefficients for the results of measuring implicit attitudes towards
the use of mobile phones while driving using the IAT and personal factors obtained

using the explicit methodology of ZKPQ-50-CCVariable 1

Variable 2 Group %gg;ﬁﬁgﬁ? Effect size
ImpSS 21 - 32 years rs(18) = -.54, p =.002 Large
ImpSS Sy medium rs(21) =-.42, p = .057 Medium
ImpSS D no effect rs(14) = -.75, p = .002 Large
N-Anx Attitude no effect rs(34) =-.36, p =.039 Medium
N-Anx Men rs(42) =-.33, p =.025 Medium
LT: N-Anx 33-46 years rs(33) = -.47, p = .005 Large
5 | N-Anx Act high [(23)=-48,p=.020 | Large
N-Anx Sy high rs(27) =-.42, p =.030 Medium
Agg-Host 21 - 32 years r(18) =-.49, p =.039 Large
Agg-Host Agg-Host high r(20) =-.52, p=.019 Large
Act Act high rs(23) = -.55, p =.007 Large
Act Act low r(17) =-.62, p =.009 Large
Act ImpSS low rs(18) = -.47, p = .050 Large
Act 47-59 years rs(18) = -.48, p = .046 Large
N-Anx Act high rs(23) = -.45, p =.030 Medium
| N-Anx Sy high rs(27) = -.40, p =.038 | Medium
*g N-Anx Sy medium rs(21) = .51, p =.020 Large
§ Agg-Host Women rs(27) =-.39, p = .047 | Medium
u_-L') Agg-Host Attitude: phone rs(17) =-.59, p =.012 Large
i Agg-Host Experience till 9 years rs(19) =-.62, p = .004 Large
% ImpSS N-Anx medium rs(16) = -.58, p =.019 Large
Sy N-Anx high rs(25) = -.43, p =.030 Medium
Sy Experience till 9 years r(19) =-.52, p =.023 Large
Sy N-Anx medium rs(16) = -.59, p =.017 Large

Note. ImpSS - Impulsive Sensation Seeking; N-Anx - Neuroticism-Anxiety; Agg-Host - Aggression-
Hostility; Act — Activity; Sy — Sociability
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The third research question. The correlation coefficients of the variables
D and D(S) - the sizes of the effects obtained as a result of the measurement using
the IAT and the self-concept IAT, respectively, with personality factors are shown
in Table 4.

The forth research question. The coefficients of correlation between the
Attitude variable measured using the self-evaluation procedure “Scale of
measuring attitudes towards the use of mobile phones while driving” and personal
factors are shown in Table 5.

Table 5 Correlation coefficients for measurement results of explicit attitudes towards the
use of mobile phones while driving with the self-evaluation procedure “Scale of
measuring attitudes towards the use of mobile phones while driving” and personal
factors obtained using the explicit methodology of ZKPQ-50-CC

Personal factor Group Corre_la}tion Effect
coefficient size

Activity 47 — 59 years rs(18) = .49, p =.041 Large
Activity Agg-Host medium rs(27) = -.46, p = .017 Large
Activity Sy high r(27) = .46, p = .015 Large
Activity Act high r(23) = .48, p =.022 Large
Activity ImpSS high rS(23) = .57, p =.004 Large
Activity D(S): “l use” rs(13) =.60, p = .032 Large

Aggression-Hostility D(S): “lI don’tuse” | r(35) =.34, p =.046 Medium

Aggression-Hostility Sy low r(21) = .43, p = .053 Medium
Aggression-Hostility 21 - 32 years rs(18) = .53, p =.024 Large
Aggression-Hostility N-Anx medium rs(16) = -.57, p = .022 Large

Note. ImpSS - Impulsive Sensation Seeking; N-Anx - Neuroticism-Anxiety; Agg-Host - Aggression-
Hostility; Act — Activity; Sy — Sociability

The fifth research question. To answer the fifth research question
Wilcoxon Signed Ranks Z-Test for paired samples was used. It revealed, that
effect sizes, detected by IAT — the levels of D (Mdn = 0.45) significantly higher
than effect sizes, revealed with the help of the self-concept IAT — the levels of
D(S) (Mdn = 0.45):

Z =3.56, p <.001, r =.30. The effect size for Wilcoxon’s test is medium.

Note. r — is the effect size for Wilcoxon’s test: F =|Z|/v/N', N - is the number

of observations (Field, 2009: p. 558). Effect size: .1 — small, .3 — medium .5 —
large.
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Discussion and Conclusions

As a result of the research, its aim was implemented and the key results were
presented; answers to research questions were received.

The theoretical analysis of the literature devoted to the problem under
research has shown that among the many factors influencing dangerous/safe
driving, the leading and insufficiently researched attitude is the attitude towards
using mobile phones. The scarcity of the tools is largely presented with implicit
measurements. In this connection, two experimental procedures were developed
by the authors. The first procedure is an experimental procedure based on the two-
category IAT (Greenwald et al., 1998) that measures relationships between target
categories (visual stimuli depicting the use/non-use of mobile phones while
driving) and evaluating attributes (verbal stimuli) and negative valence. The
second procedure is the experimental procedure (self-concept IAT), based on the
two-category IAT (Greenwald & Farnham, 2000) that measures implicit
relationships between the target categories of 1/Others and the perception of
oneself as observing (not using the mobile phone while driving) / neglecting
(using the mobile phone while driving) the traffic regulations. Also, the research
authors developed the self-assessing procedure “Scale of Measuring Attitudes
towards the Use of Mobile Phones while Driving,” aimed at measuring explicit
attitudes towards driving.

The answer to the first research question showed that there was no
correlation between the results of the IAT and self-concept IAT measurements -
the effect sizes - by the total sample. However, in the group of participants with a
high level of neuroticism-anxiety, a positive correlation was revealed. The size of
the found effect is large. In this group of participants, the implicit preference for
using the mobile phone while driving (IAT) corresponds to implicit associations
of perceiving oneself as using the mobile phone while driving (self-concept IAT)
and vice versa. Thus, in the group of participants with the high level of
neuroticism-anxiety, a good consistency of the measurement results obtained by
the experimental procedures of the IAT and the self-concept IAT is established.

Answering the second research question, it was found that the presence of
the correspondence between the results of implicit measurements is associated
with personality traits - aggression-hostility and with age.

For participants with the low level of aggression-hostility, the effect of the
implicit preference of “not using a mobile phone while driving” (IAT)
corresponds to the explicit attitude towards using mobile phones while driving
and vice versa. (Table 3). Thus, for participants with the low level of aggression-
hostility there is a inconsistency of the measurement results, using the IAT and
the self-assessment procedure. The same inconsistency of the results of the IAT
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and an explicit procedure is observed for drivers with experience more than 24
years.

In the group of drivers with the high level of aggression-hostility, as well as
in the group of drivers with the low level of activity, as well as in the group of
drivers aged from 33 to 46, the effect of implicit associations of perception of
themselves as using mobile phones while driving, measured with self-concept
IAT, corresponds to the explicit positive attitude towards using mobile phone
while driving and vice versa (Table 3). In these groups of drivers a good
correspondence of the results of measurements with the self-concept IAT and self-
report procedure was established.

The answer to the third research question was the discovery of a relationship
between measurement results of attitudes towards the use of mobile phones while
driving, measured using the IAT experimental procedure and the self-concept IAT
and personal factors (Table 4).

The implicit preference for using mobile phones while driving (the result of
the 1AT) is characteristic of the participants in the research, such as:

e with a high level of impulsive sensation seeking (in the groups:
participants aged 21 to 32, participants with medium level of
sociability, participants who did not show the effect of any implicit
preference in performing the 1AT);

e with a high level of neuroticism-anxiety (in the groups: participants -
men, participants aged 33 to 46, participants with high activity,
participants with high sociability and participants who did not show the
effect of any explicit preference);

e with a high level of aggressiveness-hostility (in the group: participants
aged 21 to 32);

e with a high level of activity.

Implicit associations of perceptions of oneself as using the mobile phone
while driving (the result of the self-concept IAT) are characteristic of the
participants in the research, such as:

e with a high level of activity (in the groups: participants with a low level

of impulsive sensation seeking, participants aged 47 to 59);

e with ahigh level of neuroticism-anxiety (in the groups: participants with
a high level of activity and participants with high level of sociability);

e with a low level of neuroticism-anxiety from the participants with
medium level of sociability;

e with a high level of aggression-hostility (in the groups: women,
participants with the experience of driving till 9 years, participants who
showed the explicit preference to mobile phone while driving);
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e with a high level of impulsive sensation seeking from the participants
with medium level of neuroticism-anxiety;

e with a high level of sociability (in the groups: participants with a high
level of neuroticism-anxiety, participants with the experience of driving
till 9 years, and participants with a medium level of neuroticism-
anxiety).

Responding to the fourth research question, a relationship was found
between the measurement results of attitudes towards the use of mobile phones
while driving, measured by the self-assessment procedure and some personal
factors (Table 5).

The explicit preference for using the mobile phone while driving is
characteristic of the participants in the research, such as:

e withahigh level of aggression-hostility (in the groups: participants with
implicit associations of perceiving oneself as a not using the mobile
phone while driving, obtained by the self-concept IAT, participants
with a low level of sociability, participants aged from 21 to 32,
participants with a medium level of neuroticism-anxiety);

e with a low level of activity (in the groups: participants aged from 47 to
59 years, participants with a high level of sociability, participants with
a high level of activity, participants with a high level of impulsive
sensation seeking and participants with implicit associations of
perceiving oneself as an using the mobile phone while driving, obtained
by the self-concept IAT);

e with a high level of activity in the groups of participants with a medium
level of aggression-hostility).

The fifth research question related to the point whether the experimental IAT
or the self-concept IAT procedures show a larger size of the observed implicit
effect of using mobile phones while driving. It was shown that the effect sizes of
implicit preferences detected by IAT statistically significantly exceed the effect
sizes of implicit associations detected by the self-concept IAT. The size of the
resulting excess effect is average.

The limitations of the research relate to the fact that the consistency of
measurement results obtained by the IAT experimental procedures and the self-
concept IAT refers to only a part of the sample. In this research, it was not possible
to use random sampling.

Research perspectives are aimed at developing new experimental procedures
for both the Implicit Association Test and the unconscious emotional priming in
relation to attitudes towards driving.
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It is necessary to conduct further research aimed at both improving the tools
used and creating a sample that will allow us to find additional variables under
which the consistency of measurement results could be achieved.

The results of the research can be used by various psychological services in
the development of psycho-correction and educational programs. The patterns
identified in the research can be taken into account in the development of
preventive measures and strategies aimed at improving road safety, as well as
corrective programs to form attitudes towards safe driving.
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FENOMENOLOGISKAS PIEEJAS IZVELE DZIVES
PIEREDZES IZPETEI: METODOLOGISKAIS
SALIDZINAJUMS

Choosing the Phenomenological Approach to Explore a Lived
Experience: Metodological Comparison

Juris Zuitin§
Rigas Stradina Universitate, Latvija

Anita Pipere
Daugavpils Universitate, Latvija

Velga Sudraba
Rigas Stradina Universitate, Latvija

Abstract. With the escalating use of qualitative methods in health psychology, the need for the
careful match between the studied topic and research design has been repeatedly stressed. The
purpose of this study is to choose and substantiate the most compatible methodological
approach for the use in the prospective phenomenological doctoral research investigating a
lived experience of fathers of fatally ill child. This methodological paper compares three main
phenomenological research approaches: Hermeneutic Phenomenology (van Manen, 1990),
Psychological or Transcendental Phenomenology (Moustakas, 1994) and Interpretative
Phenomenological Analysis (Smith, 1996). The comparative analysis of these three approaches
to phenomenological research shows that the Interpretative Phenomenological Analysis could
be viewed as the most appropriate approach for analyzing the lived experience of fathers of
fatally ill child considering the specific sample of this study, character of the research topic
and experience of researcher with phenomenological studies. The methodological
underpinnings and possible issues of chosen approach have been discussed at the end of paper.
Keywords: hermeneutic phenomenology; interpretative phenomenological analysis; lived
experience; phenomenological research, psychological phenomenology.

levads
Introduction

Latvija jau ilgstosi aktuali ir veselibas apriipes jautajumi. 2017. gada
31. maija Ministru kabinets pienéma Veselibas apriipes pakalpojumu onkologijas
joma uzlabosanas planu 2017. — 2020. un izdeva st plana rikojumu Nr. 269. Viens
no plana veicamajiem pasakumiem ir uzlabot paliativas apriipes pakalpojumu
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pieejamibu. Atbilsto$i Plana pasakumu tabulas 3.5. punktam ir paredzets veikt
situacijas izp€ti paliativas apriupes nodrosinasana (MK, 2017).

Izglitibas un zinatnes ministrijas augstakas izglitibas, zinatnes un inovaciju
departaments par prioritarajiem virzieniem 2018.— 2021. gadam uzsver, ka
cilvéka veseliba ir viena no galvenajam Latvijas valsts prioritatéem un zinatnei
izvirza mates, b&rna un téva veselibas p&tijumus ka prioritarus (IZM, 2017).

Téva loma gimeng, kura ir neizarst§jami slims b&rns, un pasa virieSa
pardzivojumi pasaul@ ir nepietickami un maz pétiti. Parsvara visos pétijumos par
b&rnu paliativo apriipi un gimenes pardzivojumiem tiek pétitas mates pieredzes
un pardzivojumi. Tévi lidzigi ka dzivé ari pétijumos paliek &nas zona (Wolfe,
Hinds, & Sourkes, 2011).

Latvija te&vu pieredze ir pétita plasaka nozimé& gimenes un sabiedribas
konteksta (Dardedze, 2014; Jansone-Ratinika, 2013; Sedlenieks & Rolle, 2016),
tacu nav izdevies atrast p&tijumus Latvija par t&vu pieredzi ar neizarstéjamu b&rna
slimibu bérnu paliativaja apriip€.

Lai pétitu tévu pieredzi ar neizarst&jami slimu bérnu psihologijas konteksta,
ka visatbilstosaka tika izveleta kvalitativa pétijuma stratégija, jo tas mérkis ir
saprast konkrétu individu pieredz€tu notikumu, procesu vai paradibu p€tniecibai
izveletaja vidé vai konteksta (Martinsone, Pipere, & Kamerade, 2016). Ka
piemérotakais kvalitativa pétijuma dizains tika izv€léta fenomenologija, jo tas
apraksta vairaku individu dzivas pieredzes jégu attieciba uz kadu jédzienu vai
paradibu (Creswell, 2006). STraksta mérkis ir salidzinat dazadas fenomenologiska
pctijuma pieejas, lai izv€létos piemerotako pétljumam par tévu piedzivoto
pieredzi ar neizarsteéjami slimu bérnu.

Kvalitativa pétnieciba: postmodernisma perspektiva
Qualitative research: the postmodernist perspective

Ka norada K. Villiga kvalitativie pétnieki “censas izprast, ko nozimé dazadu
konkrétu apstaklu pieredze (pieméram, ko tas nozimé un ko cilveki izjit, kad
dzivo ar hronisku slimibu vai kad ir bez darba) un ka cilvéki rikojas noteiktos
apstaklos (pieméram, ka cilveki tiek gala ar gimenes dzivi vai attiecibam ar darba
kolegiem)” (Willig, 2008: 9). Savos pamatos kvalitativais psihologiskais p&tijums
var tikt uzskatits par iesaistiSanos datu, kas nesatur skaitlus (angl. non-numerical),
vaksana un analiz€, izmantojot psihologisko perspektivu, lai sniegtu detaliz&tus
aprakstus un iesp&jamos skaidrojums tam, ka cilvéki veido jégu, lai izprastu
pasauli, un kada ir vinu dazadu notikumu pieredze (Howitt, 2010).

Kvalitativie petijumi saknojas postmodernisma paradigma. T. Kans (Kuhn,
1970) gramata “Zinatnisko revoliiciju struktiira” paradigmu defin€ ka prakses
kopumu, kas raksturo jebkuru zinatnisko disciplinu kada konkréta laika perioda.
Tas ir noteikts pasaules uzskats, ko veido vértibu, parliecibu un metodologisko
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pienémumu kopums, kuru uzskata par atbilstoSu noteikta laika posma noteikta
zinatnieku apvienibas ietvaros. Tadgjadi var secinat, ka zinatne ir v&sturiski un
sociokulturali nosacita cilvéka darbibas joma. Literatlira patreiz nosaciti tiek
izdalitas trTs domingjosas zinatnes paradigmas: pozitivisms, postpozitivisms un
postmodernisms jeb konstrukcionisms (Martinsone, Pipere, & Kamerade, 2016).
Pozitivisma piekrit€ji uzskata, ka zinatniska metode (galvenokart eksperiments)
lauj iegiit zinasanas, kas objektivi atspogulo realo pasauli. Postpozitivisms ir
uzskats, ka ir iesp&jams giit tikai dalgji objektivu viedokli par pasauli, jo visas
metodes ir nepilnigas, tad€jadi, ar noteikta izlas€ veiktu mérijumu palidzibu var
noskaidrot varbiitibu, ar kadu iegttie rezultati ir attiecinami uz populaciju. Abam
paradigmam ir svariga operacionalizacija (prasiba, lai terminologija bitu
objektiva un preciza, visiem jeédzieniem jabit izteiktiem izpildamo operaciju
terminos) un redukcionisms, turklat pétijumos tiek kombinéts liels daudzums
vienkarSotu fenomenu.

Ka pretreakcija pozitivismam radas postmodernisms jeb konstrukcionisms,
ko ir gruti precizi definét, jo tas ir plass virziens maksla, literattira, arhitektiira un
zinatné, kas apstrid universalu patiesibu pastavéSanu un veicina viedoklu mainibu
un daudzveidigumu. Seit p&tijuma centra nav reprezentativas izlases veidosana,
statistiskas varbiitibas, operacionalizacija un redukcionisms. Par atskaites punktu
pétijuma kalpo specifiskais konteksts, pétnieks un pétamais ir [idzvertigi petijuma
dalibnieki, kas, balstoties uz savu subjektivo pieredzi, iesaistas vienlidziga
dialogd un, macoties viens no otra, veido jaunas zinasanas. P&tijuma laika
metodes var attistities un mainities.

Pec D. Hovita uzskatiem kvalitativs p€tijums saistds ar pozitivisma
noliegumu, pievérSsanos postmodernisma jutigumam, subjektivai pieredzei
(Howitt, 2010). Kvalitativiem pé&tnickiem riip datu aprakstosa vertiba, to
daudzveidiba un dzilums, viniem veidojas relativi tuvas attiecibas ar pétamajiem;
p&tnieki meédz uzskatit sevi par pétamas paradibas “iekSgrupas” parstavjiem. Tiek
pétits individa skatfjums uz pasauli. Sads pétijums ir saistits nevis ar hipotézu
parbaudi, bet ar teoriju un jédzienu radiSanu, lietojot relativi nestrukturétas
pétijuma stratégijas (Howitt, 2010).

Lai giitu izpratni par t€vu pieredzi ar neizarst€jami slimu bérnu, iesp&jams,
vispiemérotaka ir konstrukcionisma paradigma balstita kvalitativa pétijjuma
strat€gija, jo kvalitativie p&tnieki censas izprast, ko nozimé dazadu konkrétu
apstaklu pieredze un ka cilvéki rikojas Sajos apstaklos (Willig, 2008).

No vairakiem kvalitativa pétijjuma dizainiem, tadiem ka etnografija,
gadijuma analize, pamatota teorija, diskursiva psihologija, darbibas p&tijums,
fenomenologija u.c., ka piemé&rotakais te&vu unikalas pieredzes izpé&tei tika izvElets
tie$i fenomenologisks pétijums, jo $ada veida pieeja ir vispiemérotaka, lai pétitu
dzivas pieredzes jégu (Creswell, 2006). Talak raksta Sis p&tijuma dizains tiks
aplukots sikak un tiks pamatota ta izv€le autoru iecerétajam petijumam.
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Fenomenologija
Phenomenology

Fenomenologisks pétijums apraksta vairaku individu piedzivota jeb dzivas
pieredzes (angl. lived experience) jégu attieciba uz kadu jedzienu vai paradibu
(Creswell, 2006). Ar sada veida pétijuma palidzibu tiek pétita ikdienas dzives
pieredzes bitiba vai struktiira, atklajot, ka no vienkar$am tieSas pieredzes
vienibam veidojas sarezgitas jégas jeb jégu tiklojumi. Pétnieka mérkis ir reducét
individualo paradibas pieredzi Iidz tas universalas butibas aprakstam, vacot datus
no individiem ar konkrétas paradibas pieredzi un izveidojot visu individu
pieredzeta butibas integrétu aprakstu par to, ko un kada veida ir pieredz€jusi
pétijuma dalibnieki (Moustakas, 1994). Fenomenologiski orientéts pé&tijums
letver pieredzes struktiiras ta, ka tas atklajas cilvéka apzina, neatsaucoties uz
kadam teorijam, dedukciju vai citu nozaru, pieméram, dabaszinatnu,
pienémumiem. Fenomenologijas pamatlicgjs E. Huserls un vina sekotaji skata
cilvéku ka vina vides neatnemamu sastavdalu. Konstrugjot simboliskus jeégas
tiklojumus, miisu mijiedarbiba ar citiem cilvékiem un vidi bagatina katru misu
interpretétu vardu un pasaules uztvérumu (Geertz, 2000).

Fenomenologiska pétijuma centra ir cilvéku pieredze attieciba uz kadu
paradibu un tas, ka cilveki interpreté $o pieredzi. ST pétijuma dizaina mérkis ir
aprakstit izdzivoto pieredzi fenomenologiskajos jédzienos (t.i., aptvert pétijuma
dalibnieku i1zdzivoto pieredzi). P&tnieks cenSas p€c iesp€jas precizak aprakstit
paradibu, atturoties no jebkadas iepriekS noteiktas atskaites sist€mas un
atsaucoties tikai uz faktiem. Sadus pétijumus parasti veic jomas, kas vél nav
pietiekosi izpétitas (Donalek, 2004). Vienigais drosais informacijas avots atbildei
uz plaso jautajumu “Kada ir cilvéka dzivas pieredzes jéga?” ir pats cilveks.
Cilveka darbiba, izpratne vai pieredze prasa, lai cilvéks pats interpreta So darbibu
vai pieredzi petnieckam un tad pé€tniekam ir jainterpreté cilvéka sniegtais
skaidrojums (Pipere, 2011).

Fenomenologiskam pétljumam ir pieejami vairaki pétijuma dizaini.
Dz. Kresvels izdala divas fenomenologisko pétijuma dizaina pieejas:
hermeneitisko fenomenologiju (van Manen, 1990) un empirisko, transcendentalo
jeb psihologisko fenomenologiju (Moustakas, 1994; Kreswell, 2006). V&l viena
fenomenologiska pétijuma pieeja, kura ir radusies un tiek plasi pielietota tieSi
psihologijas pétijumos, ir interpretativa fenomenologiska analize. So virzienu
arvien vairak pienem ari tie, kas strada ar radniecigam disciplinam socialajas,
medicinas un citas zinatnés (Smith, Larkin, & Flowers, 2009). So pieeju
Birkbekas Universitates profesors A. Smits ir plasi pielietojis socialas un
veselibas psihologijas p&tijumos un tas detalizétu aprakstu sniedzis 2009. gada
izdotaja gramata “Interpretativa fenomenologiska analize”.
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Tadgjadi patreiz Sos vargtu nosaukt par trim galvenajiem fenomenologiska
petijuma dizainiem. Turpmak teksta ieskic€sim katru no tiem, vairak uzmanibas
veltot tieSi So dizainu salidzinajumam, lai izv€l&tos piemérotako pétijjumam par
tevu pieredzi ar neizarstéjami slimu bérnu.

Hermeneitiskas fenomenologijas, psihologiskas fenomenologijas un
interpretativas fenomenologiskas analizes salidzinajums
Comparison of Hermeneutic Phenomenology, Psychological Phenomenology,
and Interpretative Phenomenological Analysis

Hermeneitiskas fenomenologijas (HF) pieejas filosofiskie pamati balstas
M. Haidegera un H. G. Hadameraf ilosofija. HF orientgjas uz dzivo pieredzi
(fenomenologija) un interpreté dzives ,tekstus” (hermeneitika). Ta neizmanto
kadu likumu vai metozu kopumu, bet skata $adu petniecisko aktivitasu dinamisku
mijiedarbibu: vispirms pétnieks pieverSas paradibai, kas vinu nopietni interesé
(pieméram, lasiSanai, skrieSanai, masinas vadiSanai, mates lomai); Saja procesa
vins reflekte par butiskam t€émam, kas veido §is dzivas pieredzes dabu; petnieks
apraksta paradibu saistiba ar peétamo tému un lidzsvaro atseviSku paradibas dalu
aprakstu ar kopg€jo skattfjumu uz So paradibu. Vins veic dzivas pieredzes jégas
interpretaciju jeb medi€ starp dazadam jeégam.

Psihologiskas jeb transcendentalas fenomenologijas (PF) filosofiskie pamati
balstas E. Huserla filosofija. PF mazak pievérsas pé&tnieka interpretacijam, bet
vairak akcenté dalibnieku pieredzes aprakstu (Moustakas, 1994). P&tnieks péc
iespejas vairak cenSas apspiest savu pieredzi, lai ar svaigu skatijumu apliikotu
petamo paradibu. PF pétijuma posmi ir §adi:

1) pétamas paradibas identifikacija, distanc€joties no savas pieredzes un

vacot datus no vairakiem cilvékiem ar $is paradibas pieredzi;

2) datu analize, reducgjot tekstu lidz nozimigiem apgalvojumiem vai

citatiem un apvienojot apgalvojumus t€mas;

3) pieredzes tekstuals apraksts (ko dalibnieki ir pieredzgjusi), strukturals

apraksts (ka vini to pieredz€jusi — apstakli, situacijas vai konteksts) un
S0 abu aprakstu kombinacija, lai atspogulotu vispar€jo pieredzes biitibu.

Interpretativa fenomenologiska analize (IFA) (Smith, 2009) lauj izpétit, ka
cilveki rod savas dzives svarigas pieredzes jégu (Smith, Larkin, & Flowers, 2009).
Ta saknojas psihologija, sakotn&ji attistitas veselibas psihologijas ietvaros (20. gs.
90. gados), velak ienak socialaja un kliniskaja psihologija. IFA skata individu ka
savas pieredzes ekspertu un péta jégas, kuras individs izmanto, lai izprastu savu
pieredzi. IFA ir duals mérkis: nodrosinat dzilu cilvéku izdzivotas pieredzes izpéti
un siki izpétit, ka cilveki izprot So pieredzi. Ar IFA palidzibu biezak tiek pétitas
tadas témas ka paliativa apriipe, lémumi par abortu un adopciju, gariga veseliba,
narkotiku lietoSana un atkaribas, €$anas trauc&jumi, hronisku slimibu slimnieku
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dzives kvalitate, demence un citi degenerativi trauc€jumi (Smith, Larkin, &
Flowers, 2009). Tadgjadi jau pétito t€mu limeni var saskatit potencialu iesp&ju
IFA izmantoSanai autoru iecerétajam pé&tijumam.

IFA teorétiskie pamati balstas hermeneitika, fenomenologija un simboliska
interakcionisma. Fenomenologiskais pamats nosaka to, ka IFA péta dazada veida
pieredzes strukturu, sakot no uztveres, domaSanas, atminas, izt€les, emocijam,
velmém, gribas lidz kermeniskai apzinai, iemiesotai darbibai un socialai
aktivitatei. Lai noteiktu kadas paradibas (pieméram, vientulibas, mates lomas)
bitibu, tiek analiz€tas un salidzinatas dazadu individu pieredzes. Lai izprastu
pieredzes butibu vai struktiiru, p€tniekam uz laiku ir jaatsakas no (“jaieliek
ickavas” (angl. bracket)) personigas atticksmes vai uzskatiem par doto paradibu.
Islaicigi apspiezot uzskatus, pastiprinas apzinas darbiba, kas lauj pétnickam
intuitivi sajust vai saskatit paradibas biitibu. Saja aspekta IFA lidzinas PF.

Visos trijos fenomenologiska p&tijuma dizainos pétijuma process ir drizak
ciklisks neka linears. Ar1 filosofiskais pamats visam trim pieejam ir lidzigs. Ta
pat arT pétijuma fokuss, rezultati, datu vakSana, petijuma dalibnieku izvele un
dzivas pieredzes izpratne var biit diezgan Iidzigi visiem min&tajiem dizainiem.

Ta, piemé€ram, petijuma procesa soli parasti netiek akcenteti, tomer var
1zdalit sekojosas secigas pétnieka darbibas, kuras pec biitibas ir diezgan lidzigas
visam trim pieejam:

1) tiek noteikta p&tama paradiba;

2) izvirza pétfjuma jautagjumu, nemot vera pieredzes nepiecieSamas
sastavdalas un to, ko §1s pieredzes eksistence norada attieciba uz cilveka
dabu;

3) nosaka p&tamas paradibas avotus un mekl€ individus, kas vélas/ spgj
aprakstit savu pieredzi saistiba ar pétamo paradibu;

4) vac datus, izmantojot novéroSanu, intervijas, videoierakstus, ieprieks
izveidotus pieredzes aprakstus u.c.;

5) jauar pirmo datu ievakSanu sak datu analizi, kas nosaka turpmako datu
vakSanu. Analizes rezultats ir teor&tiski apgalvojumi, kas atbilst
pétijuma jautdjumam, to ticamibu nodroSina datu pieméri, cit€jot
pétijuma dalibnieku izteikumus (Pipere, 2011).

Visam trim pieejam ir lidziga ari pétijuma izlases veidoSana. HF un PF
pétijuma izlasé iesaka iesaistit vismaz seSus pétijuma dalibniekus (Morse, 1994).
Pastav uzskats — intervijas ar diviem Iidz 10 cilveékiem var&tu nodroSinat datu
piesatinatibu (Boyd, 2001). Citi autori iesaka intervijas ar pieciem Ilidz 25
individiem, kuriem ir p&tamas paradibas pieredze (Polkinghorne, 1989). Art IFA
petijumu izlase parasti ir neliela. Literatlira var atrast pétfjumus pat ar vienu
dalibnieku (Smith & Eatough, 2006), bet ir arT petijumi, kuros iesaistiti pat 64
dalibnieki (Cater & Coleman, 2006). P&tijjuma izlases apjoms ir pamata atkarigs
no pétijjuma merkiem, péetnieka resursiem un atseviSku gadijumu datu
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bagatiguma. Studentu pétijumos laiks un resursi varétu pielaut 3-6 dalibniekus.
Smits un Osborns (Smith & Osborn, 2008) iesaka IFA izlasei izveléties relativi
lidzigus (homogenus) gadijumus nevis gal€ji atSkirigus piemerus. Labak veikt
petijumu par specifisku grupu ar hroniskam muguras sapém neka pé€tijumu par
dazada veida sapém.

Visbiezak fenomenologiska dizaina p&tfjumos tiek izmantota mérktieciga
izlase: individi, kuriem ir pe€tamas paradibas pieredze un kuri ir sp&jigi par to runat
vai rakstit. DaZreiz iesaka ,,sniega pikas” pieeju, kad vieni petijuma dalibnieki var
noradit nakamos pétijuma dalibniekus; SO pieeju izmanto gadijumos, kad
dalibnieki ar noteiktu unikalu pieredzi paSam p€tniekam ir griiti sasniedzami. Var
izmantot heterogénu izlasi, lai ta palielinatu iesp&ju iegiit bagatigus un unikalus
dzivas pieredzes stastus. Lidzigi ka nepartrauktaja salidzinoSaja analize€ petnieks
var izmantot jaunus dalibniekus, kamer iestajas piesatinajums — jaunu dalibnieku
iesaistiSana vairs nesniedz skaidraku izpratni par paradibu.

ArT datu vaksSanas metodes visas tris pieejas ir lidzigas. Visbiezak tas ir
intervijas: dzilas vai dalgji strukturétas intervijas ar vairakiem pétijuma
dalibniekiem. Ja izmanto dzilas intervijas, tas sakuma dalibniekam tiek lagts
pastastit par kadam savas dzives situacijam, kuras ir atklajusies petama paradiba,
un interv§jamais tiek uzklausits, vinu nepartraucot. Var tik izmantotas art
fokusgrupas, noverojumi, dienasgramatas, ierakstitas sarunas, formalas rakstiskas
atbildes uz jautajumiem u.c.

Datu vakSanas pamatprincipsS Visos trijos mingtajos fenomenologiska
petijuma dizainos ir [idzigs. Tas ir minimala struktira un maksimals dzilums, ko
isteniba ierobezo laika faktors un iespgjas lidzsvarot pieveérSanos pé€tijuma
problémai un izvairisanos no pétnieka parmérigas ietekmes. leteicams izveidot
efektivu raportu (angl. rapport) un biit empatiskam, pasi, ja petama probléma
pétijuma dalibniekam ir personigi loti nozimiga (Lester, 1999). Datu vaksanai
IFA prieksroka tiek dota bagatigam tekstualam materialam, kuru var rast atvertas
dzilas intervijas. NepiecieSamibas gadijuma var izmantot ar1 dienasgramatas un
citus autobiografiskos materialus, tomer IFA parsvara izmanto dal&ji strukturétas
intervijas, kas nozimé ieprieks planoto jautajumu elastigu izmantoSanu. Interviju
vada dalibnieka problematika, nevis intervétaja saplanota kartiba.

Daudz liclakas atkiribas starp pieminétajiem fenomenologiska pétijuma
dizainiem var noverot, ja apliikojam pé&tnieka poziciju, datu analizes procesu un
zinatniska stipruma problémas.

Ja HF peétijuma pétnieks iesaistas pasrefleksija, vina uzskati un pien€mumi
tiek integréti un ir butiski datu interpretacijas procesa, vinam ir nepartraukti
jaanalizé sava pieredze un janorada, kada veida vina pozicija saistas ar petamo
problému, tad PF pétnieks sak procesu ar pasrefleksiju rakstiska veida, kas lauj
apzinaties un raksturot savus aizspriedumus un pienémumus, lai varétu
distanc€ties no tiem un tie neietekmétu petijuma datus. PF pétnieks distancgjas no
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savas iepriek$€jas pieredzes, lai ar svaigu skatijumu pieverstos petamai paradibai.
Lai izprastu dzivas pieredzes butibu vai struktiru no pétama viedokla, PF
petnickam uz laiku ir jaatsakas no personigas attiecksmes vai uzskatiem par doto
paradibu. Islaicigi apspiezot uzskatus, pastiprinas apzinas darbiba, kas lauj
petniekam intuitivi izjust vai saskatit paradibas biitibu. PF pétniekam ir janem
vera savi uzskati un jiitas, janosaka, kadus rezultatus vins sagaida, un tad apzinati
ir jaapspiez §is idejas. IFA hermeneitiskais pamats nosaka savdabigu kritisku
jégas dekonstrukciju, kas balstas hermeneitiskaja apli jeb dubultaja hermeneitika.
Dalibnieki cenSas izprast savu pasauli, petnieks censas izprast to, ka dalibnieki
cenSas izprast savu pasauli (Smith & Osborn, 2008). IFA simboliska
interakcionisma konteksta norada, ka cilveks nepartraukti pielago savu darbibu
citu cilveku darbibai. Lai gan katram individam ir savas simboliskas jégas, var
atrast arT grupai kopigas simboliskas jégas, kuras ar socializacijas palidzibu tiek
nodotas jaunajiem grupas locekliem.

Dati HF pétijuma tiek konstruéti, kad petnieks kopa ar petijuma dalibniekiem
iesaistas hermeneitiskas izpratnes cikla. P&tnieks un p&tamais sadarbojas, lai
atdzivinatu pétito pieredzi, izmantojot izteli, hermeneitisko apli un akcenté
valodas izmantoSanu un nepiecieSamibu péc pieredzes rakstiskas atspoguloSanas.
Turpreti PF pétijuma pétnieks ievaktajos datos meklIe jégu, ejot cauri ieprieks
noteiktam struktur€tam procesam, izveidojot integrétu viedokli par p&tama
pieredzi. Var tikt mekléts saskanots ekspertu viedokli par pétnieka veikto datu
analizi (VanKaam, 1966) vai arT pétnieka interpretacijas var validiz&t ar petfjuma
dalibnieku palidzibu (Colaizzi, 1978). P&tnieks pats censas izprast datus kopuma,
integréjot jégas vienibas vienota izpratné par dalibnieku pieredzes struktiru
(Giorgi, 1985). IFA, lidzigi ka HF un CF, nav saistita ar hipotézu parbaudi, bet ar
tas personigas pieredzes izpratni, ar kuru pétnieks izvélas darboties konkrétaja
petijuma. Pétnieks censas interpret€t dalibnieka interpretacijas. Ka jau minéts,
IFA parasti nodarbojas ar nozimigiem dzivi maino$iem notikumiem, kada ir ari
tevu dzive ar neizarstejami slimiem b&rniem.

Zinatnisko stiprumu HF nosaka vairakas interpretacijas stadijas, kuru
rezultata rodas modeli, diskusija par to, ka no datiem rodas to interpretacija un
pats interpretacijas process. Turpreti PF zinatnisko stiprumu nodroSina
distancésanas un fenomenologiska redukcija.

Literatiira nav pieejami HF konkréti datu analizes soli. Lai rastos izpratne,
jaintegré petnieka iepriek$eja pieredze, informacijas avoti un datu interpretacija.

Ieliikosimies IFA datu analizes solos (p&c Howitt, 2010):

1) sakotngja iepaziSanas ar gadijumu un pirmie transkripta komentari;

2) aptuvena t€ému noteikSana, Kur pé@tnieks sak rakstit piezimes par
galvenajam transkripta témam, kuras var tikt formul&tas dazos vardos,
Izmantojot Tsu frazi vai t€émas nosaukumu teorétiskaka vai abstraktaka
veida neka pats teksts;
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3)

4)

5)

6)

temu savstarpgjas saistibas meklgjumi, noteiktas témas sagrupejot
plasakas t€mas, izskatot tému sarakstu un meklgjot sakaribas starp tam.
Galvenas temas ir lidzigu, bet tomér dal€ji atSkirigu tému kopa ar
plasakiem nosaukumiem;

sistematiskas t€ému tabulas izstrade, vizuali atspogulojot apakStému un
galveno tému struktiiru;

vairaku gadijumu pétijuma analize turpinas ar citiem gadijumiem tada
pasa veida. Témas no pirma gadijuma var izmantot ari talakiem
gadijumiem, bet var arT katru jaunu gadijumu analiz€t no jauna. Talak
tieck veidota tabula, kas liela méra ir péc savas struktiiras lidziga
ieprieks¢jai;

analiz€to te€mu ietverSana rakstiskaja atskaité, Katru tému ripigi
aprakstot un ilustréjot ar preciziem citatiem no interviju transkriptiem.
Katram pieméram biitu skaidri un pietiekami jailustré t€mu. Atskaite
satur petnieka interpretaciju un izpratni par to, ko dalibnieki ir teikusi.

Interpretativas fenomenologiskas analizes piemérotiba un pielietojuma

problémas tévu pieredzes ar neizarstéjami slimu bérnu izpéte

Issues of Interpretative Phenomenological Analysis in studying experience of

fathers with a fatally ill child

Aplukojot IFA galvenos elementus, var pamanit atbilstibu autoru ieceréta
petijuma t€mai, objektam un jautajumiem.

1.

Induktiva pieeja, vadoties péc datiem. Ta ka té€vu pieredze ar
neizarstéjami slimu b&rnu Latvija nav pétita, tad Sis elements atbilst
petijuma t€mai un petijuma jautdjumam, kas orient€ uz Sadas pieredzes
1zzinasanu.

Primarais ir pieredze ka personigs piedzivojums, nevis valoda, ar kuras
palidzibu ta tiek izteikta. Sis elements lauj noturét p&tijuma fokusa tevu
pieredzi un tas jegu mekleésanu, mazak koncentréjoties uz valodu, ka $1
pieredze tiek aprakstita.

Var identificét gan pieredzes individualos (idiografiskos), gan kopigos
(nomotetiskos) aspektus, kas ir butiski p&tijuma turpmakai attistibai.
Uzsvars uz pétnieka lomu interpretacija un sadarbiba ar dalibnieku lauj
precizak interpretét iegiitos datus, nodroSinot pétijuma zinatnisko
stiprumu.

Pé&tnieks rod jégu pieredzu sarezgitiba, kas noteikti ir planotaja pétijuma
joma.

Ticamas pétnieka interpretacijas, kas balstas uz piemériem no datiem,
laus precizak izzinat tévu pieredzi, izvairoties no priekSstatiem un
paredz€jumiem.
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7. Interpretacija var ietvert psihologiskus skaidrojumus, no ka izvairas
dazas kvalitativas metodes un kas atbilst planota pétjjuma nozarei —
psihologijal,

8. Dalibnieki ka savas pieredzes eksperti kopa ar p&tnieku péta pieredzes
jégas, nevis pasivi paklaujas petnieka izp&tei un interpretacijam, tas dod
iespeju iegiit dzilakus un bagatigakus datus.

9. Dalibnieki analize tiek uztverti pilniba ka individualas, socialas un ar
savu kultiiru saistitas biitnes, kas citadi petjjuma ietvaros nemaz nav
iedomajami un kas lauj iegiit pieredzes daudzveidibu.

Tadgjadi var secinat, ka IFA ka fenomenologiska p&tijuma dizaina pieeja ir
piemgrota, lai kvalitativas stratégijas ietvaros pétitu un izzinatu té€vu pieredzi ar
neizarstgjami slimu bérnu. Tacu Seit noteikti nevar atstat bez ieveribas izveletas
pieejas problematiskos jautajumus, kuri biis sarezgitaki un daudzveidigaki neka
tas varétu but kvantitativa pétijuma stratégija. Vispirms janorada, ka kvalitativais
petijums ir saistits ar tadam gritibam ka lielu laika patérinu, ka art ar problémam
iegiito datu atlas€, kategoriz€Sana un sint€z€. Problémas var€tu rasties ari ar
petijuma dalibnieku motivéSanu iesaistities sapigas pieredzes analizé un jégas
mekl&jumos. Iesp&jamas griitibas iegiit petijuma dalibnieku uzticibu, problémas
var radit pétijuma konsekvence (Pipere, 2011), jo Sobrid pastav tikai pieneémumi
par pieredzes nomotétiskajiem aspektiem, ka ari pastav iesp&ja tos neatklat dazadu
iemeslu dgl. Kvalitativo p&tijumu procediiras nav standartiz&tas (Pipere, 2011),
turklat petijuma par teévu pieredzi ar neizarstejamu beérnu bis i1zteiktaka vajadziba
un lielakas gratibas ar petijuma zinatniska stipruma nodroSinaSanu un
atspogulosanu.

Cilveka faktors ir kvalitativa pétijuma un analizes lielaka priekSrociba un
fundamentals trikums (Patton, 1990) tacu ka jau minéts iepriek§ — Vienigais
drosais informacijas avots atbildei uz plaSo jautajumu “Kada ir cilvéka dzivas
pieredzes jéga?” ir pats cilveéks. Cilvéka darbiba, izpratne vai pieredze prasa, lai
cilvéks pats interpreta So darbibu vai pieredzi p€tniekam un tad p€tniekam ir
jainterprete cilvéka sniegtais skaidrojums (Pipere, 2011).

Secinajumi
Conclusions

Lai pétitu un giitu izpratni par tévu pieredzi ar neizarst€jami slimu beérnu,
iesp&jams, vispiemérotaka ir konstrukcionisma paradigma balstita kvalitativa
pétijuma stratégija, jo Kkvalitativie p&tnieki cenSas izprast, ko nozimé dazadu
konkrétu apstaklu pieredze un ka cilveki rikojas noteiktos apstaklos (Willig,
2008). Savos pamatos kvalitativais psihologiskais p&tijums var tikt uzskatits par
iesaistiS8anos datu, kas nesatur skaitlus, vakSana un analiz€, izmantojot
psihologisko perspektivu, lai sniegtu detalizétus aprakstus un iesp&jamos
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skaidrojums tam, ka cilveki veido jégu, lai izprastu pasauli, un kada ir vinu dazadu
notikumu pieredze (Howitt, 2010).

No vairakiem kvalitativa pétijuma dizainiem ka piemérotakais teévu unikalas
pieredzes izpétei tika izvelets tiesi fenomenologisks p&tijums, jo tas ir pieméerots
dzivas pieredzes jegas izpétei (Creswell, 2006). Fenomenologiska pétijuma centra
ir cilvéku pieredze attieciba uz kadu paradibu un tas, ka cilvéki interpreté So
pieredzi. ST pétijuma dizaina meérkis ir aprakstit izdzivoto pieredzi
fenomenologiskajos jédzienos. Turklat $adus pétijumus parasti veic jomas, kas
vél nav pietiekosi izpétitas (Donalek, 2004).

Fenomenologiskam pétljumam ir pieejami tris visvairak lietojamie pétijuma
dizaini:  hermeneitiska fenomenologija (vanManen, 1990), empiriska,
transcendentala jeb psihologiska fenomenologija (Moustakas, 1994) un
interpretativa fenomenologiska analize (Smith, 2009). Salidzinot visus trTs
minétos pétijuma dizainus esam nonakusi pie secinajuma, ka petijumam par t€vu
pieredzi ar neizarst§jami slimu be€mu piemérotaka ir interpretativa
fenomenologiska analize, jo ta lauj izpétit, ka cilvéki rod savas dzives svarigas
pieredzes jégu (Smith, Larkin, & Flowers, 2009). IFA parasti nodarbojas ar
nozimigiem dzivi mainoSiem notikumiem, kada ari ir téva pieredze ar
neizarst€jami slimu bérnu. IFA var identificét gan pieredzes individualos
(idiografiskos), gan kopigos (nomotétiskos) aspektus, kas ir bitiski petijuma
turpmakai attistibai un atbalsta mekléjumiem teviem paliativas apriipes ietvaros.

Tadgjadi, lai petitu un giitu izpratni par tévu pieredzi ar neizarst€jami slimu
bérnu, ka vispiemérotaka ir izvéléta konstrukcionisma paradigma balstita
kvalitativa pétijuma stratégija ar fenomenologiju ka pétijjuma dizainu un
interpretativo fenomenologisko analizi ka kvalitativo datu analizes metodi.

Summary

Qualitative research methods are increasingly being used in health psychology
field. Therefore, topics studied should be carefully matched with appropriate research
design. The purpose of this study is to explore and justify the choice of methodological
approach for the prospective phenomenological doctoral research investigating lived
experience of fathers of fatally ill child. Introductory part describes the topicality of the
planned research theme and stresses the importance of choosing appropriate research
design and data analysis method. The first section of the paper examines the
postmodernist perspective. Based on research paradigm defined by T. Kuhn,
constructivism is more emphasized and considered, as this postmodernist approach
focuses on sensitivity and subjective experience. In the following section
phenomenology is described as the most appropriate qualitative research method for
exploring human experience as being a very center of this design. Besides that,
phenomenology is recommended in research areas that are not extensively researched
yet. In the next chapter three phenomenological approaches are described and
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compared - Hermeneutic Phenomenology, Psychological Phenomenology and
Interpretative Phenomenological Analysis. As a result, Interpretative Phenomenological
Analysis is recognized as the most appropriate for investigating significant life-changing
events, such as the experience of father's with fatally ill child. In the final chapter
possible difficulties of the planned research and issues of the chosen approach are
examined. It is concluded that in order to grasp the experience of fathers with a fatally
ill child, the interpretive phenomenological analysis based on a constructivist paradigm
should be chosen.
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