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ADAPTATION PROCEDURE OF THE TEST OF
ASSERTIVE BEHAVIOUR

Valerijs Makarevics
Daugavpils University, Latvija

Dzintra Ilisko
Daugavpils University, Latvija

Abstract. The problem of assertiveness as a condition of self-actualization is actively developed
by both, theorists and practitioners. In order to explore it, more than 30 different tests are being
developed by the scientists. However, most of them have common drawback.

In reality, behavioural acts that in one cultural environment are perceived as manifestations of
assertiveness, in other context it can be interpreted as aggression or perceived as completely
unacceptable. The purpose of this study was to select an assertiveness test created in a similar
culture, translate it into Latvian and test for reliability. Both, direct and reverse translation was
carried out, which was discussed with the author of the test. Repeated pilot testing indicate to
high reliability of a translated version of the test.

Keywords: aggressiveness, assertiveness, reliability of the test, self-actualization, test.

Introduction

After publication of the book by the American scientist A. Maslow, in which
he proposed the concept of self-actualization as the goal of human life, the
scientific literature opened a discussion about personality qualities that contribute
to this debate. Self-actualization, according to the author of the concept, is the
desire of a person to maximize his/her full potential, abilities and opportunities
on the way to realization of his/her goals of life (Maslow, 1943).

Assertiveness was recognized as an indispensable condition for self-
actualization. Gading defines assertiveness as one’s ability to act on the basis of
self-esteem, taking into account the opinions of other people, so that the behavior
that manifests itself in interpersonal relationships remains within positive
boundaries (Gading, 2020).

At the turn of the twentieth and twenty-first centuries, the interest in the study
of the phenomenon has increased. According to Peneva & Mavrodiev, this is
explained that in the changing social and political situation in the world, which
requires a search for means to strengthen human potential, could contribute to
solving new problems (Peneva & Mavrodiev, 2013). At the same time, studies
have confirmed positive effect of assertive behavior in solving professional
problems.

© Rézeknes Tehnologiju akademija, 2023
https://doi.org/10.17770/sie2023vol1.7056
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It was necessary to design tests that would help to determine the level of
development of the skills of assertive behavior of the individual in order to solve
diagnostic and professional problems.

The main aim of this study is to find and to translate into Latvian and to adapt
the assertiveness test, which was created and tested in a similar socio-cultural
environment. Methods that were used in this study, was: translation and reverse
translation of the test from the original language into Latvian (and vice versa);
comparison of the original and reverse translation by introducing all necessary
changes. The reliability of the test was ensured by repeated testing performed in
the same sample.

Literature review

The author of the development of the theoretical foundations of assertiveness
and their application in psychotherapeutic practice is considered to be A. Salter.
In his works, he contrasts assertiveness with aggressiveness, manipulative
behavior and blackmail (Salter, 2019). His fundamental ideas were developed in
works of other researchers.

As reported by Alberti & Emmons (2008), assertiveness promotes equality
in human relations, allows a person to act in the light of his or her interests,
develops one’s ability to stand up for himself or herself without hesitation, to
express true feelings and enjoy one’s rights without violating the rights of others
(Alberti, & Emmons, 2008).

Assertiveness implies the right to say "no" without feeling guilty (Peneva &
Mavrodiev, 2013). Thus, in the experiment of Swimmer & Ramanaiah,
respondents were asked to respond to 3 sets reflecting conflict situations requiring
the refusal of an unreasonable request.

Before that, the level of manifestation of assertive behavior of respondents
was determined. Three groups were identified: with low, medium and high levels
of assertiveness. Respondents with low levels of assertiveness were more likely
than other respondents to fail to say "no" to an unreasonable request (Swimmer &
Ramanaiah, 1985).

Assertiveness 1S a constructive behavior alternative to passivity,
manipulation, and aggression. In assertiveness theories, the key point is to
separate the concepts of assertiveness and aggressiveness. R. Baron & D.
Richardson define aggression as any form of behavior aiming at harming another
living being (Baron & Richardson, 1994).

Chamberlain reported that assertive behavior can be perceived as aggressive.
He wrote that a successful employee who excels at surpassing his or her colleague
in an attempt to get a promotion does not feel ill-will towards him. However, a
colleague may perceive such behavior as an act of aggression. Thus, the author
concludes that assertiveness is better understood as a moderate aggression,

16



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26", 2023. 15-30

usually unrelated to the intention to harm or rise above another. Persistence seems
to have more to do with instrumental or targeted aggression than with a hostile or
retaliatory aggression. T. Pfafman agrees with this author (Chamberlain, 2009;
Pfafman, 2020).

Therefore, according to Swimmer & Ramanaiah, this can be argued that
assertive behavior is the golden means between aggressiveness and passivity,
although it has some features of both (Swimmer & Ramanaiah, 1985).

A. Gatchpazian suggests to distinguish between passive, assertive and
aggressive behavior according to the following criteria, according to Table 1.

Table I Criteria for passive, assertive and aggressive behavior
(according to A. Gatchpazian) (Gatchpazian, 2003)

Passive Assertive Aggressive
Too scared to say what you | Expresses self clearly and Expresses self with
think confidently aggression and
irritation/anger
Avoids eye contact Maintains eye contact Stares in a judgmental way
Speaks softly or weakly Speaks firmly Speaks loudly (e.g.,
shouting)

Reduces own self-esteem Increases own self-esteem | Reduces others’ self-esteem
Makes body smaller (e.g., | Firm yet welcoming posture | Closed posture (e.g., making
slouching) body bigger)
Others’ needs are put first Self and others’ needs are Others’ needs are put first
taken into account
Can’t say “no” to others’ Is able to say no in a calm Sais no in a aggressive and
requests or demands and direct way reactive way
Aims to please others Aims to express needs Aims to win

According to Fornell & Westbrook, an aggressive person tends to analyze an
act after committing aggressive behaviour. Assertive - before aggressive
behaviour is being committed (Fornell & Westbrook, 1979).

An important note regarding the stability of assertive behavior is made by
I. Peneva & S. Mavrodiev. They wrote that in the case of an imbalance between
one's own and others' rights, human behavior usually becomes passive, aggressive
or manipulative (manipulation here is viewed as a form of aggressive behavior
(Peneva, & Mavrodiev, 2013).

Assertive behavior contributes to the solution of professional problems. This
is evidenced by the results of studies that are related to training of nurses
(Gultekin, Ozdemir, & Budak, 2018; Kadam, & Naikare, 2018; Ben Cheriff et al.,
2022), social work specialists (Stoykov, 2020), sales people (Fornell, &
Westbrook, 1979). Assertive behavior has positive impact on academic success
in school (Galata, 2018). Several studies suggest that manifestations of
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assertiveness can be influenced by fear of negative assessment of the behavior of
the subject by other people (Prabha & Babu, 2021).

Assertive behavior can be taught. Assessment acquired through special
education reduces anxiety, increases self-esteem and self-confidence, and
promotes academic success (Niusha, Farghadani, & Safari, 2012; Parray, Kumar,
& David, 2020). Interest in the problem of assertive behavior requires creation of
appropriate diagnostic tools. According to N. Esgi's calculations, today there are
more than 30 different scales of self-esteem, which are widely used to measure
and to evaluate assertiveness and dependence on social networks. But almost all
of them need to be refined, because they do not have sufficient reliability and
validity when they are used in different cultures (Esgi, 2016).

The reason for this is not only the differences in ideas about behavioral
manifestations of aggressiveness inherent in a particular culture. There have been
cases where, within the same culture, opposite results have been obtained when
applying different assertiveness tests. For example, there are the results of two
studies conducted at the same time in India.

The first, authored by I. Saradha, T. Sasikala, & B. Rathinasabapathy, argues
that there is a statistically significant relationship between the level of
development of assertiveness and demographic indicators (age) (Saradha,
Sasikala, & Rathinasabapathy, 2022). The authors of another study reported that
there is no statistically significant relationship between these phenomena (Nalini
& Ganapathy, 2020).

The methodological basis of our work is the ideas of A. Salter and the
interpretation of his ideas by V. Sheinov.

Methodology

For the translation into Latvian and reliability check, the assertiveness test
of V. Sheinov (Sheinov, 2014) was chosen. It contains 26 statements, some of
which relate to assertive behavior and the others to aggressive and passive
behavior.

Responses to the statements were evaluated in Lickert’s scale. After test
being translated from Russian into Latvian, a reverse translation has been made,
which was approved by the author. The students from the Faculty of Management
and Education of Daugavpils University took part in pilot testing (n=50).

The age of the participants ranged from 20 to 63 years (46 women and 4
men). The median age was 27 years.

Questionnaires were sent to participants by e-mail. Respondents replied in
the same way. To check the reliability, a month after the first, the second test was
tested on the same respondents. When calibrating the answers, statistical data
provided by the author of the test were used.
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There i1s no information about assertiveness studies in Latvia scientific
databases.

Research findings

The following form of the test is used by the authors (Table 2). For the
international readership the paper is written in the English language, while the test
1s in the Latvian language with explanations in English, since the main aim of this
study is to reflect of the process and the result of adapted test in the Latvian
language.

Table2 Assertively Testing

One can choose the answers according to the following criteria: always - 1, often -
2, rarely - 3, never — 4

Jautajums (Question) Vienmer Biezi Reti Nekad
(Always) - | (Often) — | (Rarely) - | (Never)
1 2 3 —4

1. Run3gjot ar kadu, es nesp€ju iebilst,
pat ja domaju, ka manis pasa viedoklis
ir pareizaks. Man ir vieglak noklusét.

1. When talking to someone, I cannot
object, even if I think my own opinion is
more correct. It's easier for me to keep
quiet.

2. Dazadas  sapulcés es  dodu
priekSroku  noklusét, kad pastav
varbitiba, ka es nokluSu stulba
stavokli.

2. In various meetings, [ prefer to keep
silent when there is a possibility that I
will be perceived as stupid.

3. Es izjutu grutibas wuzaicinat uz
tikSanos sev interesantu  cilvéku
(piem@ram, pretgja dzimuma parstavi).
3. This is difficult for me to invite an
interesting person (for example, a
representative of the opposite sex) to a
meeting.

4. Es médzu iepazities ar cilvékiem,
pret kuriem es izjutu lidzjutibu. Es
negaidu, kamér vini spers pirmo soli.

4. T tend to get to know people I
sympathize with. I don't wait for them to
take the first step.

5. Kad mani slavé un izsaka
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komplimentus, es samulstu un nezinu,
ka uz to reagét, es jutos it ka ne sava
ada.

5. When I am praised and

complimented, I'm embarrassed and don't
know how to react to it, I feel as if I'm not
in my own skin.

6. Run3gjot par kaut ko svarigu vai ar
kadu, no kura esmu atkarigs/a, es
apjiiku un jutos neparliecinosi.
6. When I talk about something important
or with someone [ am addicted to or I get
confused and feel unconvincing.

7. Man ir loti griti sakt sarunu ar
ierédniem un vaditdjiem, pat ja man
vienkarsi viniem kaut kas ir japasaka.
7. It is very difficult for me to start a
conversation with officials and managers,
even if I just have to say something to
them.

8. Esiestdjos par savam tiesibam.
8. I stand for my rights

9. Es iestajos par savam tiestbam.
9. I stand up for my rights.

10. Es nekautrgjos noradit visiem, kas
strada, atpiiSas vai dzivo viena

telpa ar mani, lai vini piedalitos kartibas
uzturéSana.

10. T am not ashamed to point out to
everyone who works, rests or lives in one
room with me so that they participate in
maintaining order.

I11. Man ir griti ieskatities acis
cilvekam, ar kuru man ir atskirigs
viedoklis.

11. It's hard for me to look into the eyes

of someone with whom my opinion
differs.

12. Man ir griitibas luigt palidzibu.
12. Thave difficulties asking for a help.

13. Ja sarunu biedra uzvediba ir kaut
kas, kas traucé sarunas norisei, man ir
pietickami daudz apné€mibas vinam/ai
par to pateikt.

13. If there is something in the partner’s
behavior that interferes with the
conversation, I have a determination to
tell him/her about it.
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14. Es lauju no sevis vit virves.
14. I allow to wind ropes from myself.

15. Vai jus kadreiz kautrgjaties no
cilvékiem vai me&ginat nenoklut
noteiktas situacijas, jo nevélaties justies
neeérti?

15. Are you sometimes shy and stay away
from certain situations because you do
not want to feel uncomfortable?

16. Jums ir neveikli atgadinat viesmilim
par sevi, ja vin$ jiis neapkalpo, bet gan
sak apkalpot apmeklétajus, kuri ir
ieradusies velak?

16. It is awkward for you to remind the
waiter about yourself if he does not serve
you, but starts serving visitors who have
arrived later?

17. Ja kadam nav taisniba, vai jums ir
neérti vinam uz to noradit?

17. If someone is wrong, are you
embarrassed to point it to these people.

18. Man ir grati kadam izteikt
komplimentus vai uzslavét.

18. It is hard for me to compliment or
praise someone.

19. Vai Jis jutaties neerti lagt
viesmilim darga restorana nomainit
jusu &dienu, ja tas ir pagatavots slikti
vai ir slikti pasniegts?

19. Do you feel uncomfortable asking a
waiter in an expensive restaurant to
change your food if it is cooked poorly or
is poorly served?

20. Vai jums ir griitibas aizstavét savu
viedokli, ja tas ir pretruna cilvéka
viedoklim, kuru jis cienat?

20. Do you have trouble defending your
point of view if it contradicts the opinion
of a person you respect?

21. Es vértgju savu uzvedibu objektivi.
21. I judge my behavior objectively.

22. Man nacas attaisnoties un
atvainoties par savu uzvedibu.

22. I had to make excuses and apologize
for my behavior.

23. Es uztraucos par milajiem, kad
viniem ir problémas.
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23. I worry about loved ones when they
have problems.

24. Man loti svarigs ir citu viedoklis.
24. The opinion of others is very
important for me.

25. Man ir jabut logiskam, pienemot
lémumus.

25. 1 have to be logical in making
decisions.

26. Man ir gritibas atzit, ka es
nesapratu skaidrojumu (uzdevumu).

26. I'm having trouble to admit that I
didn't understand the explanation.

The key of the Test: A26.
1. Before calculating the results, you need to make an inversion No.
1,9,10,13,21, replacing with: 1= 4, 2=3,3=2, 4=1,
2. To calculate the total of all points.
If the sum is less than 66, uncertainty (passivity) is more characteristic, if
more than 77 — there is a tendency towards aggression. In the range of 66 -77,
self-confidence or assertivity is characterizing a person.

Discussion

In the process of repeated testing, which was carried out a month after the
first test was carried out, it was stated that the coefficients of the relationships
between the first and second results of the Test were 0.98 according to the Pearson
criterion. Thus, a high degree of reliability of the test was proved. We did not
check the validity of the test, since this procedure had already been performed by
the author of the questionnaire.

The Test of Sheinov on confidence has been used by the authors in several
studies. Thus, in one of these studies, it was discovered that dependence on social
networks hinders the development of assertive behavior skills (Makarevics &
[lisko 2022a, 2022b).

Conclusions

The assertive behavior is one of the most studied contemporary problems.
Along with theoretical developments, there is a need for tools to investigate and
diagnose this phenomenon.

The authors have translated the Test into the Latvian language and adapted
assertiveness test. In the process of adaptation, the high reliability of the Latvian
version of test was confirmed.
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Abstract. Doctoral studies are the first stage of an academic career, which applies to both the
academic doctoral study programme and the professional doctoral programme. Over the past
two decades, the role and tasks of doctoral studies have changed dramatically, especially in
Europe. Doctoral studies have become an important link between the European Higher
Education Area and the European Research Area and its main task is to provide those with
doctoral degrees with the best qualifications for the creation, implementation and diffusion of
new knowledge and innovations. Interdisciplinarity is trending. Nowadays scientists,
researchers, professionals face up with the global problems. This global problem usually is
unsolvable and complex by individual fields of science. Therefore, interdisciplinarity is vital in
educational process as well as n science. Interdisciplinary approach in thus field is challenging
tasks for researchers and persons involved in educational process. Nevertheless, if Doctoral
Programme is designed based on Interdisciplinarity, doctoral level studies in areas that cannot
be accommodated in one of the departmental doctoral programs, could give broader and more
unique research results. Interdisciplinary approach on doctoral level programme helps as well
meet the individually designed interests or researcher. Bridging many disciplines together there
is possible to provide novel and significant researches.

Keywords: doctoral study, interdisciplinarity, science, education.

Ievads
Introduction

Misdienu komplicétie socialie procesi klust par izaicinajumu pétniecibai,
izvirzot prasibu aptveroSi analizét un vérteét konkrétas norises sabiedriba.
Zinatnieki, politikas veidotaji, darba deve;ji, starpdisciplinaro darbu uzskata par
1z8kiroSu. Ar1 starpdisciplinaro pétjjumu cit€jamiba norada uz pieaugoso
pieprasijumu attiecigo petijumu veiksana.
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Palkova et al., 2023. Starpdisciplinara doktorantiira ka jauna izglitibas un pétniecibas
iespéja Latvija

Latvijas Republikas zinatnes politikas un valsts finans€to pétijumu
prioritates biezi vien saistas ar nepiecieSamibu izveidot plasu petnieku komandu,
nodroSinot vairaku zinatnes nozaru parstavniecibu un pétnicku kopdarbu
(piem&ram, valsts pétljumu programmas). Ari Latvijas zinatnes stratégiskais
poziciongjums ir veidots, nemot vera plaSu faktoru kopu: “(a) ekonomiskas,
socialas, politiskas, kultiira, likumdoSanas un vides izmainas un tendences Latvija
un pasaule; (b) ieceréto zinatnes un pé&tniecibas strategisko attistibu Latvija
saistiba ar valsts ekonomiskas attistibas stratégiju; (c) Eiropas Savienibas
nostadnes un atbalsta prioritates zinatnes un petniecibas attistiba; un (d) unikalas
iespéjas, ko augstakmingtie faktori rada Latvijas zinatnei” (LR Izglitibas un
zinatnes ministrija, 2019), kas attiecigi aktualiz€ zinatniskas ekspertizes
starpdisciplinara skatijuma nepiecieSamibu un prasa parvarét zinatnisko
fragmentarismu.

Vienlaikus atzim&jamas darba tirgus tendences un darba devéju vajadzibas,
kas noteic starpnozaru pétjjumu un studiju pieprasijjumu. Dazadam
tautsaimniecibas nozarém ir nepiecieSami starpnozaru pétijumi, zinatniskas
ekspertizes limeni izmantojot daudzveidigas zinasanas un prasmes (European
University Association, 2016). Saskana ar Zalcburgas principiem tiesi starpnozaru
petijumu attistiba laus atri un efektivi reagét uz darba tirgus izaicinajumiem un
vajadzibam, savukart doktorantiiras ietvaros ir janodroSina starpdisciplinaras
macibas un transversalo prasmju attistiSana (Rauhvargers, 2005).

Sie apsverumi tie$i ietekmé ari jauno zinatnieku sagatavo$anu Latvijas
Republika, doktorantu sadarbibas kompetenci ar citu zinatnu nozaru parstavjiem
poziciongjot ka priekSrocibu pé€tnieciba — dalibai zinatniskajos projektos,
pieredzes apmaina (tostarp doktorantiiras skolu ietvaros), plasakam darba
iesp&jam nakotn€, attiecigi laujot attistit izpratni par aktualitatem citas zinatnes
nozar€s un parnozaru zinasanas (zinatniska izciliba), ka ar pec biitibas ir pamats
parkartot doktora studiju programmu saturu un organizaciju. Minétais atbilst ar1
Zinatniskas darbibas likuma nostiprinatajai zinatnieka darbibas brivibai —
zinatniekam ir tiesibas brivi izvéleties zinatnisko petijumu virzienu un metodes
(LR Saeima, 2005), zinatnes universitate ekosist€émas izpratnei (LR Saeima,
1995), ka ar1 jauna doktorantiiras modela konceptam.

Petijuma analizéta starpdisciplinaras doktorantiiras ievieSana, vertgjot tas
teorétisko un praktisko pienesumu izglitibas kvalitates celSanai. Izglitibas
kvalitate korel€ ar tautsaimniecibas stabilitati un ilgtsp€ju, tapec radosu, inovativu
risindjumu raSana misdienu sociali ekonomiskajam problémam ir izglitibas
sist€émas izaicinajums un prioritate vienlaicigi. Starpdisciplinaras doktorantiiras
meérkis, aizstajot esoSo klasisko doktorantiiras studiju sisteému, ir nodrosSinat tadu
specialistu sagatavoSanu, kas sp€ piedavat inovativus, starpdisciplinarus un
tehnologiskus problému risinajumus.
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Petijuma meérkis ir starpdisicplinaras doktoranttiras tiesiska reguléjuma un
prakses problému analize izglitibas kvalitates un valsts ilgtsp€jigas attistibas
konteksta.

P&étijuma izmantotas visparzinatniskas un specialas zinatniskas metodes -
dokumentu analize, ka ar7 tiesibu normu interpretacijas metodes (gramatiska,
vesturiska, sisteémiska, teleologiska), analiz&jot tiesibu aktus, politikas planosanas
dokumentus un teorijas avotus, ka art indukcijas — dedukcijas metode, izdarot
secindjumus un izsakot priekslikumus.

Starpdisciplinaritates nozimes pieaugums darba tirgi, izglitiba un
petnieciba
Increasing importance of interdisciplinarity in the labor market, education
and research

Misdienas katra atseviska socialo zinatnu nozare vairs nesp€j visaptverosi
uzlabot ietekmi uz  sabiedriba notiekoSajiem  procesiem.  Tapéc
starpdisciplinaritate paver plaSakas iesp&jas veikt miisdienu noris€m apbilstoSus
peétijumus. Starpdisciplinaritate visbiezak tiek skaidrota ka noteikto zinasanu
“kombinacija no vairakam dazadam specialitatétm” (Ratniece, 2021). Attistot
starpdisciplinaru pieeju, tai skaita doktora studiju programmu Iimeni, centra ir
dazadu zinatnu un disciplinu teoriju un metodologijas mijiedarbiba, integracija.
Vienlaikus notiek art klasisko jeb raksturigako disciplinu robezu parskatiSana un
to apzinata un mérktieciga parkapsana.

Sis ietvars ir kluvis par pamatu, lai izveidotu labai starptautiskai praksei un
jaunajam doktorantiiras modelim atbilstoSu pirmo starpdisciplinaro doktora
studiju programmu Latvijas Republika — Rigas Stradina universitates (RSU)
doktora studiju programmu “Socialas zinatnes” (RSU, b.g.), attiecigi parvarot
doktora studiju programmas fragmentarismu un konsolid&jot Iidz $im esoSas
piecas doktora studiju programmas “Tiesibu zinatne”, “Politikas zinatne”,
“Sociologija” un “Komunikacijas kultira un multimediji”, “Vadibzinatne”, ka ari
vienu doktora studiju apakSprogrammu “Veselibas vadiba”, kas atbilst dazadiem
akreditetajiem studiju virzieniem.

Izstradajot jaunu studiju programmu “Socialas zinatnes” (RSU, b.g.), 1pass
uzsvars ir likts uz socialo zinatnu lomas palielinasanu pétnieciba, apvienojot
nozaru un apakSnozaru specifiskas zinasanas un kompetences. Socialo zinatnu
pétniecibas ietekmes uzlaboSana ir viena no studiju programmas prioritatém, un
ta izriet no Eiropas Komisijas programmas “Horizon 2020” meérkiem.
Starpdisciplinaro doktora studiju programmu izveide un tadejadi zinatnes nozaru
integracija specina petniecibas ietekmes celu (key impact pathways), tadgjadi sevi
nesot potencialu sekmét politikas veidoSanu, zinatnisko pieradijumu izmantoSanu
strat€giskas komunikacijas ietvaros, ka ari uzlabo infrastruktiru un pétniecibas
datu plasaku izmantoSanu starpnozaru perspektiva, demonstréjot primari sp&ju
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veicinat industrialo pétijumu attistibu. Turklat universitatem $ada pieeja kalpo par
labu iesp&ju vienkopus koncentrét dazadus resursus — pétnieciskos, finansialos,
cilvékresursus, modernizgjot studiju vidi un veicinot iesaistito pusu plasaku
lidzdalibu dazadas zinatniskajas aktivitates, ka art zinatnisko rezultatu izplatiSanu
un zinatnes komunikaciju.

Socialajas zinatn€s pétniecibas ietekmes komponentei ir liela nozime, jo
izcilibas kritérijs ar bibliometriskajiem raditajiem parasti nesniedz pilnvertigu
ieskatu p€tniecibas pievienotaja veértiba. Socialo zinatnu pétniecibas ietekmi ir
sarezgiti savienot ar konkrétam pétniecibas programmam vai projektiem (Arnold,
Knee, & Vingre, 2021).

Apvienojot vairaku socialo zinatnu nozaru programmas, centra ir petniecibas
metodologija, metodes, kas, no vienas puses, ir specifiskas katrai nozarei, no otras
puses, var tikt integrétas un savstarp€ji papildinatas, izejot no attiecigas zinatnes
nozares, tadejadi radot iesp&ju veikt originalus p&tijumus starpnozaru perspektiva.
Jebkurs petijums, neatkarigi no ta, vai tas ir veikts tiesibu zinatnes, komunikacijas,
politikas, sociologijas vai ekonomikas joma, ir balstits uz kopigiem principiem un
ar1 pakartots normativajiem aktiem, kas regul€ sabiedribas uzvedibu. Tadgjadi
petijumi politikas zinatng, tiesibu zinatn€, sociologija, komunikacija un
ckonomika musdienas nevar pastavét bez savstarp&jas sasaistes, kuras pamata ir
gan metodologija, gan arT tiesiska baze, gan arl izpratne par sabiedribas
funkcion€Sanas un attistibas principiem, kas kopuma veido pétamo sistemu.

Doktora studiju programmas “Socialas zinatnes” nozaru apvienoSana
starpdisciplinara perspektiva sniedz iespéju toposSajiem pétniekiem, zinatnisko
lestazu vaditajiem, valsts attistibas un politikas planoSana iesaistitajiem
ekspertiem attistit jaunu pieeju zinatnisko rezultatu ietekmes noveért€Sana un
izplatiSana. Turklat §adi tiek nodroSinata jauna limena pé€tnieku un ekspertu
1esp€ju veicinasana un spéja parorientéties no specifisku nozaru ieksejo problému
risinasanas uz izaicindjumiem, kas saistiti ar plasiem socialiem procesiem
starpnozaru perspektiva. Inovativu risinagjumu mekl€Sana, integréjot socialo
zinatnu potencialu pétnieciska darba veikSana, laus pastiprinat saikni starp
péetniecibu un nozari (praksi).

Viens no faktoriem, kas pamato $adas doktora studiju programmas izveidi
strauji mainigaja pasaul€, ir nepiecieSamiba starpdisciplinaru pétijumu istenoSanu
savienot starp nozares / nozaru spélétajiem.

Lidz ar to sagatavotie studiju pamatkursi tiks Tistenoti visas studiju
apaksSprogrammas, tad€jadi nodroSinot stud€joso iespeju iegiit starpdisciplinaras
zinasanas, ka ar1 prasmes un kompetences, kas sniedz prieksrocibas darba tirgt.
Starpdisciplinara pieeja lauj art efektivak izmantot universitates materialtehnisko
bazi, bet stud€joso iespejas stradat starpdisciplinaras un starptautiskas komandas
veicinas to konkur€tsp&ju darba tirgii un sekmeés potencialu inovaciju radiSanai.

Viens no Latvijas ilgtsp&jigas attistibas strat€gijas lidz 2030. gadam
izaicinajumiem ir pasaules ekonomikas un tehnologiju straujas parmainas, ka
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rezultata efektiva un elastiga augstakas izglitibas sistema kliast par izskiroSu
Latvijas konkurétsp€jas un cilvékkapitala vertibas faktoru (Latvijas Republikas
Saeima, 2010). Apstaklos, kad doktora studiju programmam biis pieaugoSa loma,
starpdisciplinaras studiju programmas struktiira un saturs sekmes Latvijas
augstakas izglitibas nozares strat€gisko mérku sasniegSanu, mazinot studiju
programmu fragmentaciju un veicinot resursu koplietoSanu, parnacionalitati un
studiju vides starptautiskoSanu, vienlaikus sekméjot inovaciju ievieSanu,
transversalo prasmju pilnveidi, nodroSinot individualu pieeju un elastibu
pétnieciba. Savukart starptautiska sadarbiba un iesaiste Eiropas zinatnes norises
ir priekSnosacijums nakotnes izaugsmei, piekluvei jaunam zinaSanam un
resursiem, kalpo personibas un valsts izaugsmei (sk. 1.tab.).

1. tabula. Doktora studiju programmas saskanotiba ar RSU, Latvijas un Eiropas Savientbas
stratégisko viziju, planoSanas dokumentiem un normativajiem aktiem (autoru veidota)
Table 1 Coherence of the doctoral study program with the strategic vision of RSU, Latvia
and the European Union, planning documents and regulatory acts (made by the Authors)

Dokuments Saskanotiba ar programmu “Socialas zinatnes”
Eiropas Savienibas Studiju programma “Socialas zinatnes” nodroSina augstakas
stratégiskie dokumenti  izglitibas sistému salidzinamibu un saskanotibu ar noliku
izglitiba (Bolonas process) veicinat iedzivotaju mobilitati, nodarbinatibu un Eiropas
augstakas izglitibas starptautisko konkur&tsp&ju atbilstosi
Bolonas procesa virsmérkim (EHEA, 2020)

Eiropas Komisijas Doktora studiju programma “Socialas zinatnes” atbilst
stratégija “Eiropa 2020: stratégija noteiktajiem mérkiem uzlabot Eiropas augstakas
stratégija gudrai, izglitibas iestazu darbibu un starptautisko pievilcibu un
ilgtspéjigai un paaugstinat visu izglitibas un macibu Iimenu visparéjo kvalitati

integréjosai izaugsmei” ES, apvienojot izcilibu un vienlidzibu, $aja nolika veicinot
studentu un doc&taju mobilitati, ka ar uzlabot situaciju jauniesu
nodarbinatibas joma (Eiropas Komisija, 2010)
Horizon 2020 Socialo zinatnu pétniecibas ietekmes faktora uzlaboSana
(research impact) ir viena no prioritatém, kas izriet no Horizon
2020 ieklauto merku tvéruma (European Comission, n.y.)
Nacionalais attistibas Studiju programma atbilst Latvijas Nacionala attistibas plana
plans 2021. —2027. gadam 2021.-2027. gadam stratégiskajiem mérkiem, laujot realizet
visaptverosu starptautisku un starpnozaru sadarbibu, aktivu
inovaciju radiSanu, stiprinot sabiedribas ilgtsp&ju, ekonomisko
jaudu un nacionalas identitates attisttbu (Parresoru
koordinacijas centrs, 2020)

Augstskolu likums Izaicinajumi, nemot véra nacionala regul€juma trilkkumus un
ierobezojumus strapdisciplinaritates ieviesana. IerobeZotas
iespejas starpdisciplinaro doktora studiju programmu attistibai
(LR Saeima, 1995)
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Zinatnes, tehnologijas
attistibas un inovacijas
pamatnostadnes 2021. —

2027. gadam

Digitalas transformacijas
pamatnostadnes 2021. —
2027. gadam

Konceptualais zinojums
“Par jauna
doktorantiiras modela
ievieSanu Latvija”

Studiju programmu
attistibas un
konsolidacijas plans

RSU attistibas stratégija
2022.-2027. gadam

Programma atbilst zinatnes, tehnologijas attisttbas un
inovacijas politikas vizijai, kas stiprina izcilu pé€tniecibu
(augstas kvalitates un starptautiski atzita pé€tnieciba, tostarp
inovativu organizaciju un uznémgéjdarbibas attistibai), inovaciju
un tehnologiju attistibu zinatn€, gudru, prasmigu un inovativu
sabiedribu (zinatnieki sp€j radit, attistit un ieviest inovacijas un
novertét zinasanu un pétniecibas socialo un ekonomisko
vertibu) (LR IZM, 2021)

Studiju programma iestradats pamatnostadnu ricibas virziens
“Digitalas prasmes un izglitiba”. Pamatnostadnés ir uzsverts
digitalizacijas nozZimigums augstakaja izglitiba un ar1 petnieciba
(LR VARAM, 2021)

Studiju programma atbilst Konceptualaja zinojuma
noteiktajam — jauna, Zalcburgas principiem (Rauhvargers,
2005) un rekomendacijam atbilstoSa doktorantiiras modela
izstradei un ievieSanai. Doktora grada kandidatu pé&tniecibas
izcilibas un karjeras attistiba janem vera
vinu individualie meérki, motivacija un Kkarjeras iespgju
apzinasana (LR Ministru Kabinets, 2020)

2018. gada Izglitibas un zinatnes ministrijas Konsolidacijas
planu izveértésanas komisija tika saskanota seSu jaunu studiju
programmu izstrade RSU. Ka viena no se$am jaunajam studiju
programmam SAM 8.2.1. ietvaros izstradata akadeémiska
doktora studiju programma “Socialas zinatnes”. (LR Ministru
kabinets, 2018b)

Nodrosinat starptautiskaja zinatnes kopiena novertétu
zinasanu radiSanu, uzkraSanu un parnesi, piedavat izcilas,
ieklaujoSas un ilgtspgjigas izglitibas iesp&jas un sniegt
ieguldijumu sabiedribas attistiba veselibas, dzivibas un socialo
zinatnu jomas, realiz§jot ikviena stud€josa un darbinieka
potencialu visa miiza garuma. Vizija: Eiropas méroga moderna
zinatnes universitate, kura koncentréjas talanti, un kura iegist
izcilu pétnieciba un prakse balstitu izglitibu un pieredzi (RSU,
2021).

Starpdisciplinaro studiju programmu veiksmigai veidoSanai un TstenoSanai
ir svarigs ne tikai starptautiskais aspekts, bet ar nacionala Itmena normativais
regul§jums un politikas planoSanas dokumentu tve€rums, kas paver iespgjas
tehniski sakartot starpdisciplinaro studiju un pétijumu veiksmigu istenosSanu.

Starpdisciplinaras pieejas nepiecieSamibas pamatojums
Reasoning for the need for an interdisciplinary approach

Starpdisciplinu petijumi rada iesp€jas apkopot un ar1 piemérot savstarpgji
papildinosas prasmes, lai atrak atrisinat defin€tas problémas, kas arvien biezak
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klust daudzSkautnainas. Starpdisciplinaritate, lauj apgiit jaunas prasmes un
paplasinat savu metodologisko diapazonu (McNicol, 2003).

Socialajas zinatn€s atseviskam zinatnu nozarém un starpnozaru jeb
starpdisciplinarai pieejai ir gan savas priekSrocibas, gan trukumi. Zinatnu nozaru
nosaciti izol€ta attistiba un IidzaspastavéSana reprezenté zinasanu veidoSanas
stabilitati un viendabigumu, tacu starpdisciplinaritate — zinaSanu daudzveidibu un
sp&ju piemeroties socialajai realitatei un daudz plasaka un visaptverosaka veida
to izskaidrot.

Tradicionali zinatnu nozares ir tikuSas uzlikotas ka unikali un relativi
noslégti zinaSanu un zinatniskas domas avoti. Katra socialo zinatnu nozare
atseviski veido pamata struktiiru kopigajam socialo zinatnu blokam. Katra no
nozarém ir gan savi racionalie, gan nejausas dabas faktori, kas nosaka tematisko
un problému loku, ar ko zinatnes nozare nodarbojas, ka ari tai raksturigos
konceptus, teorijas, metodes, pé€tnieciskos modelus, analizes principus,
1zskaidroSanas metodes un citus standartus. Dazadas socialo zinatnu nozares katra
atseviski lauj iegut specifiskas, padzilinatas zinaSanas par sava uzmanibas loka
esoSu tematu aspektiem un jautajumiem. Tacu vienlaikus pastav ari zinaSanu
fragmentacijas, jaunu un kompleksu attiecibu ignoré$anas un jaunu objektu un
tikai dalgjas teému izpetes risks, kas var neatbilst esoSajam praktiskajam un
konceptualajam vajadzibam gan zinatné, gan tautsaimniecibas nozarés un
globalaja videé kopuma. Nozarém izoléti klustot pasam par savu zinasanu,
metodologijas un teoriju robezu sargatajam, nereti tiek pazaudéta sp&ja radit
jaunas zinaSanas un adekvati interpretét socialas norises; socialas zinatnes nereti
kliist mazak efektivas tiesi to fragmentacijas del.

Risinajumu $adai problémai sniedz starpnozaru jeb starpdisciplinara pieeja,
kas vienkarSoti var tikt uzlukota ka efektivs lidzeklis tadu problému atrisinasanai
un jautdjumu atbildéSanai, kas nevar tikt pilnveértigi aptverti, lietojot Skirtas
nozaru metodes, pieejas un zinasanas. Problémjautajumu konteksts var biit loti
plass un dazads, un ta gradacija var sniegties no Istermina instrumentalitates jeb
aktualu praktisku jautagjumu risinasanas lidz pat plasa méroga epistemologisko
nostadnu rekonceptualizacijai socialajas zinatn€s. Lai paplaSinatu zinaSanas un
veidotu tas atbilstoSas socialajai realitatei un globalo procesu savstarp€jai
saistibai, izSkiroSa ir sp€ja macities, izmantojot vairakus zinaSanu avotus
vienlaikus. Starpdisciplinaras pieejas riski tradicionali tiek saistiti ar padzilinatu
zinasanu truokumu atseviSku zinatnes nozaru standartos un tam raksturigajos
zinatnes problémjautajumos. Tade] doktora studiju Iimenim vispiemérotaka ir
starpnozaru pieeja, kad stud€joSie iepriekSejos augstakas izglitibas apguves
Itmenos ir ieguvusi padzilinatas zinasanas vismaz viena zinatnu nozaré, kuru
doktora Iimeni ir iesp€ams paplasSinat ar citu zinatnu nozaru perspektivu,
zinatniskajam metodém, pieejam, teorijam un modeliem (LR 1ZM, 2021).

Veidojot starpdisciplinaru pieeju, tiek radita jauna iesp€ja mekl€t un
veicinat risindjumu piemé&roSanu dazadas sabiedriba pastavosas kompleksas
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jomas, un tas ietver ari sabiedribas veselibu, nabadzibas problému, vardarbibas
un konfliktu tematu individuala, sabiedribas un globala konteksta, globalas
sasilSanas problematiku u. c. Socialajas zinatn€s starpdisciplinara pieeja ietver
paplaSinatu un padzilinatu metodologisko un teorétisko zinasanu piem&rosanu no
vairak neka vienas tradicionalas zinatnu nozares perspektivas, lai izprastu kadu
konkr€tu socialu fenomenu (sk. 2.att€lu).

Aktualas
socialas

intereses

Profesionalas
sagatavotibas
INENUEN

Kopigi koncepti

Starpnozaru
pieejas
Kopigas nepiecie$amiba
analitiskas

Hibridas
zinatnu
apaksnozares

metodes

Diskriminétu

sabiedribas

grupu identitate

2. attéls. Starpnozaru pieejas nepieciesamibu definéjosie faktori socialajas zinatnées
(autoru veidots)

Picture 2 Interdisciplinary approaches are necessary for defining factors in the social
sciences (made by the Authors)

Aktualas socialas norises visbiezak ir izteikti starpdisciplinaras, tas piesaista
dazadu zinatnes nozaru parstavju interesi, un to risinajumi un pilnvertiga
interpretacija nav iespg€jama vienas zinatnu nozares robezas. Zala ekonomika,
dazadi darba tirgus attistibas aspekti, konfliktu pé€tnieciba starptautiskaja vidg,
tiesiskuma un demokratisko vertibu nozime sabiedribas funkcion&s$ana ir atseviski
Sobrid aktuali jautajumi, tacu to loks ir daudz plasaks, ar tendenci arvien
paplasinaties.

Profesionalas sagatavotibas prasibas dazadas tautsaimniecibas nozarés
pieprasa vispusgji izglitotu specialistus, kas pastavoSo socialo realitati un ar to
saistitds probléemas ir sp€jigi uzlikot un interpreté€t plasa perspektiva, kas
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neaprobezojas ar Sauru disciplinas fokusu. Uznémgjdarbibas vadiba, diplomatija,
publiska parvalde un veselibas apriipe ir tikai dazas no nodarbinatibas jomam, kas
sagaida specialistu sp€jas apvienot teortiskas zinaSanas ar praktiskiem
risinajumiem un vienlaikus nem véra dazadas perspektivas un dazadas sabiedribas
grupas, to bazas, vajadzibas un intereses.

Starpnozaru jeb starpdisciplinaras pieejas nepiecieSamibu nosaka ar1 kopigi
koncepti, kopigas metodes un to pielietojamiba dazadu zinatnes nozaru konteksta.
Sis aspekts ir pasi attiecinams uz kvantitativajam metodeém, kas lauj sasniegt
starpdisciplinarus mérkus zinatné un pétnieciba. Sadas metodes aptver
datormodeléSanu, dazadas statistiskas metodes un spélu teorijas, tacu
neaprobezojas ar tam.

Jau Sobrid socialajas zinatn€s pastav hibridas apaks$nozares, kas apvieno
atseviSkus elementus, kas piemit dazadam un tomér saistitam nozarém. Tadejadi
tiek raditas jaunas starpnozares, kuram ir potencials aizpildit zinasanu plaisas, kas
veidojas starp savstarpgji izol€tam nozarém. Tadas, piemé&ram, ir politiska
ckonomika, tiesibu sociologija un sociala psihologija.

Turklat misdienu sociala realitate prasa gan praktiskas politikas risinajumus,
gan socialo zinatnu ieguldijumu, un §is kompleksas problematikas skaidrojumi,
interpretacija un iesp&jamie risinajumi ari socialo zinatnu perspektiva vienmer ir
bijusi izteikti starpdisciplinari un aptver gan tiesiskuma, vienlidzibas un
taisniguma aspektus, gan publiskas parvaldes, ekonomiskas attistibas un
starptautiskas parvaldibas jautajumus. Visspilgtakie pieméri Saja kategorija ir labi
attistita péetnieciba sievieSu tiesibu un vienlidzibas joma, etniskas studijas,
postkolonialas studijas un socialo parmainu aktivisma p€tnieciba.

Starpnozaru pieejai kopuma piemit potencials Skérsot nozaru zinasanu un
iesp&ju robezas, integréjot ekspertizi, konceptus un metodes un apvienojot
zinasanas. Tadgjadi tiek raditas jaunas zinaSanas un jaunas pieejas, kas daudz
labak sp€j veidot, zinatniski skaidrot un interpretét socialo realitati, kas nemédz
ieklauties Sauru disciplinu robeZas kompleksitaté un daudzveidiba.

Praktiska rakstura problematika starpdisciplinaritétes ievieSana Latvija
Practical problems in the introduction of interdisciplinarity in Latvia

Ministru kabineta 2020. gada 25. jiinija rikojums Nr. 345 “Par konceptualo
zinojumu “Par jauna doktorantiiras modela ievieSanu Latvija” paredz, ka lidz
2025. gada 31. decembrim ir javeic nepiecieSamos pasakumus jauna
doktorantiras modela ievieSanai Latvija, attiecigi ietverot gan jauna
doktorantiiras modela ievieSanas prasibas, gan planoto pareju uz ciklisku
augstskolu akreditaciju, ka arT paredzot istenot starpnozaru p&tijumu un studijas
doktoranturas ietvaros (LR Ministru Kabinets, 2020).

Izstradajot starpdisciplinaro doktora studiju programmu, tika konstateti
vairaki izaicinajumu attieciba uz Sobrid sp€ka esoSo normativo aktu konceptualu
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neatbilstibu jaunajam doktorantiras modelim. Pieméram, RSU studiju
programma konsolid€ja piecas lidz $im esos$as doktora studiju programmas —
“Tiesibu zinatne”, “Politikas zinatne”, “Sociologija” un “Komunikacijas kultiira
un multimediji”, “Vadibzinatne”, ka ar1 apakSprogrammu “Veselibas vadiba”, kas
katra atbilst dazadiem RSU akreditétajiem studiju virzieniem.

Licencgjot starpdisciplinaru studiju programmu, biitu javadas no prasibam,
kas noteiktas Ministru kabineta 2018.gada 11.decembra noteikumiem Nr. 795
“Studiju programmu licencéSanas noteikumi” (LR Ministru kabinets, 2018a),
proti, nepiecieSams iesniegt licenc€Sanas iesniegumu, kura janorada “studiju
programmai atbilstosa studiju virziena nosaukumu”. Neskatoties uz to, ka studiju
programma tiek veidota starpdisciplinara (ja uz to norada gan programmas saturs,
gan ar1 uzbiive un mérki), ka arT nemot véra to, ka programma, pieméram, veidota
noteiktaja nozares grupa, proti “Socialas zinatnes”, tomé&r nav viennozimigi
iesp&jams un ar1 vélams péc biitibas noteikt $adai studiju programmai tikai vienu
studiju virzienu. Viena virziena noteikSana, ka to Sobrid prasa Augstskolu likuma
1. panta 1.! punkta noteiktais, ka ari §a likuma 55.? pants (LR Saeima,1995), no
jauna doktorantiiras modela perspektivas raugoties, nav iesp&jama un pec biitibas
ir maldinosa.

Saja konteksta atzinigi vértéjami Grozijumi Augstskolu likuma, kas stajas
speka 2022.gada 21.aprili. Tie lauj studiju programmas ietvaros “izveidot studiju
programmas apakSprogrammu (apakSprogrammas), kas ir studiju programmas
sastavdala un atbilst konkr&tai zinatnes nozarei” (LR Saeima, 1995). Mingtais
paver iesp€ju doktora studiju programmas licencét ka studiju programmu ar
apakSprogrammam (apakSprogrammu saturam var biit vairaki studiju
apaksSprogrammu kodi). Tacu miné&tais nerada iesp€jas starpdisciplinaro doktora
studiju programmu attistibai, bet gan ir tehnisks pagaidu risinajums.

Izvertejot programmas attistibas potencialu jauna doktorantiiras modela
ietvaros, secinams, ka viena vai ar1 vairaku studiju virzienu noteikSana liedz péc
biitibas  sasniegt starpdisciplinaro  programmu mérkus. Misdienigu
starpdisciplinaro programmu attistibas potencials un starpdisciplinara satura
attistiba ir atkariga no starpnozaru pétjjumu veicinaSanas, kuru nav iespg&jams
sasniegt, sasaurinot virzienu izvéli.

Papildus, aplikojot gan Augstskolu likumu (LR Saeima, 1995), gan ari
Ministru  kabineta 2018.gada 11.decembra noteikumu Nr.795 “Studiju
programmu licencé$anas noteikumi” prasibas viena virziena noteikSanai doktora
programmai konteksta ar Zinatniskas darbibas likumu, secinams, ka Zinatniskas
darbibas likuma 8. panta pirmas dalas 1.punkts (LR Saeima, 2005) noteic, ka
zinatniekam ir tiesibas brivi izvéleties zinatnisko peétijumu virzienu un metodes.
Programmas meérkis atbilstosi jaunajam doktoranttiras modelim art ir versts uz
zinatnieku kapacitates stiprinaSanu un starpdisciplinaru pétijumu attistibu. No
vienas puses, Zinatniskas darbibas likums paver iesp&ju nodroSinat zinatnieka
darbibu ne tikai noteiktajas zinatnes nozar€s un apaks$nozar€s, bet ari zinatnes

34


https://likumi.lv/ta/id/303957-studiju-programmu-licencesanas-noteikumi
https://likumi.lv/ta/id/303957-studiju-programmu-licencesanas-noteikumi

SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26", 2023. 25-39

nozaru grupas. AtbilstoSi Zinatniskas darbibas likuma 28. panta tresas dalas
4. punktam augstskolam ir pieSkirtas tiesibas veikt zinatnisko darbibu (izdot
zinatniskus rakstus, 1stenot projektus, [igumpé&tijumus utt.) zinatnes nozaru grupas
atbilsto$i  augstskolas dibinataja noteiktajai  augstskolas stratégiskajai
specializacijai (LR Saeima, 2005). Proti, Zinatniskas darbibas likums p&c bitibas
atbalsta starpdisciplinaru, starpnozaru pétijumu pieeju, 1pasi paverot iesp&ju
1zmantot zinatnes nozaru grupas virziena attistibu petnieciba. Art jauns augstskolu
tipologijas modelis uzsver to, ka dalfjums zinatnu nozaru grupas nestiprina
starpdisciplinaru programmu attistibu. Savukart, no otras puses, augstak noraditie
normativie akti Sobrid saSaurina attiecigas iesp€jas, nosakot saturisko
ierobezojumu studiju virziena veida.

Ar1  Ministru kabineta 2022.gada 27.septembra noteikumi Nr. 595
“Noteikumi par Latvijas zinatnes nozaru grupam, zinatnes nozarém un
apaksSnozarém” stiprina starpdisciplinaru zinatnes attistibu. Proti, noteikumos ir
paredzEta iesp€ja darboties zinatnes nozares grupas ietvaros, pat vél vairak,
attistot starpnozaru socialas zinatnes, kas T1pasi paredz€ts So noteikumu,
pieméram, 5.9.punkta (LR Ministru kabinets, 2022).

Atbilstos$i konceptualajam zinojumam “Par jauna doktorantliras modela
ievieSanu Latvija” doktorantliras galvenais elements ir originals zinatnisks
petijums vai doktora teorétiskais pétijums, kuru veic doktorants. Lidz ar to,
doktora studiju programmas nevar tikt pielidzinatas bakalaura un magistra studiju
programmam. Ar1 to verteéSana pec biitibas nevar notikt pec principiem, kas lidzigi
magistra vai bakalaura programmam. Virzienu noteikSana neveicina pétniecibu
un tas attistibu, neskatoties uz to, ka pé€tnieciba ir doktora studiju programmu
pamata (LR Ministru Kabinets, 2020).

Saja zinojuma ir noradits, ka normativais regulgjums jaunas doktora studiju
programmas licenc€Sanai arpus studiju virziena un doktorantiiras skolas ietvara
stasies speka no 2022.gada, savukart normativais reguléjums doktorantiiras skolas
akreditacijai — no 2025. gada. Tacu Sobrid jauno modeli un esoso reguléjumu
raksturo vairaki riski, kas saistiti ar studiju programmas uzbiivi un ideju. Ja Sobrid
tiek izstradata studiju programma, kas ir centréta uz pétniecibas attistibu un
originalu, starpdisciplinaru zinatnisko p&tijumu radiSanu, tad, pielagojot $adu
studiju programmu Sobrid spéka esoSajam prasibam, ziid programmas ideja, kas
balstita uz jauno doktorantiiras modeli.

Papildus atzimgjama ari augstskolu autonomija korelacija ar pétniecibas
brivibu. Augstskolu autonomiju raksturo akadémiska briviba un varas un
atbildibas sadale starp valsts institicijam un augstskolu, starp augstskolas
dibinataju un tas [émejinstitiicijam. Augstskolas autonomija izpauZas tas tiesibas
brivi izvE€leties augstskolas dibinataja izvirzito uzdevumu istenoSanas veidus un
formas, ka ar7 atbildiba par augstskola iegiitas izglitibas un istenotas zinatniskas
un radosas darbibas kvalitati, demokratisma principu ieveérosanu, merktiecigu un
racionalu resursu izmantoSanu (LR Saeima, 1995). Tadgjadi, augstskolu
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autonomija ciesi saistita ar augstskolas sp&ju veidot doktora studiju programmas,
kas atbilst augstskolas stratégiskajai vizijai un specializacijai, turklat gan
nacionalaja, gan ar1 starptautiskaja Itmeni tiek attistita un pieprasita
starpdisciplinaro programmu pieeja. Augstskolas spg&a doktora programmu
Iimen1 pavert petniecibas robezas starpdisciplinaraja plakné veicina ar1 zinatnes
attisttbu un nodros$ina gan parnacionalo, gan art originalo pétijjumu izstradi.

Nemot veéra minéto, biitu japarskata normativa reguléjuma atbilstiba
starpdisciplinaram un kopigam studiju programmam un ka pagaidu risinajumu
veikt grozijumus attieciba uz atteikSanos no studiju virzieniem doktoru
programmu limeni. Min€tais lautu nodroSinat vairaku zinatnes nozaru vai
apaksSnozaru doktorantu un zinatnieku sadarbibu, attistitu kopigu pé€tniecibu
dazadu augstskolas struktiirvienibu ietvaros.

Secinajumi
Conclusions

Starpnozaru jeb starpdisciplinaras pieejas nepiecieSamiba socialajas zinatnés
ir saistita ar vairakiem faktori — aktualas socialas intereses un norises, kopigas
zinatniskas metodes un koncepti, jau eksistejosas hibridas zinatnu apaksnozares,
ka arT nepiecieSamiba stiprinat zinatnieku kapacitati, apvienot zinaSanas, paverot
plasakas iesp€jas darba tirgl un veicinot augsta limena ekspertizi implementaciju
dazadas tautsaimniecibas nozar€s un jomas.

Tadgjadi tiek raditas jaunas zinasanas un pieejas, kas daudz labak spgj
zinatniski skaidrot un interpretét socialo realitati, pavérot plasaku skatijumu uz
pasreiz€jam socialajam (un ne tikai) tendencém un norisém.

RSU starpdisciplinara doktora studiju programma “Socialas zinatnes” ir
pirmais meginajums izveidot misdienigu, jaunam doktorantiiras modelim
atbilstoSu doktora studiju programmu, kuras istenoSana ir saistita ar turpmako
ieinteres€to pusu un politikas veidotaju (kop)darbu, risinot vairakus lidz galam
neskaidrus un neatrisinatus jautdjumus, kas Sobrid var apgritinat
starpdisciplinaras doktorantiiras TstenoSanu:

1) Normativaja Iimeni — ir jaatsakas no doktora studiju programmas
piesaistes konkrétajam studiju virzienam, attiecigi grozot Augstskolu likumu.
Mingtais ir tie$i saistams ar ieceri pariet uz augstakas izglitibas iestazu
institucionalo akreditaciju, ka arf tieSak sasaistit doktorantiiras darbibu ar regularu
zinatnes izvertejumu.

2) Zinatnes politikas Itmeni — ir jaturpina diskusijas par zinatnes
klasifikaciju, zinatnes nozarém un apakSnozarém, ka rezultata ir iesp&ami
grozijumi zinatnes klasifikacija.

3) Zinatniskas pétniecibas un studiju (izglitibas) Iimeni — doktora studiju
ietvaros ir attistama un zinatniskaja vid€ nostiprinama jaunu doktorantu identitate,
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uzsverot $adu studiju un pé€tniecibas priekSrocibas un doktorantu iesp&jas ka
ieguvumu Latvijas zinatnei, bet plasak — Latvijas sabiedribai.

Summary

Priorities of the scientific policy and state-funded research in the Republic of Latvia are
often associated with the need to assemble a broad team of researchers, ensuring representation
of numerous scientific domains and cooperation between researchers (e.g., within the
framework of public research programmes). Strategic positioning of Latvian science is also
shaped in consideration of a broad range of factors: "(a) economic, social, political, cultural,
legislative and environmental changes and trends in Latvia and worldwide; (b) contemplated
strategic development of science and research in Latvia in line with the national economic
development strategy; (c) guidelines and support priorities of the European Union in the
development of science and research; and (d) the unique opportunities created for science in
Latvia by the aforementioned factors™ (Strategic Positioning of Latvian Science Abroad,
Strategic Manual 2019), which respectively mainstreams the need for an interdisciplinary
outlook on scientific expertise and urges to overcome scientific fragmentariness.

In the meantime, one can identify specific labour market trends and employer needs that
define the demand for cross-sectoral research and studies. Interdisciplinary research involving
the application of versatile knowledge and skills at the scientific expertise level is sought by
different industries of the national economy. According to the Salzburg Principles, it is the
development of Interdisciplinary research that is going to allow prompt and efficient reaction
to the needs and challenges of the labour market, whereas interdisciplinary education and
development of transversal skills must be integrated in doctoral studies. These considerations
also directly affect the training of young scientists in the Republic of Latvia, positioning the
competence of doctoral students' cooperation with representatives of other scientific domains
as an advantage in research — for participation in scientific projects, exchange of experience
(also within the boundaries of doctoral educational institutions), broader employment
opportunities in the future, respectively allowing the development of comprehension of relevant
issues in other scientific domains and cross-industry knowledge (scientific excellence), and,
essentially, form a foundation for restructuring the content and organisational of doctoral
education programmes.

The above is also in line with the freedom of scientist activities provided for by the Law
on Scientific Activity — a scientist has the right to freely choose the direction and methods of
scientific research (Paragraph 1, Part one, Section 8 of the Law on Scientific Activity), idea of
a scientific university ecosystem (Section 25." of the Law on Higher Education Institutions), as
well as the concept of the new doctoral studies model (On the conceptual report "Regarding the
implementation of the new doctoral studies model in Latvia").

The study analyses the implementation of interdisciplinary doctoral studies, evaluating
the theoretical and practical contribution thereof to the improvement of education quality.
Education quality correlates with the stability and sustainability of national economy, so the
development of creative and innovative solutions to the social and economic problems of today
is simultaneously a challenge and a priority for the education system. The goal of
interdisciplinary doctoral studies by substituting the existing classical doctoral studies system
is to ensure the preparation of experts capable of suggesting innovative, interdisciplinary and
technological solutions to various problems.

The goal of the research study is the analysis of issues of legal regulatory framework and
practice of interdisciplinary doctoral studies within the context of education quality and

37



Palkova et al., 2023. Starpdisciplinara doktorantiira ka jauna izglitibas un pétniecibas
iespéja Latvija

sustainable development of the country. The need for cross-sectoral or interdisciplinary
approach in social sciences is associated with a number of factors — relevant social interests and
processes, common scientific methods and concepts, already existing hybrid science
subdomains, as well as the need to improve scientists' capacity by combining knowledge,
providing broader opportunities on the labour market and encouraging the implementation of
high-level expertise in different areas and industries of the national economy.

This brings about the development of new knowledge and approaches, much more
capable of scientific explanation and interpretation of the social reality, broadening the view of
the current social (and other) trends and processes.
The interdisciplinary doctoral study programme “Social Sciences” of the Riga Stradins
University is the first attempt at creating an up-to-date doctoral study programme appropriate
to the new doctoral studies model, and its implementation is associated with further
(co)operation of the concerned parties and policy-makers for finding solutions to issues that
remain unsolved or have not yet been cleared up to a sufficient extent, which, at this stage,
could impede the implementation of interdisciplinary doctoral studies at several levels: the
Regulatory Level, the Scientific Policy Level and the Scientific Research and Studies
(Education) Level.
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HIGHER EDUCATION OF LAWYERS: THE
CENTRALIZED QUALIFICATION EXAM

Anatolijs Krivins
Daugavpils University, Latvia

Abstract. The research analyses the current situation of legal education in Latvia, Germany
and United Kingdom. The current changes in the Latvian higher legal education system are
mainly related to the introduction of the centralized lawyer qualification exam. The research
aim is to find out the strengths and weaknesses of the centralized lawyer qualification exam, to
offer practical solutions for improving the quality of higher education. The following primary
methods have been used in the study: in order to assess the applicability of the new solutions
in Latvia, the study analyzed the materials for the development of normative legal acts, opinions
of lawyers and scientific literature. A summative content analysis was performed. In addition,
the study is based on an analysis of the historical and contemporary experiences of United
Kingdom and Germany. As a result of the analysis, it has been concluded that it is necessary to
transform legal education programs not only at the master's level, but also at the bachelor's
level. The future work will include the implementation of empirical studies in the field of
analysis of training programs in Latvia. The research novelty: the research covers the
challenges of implementing new measures and assesses the role of different actors in the
transformation process.

Keywords: centralized qualification exam, competences, exam, lawyers, transformations in the
Higher Education, quality assurance.

Introduction

According to the World Economic Forum, the profession of lawyer is
included in the list of the 10 most respected professions in the world. Doctors
topped the global list of most respected professions, followed by lawyers and then
engineers (WEC, 2019).

The basic tasks and duties of a lawyer's professional activity both in the
European Union (including Latvia and Germany) and in United Kingdom are
conceptually consistent. Namely, according to the position, a lawyer finds,
analyzes, interprets and applies legal norms, develops, analyzes and certifies legal
documents, provides legal opinions and legal assistance, provides legal advice and
represents or defends the subject of rights, performs legal activities in civil
proceedings, administrative proceedings, administrative in infringement
proceedings, constitutional court proceedings and criminal proceedings and
develops studies with scientific value in jurisprudence. A lawyer performs the
work of a judge, prosecutor, sworn advocate, sworn notary, sworn bailiff and
insolvency administrator and work in other professions that require the
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professional qualification of a lawyer. A lawyer works in direct administration
institutions, intermediate administration institutions, commercial companies, as
an individual merchant or as a self-employed person, as well as in other
organizations or institutions (CMRL, 2017).

The work of a lawyer affects important economic aspects, not only in the
context of civil law and commercial law, but also in the context of criminal law.
For instance, criminal offenses in the area of commercial relationships, especially
in recent years, pose a number of problems for public security and the efficient
development of the economy (Teivans-Treinovskis, Jefimovs, Velika, & Krivins,
2022). Compared to other crimes, corruption (Krivins, 2018) has the greatest
weight when examining the relationship between economic development and
crime (Remeikiene, Gaspareniene, Fedajev, Raistenskis, & Krivins, 2022).
Environmental crime causes irreplaceable and sometimes irreversible damage to
the interests of society, the economy and the individual, violates the guaranteed
right to a favourable environment, and lowers the level of public and national
security (Vilks & Kipane, 2022).

Taking into account the nature and public importance of the legal profession,
each country, before granting the qualification of a lawyer, determines relevant
requirements for the level of knowledge and skills, as well as determines the
procedure by which this level can be checked. The aim of the research is to find
out the strengths and weaknesses of the centralized lawyer qualification exam, to
offer practical solutions for improving the quality of higher education in Latvia.
This research is based on a rigorous scientific methodology that allows us to
consider the problem from a neutral point of view. The novelty of the study: it is
the first study that simultaneously compares the approaches of Latvia, Germany
and the United Kingdom to the organization of the lawyer qualification exam. The
new knowledge of this study: the research covers the challenges of implementing
new measures and assesses the role of different actors in the transformation
process, thus contributing to the existing field of research in law.

Methodology

The methodology of the article is grounded mainly upon the comparative
method, which is used for the analysis and comparative of the institute of Lawyer
qualification exam in Germany, United Kingdom, and the Republic of Latvia. The
research process and the procedure were as follows. Firstly, setting up of a unit of
comparison (the legal examination system) was performed. These three specific
countries were chosen to be compared for the following reasons: Germany and
the United Kingdom are countries that best represent two different legal systems
- The Romano-Germanic Legal System and The common law. At the same time,
lawyers in all three countries perform similar duties.
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Secondly, Grounds of comparison were selected. Three basic aspects were
compared in the legal examination system of United Kingdom, Germany and
Latvia: 1) what considerations determined the introduction of the unified
qualification examination for lawyers; 2) what grades must be obtained in order
to successfully pass the exam; 3) what common problems have arisen after the
introduction of the unified qualification exam for lawyers. Thirdly, Report
(Research results - conclusions, fields of risk) was created.

At the same time other methods is also used in the work, namely: he method
of legal hermeneutics, which is used for clarifying the content of the legal norms;
method of legal case practice is used for illustrating the topic. The formal-legal
method is used to provide a complex characteristics of the legal regulation of the
institute of Lawyer qualification exam. Not only regulatory legislation and court
practice, but also public discourse and expert opinions - previously approved
(Krivins, 2014) research method, were used as research material. A historical
method was used to analyze the process development in dynamics.

Research material and situation description

In the United Kingdom there is a distinction between Solicitor, Barrister and
specialist lawyer. To become a Solicitor, you need to earn a qualifying degree in
law (LLB) in university. This must be done before passing the Solicitors
Qualifying Examination (SQE), which since 2021 replaces the previously
standard Graduate Diploma in Law (GDL) and Legal Practice Course (LPC). The
next step is to complete two years of qualifying legal work experience, which may
include a training contract, before passing the Solicitors Regulation Authority
(SRA) merit and aptitude assessment. You can then apply to be listed as a
solicitor. To become a Barrister in England or Scotland, you need to go through
3 stages or training components. These include an academic component
(obtaining a law degree) and a professional component - the Bar Professional
Training Course (BPTC) and legal practice (pupillage). After passing all the
stages of training, you can apply for the status of a barrister. (Kings, 2021). The
general timescale therefore to become fully qualified after entering Law School
can range between 6—7 years (Smith, 2022). To become a specialist lawyer, you
don’t have to go to university. By taking the CILEX Professional Qualification
(CPQ) route, you could be a practising specialist lawyer in as little as three years.
(CILEX, 2023).

According to information that is publicly available, to become a lawyer in
Germany, one has to study law at university for four or five years. Then, one has
to pass the First Examination in Law (Erste Juristische Priifung), which is
administered in parts by the Oberlandesgericht (Higher State Court) of the
respective state and in parts by the university the person attends; the state part
accounts for two thirds of the final grade, the university part for one third. The
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First Examination is recognised as equivalent to an integrated Master's degree.
However, it only provides a limited qualification and does not itself permit access
to regulated careers in the legal field without further training. After the First
Examination in Law, candidates that wish to fully qualify must participate in a
two-year practical training period (Referendariat) including placements at a court
of law, a public prosecutor's office, a public sector in-house legal team and a law
firm (private practice) or private sector in-house legal team. At the end of this
training, candidates must take and pass the Second State Examination in Law
(Zweites Staatsexamen). Successful candidates of the Second Examination are
called fully qualified lawyer (Volljurist). Classic legal training is two-stage: it
includes studying law at a university and two-year practical training in various
legal fields. The lawyer (Der Jurist ) is broadly trained in the three major legal
areas of criminal law, civil law and public law. In the course of the reform of legal
education, university examinations have been integrated into the examination
since 2003, which are taken in the focus areas chosen by the students. The state
compulsory subject examination is still not conducted by the training provider
itself, but by a state authority - Justizpriifungsamt (Wikipedia, 2023). The state
examination part counts for 70% and the university part for 30% of the overall
grade. The examinations to be performed in the state compulsory subject
examination differ depending on the federal state. In the law studies and in both
state examinations, the grading is based on an 18-point system (OAI, 2023).

Table 1 The contenf of Uniform State Professional Qualification Examination of a
Lawyer in Latvia (according CMRL, 2019)

Nr. | Considering the uniformity and internal coordination of the legal system, the
ification examination shall test the knowledge, skills, and competences of a
ent in the following fields:

criminal law and rights of criminal procedure

civil law, rights of civil procedure, and commercial law

constitutional law, administrative law, and rights of administrative procedure;

international law and law of the European Union;

law, philosophy of law, and history of the law of Latvia

Al Bl Rl ISl o

In modern Latvia, the lawyer's qualification exam (Uniform State
Professional Qualification Examination of a Lawyer) is organized in the following
parts: the theoretical part, in which detailed answers to 15 questions are given in
written form; the practical part, in which five practical tasks (cases) are solved in
writing. The theoretical part in each field is successfully passed if the grade for
each of the three questions in the relevant field is at least 4. Each solution to the
assignment (case) in the practical part of the field of the qualification examination
shall be evaluated on a 10-point scale. The practical part in each field is
successfully passed if the grade for the assignment (case) is at least 4. The overall
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grade for the qualification examination shall be determined by calculating the
average grade from the total sum of the grades for the theoretical and practical
part in each field (CMRL, 2019).

Uniform State Professional Qualification Examination of a Lawyer is a
relatively new phenomenon - the exam is held twice a year from the summer of
2021.

Research Results

The analysis of sources, using the comparative method, method of legal
hermeneutics, the formal-legal method, the historical method and public
discourse, shows, that Latvia should pay attention to five risk groups that were
also identified in Germany and the United Kingdom:

1. Creating the content of the exam. There 1s no doubt that the exam should
test the theoretical knowledge necessary for a lawyer. However, what exactly -
elementary basic knowledge or in-depth knowledge? In case the questions asked
are very easy, the main objective of the exam will not be achieved. On the other
hand, if the questions are too difficult, the proportion of students who pass the
exam will be extremely low. Therefore, the question makers of the exam have to
balance the difficulty of the questions. It should be taken into account that the
questions must be adequate not only in terms of complexity, but also in terms of
topicality - formulating questions that are rarely encountered in practice or
specific are not supported. However, the question of what every lawyer should
know and to what extent remains open and debatable.

2. Answer evaluation system. A prerequisite for a well-organized exam is a
clear and understandable evaluation system. This allows us to provide an equal
approach to the assessment of all works and obtain mutually comparable results.
On the other hand, it is impossible to formulate strict and precise evaluation
elements, because the same correct answer can be formulated in different ways.
If the purpose of the exam 1s to check how well prepared the future lawyer is, then
the primary question should be answered, what does quality in legal education
mean and how to measure it? Currently, in Latvia, it is expected that the grade in
all exam questions must be at least 4 (almost satisfactory) - the approximate ECTS
grade - E/FX. Rhetorical questions, whether this level of knowledge guarantees
the quality of legal services in any of the branches of law where the future lawyer
plans to work. Wouldn't it be more useful to require all lawyers to have really
good knowledge in the most important courses - legal theory and legal
methodology, rather than almost satisfactory knowledge in various study courses.

3. The problem of duplicate checks. If the goal of the Uniform State
Professional Qualification Examination of a Lawyer was to prevent graduates
with mediocre knowledge from working in courts, the prosecutor's office, the bar
and the notary, but excellent people could work in these institutions without
additional bureaucratic obstacles, then it must be concluded that none of these
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goals have been achieved. In Latvia, a lawyer's diploma by itself does not give the
right to become a prosecutor, judge, lawyer, notary and other professions of a
similar level without taking additional exams. Each "regulated" profession has its
own exam where specific, specialized knowledge is tested. In addition, the labour
market also requires lawyers who will work in state institutions and
municipalities, as well as in the private sector. In these workplaces, lawyers are
selected through competition, after demonstrating the applicability of their
knowledge and skills to the specific specialization. In addition, the highest legal
education is just one of the criteria for the person to prove its suitability for
holding the corresponding office (Judgment of the Constitutional Court of the
Republic of Latvia, 2002).

4. The problem of specialization. Practice shows that there is specialization
in legal sciences and that all lawyers do not have to be the same. The unifying
basis of all lawyers is not civil law or criminal law, but knowledge and skills in
working with legal norms - searching for, interpreting and developing legal
norms. Namely, the core of every lawyer's activity is Legal Philosophy, Legal
Theory and Legal Methodology. On the other hand, in the current version of the
exam, all students must demonstrate almost satisfactory knowledge of both law,
philosophy of law, and history of the law of Latvia; both international law and
law of the European Union; both criminal law and rights of criminal procedure;
gam constitutional law, administrative law, and rights of administrative
procedure; but also civil law, rights of civil procedure, and commercial law.
Respectively, it is expected that all universities teach the same subject. This
significantly reduces competition between universities and significantly limits the
freedom of students to specialize.

5. The problem of shortage of lawyers. In Latvia, a relatively small
proportion of students can pass the unified qualification exam for lawyers in its
current form. 33% of the students passed the first unified national legal
professional qualification exam (in the summer of 2021). 32% of the students
successfully passed the second unified national legal professional qualification
exam (in the winter of 2022). According to the results of the qualification exam,
21% of students successfully passed the third exam (in the summer of 2022). It
should be noted that among the students who received a successful assessment,
there are both students who took the exam again because they failed to pass one
of the areas of the exam in the 2021 summer and 2022 winter sessions, as well as
students who took the exam for the first time. 46 students re-took the exam and
33% of these students received a successful assessment and thus the professional
qualification of a lawyer. On the other hand, for the first time in the summer of
2022, 134 students took the exam and only 14% of these students got a successful
assessment.

In Germany and United Kingdom, these percentages have been and are
traditionally higher in terms of the scope and content of the exam. For instance,
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in Prussia from 1849 to 1852, the number of failures (failures) in the first state
examination (Das Auskultatorexamen) was 5.78%. From 1865 to 1874, it rose to
about 15%, then to about 30% in the mid-1890s (Ebert, 1995). The number of
failures in the second exam was slightly less than 11% - reference period from
1849 to 1852 (Conrad, 1884). In the third exam, the number of candidates who
did not pass in the individual exam areas reached two thirds (Goldschmidt, 1887;
Schifer, 2013). In Great Britain the failure rate was well above the former level,
stabilizing at around 30 per cent from 1908 until a sharp rise to over 40 per cent
in 1913 (Cornish, Anderson, Cocks, Lobban, Polden & Smith, 2010).

In today's Germany, the percentage of successful candidates for the first legal
exam (Erfolgreiche Kandidaten) ranged from 46.2% in Saarland to 66.0% in
Bremen (BFJ, 2020):

Table 1 Overview of the results of the first legal examination in 2020
(according BFJ, 2020)

Distribution of marks among successful candidates

2 o = ~

Successful 5 £ 2

candidates | 8 2 2 & | 22 |55

(Erfolgreiche | S oD o g 3 < .2 5B

Kandidaten) g'ﬁ = =3 % E=I5] Ld.g 2

Land o0 | > Z G EZo |lnd n S
Baden-Wiirttemberg 56,1 0,0 6,3 32,5 47,8 13,4
Bayern 58,2 0,6 9,2 26,5 45,6 18,2
Berlin 55,6 0,2 13,6 35,1 41,7 9,3
Brandenburg 61,6 0,0 3.4 22,6 53,1 20,9
Bremen 66,0 0,0 5,9 19,0 53,6 21,6
Hamburg 54,7 0,0 8.5 31,0 48,0 12,5
Hessen 59,3 0,1 5.9 32,8 452 15,9

Mecklenburg-

Vorpommern 48,5 1,5 0,0 20,6 48,5 29,4
Niedersachsen 60,5 0,0 6,6 34,5 47,3 11,6
Nordrhein-Westfalen 59,9 0,6 7,8 29,1 41,4 21,1
Rheinland-Pfal 57,3 0,2 49 27,8 48,2 19,0
Saarland 46,2 0,0 7,7 20,9 41,8 29,7
Sachsen 55,3 0,0 8,0 21,8 47,3 22.9
Sachsen-Anhalt 47,7 2,1 7,3 36,8 45,6 8,3
Schleswig-Holstein 57,3 0,0 2,6 24,0 52,6 20,8
Thiiringen 56,0 0,0 9,0 31,3 50,7 9,0
TOTAL 57,7 0,3 7,6 29.5 45,8 16,8
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Despite much more successful results than in Latvia, both Germany and
United Kingdom have faced one significant problem - a shortage of lawyers. The
risk of a shortage of lawyers as an effect of strict legal exams is a long-known
problem. For example in Great Britain, during the 1880s the Law Society faced a
particular difficulty in meeting the needs of articled clerks both in London and the
provinces (Cornish, Anderson, Cocks, Lobban, Polden & Smith, 2010).

It is known that one of the main aspects of learning is students' readiness to
acquire knowledge, active learning and motivation (Jankovska, 2022). On the
other hand, the low probability of successfully passing the exam significantly
reduces the motivation of future students to learn the legal profession even today.
The monopoly of the narrow group of successful graduates cannot ensure
sufficient competition in the labour market. In modern Latvia, especially in the
regions, this problem is extremely urgent. Possible solutions are related to the
correction of the exam content and the restructuring of the examination process.

Conclusions

In Latvia, the idea of the national unified lawyer qualification exam was
borrowed from Germany. Accordingly, one should carefully analyze not only the
positive sides of the idea, but also the disadvantages of the idea. The mentioned
analysis would allow not to repeat individual solutions that were recognized as
erroneous over time. Due to the problems of specialization of lawyers and the
threat of a shortage of lawyers, two separate exams are currently held in Germany:
the First Examination in Law (Erste Juristische Priifung) and Second State
Examination in Law (Zweites Staatsexamen).

Also, analyzing the experience of United Kingdom, we see that nowadays
there are different exams for work in different legal professions (Solicitor,
Barrister and specialist lawyer). In this sense, Latvia's approach — one
comprehensive exam after 5 years of studies in bachelor's and master's programs
— 1s ineffective. This exam is integrated into the master's program, but goes
beyond the master's program in terms of content, i.e. in terms of content, it is
based on the entire study cycle of at least five years, designed according to the
principles of the Bologna program from the bachelor's study program to the
master's program. Exams should take place as close as possible to the time when
the study material has been mastered. Namely, the important field of the exam
"law, philosophy of law, and history of the law of Latvia" should be taken
immediately after completing the bachelor's program.

The grades in the exam do not guarantee that all the graduates who passed
the exam have learned the learning material with the same quality. For example,
in Latvia, the qualification of a lawyer can be awarded not only with the ratings

nmn

"with distinction", "excellent", "very good" and "good", but also with the ratings

nmn

"almost good", "satisfactory", "almost satisfactory". The situation is similar in
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Germany and United Kingdom. In Germany, approximately half of those who
successfully passed the exam received the "Satisfying" rating. If our goal is to
achieve consistent high-quality achievements in taking the exam in Latvia, then
everyone should pass the exam block (fields) "law, philosophy of law, and history
of the law of Latvia" with at least a "good" rating.

At the stage of the master's degree program, students must be provided with
the opportunity to obtain the qualification of a lawyer also by specializing in one
of the directions - criminal law and rights of criminal procedure; civil law, rights
of civil procedure, and commercial law; constitutional law, administrative law,
and rights of administrative procedure; international law and law of the European
Union. The turn from specialization to the general dimension -currently
implemented in Latvia. However, if absolutely identical programs are offered in
all universities, the element of competition disappears, the opportunity to attract
students who want to study specific, specific fields in depth - for example, medical
law, international law, police law, etc., disappears.

Currently, no more than 1/3 of the previously usual number of graduates
obtain the qualification of a lawyer. In the event that there is a shortage of
officially recognized lawyers on the market, it is possible that employers
(especially in the private sector) will not require the qualification of a lawyer to
perform their duties. This certainly cannot improve the quality of legal services,
because graduates-undergraduates will not have the motivation to study for a
master's degree and get educated. On the other hand, professions where the
qualification of a lawyer is vitally important (lawyers, prosecutors, judges,
notaries, etc.) will not be affected by the Uniform State Professional Qualification
Examination of a Lawyer, because holding such specific positions requires taking
special, specific professional exams after obtaining the qualification of a lawyer.

The author of the article proposes to make amendments to the regulatory
legal acts of Latvia, providing that the field of the exam "law, philosophy of law,
and history of the law of Latvia" must be taken in the bachelor's study program
with a grade no lower than "7" ("good"). The question of the usefulness of other
fields of the exam remains open.
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Abstract. Pedagogical education determines the quality of professional training of specialists
in all spheres of functioning of society and the state, which therefore contributes to their
stability and development. In this regard, serious requirements are put forward to the
personality of a modern teacher. However, the training of a teacher with an innovative type of
thinking, ready for self-improvement throughout life, faces a number of problems:
organizational, content, financial, etc. The development of modern pedagogical education is
greatly influenced by informatization and the development of an open society, the
development of civil society, the need to form a new cultural type of personality, etc. High
requirements for the training of future teachers in modern conditions are in conflict with the
falling prestige of this profession. In modern Ukrainian society the pedagogical profession is
usually highly appreciated at the scientific and theoretical level, as well as at the declarative
state level. However, despite this, in practice this assessment in terms of salary and working
conditions is low. After all, the assessment of teachers by themselves as well as parents is not
very high. The survey of future teachers (n=102) also confirmed this tendency. This
circumstance actualizes the search for ways to form future teachers' value attitude to the
teaching profession. Value attitude is the subject's internal acceptance of an object as a value.
The value attitude to the pedagogical profession is represented by the unity of three
components: cognitive, emotional and functional. In order to form in the mind of future
teachers a value attitude to the teaching profession in the educational process of a higher
education institution, a system was created in which the emphasis was placed on the
formation of motivation for professional activity, modeling and solving professional and
pedagogical tasks, as well as the permanent involvement of students in practical activities.
The implemented pedagogical experiment proved the effectiveness of such a system.
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Introduction

Pedagogical education is a priority sector, as it determines the quality of
professional training of specialists in all spheres of functioning of society and
the state, which contributes to their social stability and development. The role of
teachers in the formation of personality is crucial at all levels of the education
system: from preschool to adult education.

The post-industrial era has generated and continues to pose challenges to
professional pedagogical training. What should a modern teacher be like? What
professional qualities should he/she possess in order to form in students the
competencies necessary for life in a changing world? The changes taking place
in education and teacher training abroad are accompanied by a new
understanding of the role of the teacher in the education of young generations.
As Renata Nowakowska-Siuta (Nowakowska-Siuta, 2012) notes, according to
this understanding, a teacher should not only teach others innovatively, but also
learn regularly. He or she should be prepared to work with children with special
educational needs, different social status, belonging to different ethnic and
religious groups, be able to navigate in the new social conditions based on
increasing autonomy of schools and increasingly conscious participation of the
local community in school life. The conditions of quarantine restrictions and
military realities have actualized the need to master digital tools and readiness to
implement the educational process through distance learning technologies, etc.
After all, today we are talking about a teacher-tutor, a teacher-advisor, a teacher-
mentor, and not a person who has the exclusive right to transfer knowledge,
form skills and abilities of students.

The requirements for a modern teacher can be summarized by a quote
from the Pedagogical Constitution of Europe: the personality of a teacher is a
person who has a high level of education and general cultural training, shows
high spiritual and moral qualities, is capable of teaching and educating children,
youth and students in accordance with the requirements of the XXI century
(Association of rectors of pedagogical universities in Europe, 2015).

Obviously, the training of a new type of teachers raises a significant
number of organizational, content, financial, etc. problems. High requirements
for teachers in modern conditions contradict the falling prestige of this
profession, the loss of value attitude to the teaching profession. Therefore, the
objective of the article is to find ways to form a value attitude towards the
teaching profession among future teachers. For this, both theoretical (analysis,
synthesis, generalization) and empirical (testing, questionnaire) research
methods were used.
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Theoretical foundations of the study

All discussions on the strategy of development of modern education begin
with the statement about the deep systemic crisis in which our civilization is,
and which is manifested by a set of global problems of our time (i.e. those
problems that affect all the peoples of the world — environmental and economic
problems, energy crisis, medical problems, arms race, etc.) (Klymenko &
Moskalenko, 2020; Shapoval & Tolstov, 2021). Various hypotheses about the
type of society of the future (post-industrial, informational, post-economic, etc.)
are characterized by signs of inevitable breakdown of all forms of human life.

The factors that are now becoming a catalyst for social change and affect
the development of higher pedagogical education (the emergence of certain
problems in it, and therefore the search for solutions to these problems) are
informatization (increasing the role of information, the development of the
information society, which is now made clear by quarantine restrictions), the
development of an open society (the ability to overcome borders, often without
leaving their own place of residence), the development of civil society, which,
on the one hand, provides a person with fundamental freedoms, and on the other
hand, increases the degree of responsibility for the steps taken within the
framework of life, the formation of a new cultural type of personality
(characteristics of this type — activity, independence, responsibility), learning
and professional development throughout life). Today, changes in professional
pedagogical education are also influenced by changes in public consciousness
and the emergence of new values in education; the status of the student, whose
interests are more important than the curriculum, etc. (Chernov, Konoplianyk, &
Pryshupa, 2023; Kremen et al., 2022; Oleksiienko, Kuznetsova, &
Zakharchenko, 2022).

An important factor in solving the problems of training pedagogical staff
both in Ukraine and abroad is the awareness of the role of human potential,
which in its turn will contribute to the creation of such an education system,
within which the full disclosure of the capabilities and talents of the younger
generation will take place. Therefore, in modern pedagogical education today,
there is an inevitable transition from functional training of a specialist to the
concept of his personality development, which presupposes an individualized
nature of education. Today, a significant number of pedagogical educational
institutions of Ukraine can not boast of significant numbers of entrants. Thus,
recently it was reported that one student of the National University "Chernihiv
Collegium" named after Taras Shevchenko is studying to become a physics
teacher in the first year. And although small groups of students are economically
disadvantageous, they are more productive in terms of the formation of a
specialist, his style of activity, values, guidelines, beliefs.
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The context of the development of pedagogical education is also
represented by the status and prestige of the teaching profession in society.
Unfortunately, today we state the low prestige of the teaching profession.
However, it is necessary to make a remark here: at the scientific and theoretical
level, the teaching profession is usually highly appreciated, as well as at the the
declarative state level. However, despite the declaration of high appreciation of
the teaching profession, in practice this appreciation in terms of salaries and
working conditions is low. And this situation can be seen not only in Ukraine
(Bukach, 2021; Vansach, 2022).

The low prestige of the teaching profession provokes a situation when a
small percentage of applicants who do not think of their future without working
with children enter the teaching profession today. However, this profession is
also attractive for applicants with low External Independent Evaluation scores,
who are unable to realize themselves in the desired fields, or applicants who
choose a higher education institution for territorial attractiveness. This
ultimately leads to the fact that graduates do not plan to work in their specialty
after graduation. Actually, here we can state the motivation of students to obtain
higher pedagogical education, but not to obtain a teaching profession. The low
prestige of the teaching profession is also associated with limited employment
opportunities for graduates. What do we have in Ukraine today? In small towns,
we are faced with overproduction of pedagogical staff, the inability of graduates
to find a job in their specialty. Instead, in big cities the situation is radically
opposite. Low salaries of teachers, lack of opportunities for rapid career growth
provoke the outflow of staff from schools to higher-paying jobs that have
nothing to do with education. Therefore, there is a significant number of
vacancies for teachers that are difficult to fill. Obviously, in such a situation
young people will try to choose another profession, one that will bring them not
only moral but also financial satisfaction. Finally, the analysis of domestic
realities almost all the time leads us to the sphere of finance, which is associated
with optimization in the educational sphere, and therefore uncertainty in the
future of teachers who work there, the continued pedagogical practice of retired
teachers, problems in financing pedagogical institutions of education, which
have a small number of students, etc.

Pedagogical education today should perform a preventive function in
relation to other types and levels of education, and therefore it should be
fundamental, orient future teachers to develop readiness for innovative changes,
and most importantly — to the competitive advantages of the profession in the
future. To achieve this, it is important to increase the prestige of the teaching
profession, as well as to form a valuable attitude to the teaching profession not
only among future teachers, but also among the whole society.

The value attitude to professional activity is a stable internal belief of the
individual, based on professional and moral self-awareness, the significance of
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which encourages to be active in mastering professional knowledge, skills and
abilities (Partola, Smolianiuk, & Sobchenko, 2020, 168). The value attitude to
professional activity is manifested in the attitude of the individual to a particular
profession, as well as the qualities that should be typical of a specialist working
in this field. The value attitude to the profession "...provides personal meaning
of professional activity, its value in one's own life and in the life of society,
stimulates interest in the activity...", regulates the constant development of a
specialist (Kadaner, 2016).

The main features of the wvalue attitude to professional activity
G. Tymoshchuk (2014) names the following: the existence of objectively
significant values of the profession and the subjective results of their mastering;
integrity, multicomponent and activity character; focus on the process of
professional socialization; determination of the level of professionalism and
spirituality of the individual; mediation by a specially organized pedagogical
process, taking into account axiological, personality-oriented, competence,
activity approaches and attitude theory.

The analysis of scientific sources (Kadaner, 2016; Kobernyk, 2015;
Tymoshchuk, 2014) allowed to summarize the components of value attitude:
cognitive, emotional-volitional and behavioral components. The cognitive
component covers the knowledge and skills necessary for the implementation of
pedagogical activities, judgments about the teaching profession, as well as
personal acceptance of this phenomenon. The emotional and volitional
component is characterized by the presence of motives for pedagogical activity,
awareness of the personal meaning of pedagogical activity, emotional
manifestations in relation to the teaching profession. The behavioral component
includes the nature of activities related to mastering the pedagogical profession,
as well as the specifics of pedagogical communication with the subjects of the
educational process. Actually, we directed our research attention to the
formation of these components of the value attitude to pedagogical activity.

Methodology

The study was conducted during 2020-2022. 102 future teachers who
obtain their specialty at Drohobych Ivan Franko State Pedagogical University at
the first (bachelor's) level of higher education took part in it.

The adapted test of M. Rokich "Value Orientations" (Rokich, 1973) was
used for diagnostics. Thus, future teachers were able to rank the professionally
oriented traits of the teacher by the degree of importance on the scales "Self-
ideal" and "Self-real". The results of the study were interpreted by calculating
the average rank of values in the process of their hierarchization.
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The respondents were also offered a questionnaire that contained closed
and open questions, which provided information about the motives for choosing
the teaching profession and plans for the future.

Results of the research

At the stage of the fact-finding experiment, based on the results of using the
adapted test of M. Rokich's "Value Orientations" (Rokich, 1973), it was found
that the features inherent in an ideal teacher are responsibility, benevolence,
justice, balance, sociability, initiative, diligence, etc. In contrast, the
unacceptable traits of an ideal teacher include selfishness, stubbornness,
passivity, intolerance, self-love, ambition and integrity. In general, these traits
hinder optimal communication, interaction and cooperation. At the same time,
ambitiousness and integrity can become the basis for self-improvement and self-
development of a teacher, but students are obviously not quite aware of this.

The priority traits of a real teacher, according to students, include being
demanding of others, dominance, self-esteem, egocentrism, sociability, and
integrity. Therefore, the comparison of real and ideal traits (values) of the
teacher indicates the loss of goodwill, responsibility, justice, balance, initiative,
diligence. We associate this state of affairs with the lack of motivation of future
teachers for the profession. The ranking results are presented in Table 1.

Table I The results of ranking values by future teachers (according to M. Rokich's
methodology) at the stage of the stating experiment (created by the authors)

Rank Name of value
Ideal teacher Real teacher
1 responsibility demanding of others
2 benevolence dominance
3 justice self-esteem
4 balance egocentrism
5 sociability sociability
6 initiative integrity
7 diligence

The results of the survey on the motives for choosing a pedagogical
profession indicated the independence of students in choosing a future
profession (63.7%). As for the factors that influenced the choice of profession,
the following were named: "positive attitude towards the subject of teaching"
(55.9%), "positive attitude towards teaching activity" (45.1%), "desire to be like
a favorite teacher" (45.1%), "positive attitude towards communication with
children" (35.3%), "influence of parents" (30.4%), "opportunity to study
according to the state demand" (20.6%), "location of the Pedagogical
University" (15.7%), "prospect of a short working day of the teacher" (4.9%).
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Regarding employment prospects, 51.96% of respondents dream of
continuing their master's studies, 14.72% want to find a job in an educational
institution, 16.66% intend to continue their master's studies in another specialty,
16.66% dream of finding a job outside the field of education.

Assessment of the teacher's status in Ukrainian society was related to the
following criteria: "the profession of a teacher requires versatile knowledge"
(55.9%); "the work of a teacher requires significant emotional and physical
effort" (54.9%); "a teacher should be a highly moral person" (45.1%); "a teacher
is perceived as a professional" (32.4%); "I like the teaching profession and I
would like my children to continue the pedagogical dynasty" (27.4%); "the
teaching profession is prestigious" (17.6%); "teacher's work is well paid"
(3.9%).

Thus, the conducted experiment showed the existence among future
teachers of the opinion about the low prestige of the profession. Therefore, only
a small proportion of respondents want to work at school. At the same time, the
choice of future profession is often motivated by admission to the state form of
education, the influence of parents, the proximity of the educational institution
to the place of residence, etc.

This state of affairs proved that the profession of teacher is a value only for
a small number of future teachers, which led to the organization of work on the
formation of the value attitude of future teachers to professional activity.

The study of scientific literature, observation of the practice of training
pedagogical staff motivated us to organize a system in which the emphasis was
placed on the formation of motivation for professional activity, modeling and
solving professional and pedagogical problems, as well as the permanent
inclusion of students in practical activities.

In forming the motivation of professional pedagogical activity, we were
guided by the statements formulated by O. Kobernyk (Kobernyk, 2015).
Therefore, the work was carried out in two directions. The implementation of
the first direction — the transformation of general personal motives into
professional ones — was carried out by mastering knowledge and ideas about the
future profession. In the process of cognition, students were encouraged to
compare their own motives with the requirements of the future profession, and
therefore to evaluate future professional activity in terms of meeting their own
needs. The second direction provided for the change of motivation at different
stages of professional development. It was realized through the use of active
forms of learning, diagnosis of psychological characteristics of the personality,
writing reflections and other methods, as well as through pedagogical practice.
Thanks to the formed motivation, there is a comprehension of the future
profession and its place in it, the formation of a certain attitude to it, as well as
readiness for active work and self-improvement in the professional field.
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The solving of professional and pedagogical tasks and situations was aimed
at providing professional formation of the future teacher's personality. Thanks to
such activities, students had the opportunity to learn the essence of pedagogical
values included in pedagogical activity, mastering theoretical knowledge on the
formation of professional value orientations, development of communicative
and perceptual skills. In the process of studying a specific situation and
analyzing a specific example, future teachers could immerse into specific
circumstances, and therefore understand and evaluate the situation, determine
the presence or absence of a problem in it, establish their role in solving it and
model an appropriate line of behavior.

Inclusion of students in various practical activities enabled their self-
determination in the future profession, awareness of themselves in the role of a
teacher. During the pedagogical practice, students solved professional problems
according to the developed algorithm, used methods and techniques to manage
the development of interpersonal interaction in the student group, developed
extracurricular activities aimed at developing communication with students on
the principles of cooperation, developed an individual style of communication,
demonstrating the level of formation of pedagogical values. During the
pedagogical practice, students solved professional problems according to the
developed algorithm, used methods and techniques to manage the development
of interpersonal interaction in the student group, developed extracurricular
activities aimed at developing communication with students on the principles of
cooperation, developed an individual style of communication, demonstrating the
level of formation of pedagogical values.

At the control stage of the experimental work, the adapted test of
M. Rokich's "Value Orientations" (Rokich, 1973) was used again. Ranking by
the degree of importance of professionally-oriented qualities of the teacher on
the scale "I-ideal" made it possible to eradicate such traits as a broad outlook,
sincerity, purposefulness, self-demandingness, creativity, benevolence, justice,
responsibility, sociability and initiative. Instead, the unacceptable features of an
ideal teacher are defined as selfishness, stubbornness, passivity, intolerance,
offensiveness, ego, arrogance, aggression, limited knowledge.

As for the traits of a real teacher, according to the students, he is
characterized by demandingness to others, dominance, self-love, sociability,
integrity, self-esteem. As you can see, among the listed qualities prevail
volitional ones, which provide the teacher with self-affirmation. However, there
are no humane qualities such as justice, balance, benevolence, etc. On the one
hand, this is an alarming symptom. However, on the other hand, it is worth
noting that the ideal teacher, according to respondents, has the human qualities.
This means that students will strive for their formation. The diagnostic results
are shown in Table 2.
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Table 2 The results of ranking values by future teachers (according to M. Rokich's method)
at the testing stage of the experiment (created by the authors)

Rank Name of value
Ideal teacher Real teacher
1 broad outlook demandingness to others
2 sincerity dominance
3 purposefulness self-love
4 self-demandingness sociability
5 creativity integrity
6 benevolence self-esteem
7 justice

Repeated questioning allowed to establish that bachelor students see their
future as follows: "to continue studying in the Master's degree" (67.6%); "to
continue studying in the Master's degree in another specialty”" (13.7%); "to get a
job outside the field of education" (9.8%); "to get a job as a teacher" (8.9%).

Regarding the definition of the status of a teacher in society, the following
answers were received: "the profession of a teacher requires versatile
knowledge" (59.8%); "the work of a teacher requires significant emotional and
physical expense" (54.9%); "I like the profession of a teacher and I would like
my children to continue the pedagogical dynasty" (36.3%); "a teacher should be
a highly moral person" (36.3%); "a teacher is perceived as a professional"
(27.4%); "the teaching profession is prestigious" (18.6%); "teacher's work is
well paid" (4.9%).

As a result, the number of future teachers who intend to continue their
master's studies in the chosen specialty has increased by 15.64%. Accordingly,
the number of students who intend to continue their studies in another specialty
has decreased (-2.96%), as well as those who dream of getting a job outside the
field of education after completing their bachelor's degree (-6.86%). These
results were obtained despite the fact that students are aware of the low level of
prestige of the teaching profession, as well as the insignificant material support
of teachers. However, they strive to realize themselves in this profession, start
and continue pedagogical dynasties and perceive this profession as a value.

Conclusions

Consequently, realities place high demands on the modern teacher. They
have to be ready for changes, constantly improve themselves, be able to work
with different categories of students and in different environments, master
modern technologies, and so on. And all this in conditions of excessive tension
and stress, which are inevitable companions of the teaching profession, low
material support, etc. However, such high requirements for the teacher's
profession contradict the low level of prestige of the profession, and therefore
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the reluctance of many modern applicants to master it. These circumstances
actualize the problem of forming a value attitude to the pedagogical profession,
which is an important component of the structure of the specialist's personality,
awareness of the teacher's social role, etc.

The solving of this problem prompted us to organize a system in which we
focused on the formation of future teachers' motivation for professional activity,
modeling and solving professional and pedagogical tasks, as well as the
permanent inclusion of students in practical activities. This work was realized in
the conditions of classroom and extracurricular work, as well as in the process of
students' industrial (pedagogical) practice. The results of the study made it
possible to state that systematic work with future teachers during their studies at
a pedagogical institution of higher education made it possible to form their
awareness of the social significance of the teaching profession, the desire to
improve themselves and self-realization in this profession, despite the awareness
of the low level of prestige of the profession.
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MOCK CONFERENCE IN PRE-SERVICE
TRANSLATORS TRAINING
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Abstract. The given research deals with one of the most important issues related to pre-service
translators’ training such as both language and professional skills development in Kazakhstani
settings. Thus, skills in oral translation from English into Kazakh and/or Russian and vice versa
are in pretty high demand these days that is why one of the aims of Translation and interpreting
internship course is to develop the consecutive translation skills of pre-service translators.

So, to imitate the conditions of interpreters’ work we conducted the mock conference dedicated
to the main problems of Translation studies and Linguistics in the frame of the above mentioned
course. The main idea of this case study was to involve our students into both research and
professional activity as well as to develop their language and consecutive translation skills.
Our research population included 47 students who worked both as presenters and interpreters
in the frame of the mock conference procedure. Then we conducted the opinion survey using
the online tools provided by the Moodle platform (in our case, the option of Critical incident
survey had been chosen as the most appropriate one).

Keywords: mock conference, opinion survey, pre-service interpreters and translators training,
translators’ professional skills.

Introduction

One of the key issues of translators’ and interpreters’ training nowadays is
related to such fields of translation as conferences interpreting. There are a lot of
reasons to consider conferences interpretation as one of the topical problems of
pre-service translators’ training as well as one of the highly required spheres of
translation. Firstly, conferences interpretation is related to scientific sub-language
and can be considered as an evidence of science internationalization (thus, in
Kazakhstan while holding conferences it is necessary to focus on such translation
trends as English-Kazakh/Russian, Turkish — Kazakh/Russian etc.) Secondly,
conferences are dedicated to a variety of problems, and this fact presupposes the
relevance of specialization in translation. Thirdly, conference interpreting
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requires a wide range of highly developed translators’ competences i.e. flexibility,
critical thinking, ability to choose the appropriate variant of translation etc.

Definitely, Translation studies program includes such disciplines, as
Introduction to Oral translation. Consecutive Translation, Simultaneous
translation, Note-taking techniques which are aimed at the development of the
above mentioned translators’ skills and competencies. Despite that, the need of
special training for prospective conference is quite obvious, and we have used the
mock conference form in order to give the opportunity to our students (1) to
identify their own skills they should develop to interpret the scientific
report/presentation successfully; (2) to find out their own translation drawbacks;
(3) to think of their own strategy of scientific text interpretation.

So, our research aim was to observe the mock conference as a tool for
interpreters’ specific skills development, and to conduct the opinion research
among 47 sophomore Translation studies students. Therefore, the form of case
study has been considered as the most appropriate one, because it was our first
experience with mock conference organization; moreover, mock conference has
been considered as a part of the certain discipline curriculum (actually, it covers
the last classes of Translation and Interpreting Internship as an output of the
course).

Body of the Article
Research Questions

In the frame of the above mentioned approach, we have stated the following
Research Questions:

1) What are the strong points of mock conferences as a tool of interpreters’
skills development?

2) Which problems do students face to while participating in the mock
conferences?

Firstly, those research questions allow us to summarize a wide range of
opinions represented in both scientific papers and our students’ responses;
secondly, they presuppose the study of students’ opinion concerning strong and
weak points of mock conferences translation use in the process of teaching
translation and specific translators’ skills improvement.

Research Population

As it has been stated before, 47 2" year students were involved in our
research process. All of them took part in the mock conference both as presenters
and interpreters; so they got an experience in both presenting the certain scientific
topic and professional activity in the field of interpreting. Also, after completing
this task, our students participated in Critical incident survey via Moodle which
allowed us to clarify their attitude towards mock conference as a type of
interpreters’ professional training.
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Limitations
While conducting our mock conference, we have faced to several types of
limitations such as:

- Thematic limitations (all the reports were dedicated to the problems of
linguistics and translation studies; topics were chosen by the students under our
supervision);

- Age and professional experience limitations (2" year students only
participated in mock conference, and our choice was presupposed by both our
curriculum and Internship program). Due to this type of limitation, we did not
deal with the profound scientific researches, as our 2" year students were not
well-experienced in that field;

- Time limitations (8 hours only were dedicated to the mock conferences in
both groups, so students’ reports together with consecutive translation and all the
possible questions took no more than 10 minutes per each).

Literature Review

As it can be observed in both theoretical studies and practical use of mock
conferences, they are becoming more and more popular as a tool for translators’
and interpreters’ skills development. This trend roots in some XX century studies;
thus, Pochhacker (1992, 217) stated that “the key to the analysis of translatorial
text processing in simultaneous interpreting is the fact that it is the interpreter‘s
perspective on the chain of mutual assessment within the interaction network
which ultimately shapes the end result in interpreting”. Taking that into account,
Goutond;ji (2014) said that “applied to interpreter training, this assertion means
that the student interpreter is the most important component in the interpreting
chain, whether at its early beginning (such as in a university classroom) or during
a real assignment”.

In the frame of this approach, Pérez (2021) defined a mock conference as “a
type of exercise which can be carried out at a later stage of the module. It is a
fictitious conference involving role play where everything taking place during the
exercise 1s as close as possible to how a conference in real life would be; 1.e., a
lifelike situation in the classroom”. It is pointed out here that mock conference
would be dedicated to a certain topic, there would be a program and a moderator
(in our case, teachers played that role due to the lack of students’ experience in
that field). Pablo Salvador Pérez also stated that “while the mock conference is
taking place, the interpreting students will be carrying out the interpretation of
what the speakers are saying. These role play exercises allow students to get closer
to what they will find once they complete their studies and start working as
interpreters”.

Wadensjo (2014) also considered the mock conference as a kind of the role
play and highlighted the following strong points of it: “Role play is a well-
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established method to practise interpreting techniques, to train for interpreting in
specifically challenging situations, to rehearse certain vocabulary...” Wadensjo
(2014). On the other hand, supporting the idea of mock-conference as a kind of
role-play, Suleimanova et al. (2013) underlined mostly a variety of tasks
performed by students, and their impact to develop different professional skills:
“Relying on role-play, MC (mock conference — L.M.) allows a wide range of roles
such as the team leader — the chair (who distributes the roles and moderates the
roundtable discussion); the team leader assistant (who is to circulate information
mong the team members, makes calls, etc.); the proceedings consultant (who
works on timing requirements); the role of supporter (provides evidence, arranges
the data); the challenger (who is being critical); the expert (who does research into
the problem)”.

It should be pointed out that in our case study we did not consider such skills
the pre-service interpreters need as e.g. the team leader assistant because our main
focus was language and professional interpreters’ skills.

The paper by Fomina (2018) is also closely related to our research focus; in
her viewpoint, mock conferences “help students develop relevant communication
skills relying on social setting analysis and proceeding to practicing the suggested
communication patterns as well as promote their interpreting skills. The format
proves to be a stimulating and beneficial experience as professional and
psychological competence, strategic competence and many other non-linguistic
dimensions may be better instilled at MCs than through traditional interpreting
classes.

Some contemporary researches focused on the student-centered character of
the mock conference as a teaching tool: “students of conference interpreting
appreciated the moderately student-centered approach and assessed the learning
outcomes very positively...” (Defrancq, Delputte, & Baudewijn, 2022, 39).

There are some facts which prove our statement concerning the growing
interest to mock conferences as an effective instrument to both pre-service and in-
service interpreters training; thus, there is an Interpretation training toolbox on the
site of European Commission, and one of the modules consists in mock
conferences and other practice speeches. There are also “ad-hoc videos of mock
conferences filmed by interpreters to facilitate practice” (European Commission,
2020). It should be pointed out that mock conferences represented on that site are
related to the most topical social, economic, and medical problems such as
COVID-19 pandemic, Travel and Tourism under pandemic conditions,
Technology and Social Media etc.

To sum up, all the aforementioned research works as well as managing mock
conferences proves our idea concerning the imitation of real interpreters’ working
conditions and providing pre-service interpreters with the beneficial experience.
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Data collection tools

As we chose qualitative approach in our research, two data collection
instruments were used in the course of the study, namely observation and
questionnaire. In our case, observation as a data collection technique refers to
obtaining data through direct contact with group of students, assessing their work
as interpreters and discussing the strategies they have chosen to render the content
of their groupmates reports.

It is also necessary to point out that while conducting the mock conferences,
we gave our students the opportunity to choose between 2 language combinations
such as English-Kazakh or English-Russian translation because both pairs are
popular in Kazakhstan.

Besides, the readymade form of the Critical incident survey allowed us to
find out the strong points and the problems of mock conferences from our
students’ viewpoints. The form contained the following 5 questions designed to
gather information about students’ perception towards both form and content of
the mock conferences:

- At what moment in class were you most engaged as a learner?

At what moment in class were you most distanced as a learner?

What action from anyone did you find most affirming or helpful?

What action from anyone did you find most puzzling or confusing?

What event surprised you most?
All the questions were open-ended, so they give opportunities to the students
to express their own opinions. Moreover, we were able to take both positive and
negative factors into account to improve both the procedure and the content of
mock conferences in future.

Results and Discussion

First of all, it is necessary to provide a brief description of the topics chosen
by our students. Before they started their preparatory work and choose their own
topics, they had to become familiar with the main idea of the mock conference
and its goals. The general conference topic was formulated as The Current Issues
and Trends in Contemporary Linguistics and Translation Studies, and the main
goals consisted in raising students’ awareness of the aforementioned trends,
developing their intrapersonal and interpersonal intelligence, Academic English
language skills, interpreting skills, creativity, information search and processing,
logical thinking, presentation and problem-solving skills.

Before conducting the mock conference sessions, we dedicated two of
theoretical classes to the main characteristics of scientific texts as well as the main
rules and problems of their translation and show the criteria they should follow
while doing their presentations and interpreting them. Thus, evaluation criteria
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included such parameters as 1) coverage and structure; 2) language (grammar
accuracy/complexity and vocabulary range); 3) presentation skills; 4) design and
creativity. Otherwise, as it was our students first experience in both presenting
their report and interpreting it, we were not able to expect anything profound.

Among the topics chosen by our students we should mention Problems of
Translating English Idioms into Kazakh Language; Technology and Translation:
Exploring the Impact of Technology on Translation Industry; Error Analysis of
Abstract Translation in Scientific Writing (on the material of Google Translate);
International Words in English-Kazakh Translation, Problems in Translators’
Professional and Everyday Life etc. Those topics show that mock conferences
stimulated students’ activities in scientific work (even though at the elementary
level). Thus, to make successful presentation students had to find out the
appropriate sources, analyze them (under the teachers’ supervision), and look over
the examples they had discovered. For instance, the problem of international
words translation from English into Kazakh is considered to be one of the topical
issues because of the current trend to translate most of the international words like
Internet (Galamtor in Kazakh) etc. Our students studied some texts containing
those words, and discussed the relevance of translation.

While conducting our observation, based on such criteria as (1) the relevance
of translation; (2) the structure of translators’ speech; (4) we noticed some issues
related to our students first work as interpreters. Thus, some of them (9 of 47
exactly) tended to be as close to the source text as it was possible at all which
should not be considered as the most appropriate strategy in conference
interpreting. Also, some students (6 of 47 correspondingly) tried to conduct
sentence-by-sentence translation instead of using longer phrases and paragraphs.
So, we clarified it for ourselves that the Syllabus of the course should also be
focused on various translation strategies, and our observation showed the
necessity to strengthen trainings in consecutive translation. Moreover, the
observation process demonstrated the importance of such translators’ skill as the
ability to synthesize and paraphrase, and one of the perspectives of the further
study would consist of working out of the system of exercises aimed at those skills
development.

Concerning our students’ answers to the survey questions mentioned above
it should be pointed out that there were a lot of common ideas despite the fact that
they did not have any opportunity to discuss their answers. Thus, about Question
1 (At what moment in class were you most engaged as a learner?) most of them
(31 students out of 47) said that the process of interpreting itself was the most
inspiring thing, and 10 more students stated that choosing the strategy of
interpretation made them feel engaged as learners (we should point out that Pérez
(2021, 171) also showed the importance of the relevant strategy application.
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Not identified
13%

Choosing

translation
strategy The process itself

21% 66%

Figure 1 The most engaging moments of the mock conference (made by authors)

On the other hand, for the Question 2 (At what moment in class were you
most distanced as a learner?) some of them (9 students out of 47) supposed that
some of their groupmates presentations were not interesting for them; despite that
other students did not answer that question, or just gave short answer like No such
moments.

Some
presentations
were not
interesting
19%

No such moments
81%

Figure 2 The feeling of being distanced during the mock conference
(made by authors)

Concerning Question 3 (What action from anyone did you find most
affirming or helpful?), we were surprised to see that other students’ questions
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about the content of the presentations as well as their remarks were considered the
most helpful actions by 33 students (72% of the whole number); other students
considered the careful listening as the most helpful factor.

Careful listening
28%

Groupmates
questions
72%

Figure 3 The most helpful groupmates actions (made by authors)

Otherwise, 14 students out of 47 (30%) stated that those questions were
puzzling and confusing (Question 4). Finally, the for the last question about the
most surprising event 22 students did not give any answers whereas others
mentioned their own successful work as interpreters.

Groupmates
questions 30%

Nothing
70%

Figure 4 The most confusing groupmates actions (made by authors)
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To sum up, our students’ reactions show mostly positive attitude of our
students for such a complicated interpreters’ activity as conference translation.
So, it 1s possible to implement mock conferences into professional interpreters
training.

Conclusions

Taking all the above mentioned into account we can conclude that the
findings of this case study show rather positive students’ perception concerning
mock conferences; thus, students focused on the opportunities for professional
development and working out of the interpreting strategies as well as working as
a consecutive interpreter in the modelled conditions. Partially, we followed the
mock conference procedure proposed by Pérez (2021). Thus, students “were told
that they would be taking different roles; they would be interpreters but also
speakers. The intention of this was to get students closer not only to what
interpreters feel during a real conference but also to get them to try and understand
the role of speakers in a better way” (Pérez, 2021).

To summarize, the strong points of mock conference application in
translators and interpreters training consist in modelling the situation of the real
interpreters’ work. Also, mock conferences provide both the instructors and the
students with the opportunity develop their language and interpreters’ skills as
well as their research skills to some extent.

In our case study, such qualitative research techniques as observation and
Critical incident survey were used. So, further perspectives of research lie in the
application of some measuring techniques to analyze the impact of mock
conferences on pre-service interpreters’ professional development.

On the other hand, there are some issues which should be taken into account
and managed for better work of mock conference as a tool for interpreters’
professional development. Thus, the conference topics should not be limited by
linguistic and translation problems only. Probably, it would be really effective
instrument used for the purposes of interpreters’ skills development in such
popular fields as Oil and Gas industry (the topical problems in Kazakhstani
conditions); Media industry etc.

Finally, we consider the mock conferences as effective tools for pre-service
interpreters training due to its creative potential and student-centered approach.
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Abstract. Professional standards for educational managers establish the compliance of a
person with the professional requirements, therefore, it is important to study them in order to
develop the content of university training programs for school principals. The aim of the present
research is to examine the experience of standardization of educational managers’ professional
activity in the countries of different socio-economic development and various degrees of
participation in the global educational integration processes, as well as to highlight the
possible use of best practices to develop and implement the most effective university training
programs for educational managers. We conducted the study during 2018 — 2020 according to
the methodology of the aspect analysis, having distinguished two aspects: functional and
behavioural. We analysed the professional standards within the framework of regional clusters
taking as a basis the mutual convergence and interaction of their educational systems, namely
regions that are the generators of integration processes, regions that respond positively to
integration processes but do not initiate them; regions that are inert to the integration of
educational processes. Furthermore, we chose a few countries from each cluster, which
adopted the standards at the state level or at the level of individual administrative units within
a particular country. The results of the analysis made it possible to identify general and special
trends, peculiar to certain groups of countries. The results obtained within the framework of
the study made it possible for us to develop the construct of the standard that takes into account
the particular features of socio-economic development of Ukraine.
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Introduction

Handling the problem of professional activity standardization is significant
for the development of higher vocational education, as professional standards not
only determine the guidelines in assessing the performance of the employee, but
also establish the compliance of the graduate from an institution of vocational
education with the requirements of the profession, reflect the distinctive
connection between the educational system and constantly changing labour
market.

The content of the requirements for the education manager in each country
has its characteristic features and depends on the level of its socio-economic
development as well as the impact of educational integration processes in which
the particular country is involved. These peculiarities should be reflected in
professional standards, and through them realized in the practice of professional
training of educational managers.

The research aim: to identify general (typical for most countries), special
(peculiar to certain groups of countries) and specific (characteristic of one
country) trends in the content development of professional standards for education
managers; taking into consideration the results of the study, to provide rationale
for the content of the professional standard, which would best meet the
expectations of the world community regarding the personality of the educational
manager.

The study was conducted according to the methodology of aspect analysis
suggested by the Centre of Study for Policies and Practices in Education affiliated
with the Organization for Economic Co-operation and Development (OECD,
2013) Two aspects of the standards were analysed and compared: functional
(competencies imposed by the job responsibilities of the educational manager)
and behavioural (competencies that are manifested in the system of behaviour or
activities of the educational manager).

Research methods: contextual, structural and comparative analysis of
professional standards, specification and generalization of theoretical provisions
in psychological and pedagogical works of domestic and foreign scientists and
practitioners, prognostic modelling.

The research was conducted during 2019-2021 in three stages:

e analysis of approaches to the content and structure of professional

standards for education managers in different countries;

e justification of general trends, as well as special and specific

characteristics of professional standards;

72



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26", 2023. 71-81

e development of a universal construct of a professional standard for
education managers, which takes into account the best characteristics
of the analysed standards of different countries of the world.

Literature review

The problem of professional standards for education managers on an
international scale is not sufficiently considered by modern scientists. The
question of the content and structure of the professional standard of an education
manager is presented more fully in science. Professional standards cannot be
based only on knowledge of the functions of current labour activity (Manstfield &
Schmidt, 2001). The description of labour functions should be carried out taking
into account the prospects for further development of the profession on the basis
of: best examples of existing practice; modern international requirements and
experience; new workplace requirements related to considerable transformations
of economic trends; changes of methods, technologies and culture, etc. Within the
framework of education managers’ professional training, professional standards'
development is associated with a change in the headteacher’s mission by
acquiring a new content (Crum, Sherman, & Myran, 2009; Hallinger & Heck,
2010). Scientists (Davies & Davies, 2006; Robinson, 2007; Johnson, Moller,
Pashiardis, Vedoy, & Sawides, 2011; Ylimaki & Jacobson, 2013) have
determined the type of leader who is able to adapt quickly to the conditions of the
current economic situation and production is developing in modern world. Such
a leader has to demonstrate mobility, flexibility in relations with employees,
partners and stakeholders, find the best alternatives in complex conditions of an
educational institution.

A number of international studies conducted by various institutions (The
International Successful School Principal Project success sustained, 2001-2015;
Improving School Leadership, 2006-2011; European Dimension in Educational
Leadership, 2009) created an international discussion platform on effective school
management and endeavoured to revise the professional standards of education
managers. Centre of Study for Policies and Practices in Education, Organization
for Economic Co-operation and Development conducted during 2013-2014 the
Comparative Study ‘Learning Standards, Teaching Standards and Standards for
School Principals: A Comparative Study’ (OECD, 2013). The Centre's experts
analysed the standards for school managers in Australia, Chile, Germany, Korea,
as well as individual US states and some Canadian provinces. However, this study
cannot be considered complete, as it examines the professional standards of
individual countries exclusively with a high level of socio-economic
development.
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Research Methodology

The study was conducted according to the methodology of aspect analysis
suggested by the Centre of Study for Policies and Practices in Education affiliated
with the Organization for Economic Co-operation and Development (OECD,
2013). Two aspects of the standards were analysed and compared: functional
(competencies imposed by the job responsibilities of the educational manager)
and behavioural (competencies that are manifested in the system of behaviour or
activities of the educational manager).

In order to provide objective conclusions of professional standards for
educational managers on an international scale, we have analysed standards of
countries with different socio-economic development. Due to the fact that not
every country has developed professional standards for educational managers, we
chose the countries where such standards were adopted at the state level, or at the
level of individual administrative units within a particular country.

Research results

A considerable array of information was obtained while we analysed the
professional standards for educational managers in the United States. We studied
the US professional standards developed by the Council of Chief State School
Officers and the State Consortium on Education Leadership, the Southern
Regional Education Board, gained insight into regional standards for school
leaders developed at the level of individual states.

ISLLC-Based Model (CCSSO, 2008). developed by the Council of Chief
State School Officers and the State Consortium on Education Leadership in 2008,
updated in 2015, brought together a wide range of state education agency (SEA)
personnel, public officials who headed departments of elementary and secondary
education, representing 24 different states.

The aforesaid document (CCSSO, 2008) was recommended as a model for
regional professional and educational standards for heads of general secondary
educational institutions. It draws special attention to the idea that such standards
have to ground on the basic values of the leader, which determine their
professional behaviour and reflect high expectations of the community regarding
their activities (CCSSO, 2008). The structure of ‘Performance Expectations and
Indicators for Education Leaders’ reflects the principles of activity approach.
Each of the domains consists of 5 components: the broad concept of the standard
(Performance Expectation); ‘Dispositions’ that reveal the model of professional
behaviour; basic concepts of the domain (Narrative); ‘Elements’ serving as
organizers for performance indicators; description of specific actions required to
meet the ‘Performance Expectation’ and ensure the successful management of an
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educational institution (Performance Indicators). The basic requirements to the
education manager are as follows: responsibility for the development and
implementation of teaching and learning framework, professional culture
development, effective organizational decision-making, protection of children,
comfort and safety provision for students and the staff; compliance with the legal
norms regulating professional relationships, regional and federal legislation on
education; promotion of social justice policies.

In 2014, the Southern Regional Educational Board, the advisory body to 16
southern states of the United States, developed the Draft Standards for School
Leaders, which highlights general recommendations for regional education
departments. The Draft includes 11 domains: ‘Vision and Mission’, ‘Instructional
Capacity’, ‘Instruction’, ‘Curriculum and Assessment’, ‘Community of Care for
Students’, ‘Professional Culture for Teachers and Staff’, ‘Communities of
Engagement for Families’, ‘Operations and Management’, ‘Ethical Principles and
Professional Norms’, ‘Equity and Cultural Responsiveness’, ‘Continuous School
Improvement’ (CCSSO, 2014). The domains do not contain a specific description
of competencies, but the Draft provides rationale for the activity of educational
leaders in accordance with the domain name. For example, the domain 9 ‘Ethical
Principles and Professional Norms’ is grounded on the idea of ethical leadership,
which is realized by the process of acquiring by the education manager the skills
that constitute the internal ‘moral compass’ of behaviour.

The analysis of the standards of the states in the Southern Regional
Education Board and the State Consortium on Education leadership has
demonstrated that the recommendations provided by the ISLLC-Based Models
and Draft Standards SREB are considered differently at the state level. The
Departments of Education and universities do not follow a common standard,
although each state acknowledges it indispensable.

In order to provide an objective study we analysed the standards of 9 states
(Alabama State Board of Education, 2010; Florida Department of Education,
2011; School Administrators of Iowa, 2010; Department of Education New
Jersey, 2014; State Board of Education, 2015; Ohio Department of Education,
2018; Oregon Department of Education, 2009; Texas Education Agency,1999),
which geographically represent almost all parts of the United States. The results
of the analysis allowed us to determine the general trends for developing the
content of the standards, namely: high requirements for the level of professional
knowledge and moral qualities of the education manager; a detailed description
of the qualities ensuring a responsible professional conduct (such requirements
are grouped within a separate domain, which has a different name in different
standards: ‘Ethics and Integrity’, ‘Ethics’, ‘Moral Leadership’, ‘Ethical Principles
and Professional Norms’, ‘Professional Culture for Teachers and Staff’, etc.).

In order to provide a more comprehensive and objective survey of global
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trends in the standardization of education managers’ professional training, we
analysed the corresponding standards of the countries that had not been studied
by international educational institutions or reflected in world practice. These
include, in particular, the countries of the Arab world. They tend to internal
integration within the educational space on religious grounds, but working out
common approaches to the development of professional standards of educational
managers has not become a general trend yet. Therefore, there has been a
significant diversity of standards that differ in format and content in the Arab
states.

For example, the professional standards for school principals in the United
Arab Emirates (Abu Dhabi Education Council, 2009) reflect the state
requirements for an education manager according to 5 domains: ‘Leading
Strategically’, ‘Leading Teaching and Learning’, ‘Leading the Organization’,
‘Leading People’, ‘Leading the Community’. Of great importance are the
requirements for the education manager's moral and leadership qualities,
compliance with high standards of conduct, ability to reflexive self-development,
effective conflict settlement, collaboration with people within the school
community on the principles of respect, equality and tolerance, careful
conservation and increase of national heritage and culture within the school.

The Professional Standards for School Leaders of Qatar (Ministry of
Education and Higher Education of Qatar, 2014) are more comprehensive and
detailed. Requirements for the educational manager are set out in 7 domains:
‘Lead and Manage Learning and Teaching in the School Community’, ‘Develop,
Communicate and Report on the Strategic Vision and Aims of the School
Community’, ‘Lead and Manage Change’, ‘Lead and Develop People and
Teams’, ‘Develop and Manage School-community Relations’, ‘Develop and
Manage Resources’, ‘Reflect on, Evaluate and Improve Leadership and
Management’. An important component of each domain’s format is the
description of minimum required performance indicators separately for second-
ranking (vice-principals) and high-ranking school leaders (principals).

The document (Ministry of Education and Higher Education of Qatar, 2014)
states that individual performance of an educational manager contributes to high
standards of productivity, interpersonal relationships, personal integrity and
ethical conduct, respect for the priorities, values and problems of students'
families. The leader's conduct reflects an understanding and respect for individual
differences and the use of methodology adapted to meet the specific needs of
students, teachers, parents and community members. The education manager
should foster professional relationships based on mutual respect, trust and
openness in accordance with the labour laws and school employment agreements.

Thus, despite the differences in the structure of professional standards for
educational managers in Arab countries, their content is similar, which is
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manifested, in particular, in common approaches to understanding the high
mission of the leader, strict requirements to their leadership behaviour.

Professional standards of African countries have significant differences. The
Commonwealth of Nations, a voluntary intergovernmental association of
countries including Great Britain and almost all its former dominions, colonies
and protectorates, as well as Mozambique and Rwanda, plays an important role
in standardizing the professional training of education managers in African
countries. During 2011-2014 the organization developed the Standards
Framework for Teachers and School Leaders (Keevy, 2014) aimed at providing
recommendations to the countries of South Africa, the Caribbean and island
countries on the development of national professional standards for school
leadership.

The peculiar approach of the Framework developers is reflected in the strict
differentiation of competencies in accordance with the professional level of the
leader — ‘Initial’, ‘Proficient’, ‘Distinguished’. There is a good reason for
classifying the standards. The text of the recommendations states that the
requirements for an educational manager in South Africa, the Caribbean and
South Pacific differ significantly. Each of them reveals its own vision of
professional competencies, so the Standards Framework (Keevy, 2014) focuses
on the minimum requirements for education managers (‘Initial’ level) in the event
of inability to appoint to a leadership position a person with a higher level of
qualification. The level ‘Proficient’ describes the standards for the professional
activity of an education manager who has experience in teaching, but does not
have the corresponding Master's degree. The level ‘Distinguished’ reflects the full
commitment to perform the professional functions of an educational manager who
had work experience in an educational institution before entering the second level
of higher education for at least 6 years and successfully accomplished the Master's
program.

The Commonwealth Standards Framework (Keevy, 2014) states that the
activities of the educational manager must be ethically sound and exemplary. The
standards of professional ethics, values and attributes define the requirements to
their professional conduct clarifying them within the domains ‘Respect for
Learners’ Rights and Dignity’, ‘Role Model to Learners’, ‘Trea Parents and
Guardians with Utmost Respect and Courtesy’, ‘Respect Contract(s) Duly
Entered into with Employer and Other Parties’.

The Standard for Principals in South African (Department of Basic
Education, 2015) contains 8 interdependent key areas: ‘Leading Teaching and
Learning in the School’, ‘Shaping the Direction and Development of the School’,
‘Managing Quality and Securing Accountability’, ‘Developing and Empowering
Self and Others’, ‘Managing the School as an Organization’,”Working with and
for the Community’,’Managing Human Resources (Staff) in the
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School’,’"Managing and Advocating Extra-mural Activities’. The requirements
for educational managers’ professional conduct are considered within in each
domain.

In contrast to Rwanda Professional Standards for School Leadership the
similar document of Ethiopia (Ministry of Education Ethiopia, 2010) illustrates
the state requirements to an educational manager at 4 levels: ‘Beginner Principal’,
‘Proficient-1 Principal’, ‘Proficient-II Principal’, ‘Lead Principal’. Each of the 5
domains (‘Lead and Facilitate Vision of Learning’, ‘Develop and Manage School
— Community Relations’, ‘Lead and Manage Learning and Teaching’, ‘Lead and
Develop Individuals and Teams’, ‘Lead and Manage School Operations and
Resources’) contains 4 descriptors in accordance with the specified levels.

The analysis of the Standards (Abu Dhabi Education Council, 2009; Rwanda
Education Board, 2014; Department of Basic Education, 2015) showed: the
general requirements for educational managers are practically the same for all
levels. They include: serving the interests of the community, adhering to its
cultural values, traditions and respect for each ethnic group, demonstrating the
role model of professional conduct and activities, creating an atmosphere of trust
and law in the educational institution, fair distribution of resources, building
ethical conflict resolution practices.

Conclusions and discussion

The results of the analysis of the professional standards for educational
managers in the countries with different socio-economic development and various
degrees of involvement into integration educational processes made it possible to
identify the following general tendencies:

1. The predominance of the practical approach while formulating the content
of the standards, the gradual rejection of their traditional structure, within which
the requirements for education managers are realized through the description of
their knowledge, skills, abilities; focus on the basic values, credo and commitment
of the educational manager, introduction the dispositions showing the models of
professional conduct as the components of the standards.

2. Demanding requirements for the professional conduct of the education
manager, a detailed description of deontological and ethical aspects of the
profession. The lack of unified approaches of the world educational community
to the structure and content of the professional standards for education managers
makes the trend even more significant, because within the national and regional
standards, regardless of the countries’ socio-economic and political systems, this
factor remains cross-cutting.

3. The domains of the standards for the educational manager comprising
ethical requirements practically in all standards developed at the national and
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regional levels require educational managers’ knowledge of international, state
and regional legislation on education and protection of children's rights, describe
their moral qualities, the deontological model of the professional conduct,
dispositions aimed to reveal the moral and normative relations of all the
participants in the educational process (teachers, students, their parents and the
community).

In the course of the research the following special trends inherent in certain
groups of countries were found out: determining minimum standards to be
achieved by the leader (the model of standards in Great Britain, France,
Germany); describing a standard as a system of educational manager’s actions to
ensure the effective functioning of the educational institution (American-
Canadian model); defining behavioural domains within the general standard (the
model of standards in the United Arab Emirates and Qatar); framing the
requirements for the manager of education according to their level of qualification
and educational background (the model of standards in South Africa, Rwanda,
Ethiopia).

The study enabled to describe the specific trends in the standards of
particular countries that show their diverse structure, the total number of domains
as well as the content of the standards. They are as follows: structuring the
standards as a system of the ‘areas of practice’ (New Zealand), developing the
standards on the principles of the activity approach (USA), describing the
professional standards for teachers and school leaders separately (Qatar),
emphasizing the behavioural indicators of the educational manager in the standard
(African countries).

The results obtained within the framework of the study made it possible for
us to develop a construct of the standard that grounds on four principles, namely:

1. Axiological principle (a professional standard should rely on basic values
of the leader, which determine his professional conduct and reflect the high
expectations of the community for his activity).

2. Activity principle (a standard should contain dispositions that describe the
standards of professional behaviour of the education manager).

3. Domain principle (the structure of the standard should consist of separate
domains that give insight into various aspects of the professional activity of the
education manager).

4. Deontological principle (the content of the standard should reveal the
scope of responsibility of the education manager within each of the domains).

The conducted research does not cover all the problems of standardization
of professional activities and training of education managers. The scientific
inquiries are limited to the specific conditions of the research (describe particular
countries) and express the standpoint of the authors. The correlation between the
educational and professional standards, which is different in every country,
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remains an unresolved issue within the framework of the present study. The
following areas would benefit from further research: case studies of applying
professional standards while training educational managers at universities of
different countries; comparative analysis of the content of the professional and
educational standards for education managers in a particular country in order to
create a holistic picture of educational trends and use best practices of world
educational experience.
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PROMOTING SELF-EFFICACY OF PROSPECTIVE
MUSIC TEACHERS: THEORETICAL INSIGHTS

Guanhua Bi
Vytautas Magnus University, Lithuania

Abstract. Scientific literature shows that cultivating self-efficacy is conducive to learner in-
depth study of music, independent choices and perseverance in the field of music. However,
most current research studies focus on self-efficacy in primary and secondary education,
whereas the self-efficacy of prospective music teachers has been scarcely investigated.
Considering the importance of self-efficacy in music activities of prospective music teachers,
a study on the particularity of prospective music teachers’ self-efficacy has been initiated: the
literature analysis method has been used, and a large number of literature sources related to
self-efficacy and music education have been analysed. The following problem question is
formulated: what is the particularity of self-efficacy in music education? The aim of this
research is to analyse the concept of self-efficacy in music education. Research results show
that self-efficacy determines the judgment of prospective music teachers on their learning,
performance, and teaching abilities. Factors that affect the self-efficacy of prospective music
teachers include mastery of experiences, vicarious experience, social persuasion, and
emotional and psychological states.

Keywords: music education, self-efficacy.

Introduction

This study incorporates Albert Bandura’s theoretical framework.
A. Bandura refers to it as beliefs in individual’s abilities to organize and conduct
the courses of action necessary to attain the given goals (Bandura, 1977).
Numerous research studies evidence that self-efficacy also performs a relevant
role in education and musical activity, including the effect on setting learning
goals, confidence in teaching assignments and academic performance in general
(Zhang, 2016; Girgin, 2017; Ren, 2020; Guo, 2021).

Music education has its particularity and it influences people’s thinking and
behaviour in a subtle way. By stimulating learners’ imagination and association,
music education can enhance their interests, emotions, and other non-intellectual
variables, fulfilling the goal of nurturing learners’ inventive personalities.
Considering the particularity of music education and the importance of self-
efficacy, this article analyses the concepts of music education and self-efficacy
and the sources of self-efficacy in music education based on a review of
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previously published scientific sources. Four main factors that have influence on
self-efficacy can be distinguished: mastery in experiences, vicarious experience,
social persuasion, and emotional and psychological states.

The aim of the research: to analyse the concept of self-efficacy in music
education.

Research method: literature analysis.

The Concept of Self-Efficacy

Self-efficacy is widely recognised as people’s views on their capabilities to
perform at designated levels and has an impact on the events that affect their lives
(Bandura, 1994). The theory of self-regulation claims that beliefs of an individual
lead to action, which results in outcome expectations (Bandura, 2001). Initially it
started as the Social Learning Theory (SLT) by Albert Bandura in the 1960s.
Previous theories of learning, such as the one presented by Skinner (1971), argue
that people’s behaviour is always controlled by the environment. Differently from
Skinner (1971), A. Bandura argues that people are not simply reactors to external
stimulation in their transactions with the environment (Bandura, 1978). They are
active information processors and think about the relationship between their
behaviour and its consequences. A. Bandura’s social cognitive theory provides a
clear framework on which this investigation of self-efficacy is based (Bandura,
1986). In his theory, he suggests a model of reciprocal causation between
cognition, behaviour, and environment, thought and behaviour being determined
by the interaction of cognition, behaviour, and environment. Self-efficacy
moderates the relationship between cognition and behaviour, which enables
individuals to cognitively evaluate how well their abilities comply with the
demands of the assignments (Figure 1).

Behavior

Environment

Cognition

Figure 1 Self-Efficacy in Bandura’s Model of Triadic Reciprocal Causation by Zelenak
(2011)

Malleability is a construct in self-efficacy that has attracted educators’

attention in particular (Berry & West, 1993). This characteristic of self-efficacy
states that “it is dynamic and malleable, subject to changes in task demands,

83



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26™, 2023. 82-91

situational determinants, social context, and individual development”. Even in a
field, a person may have a range of different self-efficacy beliefs. For example,
the self-efficacy of music performance in music activities is different from the
self-efficacy of music learning and is more different from the self-efficacy of
music teaching. A. Bandura states that “although efficacy beliefs have
generalized functional value, how they are developed and structured, the ways in
which they are exercised and the purposes to which they are put vary cross-
culturally” (Bandura, 2002).

Self-efficacy is a theory of self-regulation in which an individual’s beliefs
produce action that results in outcome expectations (Bandura, 2001). Self-
efficacy beliefs also affect people’s emotional reactions and thinking styles. A.
Bandura concludes that perceived efficacy can determine the pivotal choices
people make a significant decision points in life. When coping with difficulties,
individuals with low efficacy tend to give up, whereas those with high efficacy
view challenges or obstacles as surmountable and prove to be possess resilience
(Bandura, 2006).

Individuals with high self-efficacy beliefs can be more productive and more
relaxed when faced with challenging assignments. Individuals with lower self-
efficacy beliefs are more anxious because they perceive their assignments to be
more challenging than they actually are, and healthier thinking also becomes
more complicated. Thus, self-efficacy beliefs have a relevant influence on
achievements of people (Seckin & Basbay, 2013).

A strong sense of self-efficacy is one of the ways in which people change
their own and social destiny. Self-efficacy beliefs have inestimable functions and
value in controlling and regulating human behaviour. People with a high sense of
efficiency adopt a future-oriented view of time when constructing life, full of
confidence and hope for the future. Efficacy is also particularly important to
studies and life of learners (Chen, 2009).

The second way to create and strengthen self-efficacy beliefs is through
vicarious experiences provided by social models. There is a direct link between
such experiences and perceiving social cognition processes such as empathy.
Observing people who are similar to themselves succeed by invested effort raises
the beliefs of observers that they themselves also have obtained the capabilities
to complete comparable activities required to achieve success (Lockwood, 2016).
Vicarious experiences are most impactful when the observer considers the person
being observed to be relatable, such as a pre-service music teacher observing
another trainee music teacher (Hendricks, 2016). Undergraduate observational
experiences have been found to affect pre-service teacher beliefs, most notably
when experiences are structured and pupils have the opportunity to exchange
their findings with classmates (Prichard, 2017). Compared to other sources,
secondary experience often exerts a limited influence on beliefs, and some
research studies reveal that such experience negatively influences beliefs about
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efficacy in learners who compared their play with that of other music performers
(Moore, 2012; Zelenak, 2015). Since vicarious experience is based on inferences
from social comparison, this source can be less reliable on and more prone to
change in comparison to mastery experiences (Bandura, 1977). Therefore,
vicarious experiences must be positive because negative social interactions lower
self-efficacy levels in collegiate environments (Edwards, Hershberger, Russell,
& Markert, 2001).

The fourth source of self-efficacy includes physiological and affective states.
It refers to physical and emotional reactions affecting perceptions of personal
competency, to reduce people's stress reactions and alter their negative emotional
proclivities and misinterpretations of their physical states. Research indicates that
numerous physiological states affect learner-teacher self-efficacy levels,
including their characteristics, positive physiological states improve self-efficacy
levels of teachers (Biasutti & Concina, 2018; Sander, 2020).

Numerous studies in educational psychology show that self-efficacy can
significantly promote learner enthusiasm and self-confidence in learning
participation (Chen, 2009; Mohammadyari, 2012; Guo, 2021) and improve
learners’ academic achievement (Yang, 2010; Honicke & Broadbent, 2016).
Highly efficacious learners possess better time management skills, gain more
enjoyment and pleasure from tasks, and use deeper cognitive processing
(Vantieghem, Vermeersch, & Van Houtte, 2014). Research has shown that good
self-efficacy beliefs are related to teacher behaviour, e.g., decreased burnout
(Brouwers & Tomic, 2000), increased job satisfaction (Caprara, Barbaranelli,
Borgogni, & Steca, 2003), and use of creative curriculum resources and
innovative strategies in teaching (Wertheim & Leyser, 2002).

Self-efficacy is perceived as speculation and judgment that an individual
makes about whether he has the ability to complete a certain behaviour, and it
plays a major role when individuals complete their goals, tasks, and challenges,
and is to determine their future status. It is "dynamic and malleable", which
means that self-efficacy is different in various domains and it is affected by four
factors, namely: mastery experiences, vicarious experiences, social persuasion;
physical and emotional states. Mastery experience is perceived as the most
important source out of all four discussed above.

Beliefs in self-efficacy determine how people feel, how they think, how they
motivate themselves, and how they behave. Positive and high self-efficacy make
people think they are competent for the work they undertake, so they will have a
positive and aggressive attitude and affect academic performance.

Self-Efficacy in Music Education

Music provides many benefits for both children and adults alike. Children
who participate in music show an increase in a sense of identity. Music also
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increases children’s self-esteem, especially those of low economic status. Young
learners who choose to play instruments have a higher sense of identity and self-
esteem compared to those who do not involve in music activities (Harland et al.,
2000). Studies also show that in addition to the improved development of
children’s social skills, their personal skills such as confidence, self-discipline, a
sense of achievement and physical coordination are strengthened through music
instruction (Hallam & Prince, 2000). Furthermore, the study by Schellenberg
(2006) shows that learners who engage in music learning have higher than
average intelligence quotients (IQ) or tend to increase their previous IQ, further
illustrating the benefits of music (Schellenberg, 2006). Similarly, adults who
participate in music studies also demonstrate positive results. Research studies
conclude that improvements are also identified in self-expression and self-
improvement (Coffman, 2002; Costa-Giomi, 1999; Hallam & Prince, 2000;
Harland et al., 2000). Adults involved in music also develop a sense of belonging
and a way to meet new people. Some adult participants in music-related activities
even obtain a love of learning and performing music (Coffman, 2002).

Music has the ability to develop both interpersonal and intrapersonal
intelligences by exploring the self and collaborating (Gardner, 2006). Music is
seen as a kind of pleasant art. People learn music, whether it is to acquire music
knowledge and skills, music appreciation, or to participate in music performance
and creation, psychological processes are very active. Music has a certain
particularity of learning task; learning content, form, and use of sensory organs
compared to other disciplines are totally different. There is a difference between
artistic thinking and scientific thinking, when the former is recognised as known,
rational, logical thinking, and the latter is referred to as aesthetic, and emotional
image of thinking (Cao & He, 2002).

In education and specifically music education, we are generally more
concerned with the outcome and not with the process of learning. We suggest
many models of what we want learners to be able to perform, but too often deny
them guidance for gaining a mastery level of performance. As music educators,
we depend on the individual practice as a means of acquiring a mastery level of
performance. In many aspects of education, those learners who can learn
autonomously are successful in school (Leon-Guerrero, 2008).

Essentially, teacher education programmes must develop the abilities of
those who want to teach music and the arts. Within the context of the self-efficacy
construct, thoughts and feelings for arts education of a teacher will ultimately
determine the quality of instruction that a learner of arts will get (Garvis, Twigg
& Pendergast, 2010).

Music education has its specific features. Its education process depends on
internal edification rather than on compulsion. People become willing to accept
new things and environments, and aesthetic diversity will make their heart even
more open (Wright & Kanellopoulos, 2010; Crawford, 2017; Johnson & Hawley,
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2017; Zhu, 2020). Music education is not a kind of compulsive mental
development education; it will not be obligatory for learners to set a specific
thinking mode and moral standards (Qin, 2019; Vasil, 2019). Instead, they
introduce subtle influence on people’s thinking and behaviour (Sun, 2022).
People are influenced and changed from deep inside and they carry out self-
reflection and correction in the process of learning and appreciation (Krause et
al., 2018, 2019; Wang, 2022).

Orejudo et al. (2021) state that the assignments music learners are asked to
complete are mainly associated with performing in front of an audience either in
concerts or during examinations. To achieve success, an individual must have
acquired the technical skills that are necessary to prepare for and master the
repertoire. However, in addition to necessitating the gradual obtaining of these
skills, musical training also requires the development of motivational abilities
that enable the individual to continue to do his or her job, especially when
overcoming challenges.

In music education, several self-efficacy studies reveal the potential for
understanding that informs behavioural change. Music teachers make complex
decisions about the music they teach or perform. These decisions are
predetermined by personal experience, observations of the environment around,
beliefs regarding the nature of the particular task, and, importantly, beliefs about
their own capability to complete that assignment. Teacher self-efficacy is
perceived as a construct that interacts with teacher pedagogical practice (Alger,
2009). J. Vannatta-Hall shows how self-efficacy of pre-service music teachers
has an impact on their choice of music teaching activities which then has a causal
effect on their learners’ music education. The study demonstrates the importance
for them to develop the will (i.e., self-efficacy) and the skill (i.e., competence) to
teach music if they are to enhance the competencies needed to provide their future
learners with adequate music opportunities. Enhancing self-efficacy is the
primary step in helping prospective music teachers acquire the right blend of
skills, knowledge, and understanding that are of the utmost importance in
teaching music (Vannatta-Hall, 2010). It 1s also stated that cultivating college
learners’ self-efficacy in music learning is significant in improving learners’
academic achievement and lifelong development (Wei, 2010; Yang, 2010). Self-
efficacy is an important psychological construct to take into account in the
development and mentoring of music teachers (Regier, 2022).

M. Zhang and S. Han used music intervention and music teaching to explore
the effect of music on the self-efficacy of college students. The results show that
music education and music intervention have a significant impact on the self-
efficacy of college students. Specifically, music education and music intervention
could significantly improve self-efficacy of college students, and the duration of
an intervention is directly proportional to the degree of improvement in self-
efficacy (Zhang & Han, 2012).
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Within the field of music pre-service training, Battersby and Cave (2014)
advocate that music method courses address the beliefs and confidence (and
hence self-efficacy) of trainee music teachers; a causal intervention initially
found to be positive (Han & Culp, 2016). However, later findings show negative
effect (Lowe, Lummis, & Morris, 2017), reflecting that successful behaviour
interventions are not necessarily permanent.

Music has a profound impact on people's qualities and is an emotional art.
1t is quite easy to stimulate and mobilize emotions and personal achievement can
be reflected well. Music education plays an important role in the development of
people. It promotes the development of people's moral, intellectual, and aesthetic
education. At the same time, music education has a certain particularity. It is not
just a copy and imitation, but incorporates emotions such as the subject of
performance and creation. Music education has the characteristics of subjectivity.
On the one hand, music education must not only adapt to people's pursuit of truth,
but also make people's emotions greatly satisfied in family ethics, interest
understanding, ideal vision, and aesthetic experience.

Self-efficacy plays a significant role in music education. It is the evaluation
of music learners’ confidence in whether they can use their abilities or skills to
complete the task of music learning, and it is a subjective judgment of individuals’
ability to control their music learning behaviour and music learning performance.
Self-efficacy in music learning provides learners with full confidence in learning
music, can be more actively devoted to learning, have higher learning goals they
set for themselves, actively use effective learning strategies and cognitive
strategies, in the face of difficulty to put in more effort and time, so in the context
of the music they have a positive attitude and emotions, less anxiety.

Conclusions

Self-efficacy is defined as the speculation and judgment of an individual
about whether he or she has the ability to complete a certain behaviour. It plays a
major role when individuals complete their goals, assignments, or have to deal
with complicated situations.

The review of the scientific literature allows for pointing out four main
sources of self-efficacy. The first source refers to the mastery of experience. The
second includes the vicarious experiences of others and is seen as a type of social
learning. The third source is social persuasion, which refers to receiving feedback
from others. The last one includes the emotional and mental state.

The importance and particularity of music education make educators and
learners continually seek improvement, persistence in practice, not giving up
easily when encountering difficulties, full of confidence in performance, and
timely self-adjustment when encountering mistakes. All of these require music
educators to strengthen the cultivation of self-efficacy to achieve better goals.
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Abstract. Dramatic events related to the Russian-Ukrainian war shook up not only Ukraine,
but the entire civilized world. The war exacerbated not only economic, political, and
demographic problems, but also defined as priority tasks the physical rescue of a person, the
preservation of his life and health, comprehensive assistance in migration, arranging life and
living in critical conditions, overcoming fear and hopelessness. Russia broke all the rules of
life on the planet and distinguished itself by atrocities, murders of civilians, looting, and rape.
Ukrainians, who are faced with the challenges of life and death today, are looking for ways to
preserve not only their territories, above all, their language, culture, education, and
authenticity. Our desire for global and European values requires not only the support of the
Armed Forces, but each person in his place to work to the best of his ability to support public
life in all its dimensions. Education also requires new approaches to content, values,
psychological and pedagogical principles, organizational forms, and tools to overcome the
challenges facing Ukraine today. In the center of attention of the higher school now is the
student whose life, in addition to traditional challenges, has been complicated by war,
uncertainty about the future, confusion, despair, a difficult economic situation, the lack of an
opportunity to provide basic needs, distance learning, etc. All this, as evidenced by our survey
of students of higher education, often leads to maladaptation, depressive states,
disappointment, apathy, anxiety, etc. Therefore, the stated situation actualizes the problem of
finding optimal ways of adaptation of higher education students in crisis conditions, which
will be outlined in our research. In order to identify the peculiarities of students’ adaptation
to crisis conditions, we conducted a study related to various aspects of their life. It included
the possibility to receive psychological support during a crisis period. It is associated with a
pandemic and war, awareness and understanding of external and internal factors of crisis
conditions that influence student life; the process of adaptation to distance learning in crisis
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conditions; elucidation of the reasons that negatively influence/influenced the distance
learning process in crisis conditions, determining positive potential of distance learning in
crisis conditions; evaluation by students of educational process effectiveness in crisis
conditions.
Keywords: adaptation, crisis conditions, students, students of higher education, Ukraine,
values, war.

Introduction

The dramatic events that took place at the beginning of the 21-st century in
Ukraine demonstrate the instability and precariousness of the modern world.
This indicates the importance of wide implementation of such values as
freedom, kindness, justice, humanism, honor and dignity. Today, we are
observing the tendency of civilization to split into two parts, namely, the
democratic world and Russia, good and evil, honor and dishonor, love and
hatred. Ukraine is at the epicenter of this struggle. It acts as a guarantor of the
victory of good over evil. There is a fierce struggle, the participants of which are
men and women; mature, young and old, everyone who understands the
importance of Ukraine's victory. We are fighting for life, truth, honor and unity
on our God-given land.

The Russian-Ukrainian war exacerbated geopolitical, economic, and
demographic problems. It also determined the priorities of human existence in
modern realities, i.e. saving life, physical and mental health preservation,
assistance to people during migration, arranging everyday life in critical
conditions, organizing work, continuing education at various levels, etc.

Facing the challenges of life and death, Ukrainians are looking for ways to
preserve not only their territories, mainly, authenticity, language, culture, and
education. Our drive towards world and European values puts definite
requirements on each person, including work to the best of their ability in order
to support social life in all its dimensions. Education is the special component of
human civilization that guarantees progress and development. Therefore, its
perfect organization remains an important aspect of social life in wartime.

The problem of organizing the educational process in a crisis is not new.
Based on interdisciplinary connection has been analyzed in various ways.
Researchers substantiate theoretical and applied ways of overcoming the
obstacles that appear before a person in a period of crisis. Ukrainian scientists
offer real ways to overcome the life crisis of a person in wartime, constructively
analysing and substantiating these issues. Thus, Dmitriieva T. & Sysiuk L.
(2014) analyse the specifics, reasons and consequences of migration processes
in Ukraine; Skotna N. & Pantiuk M. (2019), Kisarchuk Z., Omelchenko Ya. &
Lazos P., et al. (2015) develop the concept of psychological and pedagogical
support of people affected by migration processes under modern Ukrainian
realities.
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Issues related to psychological trauma and helping individuals to overcome
it are absolutely urgent. In this area, the works of V. Klymchuk (2016) on post-
traumatic human growth became important for our research. Larina T. (2012)
researches vitality formation as a prerequisite for determining life tasks for
progress. Tytarenko T. (2018) analyses the psychological health of a person and
means of self-help in conditions of long-term traumatization. Stepanenko L.
(2015) discusses peculiarities of the emotional state manifestation in migrant
students.

Additionally, some studies are based on the spiritual paradigm and define it
as the foundation for recovery from crisis and continuing the constructive search
for life sense (Savchyn, 2010; Chykhantsova, 2016), etc.

The purpose of the article is to study the adaptive features and abilities of
higher education students during crisis; to analyze external and internal factors
that affect the personality in crisis conditions; to determine the difficulties and
effectiveness of distance learning.

The theoretical basis of the study

Nowadays, higher education requires new approaches to the content,
values, psychological and pedagogical principles, organizational forms and tools
to overcome the challenges that emerged for Ukraine as a whole and each
learner in particular. "Improving education in the broad sense of this concept is a
priority task for those countries that follow the high living standards of their
citizens" (Pantiuk, Bodak, Pantiuk, & Hamerska, 2021).

Special attention has been paid to students who face traditional challenges
(change of status, place of permanent residence, rhythm of life, environment,
communication, living conditions, etc.). In addition, their life has been
complicated by war, uncertainty about the future, confusion, despair, difficult
economic situation, lack of opportunity to ensure basic needs, distant learning,
etc. All this, as our research shows, often leads to maladjustment, depressive
states, disappointment, apathy, anxiety, fear, hopelessness, etc. That is why the
new tasks of Ukrainian higher education consist in finding ways to adapt
students to the dramatic conditions that have developed today. It concerns
creating and maintaining a favorable psychological climate; adaptation of
educational space to crisis conditions; providing competent professional
assistance to higher education students in overcoming personal problems;
organizing support for those who need a special individual approach; a
professional approach to the implementation of the actual educational process
for the professional development of an individual; improving everyday life of
those who have lost their homes and are in long-term migration.

We consider the preservation of Ukraine's healthy demographic potential as
one of the most important tasks in order to ensure its viability and prosperity
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after the Victory in the future. Therefore, each student is treated as a unique
personality who has higher calling in life. "Research shows that the main
indicators of adaptation of displaced people are the ability to consciously build
their lives in new conditions (awareness, reflexivity); the ability to rethink one's
own sense of life and values, to develop and improve oneself; stable focus on
spiritual and moral values; the ability to make strong-willed efforts to achieve
goals; effectiveness. At the same time, this process involves a transition in the
hierarchy of person's meaningful life orientations from the motivation to
achieve egocentric values-goals to the motivation to achieve socially useful and
significant goals. Of course, the needs and motives of personal importance
become "embedded" into this structure" (Savchyn, 2016).

It should also be emphasized that people who have suffered from forced
migration need psychological and psychotherapeutic help in order to overcome a
life crisis and decide on new life priorities. Therefore, we interpret this problem
as an interdisciplinary one, as it requires balanced and systematic philosophical,
psychological, pedagogical, and medical approaches.

Adaptation of students in crisis conditions is closely related to the issues of
organizational, pedagogical, psychological and economic support. In the
Ukrainian educational system, a culture of psychological support for students is
being formed in order to solve the tasks of adaptation and personal development
in wartime conditions. The main goal of comprehensive support is to ensure the
success of the adaptation processes, professional self-realization and
socialization of students.

In order to identify the peculiarities of students’ adaptation to crisis
conditions, we conducted a study related to various aspects of their life. It
included the possibility to receive psychological support during a crisis period
associated with a pandemic and war; awareness and understanding of external
and internal factors of crisis conditions that influence student life; the process of
adaptation to distance learning in crisis conditions; elucidation of the reasons
that negatively influence/influenced the distance learning process in crisis
conditions; determining positive potential of distance learning in crisis
conditions; evaluation by students of educational process effectiveness in crisis
conditions.

Organization of empirical research and analysis of its results

We developed the questionnaire as a part of improvement of educational
programs for students of Drohobych Ivan Franko State Pedagogical University.
The survey was conducted in the Google Forms format. The questionnaire
reflected a wide spectrum of issues under study. This allowed realistic
assessment of providing educational services to students; clarifying the points
that require correction in the educational process; improvement of the content
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and forms of online training format; realizing the problems that have not been
adequately solved.

The research covered 170 respondents studying at Drohobych Ivan Franko
State Pedagogical University, which is a sufficient basis for clarifying the main
points of the research. The participants of the study were students aged 17 to 24
years. The age gradation of the respondents is shown in Figure 1.

Your age:
169 responses

m17-18 years
W 19-20 years
m21-22 years
W 22-23 years
M 24 and older

Figure 1 Age gradation of the respondents (created by the authors)

A separate question was about the students’ place of residence during the
crisis. Notably, Drohobych Ivan Franko State Pedagogical University is located
in the west of Ukraine, where there are no active hostilities. That is why the
majority of students (89.4%) live at home; only about 10% of students live
abroad, in rented accommodation or in a dormitory.

Your place of residence during distance learning and
wartime period:
170 responses

M at home
M in the dormitory
Minarented

accommodation
M abroad

Figure 2 Place of residence of the respondents (created by the authors)
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The study emphasized the importance and necessity of psychological
support during the crisis period associated with the pandemic and war. The
results of our survey, however, prove that only 24.6% of students had the
opportunity to receive psychological support during the crisis. Almost half of the
respondents (48.5%) did not have such an opportunity; 26.9% received partial
and episodic psychological support. This demonstrates society's unpreparedness
for such challenges and requires the development of a broad system of
psychological support for students during the war.

Did you have an opportunity to receive a psychological
support during the pandemic and wartime period?
167 responses

M vyes
Eno

partly

Figure 3 Availability of psychological help for the respondents (created by the authors)

Another question considered the impact of external factors in crisis
conditions. The survey showed that the most negative factors included air raid
alarms and alerts about missile attacks (70.4%); 46% of respondents were
concerned about general public anxiety, about the war and had fear of it. Current
events (43.8%) also became a significant traumatic factor.

A lot of respondents (40.2%) worried about the violation of their usual
work and rest balance. Other factors are distributed as follows: social instability
(32%); unpreparedness of surrounding for crisis conditions (17.2%);
impossibility to study offline (13%); migration of citizens (11.2%).
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What kind of external factors of crisis conditions had the biggest
impact on you?
169 responses

public anxiety 76 (45%)

air raid alarms and alerts about... 119 (70,4%)

unpreparedness of surroundings for...

29 (17,2%)
19 (11,2%)
22 (13%)

migration of citizens

impossibility to study offline
violation of usual work and rest balance 68 (40,2%)
74 (43,8%)

54 (32%)

current events

social instability

Figure 4 External factors affecting the adaptation process of the respondents in crisis
conditions (created by the authors)

The study also analyzed the internal factors that significantly influenced the
adaptation process of students in crisis conditions. Students had the opportunity
to choose several factors. The survey proves that the most traumatic factors for
students are the following: fear (61.4%); misunderstanding of the future
prospects (57.2%); insecurity (39.2%); responsibility for relatives (38.6%);
confusion about one's own life prospects (29.5%).

What kind of internal factors of crisis conditions had the biggest
impact on you?
166 responses

misunderstanding of the future prospects 95(57,2%)

fear

_ _ 102 (61,4%)
insecurity 65(39,2%)
discomfort

lack of qualified assistance

responsibility for relatives 64(38,6%)

despair |je———— 31 (18,7%)

confusion about one’s own life prospects 49 (29,5%)

Figure 5 Internal factors affecting the adaptation process of the respondents in crisis
conditions (created by the authors)

The research clarified the importance of students’ adaptation possibilities to
distance learning in crisis conditions. The results of the survey demonstrate high
level of adaptability. Thus, 30.6% of students are absolutely adapted, 58.2% -
"mainly". The total percentage of adaptation to online learning is 88.8%. We
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claim that students can easily cope with educational tasks in distance learning
conditions.

Have you adapted to distance learning in crisis conditions?
170 responses

M absolutely, yes
M mainly, yes
rather not
M difficult to answer

Figure 6 Adaptability of the respondents to distance learning conditions
(created by the authors)

The most significant reasons that negatively affect the distance learning
process in crisis conditions include technical problems (76.9%) and
impossibility of "live" communication (31.4%). Students managed to overcome

all other problems quite successfully, so they did not cause any particular
discomfort.

Name the reasons that have negative influence on the
distance learning process in crisis conditions:
169 responses

technical problems
P 130 (76,9%)

impossibility of "live" communication 53(31,4%)
large amount of training material pe——— 28 (16,6%)
reluctance and discomfort | 25 (14,8 %)
lack of self-organization = 16 (9,8 %)
insufficient ICT skills 17 (10,1%)
no difficulties — —— 24 (14, 2%)
absence of a computer 1 1(0,6%)
electricity blackout ¢ 1(0,6%)
internet shutdown | 1(0,6%)
power outage  1(0,6 %)

Figure 7 Factors affecting the distance learning process in crisis conditions
(created by the authors)
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Students also pointed to the significant benefits of distance learning in
times of crisis. The advantages include a lot of free time (48.5%); 24-hour
availability of educational material (46.7%), possibility to adjust one's workload
(43.1%); wide opportunities for self-education (34.1%); realization of the
subjectivity of the educational process (11.4%). This proves that students are
able to work independently and can be responsible for the results of the
educational process.

Name the advantages of distance learning in crisis conditions:
167 responses

Sl e—
possibility to adjust one's workload 72(43,1%)

opportunities for self-organization 65(38,9%)
24-hour availability of educational... 78(46,7%)
wide opportunities for self-education 57(34,1%)

realization of the subjectivity of the... e—— 19 (11, 4%)
possibility to get up later inthe..r 1(0,6%)
I think that student who... » 1(0,6%])
security p 1(0,6%)

Figure 8 Advantages of distance learning in crisis conditions (created by the authors)

The evaluation of the educational process effectiveness in crisis conditions
did not receive very high results (Fig. 9). It is obvious that these indicators are
greatly affected by the instability of social conditions, misunderstanding of life
prospects, fear and confusion, the need for adaptation and psychological
support, disruption of the usual rhythm of peaceful life.

Evaluate the effectiveness of educational process in crisis
conditions:
170 responses

60
50(29,4%)
50
40 36(21,2%)
30 (10,6%) 2(12,9%)
U (] 0

0 17 10x6 21(12,4%)
10 - -

{06%} 1{06%} 2{1 2%) 2 12f6
0

Figure 9 Educational process effectiveness in crisis conditions (created by the authors)
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Conclusions

Thus, the new tasks of Ukrainian education consist in finding and
implementing optimal ways of adapting higher education students to the
conditions of war and social crisis. This concerns the creation of a special
educational space; providing professional assistance in overcoming personal
problems; systematic organization of support for those who need an individual
approach; an innovative approach to the implementation of the educational
process; improving and arranging everyday life of those who have lost their
homes and are in migration, etc.

In the article, we analyzed adaptive features and abilities of higher
education students in crisis conditions; studied external and internal factors that
affected students in war conditions; established the difficulties and advantages
of distance learning. It is concluded that today students suffer significantly from
military actions, worry about the problems of life prospects, the future of their
relatives and friends, experience mental and psychological discomfort, etc.

However, the research proves that young people are ready to continue their
education. They are looking for opportunities of effective learning and are quite
successful in using the advantages of distance learning for the sake of obtaining
education and future professional realization. Therefore, Ukraine confidently
follows the best European and world values, where education plays a priority
role.
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Abstract. In the crisis conditions of challenges and restrictions caused by the Covid-19
pandemic and the martial law in Ukraine, it is important to ensure stability and efficiency in
the management of educational institutions. It is possible due to the condition of development
of managerial competence of managers. We consider the managerial competence of
educational institutions leaders is a personal phenomenon. It combines psychological,
theoretical and practical readiness for managerial activities in the specific conditions of the
institution's existence. For the development of managerial competence, appropriate
conditions are important, as well as an actual profile, the structure of which includes:
development orientation; emotional intelligence; cooperation, ability to create a safe
environment, organizational capacity. As a result of the actualization of the crisis situation,
the public demand for managers-leaders is increasing, hence the need to analyze, develop a
theory and use leadership strategies by the heads of general secondary education institutions,
since they are the basis of the manifestation of their managerial competence in crisis
conditions. Our research was organized during 2018/2021 (n 112.) It showed a contradiction
between the need for development and the lack of managerial competence and leadership
strategies among managers in the field of education. In order to develop this property, a
program of psychological and pedagogical support was developed and implemented. The
results of the program's implementation confirmed its effectiveness and made it possible to
conclude that the development of managerial competence can effectively take place within the
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limits of individual trajectories of professional growth of heads of institutions in the field of
education.

Keywords: crisis conditions, leadership strategies, managerial competence, profile of
managerial competence, psychological and pedagogical support.

Introduction

Ukrainian education has undergone significant changes during the past
year. The crisis situation that arose as a result of the beginning of the acute
phase of the war with the Russian invaders threatens the destruction of education
at all levels: from preschool to higher education. The lack of pedagogical
management personnel, caused by the mass emigration of Ukrainians abroad,
prevents the quality of education, the development of the New Ukrainian
School, and the development of professional education. The consequences of
such a situation may lead to the growth of a poorly educated generation of
Ukrainian citizens. However, in contrast to this we can state the increasing of
the heads of educational institutions’ readiness to overcome the specified threats
and challenges. Management competence is considered by us as an important
property of every leader in modern Ukrainian education. In general, competence
1s a unit of measurement of education of a person, the ability to act in crisis and
problematic situations, is a guarantee of transition from the "qualifying" model
of professional development to the "competence" model.

The problem of the development of "competence education" is not new. It
was first studied by scientists from the USA and Great Britain during the 60s of
the last century. In the European Union, the competencies of managers are
defined at two levels: the supranational and individual EU member states (the
Netherlands, Poland, Estonia, Ireland, etc.). They are also defined in the
countries of the Euro-Atlantic community, namely in Canada (Stoian, 2019).
The issue of determining the components and designing the profile of
managerial competence is considered to be important. In our previous
publications, 5 main competencies are presented. They are based on the
managerial activity of modern head of general secondary educational institution.
These competencies are: orientation development; emotional intelligence;
cooperation; ability to create a safe environment; organizational capacity. We
have also developed and described a profile that specifies 20 main qualities of a
competent head of a general secondary educational institution (Prystai, 2021). In
this publication, we present the results of our latest scientific explorations.

The aim of research is to analyze the leadership strategies of the heads of
general secondary educational institutions with different levels of managerial
competence, which they choose in crisis conditions; to present the program of
psychological and pedagogical support for the development of managerial
competence of heads of educational institutions; experimental confirmation of
the effectiveness of the specified program. To realize the goal and tasks of the
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research, we wused the following experimental methods: observation,
questionnaire of D. Liusin’s (Liusin, 2006) emotional intelligence,
questionnaires, focus groups, clusters analysis. Experimental tests were also
used in the research, namely: volitional organization of the individual by
M. Hutkin, G. Mikhalchenko, A. Prudylo (Hutkin, Mikhalchenko, & Prudylo,
2000), creativity of Torrens (Torrance, 1974); V. Boyko’s (Boyko, 1996) tests
were used to diagnose empathy.

Theoretical basis of the research

In modern realities, the center of scientific consideration is management in
crisis situations. Under the crisis situation, we understand the difficult transition
situation, the sharp fracture that includes risk and threat of the system as a
whole. S. Booth (2015) also considers the crisis not so much a problem, but
rather "opening new opportunities and freeing innovative ideas." K. Zalohina
defines a crisis as a point of bifurcation, which contains a potential of both
destructive and constructive nature (Zalohina, 2004). Crises occur regularly;
they are inevitable and are a part of development. However, they have many
threats and challenges. In particular: new needs arise, but there are no obvious
ways to satisfy them; previous experience is no longer relevant; uncertainty and
instability prevail; there is a shortage of resources; emotional tension; the threat
of destruction of the system. The crisis necessitates decisive constructive actions
on the part of the management. And the field of education is no exception — the
lack of effective actions by leaders can lead to the destruction of the system.

G. Meyers and J. Holusha (Meyers & Holusha, 1984) emphasize that the
crisis sets the potential for constructive actions of the manager. He must make
changes or restructure the organization's activities in order to overcome the
crisis and enter the next stage of the educational institution's development. To
implement this, it may be necessary to mobilize all unused or hidden resources
of the system, to change fundamentally and restructure the organization of
activities.

Komives and Wagner have similar positions in their 7C theory (Komives &
Wagner, 2017). They believe that the crisis situation prompts educational
organizations to search for leaders who: are aware of their beliefs, values and
emotions (consciousness of self); behave sincerely, consistently and honestly
(congruence); feel an obligation to serve the team, making intensive and long-
term efforts (commitment); can cooperate with others (collaboration); work with
common goals and values (common purpose); accepts that differences of
opinion are inevitable, and that such differences should be discussed openly, but
politely, with respect for others, willingness to hear each other's views, and
restraint in criticizing the views and actions of others (controversy with civility);
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connect to the community and society through leadership development
activities, work for positive changes in society (citizenship).

D. Campbell et al. (Campbell, Dardis & Campbell, 2003) believe that in a
crisis situation, the leadership of heads of educational institutions is based on
their personal qualities (social activity, indifference to people); interpersonal
traits (competence to win the trust, respect and loyalty of others); cognitive,
communicative and specific skills. Challenges, crises, all kinds of threatening
situations can contribute to the development of managerial competence of
leaders.

We believe that a high level of managerial competence of managers in a
crisis situation allows them to influence the development of individual crisis
processes, and thus increase the overall quality of management. This is
manifested in the clear definition of one's own zone of influence and activity
within these limits; acceptance of life circumstances that cannot be changed;
awareness of the crisis as an inevitable period that has its advantages; readiness
for changes, search for new ideas and initiative support; able to organize and
implement new processes; using empathy and self-empathy to build quality
resource relationships. In our previous research we established that in a crisis
situation, the leaders of educational institutions most often demonstrate a
leadership "motivation strategy". It is based on systematic and transparent
communication and a defined mission that unites team members for the sake of
which they are ready to move forward despite all the challenges and problems
(Miliaieva & Prystai, 2022). Such a strategy allows managers to emphasize the
social significance of their own professional activity, which is reinforced by the
system of values that they implement through the professional context.

Rarely, but quite often, the "strategy of responsibility" and "strategy of
working with emotions" are manifested in the behavior of leaders.
"Responsibility strategy" lies in the ability to take the initiative, make decisions,
organize the process and control its implementation (namely take full
responsibility for the organization's activities). "Strategy of working with
emotions" includes the manager's ability to work with emotional manifestations
of varying intensity, to show empathy in difficult situations and to preserve one's
own resource as a means of self-empathy. The least expressed among the
respondents was the strategy of "creativity" — the ability to find new ways to
solve problems, original ideas and non-standard solutions.

With the help of cluster analysis, the relationship between the personal
characteristics of the head of the general secondary educational institution and
the choice of leadership strategy during a crisis situation was revealed. It was
also confirmed that the effectiveness of the implementation of the leadership
strategy depends on the level of managerial competence of the head (Miliaieva
& Prystai, 2022).
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Organization of empirical research and analysis of its results

The purpose of the psychological and pedagogical support program is to
form and develop the key competencies and skills that are the basis of the
managerial competence of heads of general secondary educational institutions.
The program includes 4 modules, which are aimed at the development of
competencies that are the basis of the head of general secondary educational
institutions managerial competence profile.

Module 1. "Empathy as a management skill".

1. Professional and personal growth webinar training "Empathy in school
communication". The aim: development of empathy of education leaders,
highlighting the possibilities of using empathy in an educational institution and
the managerial activities of the head of general secondary educational
institutions, familiarization with the methodology of nonviolent communication.
Contents: The first educational module is about the development of the
managerial competence of the head of general secondary educational
institutions. The members of school teams have the opportunity to familiarize
themselves with the methodology of M. Rosenberg (Rosenberg, 2020) and his
book "Language of life. Nonviolent communication". The main principles of
this approach is to analyze one's own level of empathy, share experiences,
discuss certain situations and practice emergency response techniques in groups.
2. Master-class "Methodology of preparation of the project "Creation of an
educational space at school". The aim: To provide participants with school
commands algorithm of object development, actualization of the need of
creation of an environment in educational institution. Contents: Each school
team gets a task within the framework of the first module to develop the project
"Creation of educational space in school". The participants of the master-class
receive the algorithm of objects and the task development to implement the
received knowledge in their school space. The work lasts for two months. 3.
Presentation of the project "Creation of an educational space at school". The
aim: exchange of ideas and experience between participants of different school
teams; promotion of safe educational environment creation among educational
institution. Contents: Within a month each school team presents its project,
shares experience and ideas with colleagues. Educational leaders work in three
directions: empathy in communication with colleagues, with students and with
parents. Participants of the program rely on the needs of the educational
institution, its development strategy and take into account the current situation in
the educational sphere.

Expected results. The head is able to find partners and support effective
cooperation with them; to understand someone else on the basis of empathy,
feelings and thoughts; put himself in the place of the partner with whom he is
communicating and consciously assess his inner world; to see and predict the
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partner's behavior; to act in conditions of lack of initial information about him,
relying on the experience stored in the subconscious; to predict his behavior and
respond effectively to it; to create a safe empathic educational environment in
the educational institution.

Module 2. «Creative thinking of the head of general secondary educational
institutionsy.

1. Training of professional and personal growth "Creativity as a key skill of
the 21% century". The aim: Development of creative thinking, search for
unobvious ways of solution of the situation, withdrawal from stereotype.
Contents: School team members reveal the concept of creative thinking,
actualize the need to develop this skill, get acquainted with possible ways of
developing creativity. Education leaders are able to perform tasks that promote
the development of creative thinking individually and in teams. They can
experience the necessity and resourcefulness of this skill in their own practice,
as well as to analyze the factors that can be used to promote the manifestation of
creativity in their school teams. Teams receive a list of recommended techniques
that allow them to apply this type of thinking as a skill that helps them
successfully respond to new social demands in education. 2. Self-introduction of
creativity skills in personal and professional life of the leader of education. The
aim: formation of creative thinking, looking for ways of its usage in professional
activity. Contents: The task of the second module was to practice creative
techniques regularly and record the results, as well as to choose one of the
techniques and implement it in work with the personnel (on pedagogical or other
working meetings). 3. Thematic circle "Ways of using creative practices in
professional activity". The aim: sharing experiences and ideas among all
participants. Contents: During the thematic circles there is a discussion: what is
given easily; what difficulties arise; what changes can be noticed; where it is
possible to apply new skills, etc. School teams can use the techniques of creative
thinking development on lessons with pupils, which positively influence the
educational process.

Expected results. The head can show self-awareness, uniqueness, and
specificity of creative thinking when making and implementing managerial
decisions in situations requiring new approaches and changes. He can allocate
the main idea and understand the essence of the problem using synthesis and
generalization. It is also necessary to be in search to make a mental leap and
create original ideas. The head should develop and think in detail about the ideas
and change his habits.

Module 3. "Emotional intelligence of the educational leader".

1. Webinar-training of professional and personal growth "Emotional
literacy". The aim: acquainting the participants with the features of the
functioning of the emotional sphere, providing educational leaders with tools for
identifying their own emotional state. Contents: During the third module the
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participants of the program work on the development of skills of emotional
intelligence, which is formed from four interrelated skills. Therefore, the teams
undergo 4 trainings, which alternately complement each other and reveal the
topic of emotional intelligence of the educational leader. During the first training
the heads of general secondary educational institutions become acquainted with
the peculiarities of the functioning of the emotional and volitional sphere of the
individual. They analyze the causes of various emotions and their impact on
work processes or professional activity. Although the heads receive tools for
identifying and verbalizing one's emotional state, as well as understanding the
need to develop emotional literacy as a skill. 2. Professional and personal
growth webinar training "Methods of effective management of one's own
emotional state". The aim: acquaintance of heads of general secondary
educational institutions with working instruments of influence on own emotional
state, searching of ways of self-motivation. Contents: Participants practice in
conscious and purposeful management of their own emotional state; learn to call
and maintain positive emotions; keep under control negative ones; test various
techniques and instruments of influence on the emotional-freedom sphere; study
their own peculiarities of its functioning; determine personal resources,
possibilities of their renewal, as well as ways of self-motivation and self-
organization. 3. Webinar-training of professional and personal growth "Social
understanding". The aim: development of social competence, skills of
understanding the emotional state of the interlocutor. Contents: The leaders of
education during the training carry out various practical tasks that stimulate the
development of social competence. They practice better identifying and
understanding of the needs and emotional states of interlocutors, identifying
them and being able to describe them verbally. 4. Professional and personal
growth webinar-training "Relationship Management". The aim: providing
educational leaders with tools to influence the emotional and motivational
sphere of other people. Content: Teams practice to induce certain emotional
states in the surrounding people and influencing their manifestation and
intensity; work in pairs and small groups, where they can analyze the impact;
share impressions and receive feedback from colleagues. Also, the participants
work in the field of motivation, looking for ways to motivate the team based on
emotions.

Expected results. The head can realize his emotional state, understand the
reasons for its occurrence and verbally describe it. He manages his emotional
state, evokes and maintains positive emotions and keeps negative ones under
control, and also restores the resources. The head understands the needs and
emotional state of the interlocutor and identify them. He causes certain
emotional states in the surrounding people and influences their manifestation
and intensity. And also motivates himself and others.

Module 4. "Effective communication in managerial activity".
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1. Webinar training "Communication tools for making effective
management decisions." The aim: providing heads of general secondary
educational institutions with tools for effective management communication.
Contents: The fourth educational module of the program of psychological and
pedagogical support for the formation of managerial competence of the heads of
general secondary educational institutions is devoted to communication tools.
Working at the training on the topic "Communication tools for making effective
management decisions", the participants have the opportunity to get to know and
master various communication techniques. In addition, educational leaders use
already acquired knowledge and skills from previous modules. 2. Project
activity "Determining the needs of school teams". The aim: application of the
received knowledge and tools by the leaders of education; development of skills
of effective communication; determination of questions and needs of school
collectives. Contents: Participants of the program receive the task to define and
work in teams dissatisfied with the needs of their colleagues. They should
develop a system of measures of influence for their satisfaction and increase of
non-material motivation of school employees. The school administration teams
are developing a plan to implement these ideas, search for necessary resources,
partners and investors. 3. Seminar-workshop "Methods of determining the needs
of employees and increasing the non-material motivation of the team." The aim:
presentation of own educational institution and results of work of school teams,
exchange of experience and ideas with colleagues. Contents: Teams present
their results and have the opportunity to receive feedback from their colleagues.
They analyze school projects and challenges they face with, and also resources
that help to cope with these challenges and continue their work. They also
summarize the results of the program. Everyone has the opportunity to talk
about their own experience, to be enriched by the ideas and practice of others.
During the discussion, everyone has their own vision of creating conditions for
the effective formation and development of managerial competence of
educational leaders in a specific educational institution.

Expected results. The manager is able to: create a system of effective
communication in the educational institution; present and popularize the
educational institution; organize and provide communication with the public;
ensure social protection of all participants in the educational process.

After completion of the study, an investigation of the development of
managerial competence of the heads of general secondary educational
institutions was conducted in order to determine its effectiveness. The total
sample consisted of women (90.2%) and men (9.8%), totaling 112 people. By
age respondents were divided as follows: 15,6% were under 30 years old, 45,8%
were between 30 and 40 years old, 21,3% were between 40 and 50 years old,
and 17,3% were over 50 years old. Among them: directors — 9%, deputy
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directors — 33%, teachers — 44%, psychologists — 9%, social pedagogues — 3%,
teacher organizers — 2%.

In order to minimize the influence of other variables, a control subgroup
was formed among the participants of the school teams that took part in our
research work (KpH). It included those leaders of education who did not attend
trainings and were not participants of modular training. Since one of the tasks of
the experiment was to study the presence of the formula influence, the control
subgroup included respondents with the following characteristics (age, sex,
position, work experience), as well as in the experimental group, except for the
variable used up to the latter. Repeated psychodiagnosis was carried out in both
subgroups (EpH n =72, KpH n = 40) at the end of the program.

At the beginning and at the end of the training the comparative analysis of
the control and experimental sub-groups research results allows to suppose the
presence of positive influence of the psychological and pedagogical support of
program implementation on the psychological properties development and
demonstration, which are the basis of managerial competence of the institutions
of general secondary education heads.

The comparative analysis of the obtained results of primary and secondary
diagnostics shows that before the beginning of the psychological and
pedagogical support program there are no significant differences in the
indicators between the sub-groups. After the forming effect we see significant
differences in the control and experimental sub-group (Fig. 1). In particular,
those respondents who took part in the training and attended the trainings
average indicator of the level of emotional intelligence development increased
by 0,72, empathies — by 1,25, creative thinking — by 1,19 (from 5). In the control
subgroup, after the secondary psychological diagnosis, a sufficient increase in
the level of psychological properties is not observed.
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Figure I Comparative analysis of research results of control and experimental subgroups
at the beginning and at the end of traning (created by the authors)

Next, an analysis of the dynamic changes will be presented. It occurred in
the experimental subgroup after the implementation of the psychological and
pedagogical support program of managerial competence formation following the
profile of the heads of general secondary educational institutions' competences.
(Prystai, 2021). According to the results of the formative stage of the
experiment, the general positive dynamics of the development of psychological
properties were recorded. The psychological properties underlie the
manifestation of managerial competence of those educational leaders who were
participants in the experimental subgroup (Fig.2).
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Real and ideal profiles of managerial competence of the head of
general secondary educational institutions

= before the program after the program ideal
interpersonal E1
independence 5 intrapersonal
self control understanding of emotions

persistence ( emotion management

determination originality
organization of activities abstraction
e
value-semantic resistance to closing
empathy elaboration

Figure 2 Dynamic shifts that occurred in the experimental subgroup after the
implementation of formative influence (created by the authors)

Thus, in the experimental sub-group the average value of the indicator
forming on each scale (max=5) has undergone the following changes: growth of
interpersonal intelligence from 2,8 to 3,4; internal-personal emotional
intelligence from 3,4 to 4,1; understanding of emotions from 3,1 to 4,2;
managing emotions from 3,3 to 3,8; empathies from 2,25 to 3,5; originality of
thinking from 2,27 to 3,27; abstract of thinking from 1,5 to 2,91; development of
details from 2,3 to 3,52; resistance to coming from 2,1 to 3,22; self-control from
3,75 to 4,6; independence from 3,83 to 4,16; determination from 3,7 to 4,08;
organization of activities from 3,46 to 4,2; reduction of indicators on scales
persistence from 4,28 to 4,0; value-based orientation from 4,3 to 4,1. The
obtained results are closer to the ideal indicators of the profile of the heads of
general secondary educational institutions’ managerial competence.

Testing the sample for normality distribution using the non-parametric
Wilcoxon T-test. It is used for the statistical difference of indicators of
emotional intelligence, empathy and creativity at the level p<0.01. The statistical
result of comparing the indicators of two independent samples (EpH and KpH)
using the non-parametric U-Mann-Whitney test was also confirmed (p<0.01).

Conclusions
Introduction of the program of psychological and pedagogical support for
the development of managerial competence of the heads of general secondary

educational institutions and confirmation of its effectiveness allowed us to make
such conclusions.
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The development of managerial competence of heads of general secondary
educational institutions is not limited only by the assimilation of new
knowledge. It is a process of constant search for more effective ways to solve
problems, overcome challenges and eliminate threats. It is a way of constant
self-improvement in one's professional activity. This is a process that provides
for the acquisition of specific characteristics, qualities, traits, leadership
behavior strategies that contribute to overcoming crisis conditions in modern
Ukrainian education.

Introduction of the program of management competence development of
the leaders of general secondary educational institutions is a sign of the usage of
the best European practices in the system of advanced training of Ukrainian
education leaders.
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PACIENTCENTRETAS VESELIBAS APRUPES
PIEEJAS ATTISTIBA MASU UN ARSTU PALIGU

IZGLITIBA

Development of Patient-centred Health Care Approach in the
Nurses’ and Doctor Assisstants’ Education

Livija Jankovska
Daugavpils University Agency "Daugavpils University Daugavpils Medical College", Latvia

Abstract. Nowadays the development of health care system focuses on high quality, effective
and safe health services which satisfy patients and clients’ needs. Pacient-centred health care
approach and strategies are important factors to improve medical care process and results.
Nurses and doctor assistants’ education practises should be based on personalised health care
approach and principles. The aim of the article is to identify pacient-centred health care
components and ways, how to implement them in nurses and doctor’s assisstants education in
order to improve knowledge, skills, competences and attitudes for future work in multi-
disciplinary team and multi-cultural environment. The study is based on theoretical and
methodological analyses of the concepts and education documents. The results: the deeper
understanding of the pacient-centred approach and principles, more detailed complex of skills,
competences and attitudes appropriate to urgent health care problems and more competent
medical worker in the individualized health care system.

Keywords: attitudes, communication skills, medical education, pacient-centred, transformative
learning.

Ievads
Introduction

Zinasanu sabiedribas un straujo tehnologiju attistibas posma tiek pilnveidota
veselibas apriipes sist€ma, lai uzlabotu pakalpojumu kvalitati, kas veicinatu
sabiedribas veselibu un atbilstu pacientu/klientu vajadzibam un augstajam
prasibam. Latvijas veselibas apriipes attistibas meérki ir orientéti uz Eiropas
Savienibas kvalitativas veselibas apriipes krit€rijiem, kuros ir uzsverta apriipes
sisteémas efektivitate un pieejamiba (European Commission, Directorate-General
for Communication, 2019).

Saja dokumenta efektiva pacientu apriipe tiek saistita ar pacientcentrétu un
personaliz€tu apripes pieeju, veselibas veicinasanu un profilaksi, digitalo
tehnologiju iesp&ju plasaku izmantoSanu un ilgtsp&jigu sistémas attistibu.
Pacientcentrétas apripes termins ir ieklauts Eiropas Savienibas un Latvijas
veselibas apriipes un mediciniskas izglitibas dokumentos, pacientcentréta pieeja
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ir biitiska medicinisko pakalpojumu sniegSanas kvalitatei. Tap&c profesionalo
medicinisko studiju procesa ir biitiski attistit un pilnveidot pacientcentrétas
veselibas apriipes pieejas principus. Masas (vispargjas apripes masas)
kompetencé ka prioritate ir izvirzita patstaviga, uz pacientu centrétas apriipes
istenoSana, nodroSinot apriipes procesa nepartrauktibu un veicinot pacienta
lidzestibu (Ministru kabinets, 2009), ievérojot profesionalas &tikas un tiesibu
normas.

Augstakas izglitibas kvalitates novertésanai 2017.gada Latvija tika izstradata
“Augstakas izglitibas kvalitates monitoringa sistemas koncepcija” (Akadeémiskas
informacijas centrs, 2017), kura formuléta augstakas izglitibas kvalitates
definicija un monitoringa vispar€jais modelis. Taja tika formuléts kvalitativais
augstakas izglitibas kvalitates monitoringa indikators — profesionala autonomija
Profesionala autonomija ir kvalitate, kas apliecina sp&ju biit neatkarigam,
paSnoteiktam, paSvaditam lémumu pienemSana, fleksiblam, ar dzives speku
(resilience) apveltitam, veicot savu profesionalo darbibu. Profesionalas
autonomijas novertéjuma janem vera Cetras dimensijas: a) sabiedribas un kulturas,
b) informacijas un sazinas procesi, ¢) parvaldibas un Iémumu pienemsanas procesi
un d) profesionala un pétniecibas &tika, normas, veértibas un profesionalie
standarti. Profesionala autonomija $eit ir defin€ta ka augstakais studiju rezultats
un ietver pacientcentrétas veselibas apripes pieejas attistibas nozZimigus principus
un krit€rijus.

Petijuma meérkis ir veicinat izpratni par pacientcentrétas veselibas apriipes
pieejas jauno dimensiju attisttbu masu un arstu paligu izglitiba, fokus€joties uz
starppersonu kompetencém un attiecksmém. Veselibas apriipes pieeja daudzas
valstis,ieskaitot Latviju, mainas no uz slimibu verstas un sadrumstalotas uz
integrétu un pacientverstu apriipi. Parmainu istenoSanai ir nepieciesami medicinas
darbinieki, kuriem ir jaunu kompetencu kopums, kas sniedz iesp€jas istenot
transformativos uzdevumus un uzlabot pastavoSo apripes praksi atbilstosi
pacientcentrétas veselibas apriipes kvalitates un sarezgito apstaklu vajadzibam.
Paslaik transformacijas meérki fokus€jas uz tehnologiju un caurviju prasmju
attistibu, tadu ka analitiskas, starppersonu, starpkultiiru prasmes un attieksmes.
Medicinas darbinieku starppersonu prasmju jaunais modelis ietver uz pacientu un
cilvéku verstu komunikaciju, starpprofesionalu komandas darbu, profesionalo un
individualo &tiku, kultiirizpratni un kultiirizpausmi (Maeda & Socha-Dietrich,
2021).

Teoretiskaja literattira pacientcentréta pieeja ir tradicionals, bet plass,
diferencéts un dinamisks termins, kas iegtist jaunas Ipasibas un tiek papildinats ar
principiem, kas ir atbilstoS$i medicinas nozares tekoSajam aktualitatem. Misdienas
tas ir saistitas ar apriipes individualizaciju, multidisciplinaro pieeju un
multikulturalo vidi, sadarbibu un pacientu Iidzestibu. Raksta tiek sniegts
skaidrojums, kada ir So jédzienu biitiba, ka padzilinat §is pieejas izpratni un
veicinasanu masu un arstu paligu izglitiba. Lai sagatavotos So daudzveidigo un

116



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26™, 2023. 115-133

sarezgito pacientveérstas apriipes uzdevumu veikSanai strauju parmainu un
izaicinajumu apstaklos, ir butiski parskatit esosas studiju metodes un pieejas, lai
studenti aktivak iesaistitos studiju procesa, attistitu kritiskas domaSanas un
refleksijas prasmes, kas mainitu formalo zinaSanu izpratni, sasaistot to ar
personiliz€tu, multikulturalu un starpdisciplinaru apriipi un &tisku attieksmi.
Jaunu vai pieredzes gaita uzlabotu zinaSanu un prasmju ieguve ir viens no
transformativas maciSanas principiem, kas paredz studentcentrétu, daudzveidigu
macibu metoZu izmantoSanu, lai sasniegtu augstus zinasanu lietoSanas un prasmju
rezultatus, studentu un docétaju sadarbigu un atbalstoSu attiecibu izveidoSanu, kas
nakotn€ ietekmés atticksmes un profesionalo darbibu.

Pacientcentrétas veselibas apriipes pieeja
Patient-centred health care approach

Veselibas apriipes kvalitates paaugstinasana ir daudzu valstu un veselibas
nozares uzmanibas centra. Misdienu veselibas apripeir janodroSina plasi
pieejamus, efektivus, zinatniski pamatotus pakalpojumus, kur tiek ieverotas
pacienta tiesibas,sniegts psihosocialais atbalsts un pacients tiek iesaistits apripes
lémumu pienemsana. Ta tiek saistita ar daudzveidigam pacientu vajadzibam un
vélmém straujo ekonomisko, socialo un demografisko parmainu apstaklos. Lai
veicinatu un saglabatu pacientu veselibu, ir nepiecieSama inovativa, sabalanséta,
holistiska un uz cilvéku centréta veselibas apriipes pieeja (World Health
Organization, 2003). Pacientcentréta pieeja ir holistiskas veselibas apriipes
nozimigs princips, kas nosaka , ka pacients ir apriipes uzmanibas centra, un vina
individualas slimibas, personibas, emocionalas un garigas izpausmes janem vera,
lai veiksmigak un efektivak uzlabotu pacientu veselibu, arsteSanas rezultatus un
pieredzi.

Pacientcentrétas apriipes pamata ir personibas filozofija, kas atzist, ka
cilvekam, kam ir nepiecieSama veselibas apriipe, ir paSam jakontrole sava
veseliba un labklajiba (Ekman et.al., 2011). Lai gan nav vienotas uz cilvéku
verstas apriipes konceptualas definicijas,kopigais un svarigakais princips ir
individuala pacienta unikalas pieredzes, vajadzibu un v€lmju ieveéroSana
(Harding, Wait, & Scrutton, 2015). Miisdienu uz klientu/pacientu veérsts veselibas
apripes modelis ietver terapeitisku komunikaciju, sociali-psihologisku pieeju,
pacienta vajadzibu un VvE€lmju apzinasanos, pacienta iesaisti 1€mumu
pienemsSana,kultirizpratni, medictnas darbinieka &tisku un cienpilnu attieksmi.
Pacient-centréta apriipes modeli ir noteicoSas apripes personas un pacienta
attiecibas un komunikacija, fokus€joties uz plasSakiem psihosocialiem
jautajumiem, kas var ietekmét individa atveseloSanas procesu. Pacientcentréta
medicina uzskata, ka pacienta perspektiva un v€lmes ir biitiskas arstniecibas
personas lémumiem, tapec savstarp§jam attiecibam ir svariga nozime (Brown,
Stewart, & Ryan, 2003). Kopiga veselibas plana izstrade, nemot véra pacienta
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pieredzi,fizisko un emocionalo stavokli un arstniecibas personas skaidrojumu par
slimibu, tas gaitu, arstniecibas meérki, ir bitiski pacienta lidzestibas
nodro$inasanai un lidz ar to arT veselibas rezultatiem.

Pacientcentréta apripes paradigma ir no jauna pieversusi uzmanibu pretstata
pieradijumos balstitas medicinas paradigmai, kura ir orientéta uz slimibu un tas
arsteéSanas zinatnisko pamatu, bet taja neparadas uz personu vérstas dimensijas.
Holistiska apriipes modeli §Tm paradigmam jabiit integrétam, jo preteja gadijuma
netiek izmantots potencials, ko sniedz sadarbiba ar pacientu, un lidz ar to tiek
zaudeta mediciniskas apriipes kvalitate (Bensing, 2000). Pacientcentréts apripes
modelis (Brown et al., 2003), kas tiek atzits daudzas valstis, piedava seSus
interaktivus komponentus tas istenoSanai:

e izpétit gan slimibas, gan slimoSanas pieredzi (t.i. pacienta jutas, domas,
ceribas);
saprast personibu (t.1. socialo kontekstu, dzives vesturi, attistibas I[imeni);
atrast kopigu pamatu (par problemam, prioritatem, meérkiem un lomam);
sasaistit profilaksi ar veselibas veicinasanu;
veicinat  pacienta-arsta  attiecibas (Iidzjatiba,  veseloSanas,
paSapzinasanas);

e bt realistiem (attieciba uz resursiem un laika ierobeZojumiem).

Personvérstas apriupes konceptuala pieeja izvirza jaunu modeli attiecibam ar
veselibas aprupes profesionaliem (Kottler & Brown, 1996). Efektiva aprupes
maina pieprasa uzmanibu ka kliniskiem, ta ar1 nekliniskiem jautajumiem,
pieméram, pacienta kognitivajam un funkcionalajam stavoklim, cieSakai
sadarbibai ar pacientu, nepiecieSama pastiprinata koncentréSanas uz pacienta
vajadzibam un vélmém, uzlabota komunikacija un &tisku attiecksmju lielaka
saistiba ar kultturas un tradiciju aspektiem. Lai stenotu pacientcentrétu apripi
jauna Itmeni, masam un arstu paligiem ir jaiegiist kompetences un attieksmes, kas
ir atbilstoSas uzlabota aprupes modela ietvaram, kas ir saistits ar efektivakam
profesionalajam prasmém, personigo iesaistiSanos un atbildibu. Macibu
rezultatiem jauzlabo masas un arsta paliga intelektualas, psihosocialas un
psihomotoras iemanas, kas veicina sp&ju parvaldit situaciju un veikt profesionalos
uzdevumus, izmantot zinatniski pamatotas teorétiskas zinaSanas, ka ari sekmé
personverstu attieksmju attistibu, kas izpauzas ka personiga iesaistiSanas,pacienta
jitu un vajadzibu atziSana un lidzjutibas izradiSana. Masu un arstu paligu
profesionalie standarti uzsver atbildibu un autonomiju, kas ir nepiecieSami
komponenti profesionalas darbibas veikSanai, lai novertétu, planotu, noteiktu un
risinatu probl€émas un nodrosinatu pacientam individualu aprtpi.

Veselibas apriipes visos posmos ir biitiskas starppersonu attiecibu prasmes,
kas ir terapeitiskas komunikacijas pamata. Tas ir svarigas, lai pareizi dibinatu,
uzturétu, vaditu un pabeigtu profesionala — pacienta / klienta attiecibas apriipes
vai konsulteSanas situacija. Ta ir saistita ar veselibas specialista pasapzinas un
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parliecibas un pacienta drosas un atbalstoSas vides izjiitu, neatkarigi no kultiiras,
tradiciju, izglitibas atSkiribam.

Petijumi (Moore et al., 2021) atklaj, ka lielaka dala cilvéku ar véZa diagnozi
dod prieksroku uz pacientu verstai vai uz sadarbibu verstai pieejai (Dowsett et al.,
2000; Tariman, Berry, Cochrane, Doorenbos, & Schepp, 2010); tomér ir
mazakums, kas dod priekSroku uz uzdevumu veérstai pieejai. Turklat ir konstatets,
ka pacientu velmes attieciba uz slikto zinu pazinosanu ir atkarigas no kulttras
(Fujimori & Uchitomi, 2009). Tapéc ir obligati jasaprot katra pacienta vajadzibas
(Dowsett et al., 2000; Sepucha & Ozanne 2010). To pierada pétijuma rezultati, ka
cilvekiem ar v€zi joprojam ir neapmierinatas komunikacijas vajadzibas (Hack,
Degner, & Parker, 2005). Teilore (Taylor, 2007) publikacija atzist, ka kliniskajas
intervijas parasti domin€ biomediciniska saruna, un psihosocialiem jautajumiem
veltits tikai minimals laiks (Hack et al., 2012; Vail et al., 2011). Sp&ja sazinaties
efektiva veida ir priekSnoteikums lielakajai dalai veselibas apriipes specialistu. Ta
ka komunikacijas prasmes neuzlabojas tikai ar pieredzi (Cantwell & Ramirez,
1997), komunikacijas prasmju apmaciba ir obligata daudzas apmacibu
programmas un tiek organizeti komunikacijas prasmju apmacibas kursi.

Pétijuma atzinas parada, ka pacientcentrétas apriipes pieejas istenoSana ir
daudz neatrisinatu jautajumu un veselibas apriipes izglitibas institlicijas pievers
uzmanibu, lai uzlabotu tas izpratni, atbilstoSas prasmes un atticksmes. Var secinat,
ka apriipes pieejas mainas istenoSanai un prasmju uzlaboSanai ir nozimigs
individualizets uz personu orientéts komunikacijas veids, veértibas un pacienta
vajadzibas balstita sadarbiba un profesionalas atticksmes, kas ir saistitas ar
ctiskiem un kultiirizpratnes principiem. Lai studenti biitu pilnvertigi
sagatavojuSies pacientcentr€tai vai personcentrétai apriipei, ir svarigi, lai
medicinisko studiju procesa studenti apgiist ne tikai biomediciniskas zinaSanas,
bet ari atbilstosas terapeitiskas komunikacijas, ka arT socialpsihologija un
pedagogija balstitas sazinas un sadarbibas prasmes, ka arT profesionalas
attieksmes.

Komunikacijas, sadarbibas prasmju un attieksmes loma
pacientcentréta veselibas apripé
Role of the communication, interpersonal skills and attitudes in patient-
centred health care

Misdienu parmainu, jaunu epidemiologisko, sabiedribas novecosanas un
cilveékresursu truikuma izaicindjumiem veselibas apriip€ ir nepiecieSamas
prasmes, kas lauj pielagoties un efektivi reagét uz neparedzamiem un
sarezgitiem apstakliem un arT nodrosinat kvalitativus apriipes pakalpojumus. Lai
toposie medicinas darbinieki sagatavotos darbam, viniem ir nepiecieSams apgiit
kritiskas domasanas, Iémumu pienemsanas,vadibas, starppersonu un emocionalas
prasmes (Carrid & Rosa, 2022). Sis caurviju prasmes ietver komunikaciju, sazinu

119



Jankovska, 2023. Pacientcentrétas veselibas apriipes pieejas attisttba masu un arstu
paligu izglitiba

un profesionalas attieksmes, kas ir svarigas kvalitativas, pacientcentrétas apriipes
pieejas TstenoSanai.

Pacientcentréta veselibas apriipes pieeja komunikacijai ir nozimiga loma.
Pacientcentrétas komunikacijas mérkis ir palidzet veselibas apriipes specialistiem
nodroSinat apripi, kas ir saskanota ar pacienta vertibam, vajadzibam un vélmeém,
kas lautu pacientiem dot savu ieguldijumu un aktivi piedalities 1€mumu
pienemsSana par savu veselibu un apriipi. Pacientcentréta apriipes pieeja ietver
cetrus domeénus: pacienta perspektivu, psihosocialo kontekstu, kopigu izpratni, un
kopigu atbildibu (Epstein et al., 2005). Efektiva komunikacija veicina pacientu un
veselibas apriipes profesionalu labsajitu, arstniecibas protokolu izpildi, ietekmé
veselibas rezultatus un psihologisko darbibu (Fallowfield, Hall, Maguire, &
Baum, 1990; Gattellari, Butow, & Tattersall, 2001; Stewart & Roter, 1989;
Horsley et al., 1996). Pacienti cie$ no psihologiska stresa, jo vini cie§ sapes, ir
nevarigi, izjut trauksmi un bailes, un tados gadijumos socialais un emocionalais
atbalsts var palidzet parvaret negativas sajiitas. Tapec pacientiem ir nepiecieSama
adekvata komunikacija par diagnozi, prognozém un arstéSanas iesp&jam (Hack et
al., 2012). Savukart, neefektiva komunikacija var palielinat pacientu satraukumu,
nedroS§ibu un neapmierinatibu ar apriipi (Hagerty, Butow, Ellis, Dimitry, &
Tattersall, 2005). Neefektiva komunikacija ir ar saistita ar veselibas aprupes
specialistu paaugstinatu stresu, neapmierinatibu ar darbu un emocionalo
1zdegSanu (Fallowfield, 1998; Ramirez et al., 1995).

Pacientcentréta komunikacija ietver daudzveidigas sazinas un sadarbibas
prasmes, ka art attiecksmes. Ta ir merktiecigi veidota ka mijiedarbigs, sociali-
psihologisks process, lai veidotu partnerigas un uzticamas attiecibas starp apripes
profesionali un pacientu, ka rezultata sasniegtu pec iesp€jas labakus arstniecibas
rezultatus un pacienta pozitivu apriipes novert€jumu. Veselibas apripes
darbinieku biitiskas komunikacijas prasmes ietver:

einformacijas iegiiSanas prasmes, tadas ka atvertie jautajumi, uzvedinosi

jautajumi, izskaidroSana un kopsavilkums;

epacienta perspektivu atklasanu, pieméram, uzzinot par bazam;

earstéSanas plana izskaidroSanu, sniedzot atbilstoSu informaciju, parbaudot

izpratni, parrunajot proceduras un nakamas darbibas;

eatbalstosSas, attiecibas veidojoSas prasmes, tadas ka empatija, atsauciba uz

emocijam vai psihologisko stavokli, atbalsta piedavasana (Moore, Rivera,

Bravo-Soto, Olivares, & Lawrie, 2018; Silverman et al., 2017).

Efektiva komunikacija parada, ka pacients tiek uztverts ka individualitate, ka
ir svarigs vina viedoklis, un vin$ var piedalities lémumu pienemsana, tiek izradita
ciena un sniegts vajadzigais emocionalais un psihologiskais atbalsts, kas veicina
pacienta uzticibu un veicina vina lidzestibu arstéSanas procesa. Efektiva
komunikacija masu un arstu paligu praksé nozimé, ka sniedzot apriipi, tiek veidota
sadarbiba ar pacientu, lai saprastu vina raizes, pieredzes un viedoklus, atbilstosi
personas vecumam, un veselibas izglitibas ltmenim. Ta ietver verbalas un
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neverbalas komunikacijas prasmes, aktivu klausiSanos un pacienta apmacibu,
prezentacijas prasmes, izglitoSanas, kultlirizpratnes un emocionalas prasmes.

Neverbalas komunikacijas elementu izmantoSana, tadu ka sejas izteiksme,
acu kontakts, kermena valoda, Zesti, poza, smaids un balss tonis ir butiski, lai
raditu saikni. “Aktiva klausiSanas” nozime klausities, lai saprastu citas personas
pieredzi. kurai ir nepiecieSama pilniga uzmaniba un iesaistiSanas. Labs lidzeklis,
lai raditu uztic€Sanos ir izmantot verbalo iedroSinajumu ka “es saprotu”, un
“turpiniet”, izmantot refleksivu kermena valodu, pieméram, mat ar galvu, smaidit,
bet svarigi ir nepartraukt pacientu un saglabat acu kontaktu.

Efektivas prezentacijas prasmes ir nepiecieSamas, kad masa nodod
informaciju par pacientiem citai masai vai apriipes darbiniekam. Sis prasmes
palidz masam demonstrét zinaSanas un lietpratibu, sniedzot zinojumu arstiem par
slimniekiem, komunicgjot ar apriipes komandu un pacientiem un vinu gimeném
par veselibas stavokli, diagnozém, arstéSanas planiem un mediciniskajiem
priekSrakstiem.

Pacientu atgriezeniska maciSana (patient teach-back) ir efektiva
komunikacijas stratégija, kad apriipes darbinieki liidz pacientus atkartot viniem
sniegto informaciju. ST metode palidz uzlabot pacientu izpratni un veicina sekot
aprupes instrukcijam. Slikta informacijas izpratne var izraisit pacientu un vinu
gimenes satraukumu vai likt ienemt aizsardzibas poziciju. Tapéc ir svarigi lagt
pacientu atkartot dotas instrukcijas par zalu lietoSanu, droSu uzvedibu un citam
veselibai svarigam lietam.

Veselibas apripes specialistiem ir svarigi veicinat pacientu uzticibu, aktivi
uzklausot un nopietni uztverot katru siidzibu un bazas, ka ar1 radot €rtu un droSu
vidi. Kultiiras apzina ir svariga, lai masas un arstu paligi sekmigi stradatu ar
pacientiem un kol&giem, kuri nak no dazadam socialajam, kultiiras un izglitibas
jomam. Lidzjutibas pausana ir biitiska komunikacijas prasme veselibas apriipe.
Lidzjiitiba var palidzet atri atgiities no akiitas slimibas, uzlabot hronisku slimibu
parvaldibu un mazinat trauksmi. Lidzjitigu apripi var nodroSinat, iejiitoties
pacienta stavokli un izprotot vina vajadzibas un ceribas.

Pétnicki (Moore, Rivera, Bravo-Soto, Olivares, & Lawrie, 2018;
Thistlethwaite & Jordan, 1999) norada, ka neefektiva komunikacija, pieméram,
blok&josa uzvediba, partraukSana, nepatiesa parliecinasana, tikai faktu sniegSana
negativi ietekmé& pacienta veselibas stavokli, uztraukuma Iimeni, psihologisko
stresu, dzives kvalitati. Komunikacijas §kersli masu un arstu paligu darbiba izraisa
vaju pacienta un masas mijiedarbibu un attiecibas. Dans Vivers (Weaver, 2010)
identific€ tris izplatitakos sazinas Sk&rSlus masu joma: fizisko, socialo un
psihologisko.
bitiski mainit efektivu sazinu. Darbiga, skala un traucg€josa vide var palielinat
pacienta stresu, tapec jacenSas radit droSu un komfortablu vidi. Socialas barjeras
ietver valodas, religijas, kulttiras, vecuma un parazu atskiribas. Izpratne par katra
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pacienta kultiras izcelsmi var palidz€t masam un arsta paligiem izvairities no
aizspriedumiem un skaidri sazinaties. leteicams pielagot savas komunikacijas
stratégijas atkariba no pacienta vecuma, veselibas izglitibas, tradicionalajam
veértibam. Psihologiskas barjeras ir saistitas ar pacientu trauksmi, bailém, nezinu.
Lai palidzetu samazinat stresu, ir nepiecieSams veltit papildu laiku, lai uzklausitu,
justu lidzi un sniegtu atbalstu. Ir pieradits, ka $ada psihosociala apriipe uzlabo
pacientu veselibas rezultatus un dzives kvalitati.

Masam un arstu paligiem japarvar savi psihologiskie $kérsli. Runasana ar
pacientiem un gimenes locekliem par navi, slimibam un citam jutigam témam var
but satraucoSa. Neefektiva komunikacija ir saistita ar1 ar apripes darbinieka
paaugstinatu stresu,neapmierinatibu ar darbu un izdegSanu (Fallowfield, 1998;
Ramirez et al., 1995), bet efektiva profesionala komunikacija ir svarigs
priekSnoteikums augstas kvalitates apriipes pakalpojumu sniegSanai un pacientu
veselibas rezultatu uzlaboSanai (Moore et al., 2018).

Lielaka dala pieeju komunikacijas prasmju attistibai veselibas apriipé ietver
kognitivos, afektivos un uzvedibas komponentus, un vispargjais merkis ir veicinat
veselibas apriipes specialistu lielaku paSapzinu. Macibas ir orient€tas uz prasmju
apguvi, piemeram, verbalas, neverbalas komunikacijas, psihosocialas, emociju
demonstréSanas, kas ir bitiskas efektivai sazinai ar pacientiem. Macibu
veicinaSanas nozimigi elementi ir bitisko prasmju sistematiska defin€Sana,
1zglitojamo noveroSana: izmantojot macibu metodes, kas sniedz iesp&ju praktizet
savas komunikacijas prasmes, izmantot atbalstoSu uzvedibu un izvairiSanos no
uzvedibas blokéSanas “drosa” vidé (Gysels, Richardson, & Higginson, 2004;
Stiefel et al., 2010), izmantot simul€tus pacientus.

Studiju procesa ir nepiecieSams attistit efektivas komunikacijas strateégijas
un starppersonu attiecibu prasmes, kas ir terapeitiskas komunikacijas pamata. Ta
ir saistita ar veselibas specialista paSapzinas un parliecibas un pacienta drosas un
atbalstosas vides izjiitu. Terapeitiska komunikacija ir process, kura masa un arstu
paligs apzinati ietekmé€ pacientu/klientu vai palidz klientam labak izprast sevi un
situaciju ar vardisku vai neverbalu komunikaciju. Terapeitiska komunikacija
ietver Tpasas stratégijas, kas veicina pacienta jutu un ideju izteikSanu, un kas
nodroSina pienemsanu un cienu (Slawomirski, Auraaen, & Klazinga, 2017).

Masu un arstu paligu afektivo prasmju pilnveidoSana veicina attiecibu ar
pacientu izveidoSanu, uzticéSanos, atklatibu, pacienta jiitu atziSanu.
Padzivojusiem un hroniskiem pacientiem ir nepiecieSama pastiprinata uzmaniba,
viniem ir svarigi, ka vinus uzklausa, saprot, izrada lidzjutigu un cienpilnu
atticksmi. Te ir nozimigas refleksivas un nerefleksivas klausiSanas prasmes,
uzklausot pacienta stastu un pieredzi, kas palidz noveértéSanas un diagnostikas
stadija, intervences un problému risinagana. ST pieeja uzsver, ka apriipes centra
nav tikai slimiba, bet gan konkréta persona , kas cieS no slimibas.
Petijuma giitas atzinas parada komunikacijas un sadarbibas prasmju nozimigo
lomu kvalitativu veselibas apriipes pakalpojumu sniegSana.Tapéc daudzveidigu,
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misdienu veselibas apriipes kvalitates un sarezgito tehnologisko, sociali
psihologisko risinajumu vajadzibam atbilstigu komunikacijas un starppersonu
prasmju un attiecksmju attisttba medicinisko studiju procesa ir bitiska, lai
veicinatu nakamo veselibas specialistu profesionalo kompetenci pacientversta
veselibas aprupé. Pacientcentréta modela 1stenoSanai ir nepiecieSama veselibas
apriipes un izglitibas transformacija, lai adapt€tu pacientcentrétas apriipes
uzvedibu un attieksmes, kuru pamata ir €tiskie principi, un ir butiski pacientu
uztvert ka individualitati ar savu pieredzi, pardzivojumiem un ceribam.

Transformativas studijas pacientcentrétas pieejas istenoSanai.
Transformative learning for implementation of the patient-centred
approach

Mediciniskas izglitibas stratégiskie mérki ir orientéti uz zinasanu, prasmju
un attiecksmju attistibu, ka rezultata tiek apgiits kompetencu kopums, kas ir
nepiecieSams sekmigai profesionalajai darbibai. Arstniecibas programmas mérki
ir saistiti ar aktualajam veselibas apripes reformas nostadném attieciba uz jaunu
zinaSanu radiSanu, inovaciju ievieSanu, veselibas apriipes pakalpojumu
efektivitates un kvalitates uzlaboSanu integréta pacientcentréta veselibas apriipes
sisttma (Ministru kabinets, 2022). Apriipes kvalitates paaugstinasanas elements
ir pacient-centréta pieejas istenoSana. P&tijuma konteksta uzmanibas centra ir
pacientverstas komunikacijas un sadarbibas prasmju un attieksmju veicinaSanas
1esp€jas masu un arstu paligu izglitiba.

Vairakums komunikacijas prasmju macibu pieejas ietver kognitivos,
afektivos un uzvedibas komponentus. Masu izglitibas programmas ir ieklautas
norades par interpersondlo un komunikacijas prasmju attistibu, ka rezultata var
notikt efektiva informacijas apmaina un sadarbiba ar pacientiem, vinu gimeném
un citiem veselibas profesionaliem. Programmam jasagatavo studentus stradat
sadarbigi starpprofesionalas pacientcentrétas komandas, lietot verbalas un
neverbalas sazinas metodes, izmantot kulturas, €tikas un profesionalos principus
veselibas apriipes darba (Accreditation Review Commission on Education for the
Physician Assistant, 2022; Valsts izglitibas satura centrs, 2020). Pacient-centrétu
zinaSanu, prasmju un attiecksmju, kas sagatavo nakotnes parmainam un
neparedzetiem apstakliem, veidoSanai tiek aktualizéta didaktisko, praktisko,
tehnologiju, digitalo un sociali-psihologisko metozu transformacija medicinisko
studiju procesa.

Transformativa izglitiba ir planota izglitibas programma, pieredze,
intervence vai pedagogisko metozu kopums. Lai notiktu macibu metamorfoze,
jabiit izglitibas programmai vai izveidotam notikumam, kas veicinatu macibu
pieredzes, kas rezult€jas vai paatrina transformativu iznakumu (Stevens-Long,
Schapiro, & McClintock, 2012). Studentcentrétas, problémbalstitas, sadarbigas
un partnerigas studiju metodes veicina caurviju kompetencu attistibu, kas
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savukart veicina transformativus studiju rezultatus vai jaunu, kompleksu
kompetencu apguvi (Carrid, Rosa, 2022).
Zinatniska literatiira piedava mediciniskas izglitibas pieejas, lai izmainitu
zinasanu ieguves veidus, sadarbibas un attiecksmju veidoSanos. Transformativas
maciSanas teorija ir paredzeta, lai nodroSinatu izglitibas pieredzi, nemot véra
nakotnes perspektivu un ir vérsta uz uzvedibas mainu (Hovey & Massfeller, 2012;
Phillippi & Wyatt, 2010). Transformativas macisanas meérkis ir uzlabot sp&jas vai
repertuaru par to, ka més reag€jam uz konkrétam situacijam, prasa mums no jauna
apgit klausiSanas un padzilinat faktu un stastu interpretacijas prasmes
(Campinha-Bacote, 2011).
Lai attistitu pacientcentrétas apriipes principus mediciniskaja izglitiba, ir
butiska studentu un doc@taju paSattistiba, ko var veicinat transformativas
maciSanas sniegtas iesp€jas konfronteét un iesaistit kritiskas pardomas par
profesionalo lomu, jaunam attiecibam, nozimém un darbibu (Hovey & Massfeller,
2012; Hovey & Craig, 2011). Zinatnieki atzist, ka transformativas maciSanas
process biittba nozim€ macities, ka mainit situacijas interpretaciju, izmantojot
aktivu un pieredzes bagatu mijiedarbibu starp dalibniekiem un veicinatajiem
(Mezirow, 1991; Phillippi & Wyatt, 2010). Didaktiskas paradigmas
transformacijai ir nepiecieSams izmainit domasanu par zinasanam. Ta ietver
vertibas, kas attiecas uz dazadiem zinaSanu avotiem un zinaSanu veidiem,
izmantoto metozu parveértésanu un jaunu pieeju ievieSanu. Didaktiskas pieejas
pamata ir praktiska rezultata sasniegSana, kas $aja gadijuma nozimé efektivu
komunikacijas un sadarbibas prasmju, ka ari attieksmju ieguvi, kas veicinatu
pacienta-aprupes darbinieka attiecibas . Lai attistitu pacientcentrétas prasmes, tiek
izmantotas dazadas stratégijas:
e standartiz€tu vai simul&tu pacientu izmantoSana (Haidet et al., 2010;
Smith, Cookson, Mckendree, & Harden, 2007);

e gadifjumu balstiti seminari vai problémbalstitas macibas (Claramita,
Sutomo, Graber & Scherpbier, 2011; Richards & Inglehart, 2006);

e jauktu macibu pieejas, kas integré lekcijas, lomu spéles, grupu
diskusijas, tikSanas ar pacientu (Brown, Pfeifer, Gjerde, Seibert, & Hagq,
2004; Ross & Haidet, 2011);

e darbnicas (workshops), lai veiktu starpdisciplinaru macibu programmu
vai 1stenotu paplaSinatas darbibas pétijumu projektu (Gaiger & Walker,
1996; Lomborg, Nielsen, Jensen, & Jorgsensen, 2011).

Raksta tiek pétita transformativa pacientcentrétas izglitibas pieeja attieciba
uz komunikacijas, sadarbibas prasmju un attieksmju attistibu masu un arstu paligu
studiju procesa. Petijums atklaj, ka $is prasmes var veicinat, izmantojot aktivas,
studentcentrétas un sadarbigas metodes, kuras rosina studentiem un izglitotajiem
pétit, parvertét zinasanas un prasmes un izmantot tas jauna personalizéta un
konkretizéta konteksta, sniedzot iesp€jas studeét daudzveidigas un atbalstosas
vides, uzsvert akadeémisko un emocionalo attiecibu lomu un pilnveidot
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atticksmes. Komunikativo ieradumu jauna izpratne uzsver informacijas sasaisti ar
personu, tas viedokli, vajadzibam un v€lmém, attiecigo situaciju. Mediciniskaja
izglitiba tas nozimé uzlabot masu un arstu paligu komunikativas spgjas,
piedavajot jaunu saturu un formas, kas veicinatu personvérstu sazinu, prasmi
reagét uz neierastam situacijam, izpratni par aktivas klausiSanas lomu un
padzilinat faktu un stastu interpretacijas prasmes. Seit ir svariga masu un arstu
paligu psihologiska un emocionala iesaistiSanas, kas ietver atbalstoSu kritisku
iztaujasanu un refleksiju (Cranton , 2006). Refleksija rosina apSaubit un parskatit
savu zinaSanu uztveri un izpratni (Mezirow, 1991), lai pielagotos jauniem un
atSkirigiem maciSanas un sazinas veidiem ar pacientu/gimeni, ka ari
starpdisciplinaras komandas ietvaros (Hovey & Massfeller, 2012).

Transformativa macibu ietvara vienlaicigi tiek risinatas afektivas, socialas,
kognitivas un kultiiras macibu procesa sastavdalas. ParveidojoSas maciSanas
modeli raksturo gataviba meklét jaunu zinaSanu izp€ti, uztverSanu un
pielietosanu, kas izraisa,ko transformativas maciSanas teorétiki sauc par
“dezorient§joSu dilemmu” (Mezirow, 1991), kas nozimé lidzsvara izjaukSanu
starp tradicionalo apripes izpratni un izmainito, kas veidojas, balstoties uz
pacientu stastiem un reakcijam. ST afektiva macisanas parveido teorétiskas faktu
zinasanas par kontekstualiz€tam, tatad tas ir ieguvus$as jaunu saturu un nozimi
(Mezirow, 1991; McWilliam, 2007).

Pacientcentrétas transformativas izglitibas mérku TstenoSanai ir svariga
pedagogu-studentu lomu parveértéSana. Masu un arsta paligu izglitiba tas nozimé
studentu un pedagogu attiecibu mainu, kas ietekmé studiju procesa stratégiju,
zinaSanu apguves veidus, attiecibu kvalitati, attiecksmes un studiju rezultatus.
Pedagoga eksperta loma neatbilst studentcentrétu un aktivu studiju logikai, drosas
un attistoSas studiju vides veicinaSanai. Transformativu izglitibas uzdevumu
istenoSanai par atbilstoSaku tiek uzskatita pedagoga “mentora™ vai * trenera*
loma, kurs censas izveidot ar studentiem intelektualas un emocionalas attiecibas,
kas nodroSina studentiem atbalstu un veicina uzticibu un refleksiju (Mann,
Gordon, & MacLeod, 2009).

Transformativas pacientcentrétas pieejas pamata ir koncentréSanas uz
kontekstu, studentu centrétibu, un studiju rezultatiem, kam ir nepiecieSama
programmu modificéSana vai jaunu macibu formu un daudzveidigas macibu vides
ievieSana (Staun, Bergstrom, & Wadensten, 2010; Krupat et al., 2009).
Veiksmigas programmas ir fokus€tas uz starpdisciplinariem ietvariem un
daudzveidigiem macibu kontekstiem, kas versti uz aktivu studentu darbibu,
sadarbibu, un kas balstas studentu vajadzibas un nem véra studentu individualos
macibu stilus. Starpprofesionali macibu konteksti nodroSina studentiem piekluvi
vairakam profesionalajam vidém un sniedz iesp€ju dazadam profesionalajam
lomam, iepazit sazinas un sadarbibas modelus, ka ar1 praksei starpdisciplinara
komanda un tada veida veicina izpratni par holistisku apripi (Morris & Leonard,
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2007). Tas uzlabo sp€ju pienemt l@émumus un pacientcentrétu komunikacijas
prasmju apguvi (Ruston & Tavabie, 2011).

Starpdisciplinaru studiju kontekstu pozitivi rezultati ir saistiti ar kritiskas
refleksijas kvalitati. Ta ir atkariga no pozitivam, uzticamam un cienpilnam
attiectbam starp pedagogiem, prakSu vaditajiem un studentiem. Kritiskas
refleksijas veicinaSana ir bitisks pacientcentréta izglitibas procesa komponents
(Bower et al., 2009; Brown et al., 2004; Lomborg et al., 2011; Bergvik, Wynn, &
Serlie, 2008). To var istenot attieciba uz darbu mazas grupas, lomu sp&lu saturu,
pacientcentrétu video ierakstu, prakses vaditaju tieSu noveérojumu saturu un
pacienta-profesionala savstarpgjas sadarbibas ierakstu, ka arm pamatojoties uz
ierakstiem Zurnala. Refleksijas prasmju attistibai ir noderigas: labi pardomatas,
aprakstoSas atsauksmes, kas var but mutiskas vai rakstiskas, video vai audio
ieraksti un parskats, kas lauj veikt paSrefleksiju, atkartota prakse, aktiva mazo
grupu vai individuala maciSanas, kas versta uz izglitojamo, pieredzgjusi kursu
vaditaji (Bylund et al., 2009).

Izglitibas transformacijas procesi fokus€jas uz digitalo riku plasaku
izmantoSanu, tapéc tieSsaistes macibas un digitalie riki piedava daudzveidigas
macibu materialu un uz to balstitds refleksijas iesp&jas. Savos péetijumos
Lomborgs (Lomborg et al., 2011) masu apmacibai praks€ izmantoja reflektivus
dialogus par videoierakstitajiem masu dialogiem mijiedarbiba ar pacientiem ka
vadoSo macibu formu. Izmantojot apriipes sniegSanas video, tika veikta analize
un kritiski pardomata prakse, attieciba uz izmantoto vardu krajumu un uzvedibu
ar pacientiem. ParveidojoSie rezultati ietv€ra jaunas perspektivas par masu
apriipes merkiem pacientiem ar hronisku obstruktivu plausu slimibu. Tie bija
saistiti ar ievérojami uzlabotu apriipes pieredzi profesionalaja un afektivaja
Itmeni. Masas atzina tadas parmainas ka attitibu no klusas novéroSanas un
vienpusgjas Iémumu pienemsanas par apripi uz tadu, kas balstas uz profesionalo
noveérojumu, domu un bazu apmainu ar pacientiem, iesaistot vinus situacijas
kliniskaja novertgjuma. STmetode palidzgja apgiit jaunas komunikacijas prasmes,
izprast, ko nozimé& aktiva klausiSanas, iegiit terapeitiskajai komunikacijai
atbilstoSu jaunu vardu krajumu.

Refleksijas prasmju attistibai tiek izmantotas alternativas metodes, kas ir
saistitas ar “citadu zinaSanu‘ veidiem, kas ir pretstata instrumentalajam macibam.
Iesaistot estétiskas, €tiskas, moralas jiitas un pardzivojumus (piemé&ram, skumjas,
bailes, ceribas, dusmas) palidz integrét biomediciniskas zinasanas ar slimibas
pieredzes sarezgito dabu. Seit tiek izmantots pacientu stasts un vinu
psthoemocionalas izpausmes. Tada veida tiek pieveérsta uzmaniba pacienta
domam un pieredzei ka svarigam apriipes elementam, lai pilnigak izprastu
pacienta vajadzibas un v€lmes un sniegtu individualiz€tu apriipi.

Petijumu rezultati liecina, ka studenti atzist interaktivu, €tisku un atbalstosu
attiecibu studiju vid€ un prakse svarigo lomu. Studenti augsti vé€rteé mentoringu un
diskusiju iespgjas, attiecibu ar personalu, macibspekiem un pacientiem ilgumu;
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komforta un kolegialitates sajiitu starp mentoru un macekli; pastavigu biedru
atbalstu, pedagoga sniegto detalizeto atgriezenisko saiti (Thistlethwaite & Jordan,
1999) . Studenti norada, ka vislielako ietekmi uz pacientcentrétas apripes izpratni
sniedz nov€rojumi un piemeri no pozitivas, cienpilnas un &tiskas
starpdisciplinaras studiju un prakses vides, pacient-centrétiem sazinas un attiecibu
modeliem (Ruston & Tavabie, 2011; Morris & Leonard, 2007).

Tatad, pacientcentrStas apriipes pieejas principu apgiiSanu var veicinat
transformativs masu un arstu paligu studiju process, kas ir fokus€ts uz jaunu
studentu-pedagogu attiecibu veidoSanu, studentcentrétu un interaktivu studiju un
prakses vidi, kontekstudalu un starpdisciplinaru zinasanu apguvi, efektivu
socialpsihologija balstitu,pacientcentrétu komunikacijas un sadarbibas prasmju
attistibu.

Secinajumi
Conclusions

Mediciniskas izglitibas studiju mérki un rezultati ietver pacient-centrétu
zinaSanu, prasmju un attiecksmju apguvi. Latvijas masu standarts ietver zinaSanu
lietoSanas un profesionalas prasmes,daudzveidigu sp&ju, komunikacijas un
sadarbibas prasmju un attiecksmju attistibu. Tacu petijjumu autori atzist, ka reala
praks€ netiek apmierinatas daudzas pacientu vajadzibas, pietriikst efektivu
komunikacijas prasmju, parsvara tiek istenota biomediciniska apriipe. Savukart,
studenti atzist, ka ir nepietickama sadarbiba, viniem pietriikst saiknes,
atgriezeniskas saites un atbalsta no pedagogiem. Prakses konteksta personvérstas
pieejas istenoSanu kaveé atrais darba temps, nogurums un vajadziba péc
paSsaglabasanas, kas negativi ietekme apriipes kvalitati un rezultatus.

Rodas logisks jautajums, vai izglitibas procesa tiek izmantotas atbilstoSas
pieejas, metodes un So prasmju attistibas veicinosa vide. Te ir nepiecieSams
balstities uz perspektivu pacientcentrétu studiju strat€giju pétijumiem un
salidzinat ar realas studijas izmantotajam metodém. Raksta ietvaros tika
noskaidrots, ka pozitivus rezultatus pacien-centréta izglitiba var sasniegt, ieviesot
kontekstbalstitu un studentcentrétu macibu inovacijas, kas veicina macisanos,
balstoties starpdisciplinaros kontekstos, refleksija un sadarbigas starppersonu
attiecibas studiju un prakses vidg.

Tam ir nepiecieSamas transformativas zinasanas, prasmes un attieksmes,
parskatot ierastas pieejas, lomas, zinasanu lietoSanu, metodes un formas. Parejai
uz personcentrétu pieeju ir svariga atbalstoSa sociala studiju vide, efektivas
sazinas un sadarbibas prakses, kas balstitas pacienta vajadzibas un vertibas,
pieredze, kritiska refleksija un atgriezeniska saite. Tas nozimé, pieradijumos
balstitu zinasanu cieSaku integraciju ar personverstas apriipes prasmém, uzsverot
komunikacijas, sazinas, sadarbibas un attiecibu nozimigo lomu kvalitativai
apripes sniegSanai. Efektivas komunikacijas un sadarbibas prasmes ir svarigas ne
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tikai pacientu vajadzibu nodroSinasanai, bet ari masu un arstu paligu
profesionalajai paSapzinai, ka vini sp€j nodibinat pozitivu saikni ar pacientu, vini
seko arstéSanas noradém un kopa sasniedz labus rezultatus.

Lai masas un arstu paligi dzilak izprastu un apzinatos personverstas apripes
pieejas biitibu, studiju procesa ir jasniedz vairak iesp&ju profesionalu attieksmju
veicinasanai, jo pacienti augstu noverte cienu, lidzjutibu, uzmanibu, izpratni un
atbildibu. Masu un arstu paligu izglitiba transformativa studiju procesa,
aktualizgjot jaunu didaktisko, praktisko, digitalo un sociali-psihologisko metozu
potencialu, sniedz iesp€jas starpdisciplinaru, dzilaku, uz nakotni un parmainam
verstu pacientcentrétu zinasanu, prasmju un attieksmju veidoSanai, lai sekmigi
stradatu starpprofesionalas komandas un sniegtu miisdienu medicinas attistibas
un pacientu pieaugusajam vajadzibam atbilstoSu veselibas apriipi.

Summary

Medical education learning goals and results include patient-centred
knowledge, skills and attitudes. Latvian nursing standards focus on advancing of
knowledge use and professional skills, different abilities, communication
competences and attitudes. However, many authors admit that in real learning and
practice environments important patients’ needs are not satisfied because of the
mostly biomedical care approach, lack of effective communication and
interpersonal skills and inefficient teachers’ support and feedback. Health care
professionals’ complicated working conditions, stressful situations and burnout
are serious barriers for high quality person-centred care services. So it is necessary
to find out reasons, problems and solutions in regard to the use of sufficient
learning approaches, facilitating methods and environment. Analyses of the
research-based methodology of the patient-centred education strategies and real
learning process can help to improve learning results.

Theoretical study reveals that positive patient-centred education results can
be achieved by implementing context-based and student-centred learning
innovations, based on interdisciplinary principles as well as reflection and
improvement of interpersonal relations in learning and practice environments.
Transformative learning experiences, creating new knowledge, skills and attitudes
and change of traditional approaches, roles, methods and forms are necessary to
facilitate learning experiences. In general, it means to integrate evidence-based
and patient-centred approach, focusing on effective communication, interpersonal
relations and person-based attitudes. The main components are supportive social
learning and practice environment, effective cooperation and relationship
experiences which are orientated on patients’ needs and values, critical reflection
and feedback.

If nurses’ education process would offer more opportunities to promote
professional skills and attitudes, it should result in better understanding of the role

128



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26™, 2023. 115-133

of the respect, empathy, rapport and responsibility in patient-centred care.
Implementation of new didactic, practical, digital and socio-psychological
methods in transformative educational frame facilitates development of the
deeper, interdisciplinary future and changes directed knowledge, skills,
competences and attitudes in order to work successfully in patient-centred multi-
disciplinary teams and provide high quality care.
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Abstract. The article focuses on the insights " analysis of the nowadays relevant social problems,
related to sexual harassment in the academics, its legal evaluation in Lithuania. It is discussed,
whether sexual harassment situations, that could be faced or happened in academics, could be
seen as the ethic, moral violations or even more — criminal deeds. The authors go into deep and
analyse the relationships between culprit and victim as they are not equal as such in the
academic community. They have vertical relations, for instance, a lecturer and a student, etc.
Then the principal question is raised — whether the guilty of the culprit should be proved /
argued using presumption of innocence or there is a converse — the words and emotions of a
victim take the prior place to incriminate a culprit. Another one question should be seen as the
relevant one — does the legal situation change if there are enough assumptions to say “a culprit
intended to have intimate relations with the victim”? It is also argued, that one of the biggest
problems to uncover the situation’s real face is time of victim’s keeping silence as a victim,
usually, is depending on culprit’s will (for instance, the lecturer and the student still have
educational relations).

Keywords: academic environment, criminal responsibility, ethic violation, sexual harassment,
victim’s and culprit’s behaviour.

Introduction

Aspects of sexual harassment and its legal treatment are considered to be the
most complex issues of public relations in the modern society. The reason for the
complexity of these issues can be attributed to the fact that such relations are
characterised not only by their latency, but also by the diversity, which often leads
the treatment of such relations to a dead end, to a certain confusion of the identity
of these relations. This is confirmed by scientific studies — “in society, the
perception of sexual harassment behaviour is often confused with flirting, which
is defined as a form of communicative interaction between two people in an effort
to attract the attention of the person the other likes. Flirting, which is usually
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enjoyable for both flirting parties, causes satisfaction, both parties feel good,
flirting is based on equality, and cannot be equated with sexual harassment. In
order to distinguish sexual harassment from friendly courtesy or favouritism, it is
important to identify the attitude towards these acts. Sometimes <...> behaviour
that has the characteristics of sexual harassment could be similar to compliments,
but if they make a person feel uncomfortable, because they humiliate, insult, make
someone unable to perform official tasks, study or engage in other activities, then
it should be considered as sexual harassment <...>. <...> in the context of the
organisation, various jokes, hints, chars, etc. are common but not always treated
as unwanted behaviour or sexual harassment <...>” (Stundz¢, 2021, p. 30)”. Other
studies also reveal that “sexual harassment 1s defined as any unwanted conduct of
a sexual nature. However, a legal definition of the phenomenon is not enough to
ensure proper recognition of sexual harassment. <...> the recognition of sexual
harassment can be significantly influenced by environmental factors, the
demographic characteristics of the person and the peculiarities of the situation of
sexual harassment. <...> studies have revealed that the recognition of situations of
sexual harassment differs depending not only on the evaluator, but also on the
gender of the victim and the culprit depicted in the situation and their status. <...>
sexual harassment is best understood if it corresponds to the stereotypical
perception that the victim is a woman, and the culprit is a man. <...> men attribute
fewer forms of behaviour to sexual harassment than women and tend to view
situations as less threatening” (Ceponyt¢ & Zardeckaité-Matulaitiene, 2018,
p. 35).

So, it stands to reason that the problem of defining sexual harassment is
highly relevant, especially in the specific environments, as academic institutions
and etc. This actuality is even more highlighted by the expression of the analysed
phenomenon in the academic environment, i.e., in higher education institutions,
where the content of relations between students and teachers, mutual relations
between lecturers, trainees and social partners leading the training, as well as other
related persons is often unacceptable and having particular signs of harassment.
Unfortunately, it is not always possible to recognise these relationships as sexual
in their nature, and if it is possible to do so, not always in time. Ultimately, the
problem of legal treatment of such issues also emerges — in a specific case, it is
necessary to determine the intent of the culprit, the motives, the nature of the
relationship between the culprit and the victim, as well as answer the question of
whether the victim was dependent on the culprit or not, etc.

The objective of this article is to analyse the signs of sexual harassment in
the academic environment and the diversity of legal treatment of such harassment.

Various methods are used to achieve this objective, such as generalisation,
systematic analysis, criticism, comparative analysis, random screening and
documentary analysis methods.
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Sexual Harassment: The Diversity of Legal Treatment

In the legal regulation of Lithuanian Republic, legal practice, and also in
studies, considerable attention is paid to the concept of sexual harassment as a
common issue. However, despite this fact, the legal definition of this phenomenon
(to the extent that it is necessary to qualify the legal responsibility of the infringer,
as well as to identify the legal protection of the victim) is not as clear as it may
seem at first glance. This 1s important in differentiating sexual harassment as an
ethical, disciplinary and, of course, criminal act. It is needed to overview the
common understanding of legal treatment of sexual harassment.

This 1s what is provided for in Article 2 (7) of the Law on Equal
Opportunities of the Republic of Lithuania: “Harassment means unwanted
conduct related to the sex, race, nationality, citizenship, language, origin, social
status, faith, beliefs or opinions, age, sexual orientation, disability, ethnicity,
religion of a person that occurs with the purpose or effect of violating the dignity
of a person, and of creating an intimidating, hostile, humiliating or offensive
environment” (Seimas of the Lithuanian Republic, 2003). The concept of sexual
harassment is defined in Article 2(6) of the Law on Equal Opportunities for
Women and Men of the Republic of Lithuania, where it is stated that: “Sexual
harassment means any form of unwanted and insulting verbal, written or physical
conduct of a sexual nature with a person, with the purpose or effect of violating
the dignity of a person, in particular when creating an intimidating, hostile,
humiliating or offensive environment” (Seimas of the Lithuanian Republic,
1998).

Clause d of Article 2(1) of the Directive 2006/54/EC of the European
Parliament and of the Council of 5 July 2006 on the implementation of the
principle of equal opportunities and equal treatment of men and women in matters
of employment and occupation provides for the description of a sexual harassment
as the ,,sexual harassment*: where any form of unwanted verbal, non-verbal or
physical conduct of a sexual nature occurs, with the purpose or effect of violating
the dignity of a person, in particular when creating an intimidating, hostile,
degrading, humiliating or offensive environment* (European Parliament and of
the Council, 2006). Sexual harassment is one of the forms of discrimination,
which is recognised not only in Lithuania, but also in the world as a serious
problem of gender equality, a manifestation of gender-based discrimination and a
gross violation of human rights.

Thus, the provisions of Article 2(6-7) of the Law on Equal Opportunities for
Women and Men of the Republic of Lithuania reproduce the provisions of the
implementation of the principle of Directive 2006/54/EC of the European
Parliament and of the Council consolidating the fact that sexual harassment means
any form of unwanted and insulting verbal, written or physical conduct of a sexual
nature with a person, with the purpose or effect of violating the dignity of a person,
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in particular when creating an intimidating, hostile, humiliating or offensive
environment, and the harassment means an unwanted conduct related to the sex
of a person that occurs with the purpose or effect of violating the dignity of a
person, and of creating an intimidating, hostile, humiliating or offensive
environment. The preamble to the above mentioned Directive states, inter alia,
that harassment and sexual harassment are contrary to the principle of equal
treatment between men and women and constitute discrimination on grounds of
sex. Article 2(2) of the Directive 2006/54 provides for the fact that the
discrimination includes harassment and sexual harassment, as well as any less
favourable treatment based on a person's rejection of or submission to such
conduct. Thus, sexual harassment (as well as each fact of such harassment
individually) can also be considered as less favourable treatment of a person, 1.e.,
as a direct discrimination. Legal acts additionally indicate that such behaviour is
determined by the purpose or effect of violating the dignity of a person. In order
to state a sexual harassment, unlawful intent must be proven.

For instance, the Constitutional Court of the Republic of Lithuania in its
conclusion No. KT20-11/2017 as of 19 December 2017 regarding possible conduct
of sexual harassment of a member of parliament has stated, that the (former)
member of the parliament K. P. has humiliated the assistant with the conduct
considered as harassment and sexual harassment on grounds of sex, as well as
humiliated the assistant and the violated the dignity of those applying for this
position, and violated the right to the inviolability of their person and private life,
and the right not to be discriminated against, which are protected according to
Article 21 (1, 2, 3), Article 22 (1, 4), and Article 29 of the Constitution of the
Republic of Lithuania. In this conclusion, the Court expressed the opinion on
other relevant issues, indicating that a harassment on the basis of sex or sexual
harassment which is understood as unacceptable or unwanted behaviour
expressed by a physical, verbal or non-verbal conduct (such as by touch, gesture,
verbal, written conduct or image) and relating to the sex, that, among other things,
occurs with the purpose or effect of violating the dignity of a person and of
creating an intimidating, hostile, humiliating or offensive environment for the
person treated in this way. Thus, sexual harassment, which is a form of a sex-
based harassment, is characterised by unwanted sexual behaviour on the part of
the person being harassed (Constitutional Court of the Republic of Lithuania,
2017).

The criminal laws of the Republic of Lithuania (Seimas of the Lithuanian
Republic, 2002) (Article 152 of the Criminal Code) provide for the responsibility
of those who seek sexual contact or satisfaction, harasses a person subordinate to
him in office or otherwise by vulgar or comparable actions or by making offers or
hints. The main value protected by this Law is the freedom of sexual self-
determination. Such freedom is understood as a safety of a person from any
coercion in sexual intercourse, i.e., the free will of each person to choose a sexual
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partner, methods, time, place of sexual communication, etc. An additional value
protected by this law is human honour and dignity, but the mere violation of these
values does not make a person criminally liable according to Article 152 of the
Criminal Code. These characteristic features show that criminal liability could be
imposed when the nature of the conduct, the purpose, the form of addiction, and
the dangerousness of the conduct is clearly determined.

Sexual harassment as a criminal behaviour appears as a vulgar or similar
conduct, suggestions, or hints. Vulgar or similar conduct means unwanted, sexual
physical contact with a person (touching, caressing, hugging, etc.). Vulgar or
similar suggestions or hints mean a verbal or non-verbal sexual behaviour of a
person that is clearly unacceptable to the victim, humiliating and insulting,
insolent, clearly deviating from the standards of conduct (for instance humiliating
conversations of a sexual nature, comments about appearance of a person related
to a sex, various kinds of promises and suggestions related to sexual intercourse,
demonstration of sexually explicit prints, video or audio recordings, gestures of a
sexual nature, writing SMS messages, notes, letters and telephone conversations
on sexual topics, buying intimate gifts, etc.). This conduct must take the form of
active actions and they must be undesirable, unacceptable, and repulsive to the
person against whom these actions are performed.

When determining the presence (absence) of the objective of the culprit,
namely the desire to have sexual contact or sexual satisfaction, the behaviour of
the culprit towards the victim (the way of sexual harassment, the extent of the
physical actions performed and/or the content of the suggestions or hints made)
shall be analysed in conjunction with the systematicity and intensity of behaviour
of the culprit (repeatability, continuity), the environment in which the sexual
behaviour of the culprit appears (place and time) and other circumstances that can
confirm or deny the intent of the culprit. It is sufficient to prove the desire for
sexual communication or sexual satisfaction for criminal liability to arise, and as
explained in Court Practice, in criminal cases regarding violation of a person's
freedom of sexual self-determination and inviolability, the facts of whether the
culprit felt sexual satisfaction or pleasure are not necessarily established, because
criminal liability for these actions arises after dangerous actions have been
performed (formal composition) (Supreme Court of Lithuania, 2014, 2020).

Thus, the legal doctrine stipulates that, when determining the purpose of
sexual harassment, the generality of the circumstances in which acts of sexual
harassment may have been committed shall be assessed, and it is assessed whether
the vulgar acts performed in such circumstances, the specific phrases or hints said
could indicate the desire for sexual satisfaction. Actions, suggestions and hints of
a sexual nature usually become sexual harassment when such behaviour by the
culprit is not one-time but lasts for a certain period of time (is repeated or
systematic) and when such an act of the culprit has been reacted to in an
unambiguously negative way. Moreover, some scientific sources provide for the
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opinion that the considered phenomenon can also occur in the online space — “the
most common forms of risky behaviour the Internet are the disclosure of personal
information and communication with strangers, as they often lead to other forms
of risky behaviour, such as risky sexual behaviour or harassment” (Paluckaité &
Zardeckaité-Matulaitiené, 2015, p. 34). Also, the term “sexual harassment” is
largely a misnomer. Most sexual harassment entails disrespect, not desire, and
certainly not romance. There are the occasional come-ons: unwanted sexual
advances, touches, kisses, or bribes and threats used to coerce sexual activity”
(Clancy, Cortina, & Kirkland, 2020, p. 22614).

It can be concluded that, according to Lithuanian legislation, acts of sexual
harassment committed against another person do not impose criminal liability
only if the culprit and the victim do not have any official, labour, or other
dependent relationships. And what these relationships (especially in academic
level) are like will be discussed in the next section of this article. So it means, if
sexual harassment behaviour arises in the academic environment, this question is
very close to whether it is criminal nature on not.

Dependence of the Victim of Sexual Harassment on the Culprit in
Academia

In common a necessary feature of the criminal offense established in Article
152 of the Criminal Code (Seimas of the Lithuanian Republic, 2002) is the
dependence of the victim on the culprit.

Taking advantage of the dependency of the victim appears in the fact that the
culprit, while committing a criminal act, abuses the existing dependency between
him and the victim, which may arise due to kinship, labour relations, material
dependency and other grounds. The analysed scientific sources states that ,,it is
measured sexual harassment along three dimensions: gender harassment,
unwanted sexual attention, and sexual coercion. Gender harassment involves
negative treatment of women that is not necessarily sexual but may include things
like a supervisor or co-worker making sexist remarks, telling inappropriate
stories, or displaying sexist material. Unwanted sexual attention includes co-
worker or supervisor behaviours such as staring, leering, ogling, or unwanted
touching. Sexual coercion includes bribing or pressuring women to engage in
sexual behaviour” (Johnson, Keplinger, Kirk, & Barnes, 2019).

Thus, the form of sexual harassment as a criminal conduct in academic
environment includes two possible forms of dependency: 1) co-workers and 2)
other dependent persons.

Dependency by labour relations means that the victim and the culprit are
bound by office or labour relations, regulated by the provisions of the Labour
Laws (Seimas of the Lithuanian Republic, 2016), the Law on the Civil Service of
the Republic of Lithuania (Seimas of the Lithuanian Republic, 1999), etc. laws
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that determine the rights and duties of the employer and the employee. However,
as referred to in scientific sources, sexual harassment at work cannot be equated
with bullying, mobbing because “bullying at work occurs in the workplace as a
negative behaviour directed at the person(s) resulting in harmful consequences for
persons and organisations. Negative behaviour is usually of a psychological
nature, so sexual harassment and physical aggression are usually not included in
this phenomenon”, “sexual harassment and physical aggression are part of the
phenomenon of harassment, and in the case of bullying, these forms of aggressive
behaviour are more often distinguished. Thus, <...> harassment is a broader, more
encompassing phenomenon than bullying at work™ (Astrauskaité¢ & Kern, 2013).

Other dependence on the culprit and at the same time the most important in
the context of this study, because it concerns with relationships of student —
student, student — lecturer, student — other academic staff etc., may appear in
various forms. Even in this case, the relationship of dependence must have a
certain objective basis, confirming that the culprit (for instance, lecturer) and the
victim (usually — student) are connected by a certain relationship (usually during
the academic session, but not after), which enables the culprit to significantly
influence (affect) the position of the victim with his decisions. Here we have the
significant factor, that makes an impact on the precondition of victim’s
vulnerability. The possibility to affect the position of, for instance, student, should
be considered regarding to objective basis.

Usually, the objective basis of dependence shall be considered the
dependence of persons on the basis of civil law (contractual, obligatory, etc.),
family relations (between spouses (cohabitants), children and parents, kinship,
custody and care, etc.), as well as relations between separate groups of persons,
the parties of which have certain opposing rights and obligations (for example,
doctor-patient, teacher-pupil, lecturer-student, etc.) or which are related by
material dependence. Other actual situations can also be recognised as the
objective basis of dependency, when physical or psychological obstacles created
by the culprit, limiting freedom of action of the victim, enable him to significantly
influence the victim's position.

The dangerousness of sexual harassment to a victim dependent on the culprit
depends on several aspects — on its continuity, intensity, permanence and on how
this behaviour was perceived by the person who was harassed, because sexual
harassment i1s an unwanted conduct. Generally, harassment (both sexual and
gender-based) is determined by an economic, social, physical, or symbolic (e.g.,
related to patriarchal stereotypes) power disparity between the harasser and the
person being harassed. Therefore, a person may be confused, scared, not know
how to act. Considering this, to establish the facts of harassment, it is not
necessary that the person who is being harassed clearly and categorically opposes
such behaviour, when it is obvious that such behaviour was unacceptable and
objectively offensive to this person. Consequently, all the actions, suggestions and
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hints of a sexual nature become sexual harassment in the form of criminal conduct
when such behaviour by the culprit is not one-time but lasts for a certain period
of time (is repeated or systematic) and when such an act of the culprit has been
reacted to in an unambiguously negative way. It is the repetition of unwanted
vulgar or similar actions, suggestions or hints of a sexual nature that allows us to
decide on the intensity and systematicity of such actions and to consider such an
act as dangerous in the sense of criminal law. Nevertheless, it is discussed if these
considerations are applied to situations of sexual harassment in academia. All the
actions of a sexual nature become sexual harassment in the form of criminal
conduct in academic environment when such behaviour by the culprit is even one-
time. The level of gravity of such illegal behaviour is based on the following
reasons. First, usually the student, who is dependent on the culprit, feels
vulnerable due to the fact he/she is bound by the process of studying. Second,
he/she is afraid of possible revenge (for instance, ploughing at the examination,
etc.) as the culprit lecturer will be changed by other one. Third, a victim cannot
even recognize / identify the behaviour manifestations which are certainly as
sexual harassment.

As for the manifestations of sexual harassment (including the one in the
academic environment) and their legal assessment, they can appear in the
following forms: (a) unwanted physical contact; (b) verbal or written humiliation
(laughter and jokes offensive to a person or a group of persons, constant
comments, hate, denunciation, spreading rumours, slander, etc.); (c)
demonstration of offensive pictures, notes or other material, offensive gestures;
(d) deliberate isolation or lack of communication, separation from social
activities; (e) obsessive intention to communicate, following a person or
collecting information about him, when this is not related to the performed work
functions; (f) threats or other intimidating behaviour aimed at restricting a
freedom of self-determination of the person; (g) influencing a person to obtain
certain conduct, services or sexual services not related to studies or the
performance of work functions; (h) inconsistent deterioration of study, work or
other conditions compared to other persons. Of course, this list of forms is not
exhaustive — harassment, sexual harassment or chasing can also take other forms
that are not obvious, but create an intimidating, hostile, humiliating or offensive
environment. These forms of manifestation, if the victim’s dependence on the
culprit is determined during them, may lead to criminal prosecution of the culprit.

It also could be stated that cases of sexual harassment in academic
environment may be distinguished by what the culprit is trying to achieve and
whether the victim of the harassment is dependent on the culprit.

For example, the subordination content of the lecturer-student relationship
should not be interpreted in a narrow sense. Alternatively, the content of such
relationships should be interpreted depending on how formal and informal the
lecturer-student relationship is. Usually, there are no major issued in explaining
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the relationship between these persons during the study process, during the
semester, during the session. Issues related to legal treatment arise when
explaining cases of sexual harassment by a lecturer towards a student, when the
lecturer and the student do not or no longer have a formal relationship — some
time has passed, after the student has finished his studies, and only later the
inappropriate behaviour of the lecturer towards the student became apparent.
These issues are caused, among other things, by certain subjective reasons — sexist
attitudes and myths of sexual harassment. The literature sources provides that
“sexist beliefs not only create and support myths of sexual harassment — false but
widely spread beliefs about sexual harassment in society — but are also related to
the treatment of situations of sexual harassment” (Ceponyté & Zardeckaité-
Matulaitien¢, 2018, p. 91).

Particular studies have shown that four main groups of false sexist beliefs
can be distinguished: 1) exaggeration/imagining (the belief that women only
excogitate experiencing sexual harassment or misinterpret actions of the
harasser); 2) ulterior motives (the belief that sexual harassment complaints are
filed for personal gain); 3) natural heterosexuality (assigning sexual harassment
to romantic relationships); 4) women's responsibility (conviction that women
themselves provoke unwanted sexual conduct and are responsible for preventing
this behaviour) (Ceponyté & Zardeckaité-Matulaitiené, 2018).

These misconceptions are also very common and propagating in cases of
sexual harassment in the academic environment. The existence of such beliefs
makes it extremely difficult not only to prevent such cases, but also to reveal them
due to a delayed reaction, due to the closedness of the academic environment, due
to the fact that the employees and students of the academic environment do not
try to understand that the behaviour expressed in verbal form, writing or physical
actions can cause unpleasant, unwanted, dignifying consequences, may disturb
another person in the work or study environment, for instance: (a) a familiar way
of greeting in the work environment; (b) compliments that are not related to the
professional qualities and performed functions of the person; (¢) comments about
physical appearance or clothing, or person's identity; (d) unethical comments
about a person's views, weaknesses or strengths, private life; (e) unethical
addresses (for example, short names, nicknames, diminutive addresses); (f) jokes
of a sexual nature, offensive or disrespectful; (g) physical touching of a person,
causing physical or psychological discomfort without maintaining a respectful
physical distance; (h) obsessive attention, gazing at physical appearance; (i) tone
of voice, sounds and movements that may offend, humiliate a person or raise
associations of a sexual nature; (j) the use of visual means degrading honour and
dignity (e.g., posters, photos, pictures, objects, etc.); (k) sending messages of an
offensive nature, humiliating honour and dignity, messages not related to work
functions; (1) provocative, indecent clothing.
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Conclusions

The perception and description of sexual harassment in the academic
environment as a phenomenon corresponds to the signs and criteria of the concept
of sexual harassment stipulated in legal acts. However, at the same time, it should
be noted that the definition of this phenomenon in the academic environment may
also have specific characteristics, which are determined by the environment,
participants in social relations and the content of their relations.

Cases of sexual harassment in higher education institutions are
characterized by latency. This is preconditioned by the institutional atmosphere
of the academic environment, internal informal politics, the solidarity mentality
of the academic community (lecturers), as well as the moderation of students,
perhaps even the lack of courage to make such cases public, other stigmatizations.
This usually results in the discovery of cases of sexual harassment in higher
education only after some time has passed.

The most severe legal liability that can arise for sexual harassment is
criminal liability. This type of legal liability is possible only if the culprit and the
victim are related by a service, work or other dependency relationship. In the
academic environment, the relationship between lecturers and students can
usually be equated to other relationships of dependence, which, once it is
established, and at the same time as it 1s established that the lecturer sought sexual
communication or sexual satisfaction with the student and thus performed acts of
sexual harassment, there are all the prerequisites for initiating the criminal
prosecution of the culprit when there is a complaint of the victim or a statement
of his legal representative, and in the cases provided for by the law — and a request
of the prosecutor.
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Abstract. From the information of organisations EUSA (2020), EAS (2022) and FISU (2022)
documents, it is indicated that dual careers have been one of the priorities at the EU level in
the last decade. Today's complex conditions in the world and in Latvia require paying more
attention to Dual career support for student-athletes. Mentor support centres are being created
for this in the world. There is no such centre in Latvia yet. The time of an athlete's career is
short, so support is needed for students-athletes both for successful studies and high sports
achievements.

The purpose of the article is to explore the historical formation and growth opportunities of
Dual Career in Latvia.

Materials and methods. Theoretical method — Analysis of theoretical sources and documents.
The study analyses Dual career terminology, historical formation in the world and Dual career
opportunities in Latvia. The support of University Sports Centres and mentor centre is needed
to provide up-to-date information to student-athletes. Important information for the creation of
a dual career centre is identified Within the framework of FISU-NUSF Projects 2022 —
Establishment of a Dual Career Mentor Centre in Latvia.

Keywords: Dual Career, LSFP support, Mentor centre, student-athletes.

Introduction

From the information of organisations EUSA, EAS and FISU documents it
is indicated that dual careers have been one of the priorities at the EU level in the
last decade. Today's complex conditions in the world and in Latvia require paying
more attention to Dual career support for student-athletes. Mentor support centres
are being created for this in the world including Lithuania (2020.10.05.) (LSU,
2020). “In Estonia, services for dual career are organised at government level
through national policy, under the auspices of several ministries” (Support, 2020,
p. 3). There is no such centre in Latvia yet.
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Experience shows that at junior age sports careers are usually stopped
because a choice needs to be made — to do sports or to focus on education/learn a
trade. The fast pace of events in sports requires to solve the question of how to
combine both in the available time. For young people to have a purposeful sports
career while leading a focused academic life, there needs to be support from the
university. According to a study conducted by the European Commission [EC],
each year 3 of young athletes aged 10 to 17 cease training, because other priorities
appear (European Commission, 2007).

The term “Dual Career” [DC] can be described as a harmonized process, in
which the athlete develops her/his athletic and academic competences, while
improving psycho-social and psychological well-being. The essence of a dual
career is to create an environment for the athlete in which they can do sports, gain
an education or professional qualification in parallel, and make themselves ready
for the job market after their sports career. So, the athlete gains knowledge useful
for the life after their sports career as well as during.

Data available from the Latvian Olympic committee showed that 45% of the
Latvian Olympic team (53% of Summer Olympics, and 36% of Winter Olympics
contestants) are students or University graduates (Latvijas Olimpiska Komiteja,
2012). The time of an athlete's career is short, so support is needed for students-
athletes both for successful studies and high sporting achievements.

The purpose of the article is to explore the historical formation and growth
opportunities of Dual Career in Latvia.

Materials and methods. Theoretical method — analysis of theoretical sources
and documents. The study analyses historical formation of DC in the world and
DC opportunities in Latvia.

Materials and methods: Theoretical background on Dual Career
History of DC creation.: European Commission documents.

Discussions about DC have been going on in Europe since the beginning of
21% century, and some research shows significant results. In 2003 research titled
“Combining sport and education: support for athletes in the EU Member States”
looked at support opportunities for students-athletes in EU countries: 1. School
education opportunities; 2. Financial support for active athletes, financial support
to top-level athletes to cover training and competition expenses. 3. Grants for
retired professionals to study at university or financial support to current
professional athletes who wish to combine a full-time sports career with a
university course. 4. Quotas for the entry of athletes to university. 5. Flexibility
within the university system (timetable etc.), 6. Special athlete support programs
(Flanagan, & Winther, European Parliament, 2003, pp.10-11).
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Since 2005 the International Olympic Committee [IOC] has deployed a
High-performance sports athletes’ career program, with the help of which athletes
are brought into the job market after the eventual end of their sports career.
European Commission’s 2007 “White book on sports” states that it is important
to provide athletes with a “dual career” education from a young age to ensure the
reintegration of professional athletes into the job marker after their sports careers
end (European Commission, 2007).

A 2008 EU Council declaration invites to strengthen dialogue with the IOC
and representatives from the sports world, especially on the combined sports
training and education process for young people, to achieve a state where young
high-achievement athletes are ensured good quality education in parallel with
their sports training. In education, life skills, and employment were emphasized
again to promote both formal and informal education among athletes (Council of
the European Union, 2008).

EU guidelines on supporting athlete’s dual career in high-achievement
sports, which meets the goals of “Europe 2020 criteria, were confirmed by the
EU expert group in the Poznan meeting “Education and tuition in sports” on the
28™ of September 2012. They bind the administration to advance high-
achievement dual career development in each member country within the
available means (European Union, 2012).

In 2016 significant research was undertaken in the EU on dual career
promotion.

The aim of this study is to provide background information on the current
situation of the combination of elite sports and education/work (i.e., dual career)
commitments of European athletes. Based on the analysis of the scientific
literature on several dimensions of European student-athletes, the EU-funded
projects, policy systems and best practices of dual career across eight European
Member States, this study highlights challenges and recommendations for
implementing policy actions to integrate university and sports in dual career paths
(Capranica & Guidotti, 2016).

Key findings were as follows:

Athletes could prepare for a post-athletic career within or outside the sport
sector. Qualifications in the sport sector should be based on the formal, nonformal,
and informal education. Alignment of sport qualifications to the European
Qualification Framework [EQF] and the European Credit system for Vocational
Education and Training [ECVET] principles could facilitate the integration of
non-formal education into formal educational paths. Sport is considered a
tremendous environment for informal learning of life skills that represent
important attributes of European citizens and productive workers. The recognition
of the non-formal and informal learning of elite athletes is deemed central to
implement academic curricula and define suitable dual career study models.
Former elite athletes with a dual career degree could achieve greater educational
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and labour market success with respect to their non-athlete counterparts.
Academic programs should include dual career courses to prepare dual career
experts/support providers to be employed in the sports and work sectors
(Capranica & Guidotti, 2016).

The co-authors paper (Vidal-Vilaplana et al., 2022) provides an overview
of DC research's current state. The results indicate that research on DC is in an
intermediate state with the growing interest during the last years.

International organisations that support DC students

There are three dual career supporting umbrella institutions: International
University Sports Federation [FISU], European University Sports Association
[EUSA] and European Athlete Student [EAS], in whose work participate Latvian
University Sport federation [LUSF] board members A.Abele and I.Abelkalns.

FISU included DC in its 21* century strategy and started this academic year
with a Dual Career Webinar (2022). It consisted of presentations about dual career
as a part of FISU global strategy, and discussed activities deemed to be topical in
the future. It was emphasized that to enact a DC, it is necessary to gain university
support. It is also important to organize a volunteer movement. DC will be one of
the main topics in the upcoming FISU World conference, and FISU World forum.
In 2022/2023 a “Development of a Dual Career Toolkit dedicated to the
stakeholders of the University Sports Movement” is also planned. In 2023/2024
it is planned to hold an “Update and promotion of good practices”. With the
support of the European funding mechanisms, several project funding
opportunities enable activities and implementation of the EU guidelines on dual
careers. FISU are currently working on two dual career projects - Brand Value
Alignment through Dual Career [ BRAVA] and Micro Learning Entrepreneurship
for Athletes [MLEA], both co-funded by the Erasmus+ program of the European
Union.

One of the best review studies in the FISU DC webinar was presented by
Siobhan James - General Manager International Programs & National Leagues
UniSport Australia (FISU DC webinar, 2022). She gave a presentation on Elite
Athletes’ Education Network [EAEN] in Australia: 1) the program; 2) its guiding
principles; 3) takeaways from experience: flexible study opportunities; actions of
elites student-athlete coordinators; dual career opportunities not just for elite
athletes, but also other students with a passion for a sport; promotion of students’
critical thinking; maximal support not only for achievements of student-athletes,
but also for facilitation of professional career. Every AIS (Australian Institute of
Sport) confirmed TAFE (Technical and Further Education) has an Elite Athletes’
coordinator, who supports athletes by enacting the Elite Athlete Education
Network’s fundamental principles. This countrywide network supports Australian
athletes in a high-performance sports system. TAFE NSW is Australia's largest
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vocational education and training provider based in New South Wales (FISU DC
webinar, 2022).

There was also interesting case study in the FISU DC webinar, presented by
Palestinian student-athlete Yazan AL Bawwab OLY, Canadian FISU
Ambassador (FISU DC webinar, 2022). In his experience DC requires good time
management: a good plan, self-discipline, enough moments of rest, but not too
much, the priority is rest-sleep (8-9h), not entertainment events. It is important to
make good use of and save time for professional activities and sports. Support can
be found in the family/team, proper nutrition, power naps (20 minutes max) - a
short nap during the working day to restore mental alertness. Smartly organized
studies. It is important to evaluate priorities in a DC: when studying, the priority
is the student, followed by the athlete. DC is not for everyone! The main goal is
to balance a healthy lifestyle. Maximum University support is required) (FISU
DC webinar, 2022). At the FISU World Forum in Cartago, Costa Rica (December
5-9, 2022), LUSF President Agita Abele, together with Executive Director Kitija
Senkane, presented on the development of DC in Latvia, which was followed by
active discussions about the best opportunities and examples of overcoming
difficulties in DC (FISU, 2022).

The other organization - EUSA was founded in November 1999 in
Vienna/Austria by 25 national federations. It is a non-governmental [NGO], non-
profit organization, working in the field of university sport in Europe. It links
national university sport federations, universities, teams, individual competitors,
volunteers and other partners in 45 countries throughout Europe. EUSA activities
promote values of especially university students aged 17-30, to actively involve
both academic level as well as being active in sports career; without any
discrimination (EUSA, 2021). EUSA also encourages educational activities in the
field of student sports - mainly through Conferences, Seminars and Conventions.
EUSA board implements and encourages participation in different educational
programs and sports projects (EUSA, 2020).

The third organization - EAS Network is registered in Malta, founded in
2004 with the support of the European Commission. It is for universities, sports
schools and other educational establishments interested in high performance
sport, sports clubs and federations which are willing to help their athletes in their
studies. The main aim is to support European athletes in combining high
performance sport and education. Supporting the "dual career" means that the
EAS-Network strives to optimize the training conditions for athlete/students but
also that their future gets secured by making it possible for them to get an
education or vocational training, so that they have a safe platform to start from
when their sports career is over (EAS, 2022).
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Formation of dual career support in Latvia

In an informative report (Ministru kabinets, 2021) by the Latvian Ministry
of Education and Science written for the EC (Brussels) it says: "On the issues
within the competence of the Ministry of Education and Science to be considered
at the Council of Ministers of Education, Youth, Culture and Sports of the
European Union on 29-30 November 2021 is Latvia's position on what has been
done to support DC in Latvia" (Ministru kabinets, 2021). This document
described the situation regarding DC in the EU member states. The need to
involve ministries and other institutions (sports organizations, administrative
structures, educational institutions and companies) for dual career support was
emphasized. It has been found that there is insufficient support for high-achieving
student athletes. Information exchange and cooperation are needed at the EU
level. Support centres are needed for dual professional training of young athletes
(Ministru kabinets, 2021).

In Latvia, the work was coordinated with the document "Sports policy
guidelines for 2014-2020" (Ministru kabinets, 2013). The opportunities of all
high-achieving athletes (including those with disabilities) to combine training
work with studies in budget groups until obtaining a bachelor's degree in the
chosen specialty, who have successfully represented Latvia at the Olympic
Games, European or World Championships, were promoted. Support programs
for high-achieving athletes operate in universities: individual study plan, remote
studies in the environment, reduced tuition fees and scholarships, since 2007 state
budget scholarships are available (Ministru kabinets, 2013).

In 2021, the University of Latvia, as the leading partner of the "More than
gold" project co-financed by the Erasmus+ project, published "Guidelines for
promoting the DC of athletes-students: Methodology for universities and
Handbook for institutions" in cooperation with universities of several EU member
states (Abelkalns et al., 2021b).

According to the 2021-2024 EU Work Plan for Sport (European Union,
2020), DC should be promoted in correlation with European values: security,
integrity, solidarity, athletes' health, and respect for human rights. Exchange of
experience, support for high-performance athletes to combine studies with growth
in sports, and preparation of substitutes for national teams should be promoted.
Exchange of information on DC at institutional, local, regional, and national level
1s needed. High-achieving athletes, coaches, sports managers are a model of a
healthy lifestyle for young people. Scientific publications on DC should be
supported to ensure evidence-based sustainable policy in the EU (Ministru
kabinets, 2021).

Since 2007 (LSFP, 2022) differentiated scholarships are awarded to athletes
- students who have high sports results in the given year and who are successful
in studies. Scholarships are financed from state budget funds intended for the
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purpose of sports. Out of 114 received applications from student athletes, the
scholarship committee awarded scholarships to 56 applicants in 2022. The biggest
number of scholarships were won by students from the University of Latvia (15),
Latvian Sports Pedagogy Academy (13), Riga Technical University (13), Riga
Stradins University (5), and Daugavpils University (4). Representatives of 26
sports will receive scholarships: floorball, orienteering, track and field, freestyle
skiing, shooting, kayaking, cross-country skiing, biathlon, motorsport
(speedway), curling, checkers, 3x3 basketball, basketball, figure skating, rowing,
fitness, gymnastics, boxing, swimming, BMX cycling, triathlon, chess, table
tennis, road cycling, sailing and karate (LSFP, 2022).

Chairwoman of the scholarship commission, LASE professor A.Abele stated
that the concept of a dual career is becoming more and more important among
athletes, as evidenced by the record number of scholarship applications received.
For athletes it is important to feel supported and to know that their results so far
in their career are valued (LSFP, 2022).

The most important DC key concepts

A sports career is a set of sports activities voluntarily chosen by an athlete
over several years with the aim of achieving the highest individual sports results
in one or more sports (Stambulova, Alfermann, Statler, & Cote, 2009).
International and professional sports, or high-performance sports are sports at the
level of international competitions, including the training process to prepare for
them. In high-performance sports are athletes from the age of 15-16 who are
purposefully engaged in sports in sports schools and clubs, have entered Latvian
youth or junior national teams and participate in Latvian and international
competitions with the aim of achieving high results (Ministru kabinets, 2013).
High-performance athletes are those who are included in the Latvian national
team in one of the sports and in team sports, athletes who participate at least in
the national championships of the highest division (Abelkalns, 2014). A high-
performance athlete is defined as an athlete recognized by the relevant sports
federations as a member/candidate of the national team in the adult age group. DC
athletes are high-performance athletes and/or university athletes who studies in a
higher education study program and participates in high-level competitions
(Abelkalns et al., 2021a; Abelkalns et al., 2021b).

Scientific background for Dual career in Latvia (models, theory, projects)
In Latvia, the subject of DC is written on by prof. Juris Grants, ass. professor
Ivars Kravalis, prof. Inga Belousa, and prof. Janis Zidens. J. Grants and I. Kravalis

presented the topic “Dual career in Latvia” on 14"-15% November 2013 in
Helsinki on Latvian experience about simultaneously succeeding in high
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achievement sports and performing well academically in Latvian Universities
(Spike, 2013).

In 2014, LU ass. professor I. Abelkalns defended his PhD thesis on
Management of high-performance athletes’ dual career in Latvian Universities.
Within it he developed a high-performance athletes’ education and sports
improvement model in Latvia (Abelkalns, 2014). Work on this topic was
continued by 1. Abelkalns (2019-2021), who lead the LU international
ERASMUS+ project MORE THAN GOLD (Abelkalns et al., 2021b). During this
project guideline were created for EU dual career student-athletes on how to
combine high performance sports with education in universities. A. Paikena
accentuates that high achievement sports is also characterized with skill
development, dedication, competitiveness, excelling, and result seeking. The term
“high performance sports” according to Latvian guidelines begins to be applicable
from the age of 15, with some exceptions being permitted in a few sports (Paikena,
2019). This topic is continued in 2020 by A. Abele and I. Amantova (2020), who
have created a Dual career model for Latvia’s environment (see Figure 1).

Political, governmental and
economic environment (macro level)

Junior and student
national teams

Sport in schools and clubs

/r
s

| | environment

. A\l
Physical \\
environment |]

/
(4
ocial

(micro level)
L/}

Secondary education

High school
education

Figurel Dual career model in Latvia’s environment (Amantova, Abele, 2020)

Unlike the leading EU countries, Latvia has not yet created a Dual career
mentor centre. Along with this I. Abelkalns also points out the following
shortcomings: a) the offered support is not organized at a state level; b) Latvian
Universities generally either own insufficient sports facilities, or do not own them
at all (Abelkalns, 2014). The afore mentioned points motivated LUSF to raise the
necessity of creating a Dual career sports centre. This led to a joint FISU and
NUSF project aiming to establish a Dual career mentor centre in Latvia.
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Conclusion

The study analyses historical formation of Dual career in the world and DC
opportunities in Latvia. Research shows there is interested among student-athletes
in information about DC opportunities in Latvia. Support by Latvian University
Sports Federation, Universities Sports centres and the DC mentor centre is
essential in providing student-athletes with relevant and up-to-date information.
Important information for the creation of a DC centre is identified within the
framework of FISU-NUSF Projects 2022 — Establishment of a Dual Career
Mentor Centre in Latvia.
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Abstract. A lot of people comprehend the necessity to acquire foreign languages and
particularly foreign languages for their professional needs, but in most cases, their
enthusiasm and motivation decrease and sometimes even disappear when hard work on a
regular basis starts. The greatest advantages of the Design Thinking approach in teaching
foreign languages are the development of foreign languages’ competencies and the making of
the learners more motivated. The aim of the paper is to analyze the development outcomes of
communicative competencies by applying the Design Thinking approach to teaching foreign
languages to Bachelor level law students who acquire legal English and Bachelor level
Information Technology students who study German as a second foreign language. The
following methods were used while doing the research: survey data analysis of the foreign
languages courses’ target audience and the qualitative analysis of the data content. A
questionnaire of the students was developed and carried out, the answers were processed.
The research experience was analyzed, the conclusions were drawn and the proposals for
future work were worked out. The framework of learning was based on the Stanford method.:
empathizing, defining the problem, ideating, prototyping, and testing. The results of the study
proved that the design thinking approach is effective as the learners solve many real-life
problems. This encouraged collaboration and activity as they discussed simulated
professional and real-life issues. The results also proved that the design thinking approach is
recommended for learners with a higher level of foreign language proficiency. The pros and
cons of the approach, based on the learners’ results and questionnaires have been
summarized.

Keywords: acquisition of a second foreign language, communicative competencies, design
Thinking approach, legal English.

Introduction

Nowadays more and more new digital tools, which support and promote
the acquisition of foreign languages are being developed, as they are particularly
convenient to be used in independent studies or as additional means in learning
of foreign languages. These tools can assist in productive acquisition of
grammar and phonetics topics, but it is more complicated to develop
communicative competence. Even more, communicative competence in foreign

© Rézeknes Tehnologiju akadémija, 2023
https://doi.org/10.17770/sie2023voll.7102


https://doi.org/10.17770/sie2023vol1.7102

Opincane et al., 2023. Applying of Design Thinking Approach in the Development of
Foreign Language Course

languages becomes more and more topical as the partners of communication get
into the situations when they have to maintain the conversation without using
any additional tools.

A lot of people comprehend the necessity to acquire foreign languages and
particularly foreign languages for their professional needs, but in most cases,
their enthusiasm and motivation decrease and sometimes even disappear when
hard work on a regular basis starts. Learning and teaching of foreign languages
is a creative and changing process where the teachers apply different methods in
a masterly way and look for new ways to make the study process not only more
interesting and captivating but also in order to provide the outcomes desired.
One of the approaches, which gradually enters into the teaching of foreign
languages 1s Design Thinking. The greatest advantages of the Design Thinking
approach in teaching foreign languages are the development of foreign
languages competencies and the making of the learners more motivated.

The object of the research: to analyze the development outcomes of
communicative competencies by applying the Design Thinking approach to
teaching foreign languages to Bachelor level law students who acquire legal
English and Bachelor level Information Technology students who study German
as a second foreign language.

The purpose of the research: to reveal the principle of Design Thinking
approach in the acquisition of foreign languages, additionally showing how this
approach can be applied in the mastering of both the first and the second foreign
language

Research tasks: to carry out the questionnaire on the self - evaluation of the
communicative competence among the target audience and develop the model
based on Design Thinking, which reflects the integrating of the approach into
the process of foreign languages’ acquisition.

Methodological approach: methodological approach of the research
consists of the sources’ review on the Design Thinking approach; working out
and carrying out the questionnaire among the target audience, the analysis of the
data acquired.

In the 1990s, the design thinking approach developed as an innovative
approach to creative processes. Initially, it was applied only in the design of
different goods and services. The basic idea is that the goods have been worked
out well only if they are well-accommodated to the human needs (Dam & Siang,
2022). Any conceptions are viable only if they solve human problems. The
framework of learning is based on the Stanford method (Thienen et al, 2018):
empathizing, defining the problem, ideating, prototyping, and testing. As the
Design Thinking approach develops creativity, innovation and collaboration, it
can be efficiently applied in the education process, including the acquisition of
foreign languages. Design Thinking develops students’ language skills as well
as makes students more motivated. Design Thinking in foreign languages’
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acquisition is perceived as the process of five stages. Empathizing teaches
students to comprehend the true needs of the imagined customers or of the target
audience. At the stage of defining they have to identify the problem to be solved,
but at the stage of ideating they have to find solutions to the problems. This is
the brainstorming phase. Understanding and improving brainstorming skills
enables teams to develop more innovative options for prototyping. Prototyping
is linked with the implementation of the best idea. Prototyping is linked with
learning by combining and connecting different ideas. The last stage is based on
getting feedback from the students.

The main advantages of this problem-based approach are that it teaches and
encourages students to listen to each other’s opinion and it means that it
improves their communication skills. The design-based language learning
approach assists to promote communicative grammar comprehension through
oral and written communication practice, systematic problem solving and
thinking, presentation and structured content.

Lightbown and Spada have emphasized that thinking skills operate
effectively when students voice their analysis and take part in the learning
process occurring in the classroom (Lightbown & Spada, 2013, 135). R. Jones
states that language facilitates creativity because it is both rule governed and
ambiguous, and socially situated and dialogic (Jones, 2016, 16 - 21). Chappell
considers that any language is socially situated and dialogic and requires
imagination and empathy to interpret others and bridge the gaps of
understanding in everyday conversation R. Gotlieb, E. Jahner, M. Immordino-
Yang and S. Kaufman have emphasized that reflexivity, empathy and social-
emotional imagination allow students to visualize different perspectives and
future selves, think creatively, and communicate appropriately (Gotlieb, Jahner,
Immordino-Yang, & Kaufman, 2016, 308 - 336). Therefore, creativity should be
seen not only as an artistic process but also as an essential part of
communication, facilitating memory and collaboration.

Nowadays the process of globalization has closely connected different
nations, and therefore it has enhanced their personal and professional relations.
The necessity of learning foreign languages for professional purposes increases.
It emphasizes the importance of the development of communicative
competences, both oral and written during foreign languages’ classes for
students’ future professional purposes. Communicative competences are
distinguished by their especially complex nature. A lot of problems are linked
with them (rate of delivery, the shyness of the students, lack of motivation to
involve, redundancy, clustering, lack of knowledge, insufficient knowledge on
formal and informal written language (Brown, 2007, 324). Before designing
communicative activities, the list of the features that are typical for professional
activities have to be made. Based on the list, the activities, which require
discussion, argumentation, problem solution, summary and report of the ideas
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conveyed inside the group, decision making, defending one’s own position, etc.
have to be developed. These features are essential for future professionals and
ESP academics have to develop these competences.

In order to develop an effective foreign language course, an efficient
syllabus has to be developed. D. Nunan states that syllabus design means the
selection, sequencing and justification of the content of curriculum (Nunan,
2014, 55). The selection process is determined by the needs’ analysis. An
efficient foreign language syllabus for specific purposes is designed to meet
students’ needs, is relevant to the students, is successful in mastering learning,
and is related to the content (terminology, topics, grammar structures) of the
particular study fields. Questionnaires and surveys can be carried out to specify
students’ needs, but not always academics can rely only on students’ opinion,
particularly at bachelor’s level, as they do not have any professional experience
in the chosen professional field. For successful learning, the incorporation of
real world needs — and the development of students’ abilities to transfer the
mastered language knowledge to novel situations, together with the usage of
acquired competences in real life communication are considered to be vital parts
of the efficient syllabus. On the whole, needs analysis is a complex process,
which is usually followed by syllabus design, selection of course materials,
teaching/learning a course, and its evaluation. Students often find it difficult to
define what foreign language needs they have and are not able to distinguish
between needs, wants and lacks. Here their academics are responsible for
successful learning. Identifying and analyzing essential language and discourses
1s also very important. The trends in this sphere vary and change, for example in
the 1980s the emphasis was put on business letters, but now e- communication is
topical. The emphasis is put more on language function than on specific
language items. The main advantages of the efficient foreign languages’
syllabus for specific purposes are speed, efficiency and effectiveness in learning.

Research Results

93 respondents participated in the questionnaire - Rezekne Academy of
Technologies’ students who are studying in different programmes. The
questionnaire was organized with the aim to clarify students’ self-assessment on
their ability to communicate in a foreign language (Independently of the fact if it
is their first foreign language or the second one; either they are studying it now
or have already acquired it). In the questionnaire the students reveal the
obstacles, which influence their ability to communicate in the foreign language.
Dividing the respondents according to the age groups, it can be seen that 52.7 %
of respondents are young people of age from 18 to 23; correspondingly the
following age groups are divided in the following way: 31.2 % are in the age
group between 24 and 35 and 16.1% of respondents are in the age group starting
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with 36 and older. The dominating acquired foreign languages mentioned are
English, German, Russian; in more rare cases - Polish, French, Swedish,
Chinese and Japanese. 45.2% of the respondents answered in affirmative the
question on the usefulness of foreign language knowledge for professional
purposes, in its turn, 38.7% of the respondents recognised that knowledge could
be useful, and only 6 respondents (6.5%) answered in negative, considering that
they would not need foreign language the foreign language in their professional
field.

In the next question the respondents were asked to evaluate separate
competences of the foreign language’s usage in the professional field.

Table 1 Evaluation of the communicative competence’s importance for professional
aims (compiled by the authors based on the results of the questionnaire)

Number of respondents' answers
Competence

very more likely is | more likely is not | not important

important important important
Ability to communicate 52 33 6 2
in the foreign language
orally
Ability to communicate 45 39 8 1
in the foreign
language in written
form
Ability to read and 56 32 5 0
comprehend texts in the
professional field
Ability to perceive and 62 26 4 1
comprehend speech in
the professional field

The answers of the respondents, which have been summarized in the table,
reveal that both oral and written communicative competences, as well as ability
to perceive the read and the heard information are equally essential. It indicates
that all these kinds of communication in foreign languages’ acquisition have to
be developed and perfected both during the classes and out of them. In addition,
concerning the issue of self-evaluation of their professional aims of the foreign
languages’ communicative skills 47 (50.5%) respondents acknowledged that
they are mediocre, that is why it is necessary to improve them. Besides, only 3
(3.2%) evaluated that they are excellent, the same number of respondents (3)
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evaluated them as very weak. Correspondingly, 19 (20.4%) - as weak, 21
(22.6%) - as good.

The last question required the respondents to evaluate the reasons, which
influence or do not influence their communication skills in the professional
field. One third of respondents (31) concluded that this is a lack of regular
communication opportunities in the foreign language; 45 respondents answered
that the basis of vocabulary is of crucial importance (25 of them pointed at
insufficient knowledge of professional terminology, 21 - insufficient knowledge
of general vocabulary). It is interesting that uncertainty and unconvincingness of
their own skill are not obstructive, 39 respondents answered in negative.

The authors of the paper chose the perfection of oral communicative
competence at English for Specific Purposes (ESP) course for lawyers-in-
training, and the perfection of written communicative competence at German as
the second foreign language course for professional purposes based in Design
thinking approach.

As the students pointed out in the questionnaire that vocabulary and
terminology are essential cornerstones, which prevent communication in the
foreign language on professional topics, it is taken into consideration working
out English and German courses based on the Design Thinking approach. In
order to present the particular scenarios, it is first necessary to make sure that
students have enough knowledge. The Design Thinking approach is user-
oriented. That is why the target group is defined at the beginning and their needs
are fixed. Based on the needs of the target group, particular and sequential tasks
are defined. The needs of the target group are changed into ideas.

The syllabi of both foreign languages’ courses are linked with the
acquisition of professional terminology and discussing of the professional
topics.

Legal terminology is pretty broad and complicated and it is not possible to
fully acquire it during 32 contact hours and 28 hours of independent work,
which is the amount of hours for the first year Bachelor level students. The level
of students’ English knowledge is pretty high, but they have mainly acquired
general lexis at secondary schools and just a little bit of legal terminology.

Now the students have to acquire different topics on legal terminology -
Professions in law, Crimes and offenses, Criminals and wrongdoers, Court
work, Verdicts and sentences, Idioms to do with crime, Verbs to do with crime,
etc. The principles of Design Thinking approach can be used from the very
beginning of the course, but they can be used more efficiently when the students
have acquired at least several topics.

In order to develop a teaching model, using Design Thinking, which would
advance written communicative competence in the German course, a
preliminary independent preparation is necessary. Students themselves have to
offer a more varied lexical material. If the lexical material is prepared during the
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classes in advance, it would be the same to all the students. Usually the students
start studying German at University level without preliminary knowledge, as the
dominating second foreign language, which has been chosen at comprehensive
schools, is Russian. Taking into consideration the condition that German
knowledge is at beginner’s level, the principles of Design Thinking can be tried
only in a definite period of time. when students can already form simple,
structured sentences and have already acquired a certain amount of lexis.

The aim of the application of Design Thinking approach is to develop
students’ oral communication competences via simulating role plays in court,
deciding on verdicts, discussing on duties of different law specialists, etc. The
table below reflects the steps of the simulation of court trial reflecting steps of
problem solving based on the Design Thinking approach.

Table 2 The elements of the Design Thinking approach for improvment of
communicative competence in a foreign language (compiled by the authors)

The students have to simulate the procedure of the court trial. They
have to simulate the roles of a suspect, a barrister, a prosecutor, a
judge and witnesses. They also have to decide on the verdict

Simulation of the
situation

Step of Design Practical activity Result
Thinking
Comprehension The academic and the students Everybody has comprehension

together analyze the situation .

on the problem and their task.

Visualization of the
problem

The students individually prepare
for the simulation of their roles,
thinking about legal terminology.

Every student has visualized
his/her problem- the reason
why the crime has been
committed, what is his/ her
role during the trial,
appropriate terminology.

Developing of ideas

The simulated role of every
participant has been discussed in
the groups.

The students consolidate the
acquired legal terminology,
and add some new terminology
items, also ask for the help and
advice from the academic.

It has been decided in the group,
which issues every of them will
work on in the future.

The students put down the main 2
problem issues on separate sheets
of paper for solution. The students
help each other in the groups.

The students develop their
main arguments.
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Grouping of ideas

Voting for the best arguments takes

place in the group (every

participant votes for 2 ideas, which

s/he considers to be the best).

The best ideas have been selected

and are directed for the
presentation.

The students select the
terminology for the simulation
of their roles.

Prototyping and
testing

Students prepare the presentation,
summarizing lexical material and

grammar structures for the
formulating of answers.

Students have prepared the text
of the reply in the presentation.

As the aim in the Design Thinking approach is to come from the problem
to solution by the assistance of a particular sequence of steps, work can
considerably differ at separate stages. Developing communicative competence
in German for beginners, attention is paid to applied written communication. On
the one hand, the rules of correct applied communications are taught, but it is
not less important to form short, particular texts, using both the acquired
language knowledge and thinking creatively, as they have to formulate the
answer themselves. The particular steps of Design Thinking, which have been

integrated in the studies’ module, have been reflected in the table below.

Table 3 The elements of Design Thinking approach for the perfection of written
competence in the foreign language (compiled by the authors)

Simulation of the

The students have received an e- letter from the employer, which
contains the invitation to arrive at the work meeting. The task is to

situation prepare a written reply and refuse to arrive because of objective
reasons.

Step of Design Practical activity Result

Thinking

Comprehension The academic and the students | Everybody has comprehension

together analyze the situation,
described in the text.

on the problem and the task.

Visualization of the
problem

The students individually make
a sketch of the defined
problem; they add the words,
which explain the situation.

Every student has visualized
his/her problem - the reason
why participation has been
declined, which has been
supplemented by the particular
lexis.
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Developing of ideas

Individual results have been
revealed and discussed in the
students’ group.

The students consolidate their
vocabulary, add the new
vocabulary items, which have
been acquired from the others in
the group.

It has been decided in the
group, which problem they will
work on in the future.

The students put down 3 ideas
on separate sheets of paper for
a solution. The task is done
until a sufficient amount of
ideas has been collected.

The students form phrases and
sentences for generation of
ideas.

Grouping of ideas

Voting for the best ideas takes
place in the group (every
participant votes for 3 ideas,

The students select the lexical
material for the preparation of
the text.

which s/he considers to be the
best).

The best ideas have been
selected and are directed for the

presentation.
Prototyping and Students prepare the Students have prepared their
testing presentation of the simulated simulated speeches.

court trial, summarizing legal
terminology and grammar
structures for their speeches,
arguments, questions,
testimonies, etc.

Conclusions

The Design Thinking approach provides a working process that helps to
develop 21st century skills such as critical thinking, empathy, creativity, and
cognitive flexibility. Design Thinking assists to develop a classroom atmosphere
that is motivating for students and that stimulates deep thinking and
collaboration to find solutions to real life and professional problems. Using a
Design Thinking approach in a foreign language class facilitates communicative
creativity and creative engagement in foreign languages’ learning.

Carefully planned communicative activities and tasks in foreign languages'
acquisition, based on the Design Thinking approach, efficiently improve
students’” communication skills and help to achieve their professional aims.
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Andpres et al., 2023. The Influence of Agility Indicators on Formation of Vocational Readiness in
Law Enforcement Officers

Abstract. The experience of warfare in Ukraine proves the importance of increasing the degree
of psychophysical readiness in law enforcement officers. The aim - to determine the significance
of the main components of physical readiness of law enforcement officers for productive work
performing. Material and methods: Servicemen (n=368) of the National Guard of Ukraine were
interviewed. Spearman's rank correlation analysis of indicators " interrelation was carried out.
The opinions of experts and beginners reliably differed on a number of indicators. Coordination
of movements was significantly correlated with relatively the largest number of indicators of
physical readiness, as well as psychological performance of servicemen. It has been established
that agility is related to concentration, endurance, span and switching of attention.
Conclusions: For the successful professional growth of the students of educational institutions
of the National Guard of Ukraine, it is necessary to develop their agility, and especially
coordination of movements. It is associated with improving the speed and strength of the
officers of the National Guard of Ukraine, as well as attention and logical thinking.
Keywords: cadets, important qualities, professionally psychophysical training, students,
servicemen.

Introduction

The experience of warfare in Ukraine, transformation of power structures to
NATO standards surely prove that increasing the degree of psychophysical
readiness of law enforcement officers is relevant. A high level of development of
psychophysical qualities of a specialist contributes to success in professional
activities of numerous specialists, and in extreme conditions ensures the
preservation of work capacity, health and life. The aim of study - to determine
the significance of the main components of physical readiness of law enforcement
officers for productive work performing.

Literature review

Analysis of special literature showed that psychophysical training
contributes to solving the tasks of preparation for work. The expediency of
increasing level of development of psychophysical preparation in students-
representatives of relatively peaceful professions: IT specialists, railway workers,
economists, designers (Andres, 2019; Andres, 2021; Chernovsky & Kolumbet,
2016; Kozina et al., 2014; Ostapenko, 2014; Pichurin, 2015) has been proven. At
the same time, it has been proven that training programs, using agility
development tools are particularly effective for the formation of a number of
professionally important competencies (Kozina et al., 2014; Lisowski & Mihuta,
2013; Ostapenko, 2014; Pichurin, 2015; Rolyuk, 2015; Shalupin et al., 2022).

Agility 1s a fundamental quality for our interaction with physical, social and
cultural environment. It ensures balance, accuracy and creativity of human
movements in everyday life. Agility is important at any age. In preschool age, it
contributes to the formation of reading and writing skills (Emami et al., 2019;
Planinsec, 2002; Uhrich & Swalm, 2007). Coordination exercises improve the

166



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26", 2023. 165-179

cognitive performance of adolescents in tasks that require flexible attention and
short reaction time (Alesi et al., 2016; Burns et al., 2017; Emami et al., 2019; Zach
& Shalom, 2016). They improve academic success of middle school students in
geometry, drawing, etc. (Allen et al., 2019; Hétting et al., 2012; Kwok et al., 2011;
Latino et al., 2021). Physical agility exercises help to reduce the level of personal
anxiety in young people (Pichurin, 2015). Performance of agility exercises
improves memory and spatial cognition in healthy adults (Dunsky, 2019; Rogge
et al., 2017), visual memory and executive function (Berti et al., 2019; Duru et al.,
2020). In the elderly, coordination and balance training activates visual-spatial
connections in the brain, prevents mental and physical deterioration (Crush &
Loprinzi, 2017; Wotloszyn et al., 2020), improves cognitive and executive
functions (Lopes et al., 2019), and reduces depression (Crush & Loprinzi, 2017).
There are significant differences in assessment of the achieving
professionally important qualities. There is no information about the opinions of
cadets of higher education institutions of the National Guard of Ukraine regarding
the importance of agility for increasing the degree of their professional readiness
to act as assigned. The lack of analysis of the degree of importance of each
component of agility for improving the readiness components of law enforcement
officers complicates the process of selecting effective means of physical
education in students of higher education institutions of the National Guard of
Ukraine, for preparation of psychophysical training programs, inhibits the
increase in degree of professional readiness of internal affairs officers to act as
assigned. This i1s detrimental to ensuring the country's defense capability,
increasing the security of its citizens, and maintaining law and order of the state.

Methodology and organization of the research

The questionnaire developed by us was consisted of 3 parts: the current state
of psychophysical preparedness of the military; physical and psychological
training of military personnel, mental qualities; socio-demographic data of
respondents (age, length of military service, duration of sports activities, etc.).
The required sample size was determined using G*Power software (Faul et al.,
2007) with an alpha level of p = 0.05, a power of 0.95, and a mean effect size of
d = 0.50. A power analysis for the t-test (difference between two independent
means) suggests that we would need a sample size of n = 176246 participants
(distribution coefficient 1-0.5). The research was conducted in November-
December 2021. Each participant provided informed consent to participate in the
study. Measures were taken to ensure the anonymity of the participants. A
questionnaire was distributed among cadets and teachers of higher educational
institutions of the National Guard of Ukraine via GoogleForms. Respondents
assessed the degree of importance of professionally important physical qualities
and psychological indicators for the performance of the assigned actions by the
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personnel of the National Guard of Ukraine on a 5-point scale (where 5 is the
highest value). Questionnaires in which answers to questions were omitted were
not taken into account during the analysis. The participants were introduced to the
purpose and tasks of the study. The participants were servicemen of the National
Guard of Ukraine. Depending on the work experience, the respondents were
divided into two groups (Table 1).

Table 1 Respondents’ sample characteristic (made by authors)

Indicators «Experts», n=131 «Beginners», n=237 p<
mo X 9] mo X 9]
Military rank Major, lieutenant colonel,  Soldier, senior soldier, lieutenant,
colonel senior lieutenant
Age 31 35.87 7.68 4 26.05 5.98 0.000
Work experience 9 16.20 7.64 4 3.46 4.19 0.000

The group of "experts" was represented by senior officers aged 24 to 52. The
group of beginners (beginners) included junior officers and soldiers aged 19 to
46. The reliability of differences between the average values of both samples was
calculated using the Student's t-test. In order to confirm the hypothesis and ensure
its completeness in order to triangulate the survey, Spearman's correlation
analysis of relations between indicators was conducted. The closeness of
correlation was considered noticeable when correlation coefficients ranged from
r=0.60- 0.70 and dense when correlation coefficients were within r=0.70-0.90.

Results of the research

The importance of physical and psychological qualities for the vocational
training of the National Guard of Ukraine personnel is higher than average, as on
a S5-point scale it is estimated to be 4 points and above (Table 2). The highest
rating points were given to such manifestations of agility as coordination of
movements, a sense of rhythm, ability to differentiate efforts and movements in
space, as well as ability to keep static and dynamic balance. Among psychological
performance, respondents consider logical thinking, concentration and stability of
attention, long-term memory, concentration and attention span to be
professionally important.

Table 2 Importance of physical and psychological qualities in vocational training of
National Guard of Ukraine personnel (points, on a 5-points scale) (made by authors)

Physical qualities Indicators Importance, points
(abilities) (as per a 5-points
scale)
Agility Movements® coordination 4.35+0.73
Sense of rhythm 4.26+0.81
Ability to differentiate movements in space 4.23+0.78
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Ability to keep dynamic balance 4.23+0.84
Ability to keep static balance 4.18+0.86
Ability to differentiate efforts 4.14+0.78
Ability to differentiate time periods 4.09+0.82
Strength Speed force 4.29+0.77
Maximum strength 4.21£0.73
Stamina Strength endurance 4.27+0.77
Aerobic endurance 3.93+0.84
Speed Speed 4.27+0.82
The time of a simple reaction to a visual stimulus 4.21+0.89
Speed of a single movement 4.19+0.82
Movements® frequency 4.17+0.80
Time of a simple reaction to an acoustic stimulus 4.144+0.93
Time for choice reaction 4.14+0.88
Complex reaction time 4.03+0.91
Flexibility Flexibility 3.92+1.04
Psychological Logical thinking 4.39+0.85
performance Attention stability 4.37+0.82
Concentration 4.37+0.83
Long-term memory 4.34+0.82
Attention span 4.29+0.81
Attention distribution 4.15+0.88
Attention switch 4.11+0.93
Imagination 4.10+0.97
Short-term memory 3.73£1.23

The results of the research (Fig. 1) showed that there are significant
differences between indicators of senior and junior officers. Thus, representatives
of the senior officers attached a significantly greater (p<0.05-0.01) value to such
physical qualities as: speed of simple reaction to a visual stimulus, speed of
complex reaction, speed of reaction with a choice, frequency of movements,
ability to keep a static and as well as dynamic balance (according to which the
reliability of the differences of the indicators approached the reliable level, -
p=0.059).
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Aerobic endurance

Flexibility 4.8 Strength endurance
Sense of rhythm 4.6 Speed
4.4

Ability to keep dynamic... Time of a simple reaction to...

4.2

Ability to keep static balance The time of a simple...

Ability to differentiate time... Complex reaction time

Ability to differentiate efforts Time for choice reaction

Ability to differentiate... Speed of a single movement

Movements™ coordination Movements frequency
Speed force Maximum strength
=@ «Experts» «Beginners»

Figure 1 The importance of physical qualities for vocational performance of the National
Guard of Ukraine officers from the point of view of "experts'’ and ""beginners" (made by
authors)

Indicators with statistically significant differences are marked as large: aerobic endurance -
p=0.0580, simple reaction time to a visual stimulus - p=0.008, complex reaction time - p=0.026,
choice reaction time - p=0.017, movement frequency - p=0.052, ability to keep static balance -
p=0.009, ability to keep dynamic balance - p=0.059

Also, answers of junior officers differed in number of psychological
performance indicators: short-term memory, long-term memory, concentration,
switching of attention and logical thinking for the successful performance of their
official duties as assigned (Fig. 2).

Short-term memory

5
Logical thinking Long-term memory
Imagination Concentration
Attention switch Attention stability
Attention distribution Attention span
=@ «Experts» «Beginners»

Figure 2 The importance of psychological performance for the successful work of the
National Guard of Ukraine officers from the point of view of ""experts' and
"beginners' (made by authors)

Indicators with statistically significant differences are marked as large: short-term memory -
p=0.029, long-term memory - p=0.010, concentration of attention - p=0.040, logical thinking
- p=0.019, attention switching - p=0.001
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It should be noted that all indicators of agility showed reliable correlation
coefficients of noticeable density with other manifestations (Table 3).

Table 3 Correlation of agility indicators in servicemen (made by authors)

Physical qualities 1 2 3 4 5 6 7
1 Coordination 1.00 712 645 673 707 663 587
2 Differentiation of movements in space 712 1,00 715 697 691 697 624
3 Differentiation of efforts 645 715 1,00 696 712 704 641
4 Differentiation of time periods 673 697 696 1,00 667 661 665
5 Static balance 707 691 712 667 1,00 744 778
6 Dynamic balance 663 697 704 661 744 1,00 623
7 Sense of thythm 587 624 641 665 778 623  1.00

Notes:
1. prominent correlation coefficients are marked in bold; in italics - close correlation coefficients;,
2. zero and point are omitted

The agility indicators were not so often correlated with other physical
qualities (Table 4). Most often (5 times) such a manifestation as coordination of
movements was noticeably and tightly correlated.

Table 4 Correlation between agility indicators and physical preparedness indicators in
servicemen (made by authors)

Physical qualities/agility types 1* 2 3 4 5 6 7
Aerobic endurance 563 512 572 450 547 551 427
Strength endurance 451 472 389 387 523 472 426
Speed 586 439 499 428 566 500 485
SRT to acoustic stimulus 509 447 396 473 399 442 327
SRT to visual stimulus 558 587 517 567 546 582 499
Time for complex reaction 623 613 597 564 595 619 524
Time for choice reaction 695 561 510 527 592 590 537
Speed of single move 573 654 563 576 568 610 551
Frequency of moves 662 647 574 522 661 704 545
Maximum strength 635 503 522 535 644 537 516
Speed force 607 685 578 442 437 514 420
Flexibility 457 500 571 495 541 577 503

Notes:

1. prominent correlation coefficients are marked in bold, in italics - close correlation coefficients;
2. zero and point are omitted,
3. * - the numbering of the agility types is the same as in table 3

Significant correlation coefficients of physical fitness indicators among
themselves were even rarer (Table 5). Only speed indicators: time of a simple
reaction to an auditory and visual stimulus, time for complex reaction and choice
reaction, speed of a single movement and frequency of movements were
significantly correlated with other (except flexibility) physical qualities, were
often close to agility.
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Table 5 Correlation between physical preparedness indicators in servicemen (made by
authors)

= >
3 8 £z ‘é £ g =
g § 2 3 -8 ; 5 ?r %D
Physical qualities :g 3 |2 E 3 '% E & =
5 5 s & - § Z% § & 8
[3) = 9 = 5 @ Q = =
2 ® - 8 2 = 8 o8 5 E €
o 5 S = B E 3 8z 3 = 3
< 32 & & & S C &E = = &
Aerobic endurance  1.00 569 492 383 535 556 530 464 520 429 078
Strength endurance 569 1.00 568 256 445 481 455 495 516 469 008
Speed 492 568 1.00 410 448 396 501 373 449 551 405
SRT to acoustic 383 256 410 1.00 629 531 439 496 474 300 347
stimulus
SRT to visual 535 445 448 629 1.00 677 611 621 633 280 592
stimulus
Complex reaction 556 481 396 531 677 1.00 639 598 627 422 106
time
Choice reaction 530 455 501 439 611 639 1.00 570 632 401 522
time
Speed of single 464 495 373 496 621 598 570 1.00 665 469 678
movement
Moves frequency 520 516 449 474 633 627 632 665 1.00 437 437
Maximum strength 429 469 551 300 280 422 401 469 437 1.00 584
Speed force 078 008 405 347 592 106 522 678 437 584 1.00
Coordination 560 451 586 509 558 623 695 573 662 635 607
Differentiation of 512 472 439 447 587 613 561 654 647 503 685
movements in
space
Differentiation of 572 389 499 396 517 597 510 563 574 522 578
efforts
Differentiation of 450 387 428 473 567 564 527 576 522 535 442
time periods
Static balance 547 523 566 399 546 595 592 568 661 644 437
Dynamic balance 551 472 500 442 582 619 590 610 704 537 514
sense of rhythm 427 426 485 327 499 524 537 551 545 516 420
Flexibility 545 433 488 388 500 513 506 437 508 470 493
Notes:

1. prominent correlation coefficients are marked in bold; in italics - close correlation coefficients;
2. zero and point are omitted

Physical qualities were noticeably correlated with indicators of mental
training not as often as with indicators of physical readiness (Table 6). However,
agility indicators showed tangible relations much more often than other physical
qualities. To be noted that, as previously, such a type of agility as coordination (5
out of 9 in psychological performance) showed the largest number of noticeable
relations with mental indicators.
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Table 6 Correlation of physical indicators and psychological performance in servicemen

(made by authors)
g & 2 g
: £ - E 2
. E € 8§ ®¥ & . s g
Indicators g : g 2 2 k) » 5 o0 g
E = = = =
8 Q = .S .9 S e 3B g= =
£ 50 3] I= = W =8 8 2
g £ £ & & 2 B £ B
Acrobic endurance 325 482 477 442 517 417 506 488 414
Strength endurance 199 454 440 478 410 329 392 299 375
Flexibility 353 509 493 484 526 571 521 480 460
Maximum strength 194 324 485 549 477 439 458 422 447
Speed force 205 605 592 522 598 272 451 340 349
Speed 217 440 459 527 448 493 452 387 523
SRT to acoustic 202 407 445 469 452 384 431 351 382
stimulus
SRT to visual 351 560 572 444 573 511 587 577 416
stimulus

Complex reaction 430 459 527 461 495 350 508 579 437
time

Choice reaction 415 549 566 616 535 472 646 591 625

time

Speed of single 374 570 608 535 544 379 493 352 504

movement

Moves frequency 329 538 632 528 549 460 571 462 523
agility

Coordination 303 549 691 640 610 475 580 612 650

Differentiation of 416 520 635 528 489 455 520 481 488
movements in

space

Differentiation of 445 539 624 547 604 506 515 542 574
efforts

Differentiation of 44 438 570 538 580 491 532 543 544
time periods

Static balance 377 506 653 549 536 518 563 532 615

Dynamic balance 501 531 645 597 530 525 552 631 520

Sense of rhythm 344 475 590 513 546 523 477 438 569
Notes:

1. prominent correlation coefficients are marked in bold;
2. zero and point are omitted

Discussion
According to our data, manifestations of agility: coordination, ability to

differentiate efforts and movements in space, ability to keep static and dynamic
balance were rated the highest by respondents. This confirms the opinion of
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(Kozina et al., 2014; Lisowski & Mihuta, 2013; Ostapenko, 2014; Pichurin, 2015;
Rolyuk, 2016; Shalupin et al., 2022) that agility indicators have relatively the
greatest importance in professional training of military personnel (Pichurin, 2015;
Rolyuk, 2016; Shalupin et al., 2022), and proves expediency of including means
of improving the coordination of movements in training programs: programs with
a priority application of sports games contribute to the development of cognitive
indicators in railway students (Pichurin, 2015), special sports training exercises —
in students of higher education institutions of civil aviation (Shalupin et al., 2022),
military pentathlon exercises — in intelligence officers (Rolyuk, 2016). Agility
itself is important for representatives of a number of professions in cases that are
dangerous to life and health, as it contributes to increasing the amount of attention
and reducing the time required for cognitive processing of information (Emami et
al., 2019).

Agility 1s also important for health, as the amount of motor activity of an
adult depends on the number of movements learned in childhood; and the amount
of motor activity corresponding to hygienic requirements ensures health.
Coordination training contributes to the creation of a cell reserve that affects an
ability to learn throughout our life (Kopp, 2012).

The significant differences in assessment of qualities importance for the
professional success in "beginners" and "experts", we found out in our research,
indicate that junior officers underestimate the importance of developing their
agility (sense of rhythm, keeping dynamic balance) and speed (time of simple
reaction to a visual stimulus). It has been established that psychological
performance such as logical thinking, concentration and attention stability and
long-term memory have relatively the greatest importance in preparation for the
performance of official duties in officers of the National Guard of Ukraine.
According to our data the views of "experts" and "beginners" reliably differed on
a number of indicators, so it is obvious that cadets and junior officers
underestimate the importance of a number of psychological performance
indicators: long-term memory, concentration of attention and logical thinking for
successful performance of their official duties. Therefore, in order to increase the
level of professional competence in cadets of the National Guard of Ukraine, it is
important to provide them with information on importance of relevant
psychophysical performance for their further successful work.

In order to objectify the data, we received during the survey, it was decided
to find out the relation between agility and other indicators of professional-applied
psychophysical preparedness. The results of correlation analysis confirmed the
importance of a high level of agility development for successful performance as
intended. It was established that most often some indicators of agility were
significantly connected with other manifestations, which is explained by the
positive "transfer" of some types of agility to others. Commonly, such a
manifestation of agility as coordination was significantly correlated (except sense
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of thythm). This indicator was significantly correlated with 5 other indicators of
physical fitness: complex reaction time (r=0.653), choice reaction time (r=0.695),
movement frequency (r=0.662), speed (1=0.607) and maximum strength
(r=0.635). It showed the largest number of noticeable correlations with mental
indicators (5 out of 9 mental qualities) (Fig. 3). Therefore, coordination is the most
important professionally important physical quality, the improvement of which
will contribute to the formation of a whole range of competencies in defenders of
country's interests.

Sense of rhythm I

Ability to keep dynamic... I I
Ability to keep static balance IS |
Ability to differentiate time... I
Ability to differentiate efforts IEEEEEE—S— I
Ability to differentiate... I .
Movements™ coordination I |
0 2 4 6 8 10 12 14 16

W significant correlation coefficients with indicators of physical fitness
dense correlation coefficients with indicators of physical fitness

W significant correlation coefficients with psychological indicators

H dense correlation coefficients with psychological indicators

Figure 3 The number of noticeable and dense correlation coefficients of agility with
indicators of physical fitness and psychological performance (made by authors)

The beneficial effect of physical activity on the brain has been well proven.
It was established that not only regular training, but also short-term physical
exertion can increase cognitive functions. The relationship between motor activity
(in form of short-term running for 10 minutes) and visual attention was revealed
(Niedermeier et al., 2020). A single ten-minute jogging intervention can help
restore focus after long periods of sedentary study. It is more effective compared
to the usual sedentary behavior during breaks between classes. Experts have found
that more frequent and more intense motor activity is associated with better
indicators of cognitive and mental health (Nakagawa et al., 2020; Voinea et al.,
2019). At the same time, only 1-2 sessions per week of at least 10 minutes of
moderate-to-vigorous-intensity physical activity (MVPA) were associated with
more positive emotions and more mature coping strategies (Nakagawa et al.,
2020).

The peculiarities of the impact of individual means of physical education on
formation of psychophysical characteristics in students have been established
(Pichurin, 2015). Athletics classes contribute to the formation of students'
emotional stability, conscious observance of norms and rules of behavior,
perseverance in achieving the goal, accuracy, responsibility, business orientation,
development of imagination and creative potential of individual. Weightlifting
classes contribute to the formation of self-confidence, independence in judgment
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and behavior, openness, sociability, attentiveness, and activity in conflict
resolution. Sports games contribute to the development of attention indicators in
students (Pichurin, 2015). Playing volleyball has a positive effect on indicators of
thinking processes, in particular on working memory, speed of mental processes
and mental productivity (Salatenko & Dubynskaya, 2015). Bodyflex and Pilates
classes contribute to increasing the levels of psychophysiological capabilities,
mobility and strength of mental processes (Kozina et al., 2014).

It was determined that concentration, stability, span and switching attention
are related to agility (see Table 6). Our results coincide with our previous data on
positive influence of agility development tools towards attention indicators in
students of the Institute of Information Technologies (Andres, 2019, 2021). Our
data confirm the data of specialists (Pichurin, 2015), who proved the fact of
improvement in selectivity, concentration and stability of attention with
increasing of general level of physical fitness of students and, especially,
coordination abilities. A statistically significant correlation of such indicators as
agility (ability to estimate space-temporal parameters of movement) and selective
attention (r=-0.433, p<0.05) was revealed (Pichurin, 2015), as well as between
general level of physical fitness and selective attention (r =0.538, p<0.05).
Professional exercises selected by specialists (Ostapenko, 2014), (namely for the
development of reaction speed, motility, accuracy and coordination of
movements, development of various types of memory, relaxation gymnastics
complexes that included breathing exercises, static tension and muscle relaxation,
1.e. aimed at the development of agility) had a positive effect on of such cognitive
indicators of students as a) latent time of choice reaction and simple visual-motor
reaction, complex sensorimotor reaction; b) level, speed and strength of excitation
of the main nervous processes; ¢) concentration and attention stability; d)
endurance and speed of finger moves.

Similar results were demonstrated in studies (Alesi et al., 2019; Budde et al.,
2008; Pichurin, 2015; Salatenko & Dubynskaya, 2015; Wotoszyn et al., 2020) in
individuals of a different age. For example, in kindergarten children, scientists
have noticed a positive effect of agility training of various intensities on the
reduction of reaction time and higher response accuracy (Yu-Kai et al., 2013),
cognitive abilities (Planinsec, 2002), improvement of working memory and
attention (Alesi et al., 2019). They found out that even short-term coordination
exercises improve academic achievements in adolescents (Donnelly &
Lambourne, 2011), their ability to understand the text they read (Uhrich & Swalm,
2007), indicators of visual-spatial perception, attention and working memory
(Latino et al., 2021; Budde et al., 2008), cognitive functioning (Wotoszyn et al.,
2020), and also contribute to the development of selectivity, concentration and
stability of attention of young people (Pichurin, 2015).
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Conclusions

Agility indicators are quite important during professional training of cadets
of higher education institutions of the National Guard of Ukraine. Cadets and
junior officers underestimate the importance of such manifestations of agility as
a sense of rhythm, keeping of dynamic balance and such a type of speed as time
of a simple reaction to a visual stimulus for the successful performance of their
official duties. Also, they do not pay enough attention to such psychological
performance as long-term memory, concentration of attention and logical
thinking.

Coordination is an important type of agility, the improvement of which will
contribute to improving the speed and strength of the officers of the National
Guard of Ukraine, as well as attention and logical thinking.

The data received testify to importance of including a wide range of means
for purposeful development of agility, especially the coordination of movements,
in professional training programs for personnel of the National Guard of Ukraine,
as well as to high informative significance of the results of agility tests in a set for
determining professionally important qualities.
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Abstract. The advancement of computer technologies opened up a bunch of opportunities in
different spheres of life. Computer science has revolutionized the modes of studying and
researching. The educators and policy makers started modernization of educational programs
in accordance to the latest achievements in the field. The present paper deals with the
presentation of the progressive university courses as well as the projects (winter schools, Akaki
Shanidze’s Digital Library and Text Corpus, etc.) facilitating the integration of corpora in
teaching and researching. The major accept is put on the successful modes of the enhancement
of the learners’ digital skills (operation, application, problem solving, critical thinking, etc.),
corpus-building abilities (annotation, orientation towards the scientific metalanguage,
enrichment of metadata, etc.), corpora-based analysis (proper coinage, finding equivalency,
plying with concepts and terms, etc.) as well as the corpus-oriented research. Determination of
the major challenges and outcomes of the projects and courses, discussion of some gaps,
introduction of the convenient opportunities of their ‘‘filling” — these are the major issues of
the paper. The methodology of research includes observation, analysis and evaluation of the
ongoing processes.

Keywords: corpora-based analysis, digital library, educational program, language corpus,
project.

Introduction

The way we live and exist greatly depends on today’s world, its challenges,
tendencies and perspectives. Nowadays, we may definitely say that COVID-19
drastically changed our lives by shifting the world population from socialization
to desocialization and from a face-to-face interaction to an online communication.
As a result, we became dependent on computer technologies, electronic data,
digital factories, etc.

However, a new "electronic" stage of life started before COVID-19, namely,
in the beginning of the 21% century. It involved the digitalization of every field of
science, even the humanities. Nowadays, scientists speak a lot about digital
humanities, which interprets the cultural and social impact of information
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technologies and creates or/and applies these technologies to interrogate cultural,
social, historical and philological questions (Mozhaeva & Mozhaeva Renha,
2016). Moreover, it is usually treated as “a firstborn of the science of the 21
century, whose origin was determined by the ongoing evolution of human
consciousness and being, and became the logical and inevitable result of the
digital era” (Tandashvili & Kamarauli, 2021).

Although Schreibman et al. (2004) suggest that we consider digital
humanities as a discipline in its own right, its purpose and status have continued
to be a subject of numerous debates and its very nature is still being negotiated
(Luhmann & Burghardt, 2021). We can only admit that digital humanities should
be treated as a transdisciplinary scientific field. This fact is definitely evidenced
by numerous innovative, application-oriented resources, which were created as a
result of a close cooperation of scholars representing different fields of science.
These resources are language corpora, digital dictionaries, computer and mobile
applications, digital libraries, digital archives, etc. (Tandashvili & Kamarauli,
2021).

A special attention should be paid to a language corpus (pl. corpora), which
has become “all the vogue” and “a profound sensation” during the last decades.
Scholars believe that a corpus is “alarge collection of naturally occurring examples
of a language stored electronically” (Bennet, 2010). Its usage during classroom
activities has changed a teaching landscape. Moreover, the corpus-based
pedagogy has become extremely popular and useful.

The present paper deals with the presentation of the progressive university
courses and projects facilitating the integration of corpora in teaching and
researching. The major accept is put on the successful modes of enhancement of
learners’ digital skills, corpus-building abilities, corpora-based analysis, etc. The
methodology of research includes observation, analysis and evaluation of the
projects and their already-achieved/future outcomes.

Development of Corpora and Corpora-Oriented Projects

It is generally assumed that corpus linguistics and corpora are the
“products” of the previous century. However, some scholars believe that they
existed much earlier. According to Kennedy, “there was a tradition of linguistic
analysis based on corpora prior to the nineteenth century, long before the arrival
of computers, in the context of biblical and literary studies, in lexicography and
dialectology, in language education studies and in grammar studies (Assun¢do &
Araujo, 2019). Svartvik and Stubbs present the list of a few examples of ‘language
corpora BC (before computers)’. The most notable one is the corpus of 5 million
citation slips compiled by the volunteers in the second half of the 19" century
(Biel, 2009). However, the first computer-based corpus, Brown Corpus, was
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created in 1961 (Bennet, 2010) and at the end of the 20" century corpus linguistics
started flourishing.

It is noteworthy that the development of corpus linguistics and corpora-based
researches in Georgia is associated with the name of German linguist and
Caucasiologist Jost Gippert from Goethe University. He created the first
electronic resource for the Georgian language within the framework of TITUS
(Thesaurus Indogermanischer Text- und Sprachmaterialien), which was a large-
scale electronic platform/thesaurus of the Indo-European languages. Jost Gippert
has actively collaborated with the Georgian scholars, who have worked at
different higher educational institutions of Georgia (Khalvashi, 2018). The history
reveals the products of the cooperation — different bilateral projects oriented
towards the creation of corpora. The most prominent product — The Georgian
National Corpus (GNC) — which covers the complete time range from the earliest
attestations of written Georgian in the 5 century up to the present day evolved
from several corpus building initiatives that have been realized since the late
1980s, mostly in joint endeavors of the German and Georgian partners (Gippert
& Tandashvili, 2015). The major importance of The Georgian National Corpus
lies in the fact that it unites the work of the scholars and students. Among them
are the representatives of Ivane Javakhishvili Tbilisi State University (TSU). They
work in two directions — digitalization of Georgian literary monuments and
annotation of already-existed texts. The latter is a form of the enrichment of
electronic data with a linguistic meta-information presented on different
independent levels. The most complete form, the multi-level annotation,
characterizes a lexical unit from a lingual point of view and presents the data of
alliteration as well as equivalency (namely, the English counterparts).

In addition to GNC, Georgia’s digital reality encompassed different projects
oriented towards the development of students’ digital skills. They were authorized
by different universities, for instance:

e The seasonal schools initiated by Batumi State University — Digital
Humanities and Kartvelology;, Digital Humanities and Language
Documentation, etc.

e The projects initiated by Ilia University — The Epigraphic Corpus of
Georgian, Georgian Language Corpus, Prosopography of Georgia, etc.

e The projects initiated by TSU — Digital Humanities — Kartvelology and
the Challenges of the 21st century; Development and Introduction of
Multilingual Education Programs at Universities of Georgia and
Ukraine; Akaki Shanidze’s Digital Library and Text-Corpus, etc.

Let us discuss two winter schools — “Digital Humanities — Kartvelology and
Challenges of the 21°' Century” and "Digital Kartvelology — Thematic Corpus and
Annotation Issues in the Kartvelian Languages” — organized by Tbilisi State
University and Goethe University. Both winter schools gathered the students of
different universities of Georgia.
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“Digital Humanities — Kartvelology and Challenges of the 21°' Century” was
held in Bakuriani. Within the framework of this project the Georgian and foreign
prominent scholars delivered the lectures on the following topics: Methods of
corpus linguistics; Practical effects of corpus-oriented research; Information
structuring issues in Georgian, Problems of an interlinear annotation, Corpus
research perspectives — modality, e-learning platforms; Georgian Dialect
Corpus — interdisciplinary research resource, National Corpus of the Georgian
Language — importance and prospects, etc. Moreover, the accent was put on the
importance of the utilization of OLAT (Online Learning and Training) — one of
the most developed e-learning programs, which is oriented on self-control, self-
education and self-development. The emphasis was also put on the introduction
of eLecture — a new format of teaching, which is based on the electronic
visualization of the taught material.

The winter school "Digital Kartvelology — Thematic Corpus and Annotation
Issues in the Kartvelian Languages” was held in Tbilisi. Within the framework of
this project the Georgian and foreign scholars delivered the lectures on the
following topics: Basic principles of creating a corpus, Linguistic portrait of
Georgia — Georgian thematic corpus; Management of a thematic corpus, Basic
annotation schemes and models in corpus linguistics, Basic principles of
linguistic annotation; Interline annotation and basic principles of glossing, etc.
Moreover, the principles of utilization of OLAT and eLecture were discussed.

At the end of both winter schools, almost all students made very interesting
presentations created on the basis of the studied topics. They illustrated the
acquired knowledge in the field of corpus linguistics, for instance, creation and
management of a corpus, principles of information structuring, interlinear
annotation and glossing, modality, e-learning platforms, etc. As a result, they
demonstrated the practical skills of digital research and structuring a thematic
corpus.

After the completion of the winter schools, the best students were involved
in the new project “Akaki Shanidze’s Digital Library and Text Corpus”, which
started in 2017. The project aimed at the digitalization of the scientific heritage of
famous Georgian scholar Akaki Shanidze, whose scientific works cover different
directions: old and new Georgian, dialectology, the history of the Georgian
language, the unwritten Kartvelian languages, epigraphic works, lexicology,
Rustvelology, etc.

While working on the project, the students performed the following tasks:

e (Creation of the electronic versions of the texts in accordance with the
international coding standard (UNICODE) (conversion of a text into a
digital format);

e Intrastructural processing of the text from the point of view of reference
(an electronic version must accurately reflect a structure of a document);
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e Processing of the text from the point of view of metadata (entering a text
into a special database to make easier for a user to find corpus materials
according to relevant signs).

The final products of the project are Akaki Shanidze's text corpus and digital
library containing several volumes of his scientific works as well as "Khanmeti
Lectionary", "Khanmeti Multichapter", "The Typicon of Petritsoni Monastery"
and the prefaces written for the books published under his editorship. In addition,
the digital library presents Akaki Shanidze's biography, bibliography, annotated
photo archive as well as the books and articles about him.

Akaki Shanidze's text corpus meets the following criteria:

e [t is digitized i.e. transferred to the electronic media in order to exist in
an electronically processable form (i.e. texts structured with special
marks);

e In addition to the primary i.e. linguistic data, it contains secondary
information — metadata and linguistic annotation;

e [t is equipped with the special corpus management system — the corpus
manager (Tvaltvadze, 2019-2020, p. 76).

Akaki Shanidze's text corpus has the multifaceted search program, which
facilitates the creation of corpus-based as well as corpus-oriented publications.
Moreover, it may be treated as a sub-corpus of the Georgian scientific
metalanguage corpus, which enriches the existing database with the new
resources.

Corpus-Oriented Courses

Corpus linguistics is one of the technology-based tools that could be very
useful in teaching, but still has not been widely used or tested at the higher
educational institutions (Dazdarevic, Zoranic, & Fijuljanin, 2015). Nevertheless,
Tbilisi State University, as a driving force of the Georgian educational space, has
already implemented several corpus-oriented courses, because a direct application
of corpora and corpus tools in a classroom support language teaching theories and
concepts related to a learner autonomy, use of realia and authentic texts, learner-
computer interactions and explicit teaching of language features or patterns
(Friginal, Dye & Nolen, 2020). Moreover, corpus-based lessons with an
appropriate amount of students' interactions and language use opportunities can
stimulate learners’ interest and improve a learner autonomy (Ma & Mei, 2021).

Let us discuss the BA courses delivered at two directions of the Faculty of
Humanities: English Philology and Georgian Philology. The students of English
Philology get acquainted with corpus linguistics and corpora while attending two
elective courses: “Foundations of the Lexicography of the English Language” and
“Abstracting and Reviewing of the English Text” (ARET). The former is oriented
towards teaching the theoretical issues, namely, corpus linguistics, different types
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of corpora, development of corpus linguistics in Georgia, peculiarities of
Georgian National Corpus, GEKKO pillar, etc.

“Abstracting and Reviewing of the English Text” is oriented to multiethnic
groups of students and considers the modern approaches to teaching the
vocabulary, grammar and translation. The accent is put on the acquisition of the
specialized lexical units via labelling/coinage, plying between terminological
units as well as corpus-based analysis. Moreover, ARET deals with the practical
aspects, namely, the translation of publications from Georgian into English and
vice versa. During translation, the learners are allowed to use different bilingual
or multilingual dictionaries as well as online corpora. Specific words are defined
by means of a corpus-based analysis i.e. searching for the meaning via
determining a proper context and a sentential environment. If the equivalency is
not determined, new terms are coined. Accordingly, ARET enables the students
to make a practical realization of the knowledge acquired during “Foundations of
the Lexicography of the English Language”.

Within the course “Abstracting and Reviewing of the English Text”, students
are required to prepare a presentation. One of the necessary conditions is
searching for an appropriate empirical material through different types of corpora.

The students’ knowledge gained during attending ARET is measured by the
midterm and final tests. They are oriented towards checking the theoretical
knowledge (topic/topics — score 10/20) and practical skills (multiple choice —
score 10; translation — score 10). The following table presents the achievements
of three groups of students (total number — 61) attending ARET during fall
semester.

Table I The results of the midterm and final tests — fall semester, 2022 (made by authors)

Percentage The number of students, who | The number of students,
wrote the midterm test (the | who wrote the final test (the
highest score — 30) highest score — 40)

91%-100% of the 20 22

highest score (HS)

81%-90% of HS 18 21

71%-80% of HS
61%-70% of HS
51%-60% of HS 5 3

The above table reveals the students’ success throughout the semester that
definitely indicates to the usefulness of ARET.

The third BA course oriented towards the usage of corpora is "The History
of the Georgian Literary Language". 1t is delivered to the fourth-year students of
the direction of Georgian Philology. "The History of the Georgian Literary
Language” summarizes the knowledge acquired during four years and analyzes
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the issues from the synchronic and diachronic viewpoints. It belongs to the group
of compulsory courses, whose e-system presents the syllabus, presentations of
lectures, teaching materials, tasks and news forum.

Within the course "The History of the Georgian Literary Language”,
students are required to prepare an essay and a presentation. A necessary condition
for the preparation is searching for an appropriate empirical material through the
electronic databases and corpora presented in the e-system of the course: The
Georgian National Corpus and its constituents (7ITUS electronic text base
(University of Frankfurt); ARMAZI electronic text base (University of Frankfurt);
GEKKO - Georgian electronic corpus analyzer (Norway); Georgian Dialect
Corpus (Georgia), etc.), the corpora created by Ilia University, etc.

During the lectures and seminars, students study how to deal with the
mentioned sources. They are instructed by the lecturers, who participated in the
seasonal schools and attended the appropriate training courses as well as
workshops. Moreover, the flexible search system simplifies research, facilitates
the analysis of word forms, makes statistics and draws reliable conclusions.
Consequently, a working process becomes easier and more enjoyable. Students
learn about modern methods and technologies and use them to conduct their
scientific research. The following table presents the achievements of 87 students,
who wrote essays while attending "The History of the Georgian Literary
Language”.

Table 2 The results of the assessment of the essays — spring semester, 2022

(made by authors)
Percentage The number of students, who wrote an
essay (the highest score — 7)
91%-100% of the highest score 45
81%-90% of the highest score 27
71%-80% of the highest score 6
51%-70% of the highest score 7
The rest 2
Discussion

The 21 century — the century of technological advancements — gradually
shifts the society to the stage of the electronic evolution. All fields of science are
revolutionized. The overwhelming technological progress sets new goals before
educators and policy makers. Tbilisi State University, a leading educational body
of the Caucasus region, strives to implement innovative strategies via the
cooperation with the prominent western educational institutions. This
collaboration is reflected in the bilateral projects oriented towards the creation of
different types of corpora and seasonal schools. The latter aim at the development
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of students’ global skills by introducing the theoretical foundations of corpus-
oriented research, basic principles of structuring thematic corpora, glossing,
annotation, etc.

The skills acquired during seasonal schools are developed while carrying out
the local projects. One of them is “Akaki Shanidze’s Digital Library and Text
Corpus”. It facilitates the presentation of the eminent scholar’s name and heritage
on Georgia’s “digital map”. This project has an outstanding importance. On the
one hand, scholars and students specialized in the Georgian philology,
Kartvelology and related branches may use digitally-presented materials on every
stage of studying and researching. On the other hand, student-participants’ digital
skills (operation, application, etc.) and corpus-building abilities (annotation,
orientation towards the scientific metalanguage, enrichment of metadata, etc.) are
enhanced.

The raise of digitally-skilled generation is facilitated by delivering corpora-
oriented courses at the Faculty of Humanities of TSU. The paper discusses
“Foundations of the Lexicography of the English Language”, “Abstracting and
Reviewing of the English Text” and "The History of the Georgian Literary
Language". The former is oriented towards teaching the theoretical issues, while
others deal with the enhancement of learners’ digital skills (problem solving,
critical thinking, etc.), corpora-based analysis (finding equivalency, plying with
concepts and terms, etc.) as well as the corpus-oriented research. As a result, the
process of learning becomes active and student-centered. The concepts of
“traditional teacher-dominated classroom” and marginalized students disappear.

Moreover, Tbilisi State University seems to be the only Georgian university,
which offers students two corpora-oriented courses “Foundations of the
Lexicography of the English Language” and “Abstracting and Reviewing of the
English Text”. The majority of BA programs in English Philology of Georgia’s
higher educational institutions incorporate “Foundations of the Lexicography of
the English Language” or “Foundations of the Lexicography”. ARET is offered
only by Samtskhe-Javakheti State University. However, its BA program in
English Philology does not incorporate “Foundations of the Lexicography of the
English Language” or “Foundations of the Lexicography”. Some non-corpora
oriented issues related to the lexicography are presented in the course “Lexicology
of the English Language”, which will be renamed into “Lexicology-Lexicography
of the English Language” (National Centre for Educational Quality Enhancement
at the Ministry of Education and Science of Georgia, 2023). Accordingly, the
above-mentioned shows the priority of TSU during dissemination of corpora-
related knowledge.

However, taking a closer look at the above-mentioned projects and courses
reveals certain gaps, for instance, the courses “Foundations of the Lexicography
of the English Language” and “Abstracting and Reviewing of the English Text”
are elective. Accordingly, those BA students of the direction of English philology,
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who do not choose them, will not get an appropriate knowledge. It is
recommended to make these courses compulsory.

Moreover, “Abstracting and Reviewing of the English Text” is a one-
semester course. It is recommended to deliver ARET during two or three
semesters, because this is the only BA course of the direction of English
philology, which focuses simultaneously on translation and intensive corpora-
based analysis, coinage of new terms and corpora-oriented research. Moreover,
it develops the transferable skills that form a solid foundation for being used at
the next level of education or during practical activities.

Finally, it is noteworthy that the seasonal schools are periodically organized
by different universities of Georgia, especially, by Tbilisi State University and
Batumi State University. It is preferable to organize these schools systematically
in order to deepen more students’ corpora-oriented skills and make them
competitive in the global arena.

Conclusions

In the 21% century, the world population passes through a new “electronic”
stage of life. The advancement of computer technologies makes impact on every
branch of science. The advent of corpus linguistics revolutionizes a linguistic
research as well as methods of teaching and learning. The challenges of the new
era stipulate the creation of projects and courses facilitating the development of
learners’ digital skills. TSU is one of the leading educational institutions in this
respect. The paper presents the projects and courses, which enhance the learners’
digital skills, corpus-building abilities, corpora-based analysis, corpus-oriented
research, etc. Participation in the projects and attendance of the mentioned courses
raise digitally-oriented generation, which becomes competitive throughout the
world. Filling the existing gaps will make the courses and projects more
progressive. This will be beneficial to the learners, university and country.

Moreover, the highlighted projects or courses may serve as exemplary
models for those educational institutions of the developing countries, which strive
to implement innovative student-oriented and digitally-enriched strategies of
teaching and researching.
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Absract. The events of the last decade (the Orange Revolution, the Revolution of Dignity, the
Russian-Ukrainian war) actualized the problem of the formation of the national self-
awareness of Ukrainians. This process has accelerated significantly and acquired more
expressive outlines. Therefore, in response to modern challenges, pedagogues intensified the
research of the specified problem, based not only on the latest achievements of the human
sciences, but also referring to historical experience. Based on the analysis of the Mykola
Shlemkevych’ works (Shlemkevych, 1956, Shlemkevych, 1958; Shlemkevych, 1961;
Shlemkevych, 1962; Shlemkevych, 1992a; Shlemkevych, 1992b), the article deals with his
anthropological ideas, substantiates the fundamental basis of the formation of the national
consciousness of Ukrainians, defines ideas related to the idea of a person as a bearer of good
and evil. In the formation of national consciousness, anthropological ideas are taken into
account, that form the basis of this formation. It is about the humanistic principles of the
formation of the national consciousness of Ukrainians, which determine the reliance on
spiritual and moral values. Mykola Shlemkevych paid great attention to anthropological ideas
related to the national consciousness of Ukrainians. Emphasis on the ideals of good in the
mind of a person does not mean the absence of evil intentions. However, he always insisted on
the need to forgive people for their sins, which accompany the defense of their national
interests and the protection of national rights. Today, it seems extremely important to read the
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anthropological views of the teacher from the standpoint of today, which has become the goal
of scientific research. As a result of the conducted research, we have come to the conclusion
about the need for methodological substantiation and rethinking of the anthropological ideas
of scientists P. Yurkevych (1999), K. Ushynskyi (1954), O. Vyshnevskyi (1996), etc., the need
to build an educational paradigm based on anthropocentrism, democracy, humanism,
determinism, it is defined the fundamental foundation of Ukrainian pedagogy as the reliance
on theoretical and applied concepts of world and Ukrainian pedagogical thought.

Keywords: anthropocentrism, anthropological ideas; basic ideas, humanistic paradigm,
Mykola Shlemkevych; national consciousness of Ukrainians.

Introduction

In the conditions of a post-totalitarian society, military aggression by
Russia, which seeks to enslave Ukraine and stop its democratic progress on the
way to independence and European integration, the question has arisen before
Ukrainian pedagogical science with new urgency: how and for what to educate a
person, what significance the future will have for him/her, who a young person
should become.

Awareness of responsibility for the future of Ukrainian society, the need to
live in an open, rapidly changing and, to some extent, unpredictable world,
transforms pedagogical relations, emphasizes the need to build them on the basis
of humanity, humanism, personal responsibility in war conditions.

In a methodological sense, this allows the implementation of an
anthropological approach, according to which all educational realities are
viewed through the prism of a person, as a developing, self-affirming and self-
realizing individual. The principles of pedagogical and anthropological research
were determined by philosophical anthropology, presented in the concepts of
I. Kant (2003), M. Scheler (1996), K. Jaspers (Yaspers, 1996) and others.

In the history of Ukrainian pedagogical anthropology, a prominent role
belongs to K. Ushynskyi (1954), O. Vyshnevskyi (Vyshnevskyi, 2015) and
others.

It was in the writings of these thinkers that the main question in the light of
pedagogical anthropology was actualized — the question of the essence of man
and the ways of personal formation.

Pedagogy should not focus on a complete picture of a person, as this limits
its views on the future.

O. Vyshnevskyi noted in one of his latest works: “Today, our nation is on
the path of learning freedom, and the fate of reforms and the fate of the
democracy we strive for depends on this social elimination of illiteracy. And, in
fact, here we discover for ourselves the historical mission of education and
pedagogy, which is intended to educate a person, to educate in a completely
different way than it was done until now, and thereby reduce our historical
failures to a minimum” (Vyshnevskyi, 2015, 24). It is no coincidence that
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K. Ushynskyi also emphasized that “any significant reform must be based on
internal spiritual reform, on the forward movement that takes place in the very
spirit of the people...” (Ushynskyi, 1954, 219).

Interesting and constructive in this sense are the anthropological ideas of
M. Shlemkevych (Shlemkevych, 1956; Shlemkevych, 1958; Shlemkevych,
1961; Shlemkevych, 1962; Shlemkevych, 1992a; Shlemkevych, 1992b), a
Ukrainian researcher and philosopher who, having passed a difficult life path,
tirelessly reflected on the problems of the future of Ukrainian society and the
Ukrainian person, being deeply convinced that under conditions of
independence and freedom, his people are capable of being among civilized
nations worthy of an optimistic future. M. Shlemkevych (Berko & Dzera, 2016),
widely known in Ukrainian among emigrant, remains little known both to
modern Ukrainian teachers and to the world pedagogical community.

Analyzing the scientific literature, we see the multifaceted historiography
of the research of scholar’s creative works (Hrabovskyi, 1998; Onatskyi, 1992).
Thus, the anthropological ideas of M. Shlemkevych regarding the identification
of features of the Ukrainian mentality are investigated by S. Hrabovskyi (1998);
S. Bilokin (1992) study the Ukrainian soul; fundamental views on Ukrainian
emotionality are analyzed by O. Onatskyi (1992); B. Tsymbalistyi (1992)
characterizes the organization of family life. P. Berko and M. Dzera (2016)
present the worldview beliefs of Ukrainian researcher and philosopher through
the prism of anthropology.

The purpose of the article is to analyze the anthropological views of
M. Shlemkevych (Shlemkevych, 1956; Shlemkevych, 1958; Shlemkevych,
1961; Shlemkevych, 1962; Shlemkevych, 1992a; Shlemkevych, 1992b) on the
formation of national self-awareness of Ukrainians in order to highlight
productive ideas that can be implemented in the practice of modern Ukrainian
education. Methodology as a set of approaches, concepts to the construction of
educational phenomena and cognitive processes involves the use of the theory of
scientific knowledge, worldview and general scientific concepts.

Methodology and methods of the research

The methodological basis of the article is the theory of scientific
knowledge, worldview and general scientific positions based on the philosophy
of education, upbringing and development, the course of historical events and
processes. The important methodological basis is a systematic approach to the
study of M. Shlemkevych’s anthropological ideas and the national
consciousness of Ukrainians. The use of a systemic approach in writing the
article requires compliance with the principle of integrity, according to which
the creative heritage of M. Shlemkevych and scientists who study the formation
of the national consciousness of Ukrainians at various levels of functioning is an
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integral part of Ukrainian pedagogy and corresponds to humanistic, democratic
ideas of its development.

The article uses the method of comparative-historical analysis, with the
help of which the anthropological ideas of M. Shlemkevych are revealed in the
context of the social and political life of pre-war Galicia and the Ukrainian
diaspora. The biographical method is used to study the life and creative path of a
scientist in contemporary society. As a result of using the hermeneutic method,
the biography and anthropological ideas of M. Shlemkevych are explained
through the prism of historical and cultural tradition. The application of the
phenomenological method made it possible to reveal the meaning of subjective
experience as a measure of the essence of a person, which is presented in the
anthropological typology of M. Shlemkevych. The synergistic method is used to
present the scientist’s anthropological ideas by means of non-linear connections
between theories and concepts. The application of the paradigmatic method
reveals the educational potential of M. Shlemkevych’s anthropology from the
standpoint of the fundamental foundation in the formation of the national
consciousness of Ukrainians.

Main scientific results

The concept of man is the fundamental constant of the scientific heritage of
M. Shlemkevych, the strategic and philosophical core of mastering folk culture
and folk-pedagogical experience. His cultural and educational activities, in
general, his life as a morally mature, perfect person, a patriot, are connected
with the ideas of reformist pedagogy, which were related to the study of the
classical educational heritage, establishing a connection with the national idea.
The latter became a guarantee of the preservation of ethno-cultural identity, the
development of the consciousness of Ukrainians and the justification of their
needs in connection with national revival.

In the creative heritage of M. Shlemkevych, the interpretation of man is
presented in two aspects: man as a spiritual being and man as a social being. A
person lives in different planes (personal, social), therefore, in the study of a
person’s being through the prism of belonging to society, it is important to
notice the differences in the organization of life in the community, family, other
circles. Ukrainians are characterized by their concern for spirituality, morality,
and patriotism.

In the works of M. Shlemkevych “Lost Ukrainian Man” (1954),
“Galicianism” (1956), “Soul and Song” (1956), “Peaks of Life and Creativity”
(1958) the author's understanding of the essence of the Ukrainian person is
presented, the state-building views of the researcher are highlighted. The
essence of the phenomenon of man as a social being is presented in the
“conservative landowner”, “Hohol” man, ‘“Skovoroda|” man, “Shevchenko”

193



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26™, 2023. 190-199

4

man, “strong” man, “new” man. Revealing the essence of each of them, the
scholar singles out the positive sides of the character, the desire of each of them
for a better life, for self-improvement, and the choice of value orientations. This
is evidenced by examples from the historical past of the Ukrainian people,
which represent patriotism, heroism, courage, etc. (Shlemkevych, 1992a).

M. Shlemkevych concludes that society can exist only if there is
ideological man who is a representative of a decent person, a person-hero, a
person-revolutionary. The “decent person” is the head of the hierarchy of
people, and harmony is an organic component of the orderly life of a Ukrainian
person (Shlemkevych, 1992a). “Man is a weak creature, and one should be
forgivable to him/her, to his/her weaknesses. Man wants to live, get settled, have
a profit. These are normal and healthy phenomena. This is all about us, this is
who we are! But when those human needs and weaknesses are elevated into
virtues, when they become a measure of a person’s worth, then society begins to
rot. Then it is necessary, of course we need someone who would take on the
unpleasant role that Ivan Franko once considered to be his role: - the role of a
watchdog that barks again and again so that the conscience of society will not
fall asleep... So we consider it lucky when from time to time a sharper word of
truth will break through in society. Therefore, forgive us, forgive all who want
to sleep when we wake you up” (Anonymous, 1956b).

Reflecting on the meaning of human life, Shlemkevych claims that there
are people who, under different regimes and authorities, show special abilities
with the help of which they adapt, adjust, that is, they show a high level of
agility. The latter should also not be interpreted as a negative quality, as it may
be necessary for society at one time or another. However, agility and patriotism
are not compatible concepts. The human soul has both clear boulevards and dark
alleys, and society, our life, has dark and bright sides. We must take care of our
souls, the souls of our society, so that they always shine brightly (Anonymous,
1956b).

The scholar emphasizes the dimension of mental existence, noting that a
person does not like questions that disturb his/her peace and cause anxiety. In a
healthy society, more capable, more characteristic people of intelligence and
will usually come out on top. They are strong people, leaders of the nation, who
are extremely necessary for the creation of a state. In a healthy society, they
have respect, good reputation, recognition (Anonymous, 1959).

The ideas of M. Shlemkevych regarding the development of man and
his/her differences from the creature have not lost their significance. He claims
that the “Moscow monster” did everything in order to reproduce the “thing-
man”, barbarically to destroy everything “human in man and mercilessly dealing
with the resistance of that human, which does not want to adapt to the demands
of the monster” (Shlemkevych,1962, 39).
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M. Shlemkevych believes in the birth of a “new” Ukrainian person who
will be able to realize the Ukrainian mentality in a free and independent
Ukraine, organize cooperation with other people, communicate with God, know
and perceive a person as a unique spiritual, physical and socio-mental
phenomenon. In his opinion, the new Ukrainian person is a person with moral
values, laws of mercy and kindness. The characteristic features of such a person
are the Ukrainian idea, the spirit of patriotism, national self-awareness, national
orientation, indomitability in the struggle for national ideals, awareness of one’s
role in the development of the state, continuing the traditions of glorious heroes,
etc. M. Shlemkevych saw the salvation of Ukrainians in themselves, he called
on the youth to build their own pro-Ukrainian worldview.

“Ukrainian ambition and Ukrainian ideal should become: - in the current
struggle between good and evil, to be the first knight of truth and freedom based
on it! Whoever wants to win the war must defeat the fifth column of the enemy
in his own society: - we must kill lies in our relations with each other, in our
lives, and we must kill them in our relations with the world. We must rebuild the
trust of Ukrainians in Ukrainians, and the trust of the world in our words,
undermined by lies that have become the political wisdom of individual people
and groups” (Anonymous, 1956a).

An ethno-social community of people connected by symbols, origin, value
system, awareness of identity, etc. constitutes a nation. Characterizing the
Ukrainian nation, which 1s a product of historical development,
M. Shlemkevych wrote: “we are not a nation without ideas, a nation of sung
alredy historical songs and a nation of consumers of wealth accumulated by
previous generations. No, we are a spiritually and materially hungry nation, but
with rich reserves of spirit and land. The nation is simply intended for modern
nationalism, for the struggle for a different face of the world, for the struggle for
a worthy place in the renewed world” (Tsentralnyi derzhavnyi istorychnyi
arkhiv Ukrayiny, 1938).

The Ukrainian national character was studied by a number of scientists and
activists (Lypa, 1953; Chyzhevskyi, 2005; Yarema, 1937, etc.). M.Shlemkevych
also had his own vision of this problem. The scientist wrote: “Still, something
like a national psyche exists. Otherwise, it would be difficult to explain the
unique nature of the culture of this people, its literature, language, folklore, and
architecture. This does not exclude changes in character, but there is a certain
way of thinking, feeling, and behaving that distinguishes members of one
society from members of another” (Shlemkevych, 1961). According to his
belief, the traits common to the nation are a product of culture and are
transferred to the individual in the process of upbringing.

M. Shlemkevych made an attempt of highlighting the mental traits of
Ukrainians. In particular among them, he included hard work, emotionality,
soulfulness, hospitality, patriotism and love of freedom. The scientist consideres
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religiosity as a typical characteristic of the Ukrainian as leaning on faith,
confidence in the existence of supernatural forces, that inspires a person and also
reveals his need to realize many possibilities. Faith illuminates the most
impressive examples of human heroism and the religious soul seeks the
omnipresence of God. It helps «to create a good and just order on earth, man
could live in the image and likeness of God» (Shlemkevych, 1958). The
predominance of the ideal over the material in the national character of
Ukrainians, the predominance of the sensory and emotional perception of the
world, in the author’s opinion is evidence of the humanistic foundations of the
formation of national self-awareness.

The researcher also draws attention to the presence of the Ukrainian
mentality, those traits that rather prevent them from achieving success in life. In
particular, such is the feeling of inferiority. In this regard, he notes: «To spoil
the game of others, to be in a senseless opposition, to limit the freedom of others
and then to enslave them —all these are character traits of a person possessed by
a sense of inferiority». And further: «awareness of one’s own limits and free
self-criticism of Galicianness should be evidence of a feeling of inferiority... the
desire to give, serve, help, attributed to Galicians... should also be a consequence
of a feeling of inferiority» (Shlemkevych, 1956).

M. Shlemkevych also emphasizes the individualism that is characteristic of
Ukrainians and his conviction that individualism «...without individualities! ...
Our individualism is a fear of form» (Shlemkevych, 1992b).

M. Shlemkevych’s thesis on the mental national traits assimilation in the
process of education is important for pedagogy, because the awareness of the
traits of the national character can become a reference point when formulating
an educational 1ideal. These positive traits should become the basis for
overcoming defects and thus determine the future of the nation for a long period.
The activist also outlined clearly exactly such a perspective for Ukrainians.

Having considered the mental traits of Ukrainians, M. Shlemkevych saw
the perspective of Ukrainians in the family of European nations. «So the
Ukrainian spirit faces the task of accomplishing in its culture what the current
event is trying to accomplish in its civilization. This Europeanness of ours
begins where Europe ends, and in this way we can become the inheritor of the
European spirit from a storekeeper» (Ivaneyko, 1935).

The dramatic events take place on the territory of Ukraine and give reason
to talk about the need to rethink the historical past; analysis of achievements in
the liberation struggle and overcoming mistakes; the definition of fundamental
vector of the nation’s development. It should give grounds to get rid completely
of the totalitarian influence of everybody who claim our freedom and unity.

In this sense, a detailed research and deep understanding of the historical
development of Ukrainian scientists-patriots, to whom M. Shlemkevych
belongs, should become part of the educational and cultural paradigm,
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component of the hierarchy of values of our people, where spirituality, morality,
national idea, civic position, family are the basic foundations during the
calamities of wars, repressions, encroachments on language, culture and faith.

In nowaday's conditions, the effective and creative usage of
M. Shlemkevych’s ideas and practical work involves the development and
implementation of the national idea; formation of an active civic position of the
individual for the creation of a civilized civil society; effective use of the
ethnical and pedagogical experience of Ukrainians as a basis for scientific
pedagogy, care and expansion of the range of knowledge about the native
language and literature, preservation and multiplication of the heritage of
Ukrainian culture in the broadest sense of these processes. M. Shlemkevych
pointed out such worldview positions, creating scientific work not only for his
peers, but also for future generations. It is vividly reflected in his books, articles
and journalistic works.

The scientist predicted the course of Ukrainian history, created for future
generations, deeply understood the course of Ukrainian and world history, was a
part of bright Ukrainian life in its integrity and perfection. These facts are
confirmed by his works and the assessment of the phenomenon of
M. Shlemkevych by his contemporaries. Thus, I. Pankivskyi pointed out that
«Mykola Ivanovych was a synthesis — it is his favorite word — of all the different
traditions. He combined harmoniously the aristocracy of a worthy priestly
family of ancient times with the dynamic movement of young Ukrainians»
(Pankivskyi, 1974).

The beginning of the XXI century is marked by the tasks of philosophical
substantiation of the fundamental foundations of the future; clarifying the
hierarchy of values in relation to a person, nature, spiritual essence and life
prospects. In this area, the opinions of many philosophers and educators are
unanimous — it is precisely within the limits of the Christian paradigm that the
most complete understanding of the essence, role and life prospects of a person.
The scientific concept of M. Shlemkevych is based on such basic foundations.

M. Shlemkevych’s ideas regarding the national idea, Ukrainian identity, the
development of the personality and nurturing democratic values are seen as
particularly important in nowaday’s conditions. These positions weren’t only
scientific postulates of M. Shlemkevych. Throughout the life, working directly
and indirectly in the most titled and famous Ukrainian organizations, such as the
Shevchenko Scientific Society, the World Congress of Free Ukrainians, the Club
of Democratic Thought, the Ukrainian Congressional Committee of America
etc., he effectively contributed to the creation of the image of Ukrainians as
humanists, patriots, democrats, spiritual, highly cultured, educated people. We
believe that the world’s support for Ukraine during the modern Russian-
Ukrainian war is, to a certain extent, a response to the civilized community’s
memory of those Ukrainians who created world history over many centuries.
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We also emphasize the significant scientist’ reflections, that relate to the
development of person’s spiritual forces, self-improvement, character formation,
awareness of the importance of freedom in human life. The scientist considered
that every Christian should have such life reserves, prayer, confession,
repentance, fasting etc. occupy a significant place. M. Shlemkevych held the
opinion that every person experienced suffering, uncertainty, despair, anxiety,
overcoming obstacles, difficulties, renunciation during his life, and calmness,
optimism, testing oneself in faith, strength of spirit, courage and sacrifice are
needed to overcomed it. The modern world proves that the historical wheel is
moving along such a trajectory today.

M. Shlemkevych’s interpretation of a person through the prism of the ideas
of God, spirituality, nation, citizenship, culture, education, family and family
create a generally complete image of a Ukrainian who seeks freedom on his
God-given Earth. We ground the ideal of perfect education in such a way.

Conclusions

Therefore, the conducted research allows us to state that the modern
educational paradigm should be considered through the prism of a person, as an
individual in his/her development, self-affirmation and self-realization. The
historical mission of education, pedagogy and those reforms that should
radically change the view of people and their upbringing in order to correct our
historical failures becomes special. A significant part of this concept should be
the legacy of Mykola Shlemkevych, his views on man, where the strategic and
philosophical core is the mastery of folk culture and folk-pedagogical
experience. According to the scholar, the new Ukrainian man considers moral
laws, ideas of mercy and kindness to be basic values. Another, no less
significant part of his/her life is the Ukrainian idea, patriotism, national self-
awareness, indomitability in the struggle for national ideals, a clear awareness of
one’s own civil position.
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Abstract. A receiver circuitry is provided that is primarily controlled by the NI ELVIS
instrument and the LabVIEW software package. Thus, it is possible not only to control, but also
to process the received signals. This article highlights how easy it is to automate receiver
control and receive signal processing with NI ELVIS with LabVIEW. The article presents the
practice and perspectives of using the new National Instruments LabVIEW software and NI
ELVIS Il hardware for teaching in the educational laboratory.

Keywords: education process, LabVIEW, NI ELVIS.

Introduction

The advancements in the living standards and the technological and
informational advancement of society result in a transformation of professional
disciplines and the educational process. To enhance the appeal of teaching in
technology-related fields, various strategies are employed, including stimulation
of student motivation through their participation in scientific knowledge-based
experiments. It is crucial to consolidate the acquired knowledge through
interconnections among academic subjects, such as electronics, programming,
signals, and circuits. However, students may face difficulties in applying their
knowledge due to a lack of adequate skills in systematizing and generalizing the
educational material. As such, the implementation of innovative educational
methods is imperative. One of the prominent methods is to enhance the students'
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practical skills through hands-on laboratory work, practical experimentation, and
educational and applied activities (Chamunorwa, Ursutiu, Samoila, & Modran,
2022).

The purpose of this article is to uncover the power of National Instruments
learning technology and to show how such an idea can be easily implemented in
education process. The text describes a receiver operating in the AM/FM
(Amplitude modulation/Frequency modulation) band, the main control of which
is carried out using the NI ELVIS (National Instrument Engineering Laboratory
Virtual Instrumentation Suite) instrument suite in conjunction with the LabVIEW
(Laboratory Virtual Instrument Engineering Workbench) software package
(National Instruments, 2016). The current trend dictates the use of measuring tools
created using virtual device technology for educational purposes. Today, such
specialized software includes the LabVIEW software package from National
Instrument.

The electronic device in question is a receiver operating in the 27 MHz band.
The frequency of the receiver is intended for Citizen band radio communication.
Such radio communication tools are widely used among transit workers and radio
amateurs all over the world. This means of communication has a series of standard
frequencies and it is also possible to work in the AM or FM range. As a standard,
the channels switch in either 5 kHz or 10 kHz increments.

Recent research sources emphasize that there is a growing need for learning
tools that allow learners to self-construct knowledge through hands-on active
activities, rather than just being part of the transfer of information (Zhang & Van
Reet, 2022). The software in this software environment is developed using visual
tools, which does not require extensive programming knowledge from the
developer. NI ELVIS II can be successfully used in electronics. Thus, you can
easily automate receiver control and process the received signal using NI ELVIS
and LabVIEW. The purpose of the article is to reveal the possibilities of teaching
technologies and to show how NI technologies make it easy to use measuring
devices and adapt them to control electronic circuits (Basher & Isa, 2008). This is
why the National Instruments NI ELVIS II advanced integrated learning system
could upgrade the learning experience. This implementation of the control of
electronic circuits allows you to expand access to the study of electronic circuits,
guarantees unlimited possibilities for implementation.

Methodology and research object

In the application of modern research tools based on information technology,
various technologies are used. All computerized experiments follow a similar
principle and have a similar architecture that can be implemented in a typical
suitable National Instruments LabVIEW application (Ursutiu, Cotfas, Samoila,
Zamfira, & Auer, 2004). Experiments based on information technology are
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implemented using computerized measuring equipment. The basis of the
experiment 1is a research setup, which is a computer-controlled measuring device
NI ELVIS II. The structure of the IT-based experiment is shown in Fig. 1.

[ LabVIEW |\

_ COMPUTER

4
Measurement Results I Measurement Conditions
»/  Research Object
A NIELVISIT
57 ;
[=i=] 8
Research  / ]

\_ Receiver /

Figurel Simplified structure of the experiment (made by authors)

The basis of the experiment is a research setup, which is a computer-
controlled measuring device (external computer). In this particular instance, the
National Instruments ELVIS II test device was utilized. The experiment is
managed by a computer that requires both an operating system (Windows) and a
control program (LabVIEW) to control the experiment. Specifically, a program
written in the LabVIEW programming language was utilized to regulate the
experiment.

The LabVIEW program generates and sends measurement conditions to the
test device in accordance with user-specified conditions. In the research device,
the measurement conditions are set, their fulfilment is accepted, and an electrical
control signal is applied to the object being studied. The test object reacts to the
received electrical signal and the change is transmitted back to the test device.
This cycle is repeated until all measurement conditions are met. The test device
sends the measurement results to the computer, which, after receiving them,
transfers them to the running LabVIEW program. The program displays test
results and saves test data for further processing. In the educational laboratory of
electronics, the experiment is carried out according to the presented algorithm,
Fig.2.
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Figure 2 Algorithm for conducting the experiment (made by authors)

The laboratory experiment commences with the presentation of a task to the
student, who then determines the conditions of the study using the experiment
management program (LabVIEW). The investigation is conducted according to
the established conditions, as depicted in Figure 1, followed by the compilation
of a report. Based on the visual information, the student makes conclusions
regarding the outcome of the study and presents the results of the experiment. Not
only does this showcases their knowledge in the realm of electronics and
programming but also demonstrates their ability to solve problems experimentally
(Macerauskas, Lucun & Kozic, 2019).

The object being studied is a receiver, which is manufactured by AVT. It is
illustrated in Figure 3.

* operating on channel 19 (27.180 MHz)

* output power: ~ 300 mW

* used AGC (Automatic Gain Control) scheme

» power supply 8...18 VDC

The aforementioned receiver under study is implemented using TA7358 and
TDA1083 chips.
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Figure 3 Schematic diagram of the receiver (made by authors)

To control an electronic circuit, you need to understand how it works. The
signal that is received from the antenna is filtered (L1, L2, C1 - CS5; resonant
circuits operating at 27 MHz) and is then sent to the first pin of the TA7358 chip.
The filtered and amplified signal is processed in the first stage of the TA7358
through the resonant circuit L3-C8, operating at a frequency of 27 MHz and
directed to the primary mixer of the TA7358 through the capacitor C7. Frequency
stabilization is performed using resonator X1 - 22.1184 MHz. The frequency of
the intermediate signal is obtained through circuits L4-C9 operating at SMHz and
sent through quartz filters X2-X3 (each 5.068MHz), thus obtaining a channel
width of about 6kHz. The ensuing signal is processed through the TDA1083 chip,
which handles input signal amplification, AM modulation and output signal
amplification of about 300 mW. At the output of the amplifier there is a resonant
circuit L5-C17 operating at about 5 MHz. The existing generate signal is
automatically routed to the AM detector (output 8; C21). The output signal is sent
through R3 to the audio amplifier. The amplified signal through C19 is directed
to the speaker. The scheme uses an automatic gain adjustment circuit using the
Q1 BC547 transistor. In the absence of an input signal, the voltage on output 16
(TDA1083) reaches peak value and the transistor goes into saturation mode (thus
eliminating noise). The noise blocking is adjusted by potentiometer R2.

Using the advanced National Instruments NI ELVIS II integrated training
system, we can combine theory with practice. This can change the teaching
process by moving them to a modern electronic level (Kozic et al. 2016).
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Research results

In the first year, students from various engineering electronics specialties
undergo an internship in electronics, making it crucial to enhance their motivation
and interest in further education from the outset. The authorship of the laboratory
experiment system discussed previously belongs to a second-year student. The
student experiment not only demonstrates the interdisciplinary linkages between
electronics and programming, but also encourages students to rely on their
capacity to apply knowledge from other disciplines. The experiment employs
hardware, including the National Instruments ELVIS II and circuit diagram, as
well as software, such as the LabVIEW program described in the Methodology
and Research Object section and depicted in Figures 4, 5, and 6. These control
programs are not standard, but rather have been specially developed by the student
to control a specific experiment, such as transmitting a signal from a transmitter
to the object under study/receiver, recording a signal in real-time on a computer,
and conducting further signal processing and analysis.

The NI ELVIS device has a breadboard on which you can assemble the
circuit in question or use I/O (input/output) connectors. Since the receiver board
was assembled on a printed circuit board (PCB), the terminals used for this are
connected to the NI ELVIS device. The output of the receiver is connected to the
input of the analog signal together with the speaker.

Analog input signals (Analog Input Signals — Al) and variable power
supplies (Variable Power Supplies — VPS) connectors were used in this project,
because the aforementioned receiver circuit under study requires a supply voltage
ranging from +8V to +18V. Therefore, the power supply of the NI ELVIS
instrument suite can be controlled in several ways through the regulated voltage
source. The NI ELVIS II connects through a mounting plate that connects the
experimental electronics circuitry through the appropriate data and power inputs
(Borodin, Batovrin, & Romanov, 2009).

The study of the circuit is carried out with the help of the LabVIEW software
packages, as the circuit is connected through NI ELVIS. In the operating window
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of the program, the input of the analog signal (Al) to which the output of the
receiver is connected is indicated. The block diagram of the program is shown in
Figure 5. By default, the LabVIEW program performs a single reading of the
signal, and a loop (While) is used for the recording of the signal. The loop is
repeated until the program is stopped by the end user, so we can record a
continuous signal. In order to observe the human voice signal visually, a
waveform graph (Waveform Graph/LabVIEW) is connected to the analog signal
line, which shows the variation of the amplitude of the signal over time. The
receiver is set to one specific channel. The received information is not constant.
The function of recording the received signal is provided. The received signal can
be saved in several formats. The saved signal can be played back at any time and
changes can be made.
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Figure 5 The program for recording of analog signals (made by authors)

The signal is converted into an audio format, which can also be played back
by non-specialized programs. Any further signal manipulations are performed
specifically with audio files because LabVIEW has built-in functions for
processing this audio format. The operating working window of the program for
signal processing is shown in Fig. 6.
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Figure 6 The window of the program for working with audio signal files (made by authors)

One of the main reasons for the introduction and integration of such a
technique is that the source of a student's knowledge regarding electronic circuitry
is usually not acquired through experimentation experience, but rather books and
lectures. Experimentation is often not included in the learning process at all. This
is due to the complexity and high cost of modern experimentation tools. It should
be noted that experimentation plays a very important role in the learning process
as it promotes data-driven processes. Students can participate in the study of an
electronic circuit, sometimes even gaining new knowledge (Knezevic, Koprivica,
Dlabac, Marvucic, & Milovanovic, 2022). This teaching method promotes
understanding of the subject, improves students' thinking and understanding of
electronic circuits. The process of organizing the research knowledge of students
begins with learning, when the student receives a task, the solution of which is
already known. At this stage, it is important to show that the student's research
work is close to real research in order to obtain new research data in the analysis
of electronic circuits. This introduces modern technologies, showing the
importance of their knowledge and development for a future career. This paper
demonstrates the potential of the NI ELVIS II instrument suite and LabVIEW
software suite for enhancing the experimentation process, which could massively
improve upon the already existing curriculum and incorporates the
aforementioned studies into the learning process.
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Conclusions

This paper describes the application of a method for conducting experiments
in the educational laboratory of electronics, which is innovative in its approach.
During the laboratory experiments, the student not only performs specific
measurements but also engages in research work through the application of non-
standard tasks. This requires the student to possess not only knowledge of
electronics but also interdisciplinary subjects, such as electronics, programming,
signals, and circuits.

Conducting research using the NI ELVIS II device and the LabVIEW
software suite opens up a wide range of opportunities. Both products are from the
same manufacturer, which ensures high mutual compatibility. Combining this
equipment, it is possible to carry out research of real-word devices using with
virtual devices. Conversion of analog signals into digital ones, their processing
using mathematical functions, as well as their storage and retrieval. This is done
with the help of intuitive icons, so it is not necessary to have deep knowledge in
the field of programming.

Such implementation of the aforementioned virtual systems in to the
experimentation process would grant students access to a more streamlined
workflow, which would also enhance their knowledge and intuition regarding
electronic circuits. The essence of the experiment is that the use of LabVIEW/NI
ELVIS II technologies allows you to easily create any measuring complexes,
adapt them to training programs.

During the experiment a student is better able to understand as to how the
circuit actually functions. This allows the student to more easily understand
complex concepts, because by experimenting, he learns how to do it correctly.

» Application of the experiment introduces students to the experiment and
allows them to participate in it independently, having only minimal
knowledge in the field of electronics;

» It is possible to automate the experiment, process a large volume of
information and carry out accurate measurements;

« The LabVIEW software package can be used to create any control
environment for a non-standard experiment.

The integration of experiments into the educational process offers a novel
approach to teaching and enhances students' motivation for learning. Traditional
methods of education in electronics are limited to an introduction to the operation
of electronic circuits. The proposed method, however, promotes a different
approach to problem-solving and an indirect familiarity with electrical circuits. In
many cases, laboratory experiments are excluded from the learning process due
to the complexity of the equipment involved. However, it is important to
recognize the crucial role experimentation plays in the learning process by
demonstrating various processes and patterns. This innovative teaching method
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contributes to a deeper understanding of electronics through non-conventional
means.
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Abstract. The study’s primary purpose was to compare Latvian and Ukrainian students’ views
on transforming traditional learning process connected with implementing infection control
measures aimed at preventing the spread of coronavirus and their consequences on higher
education in both countries. In this study, the total number of respondents consisted of 207
undergraduate, graduate and postgraduate students from Latvia and Ukraine. Latvian research
sample was presented by 109 students including 11 male students (10.09%) and 98 female
students (89.91%). Ukrainian research sample consisted of 98 students including 16 male
students (16.33%) and 82 female students (83.67%). A convenience sampling technique was
used for selecting the research sample. The survey was conducted in October 2020 - March
2021. The current research is carried out within the project of National Academy of
Educational Sciences of Ukraine “Organization of Educational Process in the Content of
Unpredicted Changes (the Covid-19 Pandemic): Comparative Analysis (Ukraine — EU
countries)”’, No. 0121U108690.

Keywords: Covid-19, educational problems, Latvia, Ukraine, views on transforming
traditional learning process.

Introduction

Since the onset of the Covid-19 pandemic, it has spared no aspect of human
life including higher education. In response to the mass coronavirus outbreaks
throughout the world the governments in many countries implemented infection
control measures and stay-at-home policies to prevent the spread of the disease
(UNESCO, 2020; WHO, 2020a; WHO, 2020b). People were advised to limit
person-to-person contacts, avoid commuting and gathering together in large
groups etc. The governments in many countries closed public and private general
secondary schools, high schools, universities and training centers to protect
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schoolchildren and students against coronavirus. Moreover, they recommended
that academic institutions of all levels remained closed until the improvement of
epidemiological situation. In this regard, universities in many countries were
forced to radically reconsider the approaches to delivering education to students
and to offer the move towards remote learning regarded as “a short-term
mitigation option to act as a replacement for face-to-face teaching” (Cowden,
Mitchell, & Taylor-Guy, 2020). But, unfortunately, transformations in the sphere
of higher education caused by the Covid-19 pandemic and the forced move
towards remote learning raised new challenges for both students all over the
world.

Investigating the attitudes of university lecturers and students in Poland and
Korea, S. Juszczyk and S. Kim (2020) came to the conclusion that for many
students and university lecturers synchronous, face-to-face education seemed to
be more effective and appropriate. According to researchers, both students and
university teachers associated face-to-face education with “the possibility of more
frequent interaction with teachers and with each other, a greater chance of
understanding difficult content, the possibility of more frequent questions and
answers from teachers or colleagues...” (Juszczyk & Kim 2020, p. 126).

M. Rizun & A. Strzelecki claimed that after introduction of coronavirus
control measures many students considered remote learning to be a good idea
although they had a low to medium feeling that “distance learning enhanced their
effectiveness, improving course performance and productivity” (2020, p. 15). The
scholars also stated that many students hoped to go back to traditional education
(Rizun & Strzelecki, 2020).

M. Adnan & K. Anwar also provided an opinion that a significant number of
students had reservations about the effectiveness of remote learning and
innovative technologies used by higher education institutions for delivering
education and educational services (2020). According to M. Adnan & K. Anwar
(2020), the sudden move towards online education resulted “in a completely
different learning experience for students”.

We come to accept today that the Covid-19 pandemic has already affected
the proper functioning of universities all over the world and its consequences
continue to complicate the delivery of quality education. Expressing a consensus
view of the present situation, many researchers claim that the sudden move
towards remote teaching and learning has become a great shock for all participants
of educational process (Bao, 2020; Malykhin, Usca, & Aristova, 2021; Topuzov,
Malykhin, Usca, & Aristova, 2021; Usca, Dzerviniks, Lubkina, Vindece, &
Poplavskis, 2021). And although remote learning is not a new concept, online
courses and the digital educational environments of many universities were far
from perfect and were not ready for a large-scale online teaching and learning
after the introduction of quarantine measures. Besides, having faced with such a
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challenge for the first time, university lecturers and students throughout the world
found it difficult to handle all problems quickly and decisively.

A review of current literature on transformations in the sphere of higher
education caused by the Covid-19 pandemic provides the opportunity to claim
that the most studies are focused mainly on negative changes connected with the
introduction of coronavirus control measures and do not include any positive
experience gained by both university lecturers and students. And taking into
account that a wide range of serious academic publications on this mattertopic has
already been written, we can state that research papers on comparative analysis
on educational changes occurring in different countries are not enough which is a
great cause of concern. Thus, the study’s primary purpose is to compare Latvian
and Ukrainian students’ views on transforming conventional learning process
connected with measures aimed at preventing the spread of the coronavirus and
their consequences on higher education in both countries.

Methodology
Research Sample

In this study, the total number of respondents comprised 207 students from
Latvia and Ukraine. Latvian research sample was presented by 109 students
including 11 male students (10.09%) and 98 female students (89.91%). Latvian
respondents were from Rezekne Academy of Technologies (Rezekne, Latvia).
Ukrainian research sample consisted of 98 students including 16 male students
(16.33%) and 82 female students (83.67%). Ukrainian respondents were from
Kyiv National University of Technologies and Design (Kyiv, Ukraine), Taras
Shevchenko National University of Kyiv (Kyiv, Ukraine), National Aviation
University (Kyiv, Ukraine) and Kamyanets-Podilsky Ivan Ohienko National
University (Kamyanets-Podilsk, Ukraine). A convenience sampling technique
was used for selecting the research sample. The survey was conducted in October
2020 — March 2021.

Instruments and Procedure

Considering the fact that after the implementing coronavirus measures and
the move towards remote teaching and learning, scholars and practitioners in
Latvia and Ukraine ran into a problem to find in the shortest period possible
technologies, methods and tools of teaching and learning that were the most
optimal for distance education, the international team of researchers developed a
web-based questionnaire aimed at comparing Latvian and Ukrainian students’
views on transforming traditional learning process connected with the Covid-19
pandemic. For Latvian research sample the web-based questionnaire was
provided in Latvian and for Ukrainian research sample it was provided in
Ukrainian. The developed web-based questionnaire included two parts. The first
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part was targeted at figuring out socio-demographic information about Latvian
and Ukrainian students including their age, gender and educational background.
The second part contained the following questions:

1. Can you indicate if the educational process has changed for worse with
the sudden closure of university due to the Covid-19 pandemic and the move
towards remote learning? In case of a positive answer, list negative educational
changes connected with the need to stay at home and to study remotely.

2. Can you indicate what has changed for better with the sudden closure of
university due to the Covid-19 pandemic and the move towards remote learning?
In case of a positive answer, list positive educational changes connected with the
need to stay at home and to study remotely.

3. What is your view on higher education transformations caused by the
Covid-19 pandemic?

After conducting the web-based survey, the researchers analyzed the Latvian
and Ukrainian respondents’ comments question by question.

Data Analysis

To compare Latvian and Ukrainian students’ views on higher education
transformations connected with implementing coronavirus control measures, the
responses given by Latvian students and Ukrainian students were analyzed
descriptively and comparatively. All the researchers were directly involved in
processing the information obtained, comparing the data received among Latvian
and Ukrainian respondents, discussing the data processed, displaying the obtained
data in the form of tables and figures and making general conclusions.

Results and Discussion

The first question was aimed at finding out if the educational process had
changed for worse with the sudden closures of universities due to the Covid-19
pandemic and what negative changes were of the utmost concern to Latvian and
Ukrainian respondents. Tables 1-2 demonstrate the main negative changes in the
sphere of higher education caused by implementing coronavirus control measures
in Latvian and Ukrainian respondents’ points of view.

The obtained results suggested that the systems of higher education in both
countries had been undergoing almost identical negative changes. Thus, as
reported by Latvian (72.48%) and Ukrainian (84.69%) respondents the most
significant negative change was the change in the learning load. The social-
emotional distance also became one of the most considerable negative changes
connected with the closures of universities for both Latvian (71.56%) and
Ukrainian (74.49%) respondents. As shown in Tables 1 and 2, 63.30% of Latvian
respondents and 75.59% of Ukrainian respondents were dissatisfied with the
speed of their Internet. Latvian (71.56%) and Ukrainian (54.08%) respondents
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found it difficult to cope with essential educational material independently.
Moreover, 62.39% of Latvian respondents and 43.12% of Ukrainian had to admit
the quality of online lectures, practical classes and seminars was reduced. Both
Latvian (46.79%) and Ukrainian (59.18%) respondents reported about the poor
digital infrastructure of higher education institutions. As indicated in Table 1,
Latvian respondents were also seriously concerned about restrictions connected
with their academic mobility (25.69%) and the considerable reduction of
motivation (18.35%). According to Table 2, Ukrainian respondents were
extremely dissatisfied with the lack of technical support from higher education
institutions (26.53%) and irregular study time (17.35%). Thus, we can state that
although the interruption of conventional face-to-face instruction and the move
towards remote learning as part of the coronavirus prevention measures was
considered to be the only right decision, the reality proved to be far more
mundane.

Table 1 Latvian students’ opinions on negative changes in the sphere of higher
education occurred with the move to remote learning (made by Authors)

Negative changes N %

Change in learning load 79 72.48
Inability to cope with essential educational material independently 78 71.56
Lack of high-speed Internet 69 63.30
Quality reduction of online lectures, practical classes and seminars 68 62.39
Social-emotional distance 52 47.71
Poor digital infrastructure of higher education institutions 51 46.79
Academic mobility restrictions 28 25.69
Deterioration of health and emotional well-being 26 23.85
Reduction of motivation 20 18.35

Source: own study

N=109

Table 2 Negative changes in the sphere of higher education caused by implementing
coronavirus control measures in Ukrainian respondents’ points of view (made by Authors)

Negative changes N %

Change in learning load 83 84.69
Lack of high-speed Internet 78 79.59
Social-emotional distance 73 74.49
Poor digital infrastructure of higher education institutions 58 59.18
Inability to cope with essential educational material independently 53 54.08
Quality reduction of online lectures, practical classes and seminars 47 43.12
Deterioration of health and emotional well-being 34 34.69
Lack of technical support from higher education institutions 26 26.53
Irregular study time 17 17.35

Source: own study

N=98
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Then, Latvian and Ukrainian respondents were asked to list the most serious
educational problems they faced shortly after the introduction of infection control
measures and the closures of universities. The obtained results concerning Latvian
students’ responses to the question of interest to us were given in Table 3.

Table 3 The most serious educational problems Latvian students experienced shortly
after infection control measures were taken (made by Authors)

The most serious educational problems N %

Excessive learning load 79 | 72.48
A wide range of telecommunications applications and messengers to work 69 | 63.30
with
Internet connection problems 69 | 63.30
Insufficient level of digital competence 68 | 62.39
Inability to be socialized with others 52 | 47.71
Lack of a single platform to work on 51 | 46.79
Lack of adequate technical equipment to study remotely 22 | 20.18
Lack of immediate feedback provided by university lecturers 21 | 19.27
Study-related stress 19 | 17.43
Health problems 7 6.42

Source: own study

N=109

Table 4 presents the most serious educational problems Ukrainian students
experienced shortly after coronavirus control measures were taken.

Table 4 The most serious educational problems Ukrainian students faced shortly after
the closures of universities (made by Authors)

The most serious educational problems N %
Excessive learning load 83 | 84.69
Internet connection problems 78 |79.59

A wide range of telecommunications applications and messengers to work | 63 | 64.29
with

Insufficient level of digital competence 58 |59.18
Inability to be socialized with others 52 |53.06
Poor digital infrastructure provided by university 47 | 47.96
Lack of adequate technical equipment to study remotely 43 | 43.88
Study-related stress 34 |34.69
Health problems 20 |20.41
Homework procrastination and late assignment submissions 15 |15.30

Source: own study

N=98

The results showed that for 72.48% of Latvian students and 84.69% of
Ukrainian students one of the most serious educational problems they faced
shortly after the move towards remote learning was the increase in their learning
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load. Both Latvian (63.30%) and Ukrainian (75.59%) respondents were not
always able to attend on-line lectures, seminars and classes regularly because they
experienced Internet connection problems. These data established the fact of
respondents’ unequal access to educational services provided by higher education
institutions. Such a situation, to our regret, takes place in many countries
throughout the world which is proved by findings obtained earlier by different
scholars (Ali, 2020; Cowden, Mitchell, & Taylor-Guy, 2020). For today the list
of countries with the fastest average mobile Internet connections comprises South
Korea, China, UAE, Qatar, Saudi Arabia, Netherlands, Norway, Canada,
Australia, Bulgaria and, unfortunately, Latvia and Ukraine are not included in it
(O’Dea, 2020). In our research, 63.30% of Latvian respondents and 64.29% of
Ukrainian respondents experienced some problems with a wide range of
telecommunications applications and messengers. Among telecommunications
apps and messengers listed in the comments were Skype, Google Meet, Zoom,
MS Teams, Viber, Webex Cisco etc. As it turned out they were easy to use, but
switching between them was rather time-consuming and sometimes confusing.
Moreover, for some students it was quite a challenge to download all these apps
or/and messengers on their devices because of their low storage capacity. Latvian
(62.39%) and Ukrainian (59.18%) students stated that although they had PCs,
laptops and other gadgets, their level of digital competence was not sufficient to
feel confident while using different digital software and resources, let alone to
respond to the need to acquire professional knowledge and skills remotely. Life
in the Digital Age requires that every member of the world society demonstrates
a high level of digital competence which is among eight key competences for
lifelong learning (European Commission, 2018). The results obtained, as it turned
out, confirmed earlier research concerning the insufficient level of Latvian and
Ukrainian students’ digital competence (Mirke & Cakula, 2019; EGAP, 2020).
Latvian (47.71%) and Ukrainian (53.06%) respondents indicated that one of the
most serious problems they experienced was the inability to be socialized with
others. After the introduction of quarantine, the respondents in both countries had
to stay indoors and avoid any person-to-person contacts with their friends, distant
relative, neighbors etc. Some of them were removed from dormitories and had to
return home which, in our point of view, adversely affected the process of their
adaptation to university life (Topuzov et al., 2020). Lack of a single platform to
work on was one of the main serious problems for 46.79% of Latvian respondents,
and poor digital infrastructure provided by university was one of the most serious
problems among Ukrainian respondents (47.96%). It means that although
universities all over the world devoted much attention to developing various
online courses, they proved to be ill-prepared to cope with the sudden move to
remote learning. 20.18% of Latvian respondents and 43.88% of Ukrainian
respondents stated that they didn’t have adequate technical equipment to study
remotely. Commenting on their responses they explained that they had to share a
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computer with a brother/sister. Some of them mentioned that they also had
problems with video-cameras and sound systems on their laptops and PCs which
they had no opportunity to fix without the assistance from professionals. Both
Latvian (17.43%) and Ukrainian (34.69%) respondents indicated that they
experienced study-related stress. Moreover, Latvian (6.42%) and Ukrainian
(20.41%) respondents reported that they started experiencing health problems
including headaches, vision problems, backaches, pains in the neck and shoulders
etc. As we found out Latvian students (19.27%) were disappointed by the lack of
immediate feedback provided by their university lecturers. In their opinion, it was
the reason for some misunderstanding and lowering their academic performance.
For 18.35% of Latvian students the move towards remote learning had a
detrimental impact on their motivation and desire to study and for Ukrainian ones
(15.30%) it became a significant reason for so-called homework procrastination
and late assignment submissions.

The third question was targeted at finding out if the educational process had
changed for better with the sudden closures of universities due to the Covid-19
pandemic and what positive changes occurred after implementing coronavirus
control measures including the move towards remote learning. Table 5 presents
the responses of Latvian and Ukrainian respondents.

Table 5 Positive changes connected with the closure of universities and the delivery of
educational services remotely after introducing infection control measures

(made by Authors)
Latvian Ukrainian
Positive changes respondents respondents
(N=109) (N=98)
N % N %
Opportunity to improve digital competence 84 77.06 | 68 69.39
Free access to lectures recorded by university teachers | 44 40.37 |39 39.80
from different universities
Wider use of massive open online courses 41 37.61 |32 32.65
Spending more time with family 31 28.44 | 47 47.96
Savings in both time and travel cost 31 28.44 |49 50.00
Increased online interaction 29 26.61 |38 38.78
Opportunity to create individual learning pathways 35 32.11 |23 23.47
Increased ability to identify various types of media 23 21.10 |25 25.51
Opportunity to improve time management skills 6 5.50 19 19.39
No positive changes 0 0.00 7 7.14
Source: own study
N=207

It should be noted that despite negative problems faced by respondents in
both countries, transformations in the sphere of higher education caused by the
Covid-19 pandemic brought some positive changes. Thus, for both Latvian
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(77.06%) and Ukrainian (69.39%) students one of the main positive changes was
the opportunity to improve their digital competence. For 40.37% of Latvian
students and 39.80% of Ukrainian students the positive experience was connected
with the free access to lectures recorded by university teachers from different
universities. Moreover, many Latvian (37.61%) and Ukrainian (32.65%)
respondents discovered massive open online courses and were impressed by their
content and quality. 28.44% of Latvian and 47.96% of Ukrainian students
reported that conditions they were obliged to live in enabled them to re-evaluate
the family values. One more positive change mentioned by the same number of
respondents in both countries was the opportunity to save time and travel cost they
spent to get to university. 26.61% of Latvian respondents and 38.78% of
Ukrainian respondents tried to cope with their inability to communicate with their
peers on campus and off-campus and started to interact with them online. The
need to search for educational information on the Internet enabled to increase
Latvian (21.10%) and Ukrainian (25.51%) students’ ability to identify various
types of media. The move to remote learning was considered by many Latvian
(31.11%) and Ukrainian (23.47%) respondents as a potential opportunity to create
their individual learning pathways and increase their knowledge. For 5.50% of
Latvian students and 19.39% of Ukrainian students the move towards remote
learning became a real opportunity to improve their time management skills. It
should be also noted that 7.14% of Ukrainian students did not see any positive
changes connected with the move towards remote learning.

The last question was aimed at finding out Latvian and Ukrainian
respondents’ views on transforming traditional learning process connected with
implementing infection control measures and their consequences on higher
education in both countries. It was determined that 5.50% of Latvian students’
views were positive. Negative view was expressed by 46.79% of Latvian students.
And 47.71% of Latvian respondents were unable to express their opinion for sure.
The results of the web-based questionnaire show that Ukrainian respondents’
views on this issue were approximately the same. Thus, 17.35% of Ukrainian
students were generally receptive to delivering educational services remotely as a
means of replacing face-to-face instruction. 39.80% of Ukrainian students held
unfavorable views on delivering educational services remotely and 42.85% of
Ukrainian students were not able to respond unambiguously to the question.

The obtained results clearly demonstrate that evaluating changes occurred in
the sphere of higher education, respondents in both countries were almost entirely
dissatisfied with the quality of educational services delivered online. Recognizing
the complexity of the situation, respondents in Latvia and Ukraine stressed the
importance of remote learning but they pointed out that it was probably more like
a quick response to the sudden interruption of conventional face-to-face
instruction. In their comments both Latvian and Ukrainian respondents expressed
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the hope to continue their learning and communication with peers and university
lecturers in the classrooms.

Conclusions

To sum up, the obtained results show that in real conditions of delivering
theoretical knowledge and equipping Latvian and Ukrainian students with
practical skills via the Internet it became apparent that students faced many
educational problems which were approximately equal for the systems of higher
education in both countries. Among the most serious problems connected with the
move to teaching and learning remotely respondents in both countries indicated
excessive learning load, a wide range of telecommunications applications and
messengers, Internet connection problems, the insufficient level of digital
competence, the inability to communicate with peers in-person, the lack of a
single educational platform to work on, the lack of adequate technical equipment
to study remotely, the lack of immediate feedback provided by university
lecturers, the study-related stress and health problems. Besides, views expressed
by Latvian and Ukrainian respondents on delivering educational services
remotely due to the infection control measures taken to prevent the spread of
coronavirus disease were rather similar. But despite a considerable number of
respondents who doubted the effectiveness of remote learning, educational
problems they faced became real drivers of their development and change, gaining
fresh insights acquiring and improving essential knowledge and skills.

And, it should be also added that while analysing the two-year experience of
teaching and learning under conditions of the Covid-19 pandemic, we came to the
conclusion that the dominant forms of instruction in higher school are remote and
blended. In the majority of recent scientific publications authors analysed
problems and negative consequences of unexpectedly rapid transition to remote
and blended learning. On the contrary, the most focus of our research was to
identify not only negative changes but also positive ones connected with the
closure of universities and the delivery of educational services remotely after
introducing infection control measures. After identifying the set of positive
changes (presented in Table 5) and understanding that remote and blended
learning are objective realities of today’s higher education and, with a higher
probability, are the objective realities of tomorrow’s higher education, we do
believe that future research should emphasize more on finding the most effective
ways to implement the best practices of remote and blended learning in higher
education institutions.
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Abstract. Sexual harassment and assault are the factors that decrease youth quality
employment. The research aim is to explore students’ beliefs and exposure to sexual harassment
and sexual assault in selected countries of the European Union underpinning the elaboration
of implications for higher education. Theoretical analysis and modelling were used. The
exploratory study was implemented to investigate the relationship between students’ self-
assessment of their beliefs and levels of exposure in relation to sexual harassment and sexual
assault in the selected countries of the European Union. The theoretical analysis resulted in the
establishment of the inter-connections between sexual harassment and sexual assault, on the
one side, and students’ employment and work/job, health as well as non-direct economic
impact, on the other side. The exploratory study revealed that the level of students’ belief is
higher if compared to the level of exposure to sexual harassment and assault. Students most
believe that people physical appearance, race and being young impact sexual harassment and
sexual assault. Exposure to sexual harassment and sexual assault coincide in relation witnessed
sexual harassment and sexual witnessed assault as well as their ranking. Implications for
higher education refer to teaching staff in higher education. Further research directions were
proposed.

Keywords: employment, European Union countries, mean, ranking, sexual assault, sexual
harassment, students.
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Introduction

The goal of the European Union Youth Strategy in 2019-2027 is quality
employment for all (European Commission, 2018). Sexual harassment and sexual
assault are the factors that decrease youth quality employment.

Conventionally, higher education is regarded as the preparation for
employment (Ali & Jalal, 2018). The present work is based on the assumption
that, to some extent, students’ higher education studies can be also considered as
employment as students have to follow the university contract regulations
(Ahrens, Zascerinska, & Macovei, 2022b). Consequently, the terms “youth” and
“students” are used synonymously in this work.

It should be pointed that quality employment is closely inter-connected with
quality job (European Foundation for the Improvement of Living and Working
Conditions, 2002) as depicted in Figure 1.

Students

Quality / \ Quality

employment > -> job/work

Figure 1 The inter-connectednes between youth, quality employment, and quality job
(made by authors)

Sexual harassment and sexual assault put young people at risk for short-term
and long-term employment problems (Exner-Cortens, Eckenrode, & Rothman,
2013). Sexual harassment and sexual assault negatively impact youth job
performance, job change and insecurity, career opportunities, and retaliation for
reporting (Lim, Ghani, & Remme, 2018).

Sexual harassment and sexual assault also influence youth health (Exner-
Cortens, Eckenrode, & Rothman, 2013). In turn, youth health affect youth
employment and employment possibilities. Thus, negative experiences relevant
to the field of sexual harassment and sexual assault may be traumatizing youth
ability to cope with stressors and develop their identity (Kaltiala-Heino, Frojd, &
Marttunen, 2016) including professional identity. Sexual harassment and sexual
assault lead to increased anxiety and depressive symptoms among young females
but not males (Stdhl & Dennhag, 2021). Moreover, undesired sexual experiences
may increase later physical and sexual violence experiences, and the victim may
commit in the future physical or sexual violence (Banvard-Fox et al., 2020;
Norcott et al., 2021). Additionally, sexual harassment and sexual assault also have

223



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume I, May 26", 2023. 222-232

the economic side of the impact on youth employment in terms of expenses of
healthcare system, direct and indirect costs to companies, industries and
governments (Lim, Ghani, & Remme, 2018).

Figure 2 gives an overview of the areas impacted by youth sexual harassment
and sexual assault.

The aim of the present research is to explore youth beliefs and exposure to
sexual harassment and sexual assault in employment in the selected countries of
the European Union underpinning the elaboration of implications for higher
education.

Sexual harassment and
sexual assault

Youth
employment and Youth health
jobs

Non-direct
economic impact

Figure 2 The areas impacted by sexual harassment and sexual assault (made by authors)

The method of this work is the exploratory study. The exploratory study was
implemented to investigate the relationship between students’ self-assessment of
their beliefs and levels of exposure to sexual harassment and sexual assault in the
selected countries of the European Union.

Conceptual Framework

In this part of the paper, the key concepts relevant to the study of students’
sexual harassment and sexual assault in the selected countries of the European
Union are outlined.

Quality of job/work and employment includes four areas (European
Foundation for the Improvement of Living and Working Conditions, 2002)
ensuring career and employment security; maintaining and promoting the health
and well-being of workers; developing skills and competences; and reconciling
working and non-working life.

Based on this description of quality employment and quality job/work, the
term “workplace” refers not only to the specific location where work is being
performed, such as an office or factory, but also to locations where work-related
business may be conducted (Bon et al., 2015). These could include, but are not
limited to (Bon et al., 2015) work related social activities, such a reception
organized by the enterprise for staff or clients, etc.; conferences and training
sessions; official business travel; business meals; work related telephone
conversations; and work-related communications through electronic media.
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Quality employment and quality job/work can be affected by sexual harassment
and sexual assault.

Sexual harassment is defined as any behaviour of a sexual nature that affects
the dignity of women and men, which is considered as unwanted, unacceptable,
inappropriate and offensive to the recipient, and that creates an intimidating,
hostile, unstable or offensive work environment (Bon et al., 2015). Occasional
compliments that are socially and culturally acceptable and appropriate are not
considered to be sexual harassment (Bon et al., 2015). Any interaction of a sexual
nature which is consensual (except for those prohibited by the law such as sexual
intercourse with children), welcome or reciprocated is not considered to be sexual
harassment (Bon et al., 2015).

Sexual assault focuses on assaults that involve completed or attempted
physical contacts against an adult (age 18 or older) or child sexual abuse or other
sexual acts (e.g., exhibitionism, sexting, sexual harassment, touching, or forced
touching or fondling in public, i.e., frotteurism) (Williams & Walfield, 2016).

In employment and job, sexual harassment and sexual assault outline two
broad classes of prohibited behaviour (Raday & Oksenberg, 2014):

1. Quid pro quo — behaviours of employers that extort sexual cooperation by

means of subtle or explicit threats of job-related consequences.

2. Hostile environment — sex related behaviours that are unwelcome,

offensive and humiliating that damage and embitter the employee’s
working conditions.

Methodology

The exploratory study was implemented to investigate the relationship
between students’ self-assessment of their beliefs and levels of exposure to sexual
harassment and sexual assault in the selected countries of the European Union in
the period of March-December 2022.

In March-April 2022, the survey based on the elaborated questionnaire was
carried out in five European Union countries. The five European Union countries
were chosen for their participation in the survey on the basis of their participation
in the Erasmus+ project #Mot Me. The sample was composed on the principles
of sample appropriateness, sufficiency, and confidence (Ahrens & Zascerinska,
2015). Altogether 309 respondents from Czech Republic, Italy, Germany,
Lithuania, and Romania took part in the survey. The respondents were young
people, aged 18-30. The majority of the respondents were university students,
some students were enrolled in colleges.

The obtained data were analysed via calculating the mean results in each
question and per country. The mean of a question in the dataset from the survey
questionnaire represents the average value of the question in this dataset. The
mean is based on the data taken from every observation shown by the respondents
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of the survey questionnaire. The mean indicates the centre value in each question
in the survey questionnaire. The centre of the collected data is a numerical value
from 1 to 4. The mean allows for the description of the data tendency. In the case
of the present research, the mean shows whether the respondents agree or disagree
with the survey questions about sexual harassment and sexual assault. The mean
results were analysed at the levels of mean in sexual harassment and sexual assault
in each country, and mean in sexual harassment and sexual assault in all the five
partner countries, namely Czech Republic, Italy, Germany, Lithuania, and
Romania. On the level of each country, the results of each question on each level
of the 4 point Likert scale were calculated separately and presented in a table. In
the present w